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REVIEWS






Classics in action is a truly wonderful book. What I particularly love about it is the way in which it demolishes the myths around Latin and Greek being solely the entitlement of the privately educated or the ‘gifted’ pupils in maintained schools. It draws together plenty of research to show that the largest gains are made with pupils with the greatest barriers to learning. Having taught Latin at lunchtime I know this is the case. It is also excellent in showing how classical themes can be incorporated into other subjects. There are terrific case studies, dealing with controversial themes, including classical texts in English at KS3 and clever ways of incorporating the subject at KS3. It is an absolute delight.


Mary Myatt, education writer and speaker


Whether you’re new to teaching Classics or an established classroom practitioner, this is an indispensable guide to the teaching of classical subjects today. It gives a real sense of the vitality of a discipline that is constantly innovating, combining a rich and insightful picture of the Classics teaching landscape with bite-sized pedagogical wisdom drawn from across the subject community. The real beauty of the book and its practical application come from its respect for the enormously varied range of contexts in which classical subjects are taught and the pressures that teachers are under.


Professor Sharon Marshall, University of Exeter.


A comprehensive and valuable resource for all teachers of the ancient world.


Steven Hunt, Associate Teaching Professor in Classics, University of Cambridge


The authors provide a variety of functional and targeted methods to support PGCE students, ECTs as well as experienced teachers. The book provides an unparalleled insight into classical education in English classrooms.


Lucie Kingscott-Marsh, teacher of Classics


I regularly make reference to the John Catt In Action series as AHT Staff Development at a large north London academy; as an ex head of Classics I am delighted at the inclusion of this valuable resource for teachers (from novice to expert) of the subject. Despite the lack of much formal research into the current teaching of Classics in the UK highlighted in chapter 1, over five chapters, Jess and Arlene draw upon an impressive range of diverse and accessible case studies and resources. The ‘hinterland of Classics teaching’ in chapter 2 includes a particularly welcome reference to trauma-informed teaching of Latin stories, while chapters 3 and 4 deftly summarise key aspects of classroom pedagogy before modelling how each might be delivered in the Classics classroom. As expected from this series, the content and layout of each page make it quick and easy to draw upon one or two ideas for your next lesson. However, the book also provides broader frameworks and practical support for developing current schemes of learning or any new ones you might now be inspired to create.


Julie Wilkinson, Harrow Collegiate Alliance


Classics in Action provides a toolkit for Classics teachers to develop their practice. It will be valuable to all teachers of classical subjects, throughout their career, because of its thoughtful and actionable advice.


Ashley Clinch, teacher of Classics, Thomas Gainsborough School
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SERIES FOREWORD






This series of books was commissioned as a WalkThrus Production to complement two of our other series: the Teaching Walkthrus, Volumes 1, 2 and 3, and the In Action series. We believe that, together, they represent a powerful resource for teachers in schools and colleges in multiple subject settings.


The In Action series has proven to be very popular with busy teachers, enabling them to engage with a range of important ideas from cognitive science and from education research more generally. In each book, the authors explore the key ideas from a specific researcher, translating them into practical approaches that teachers can adopt in their practice. So far, the series includes:




	■  Rosenshine’s Principles of Instruction



	■  Collins et al.’s Cognitive Apprenticeship



	■  Fiorella and Mayer’s Generative Learning



	■  Shimamura’s MARGE Model of Learning



	■  Sweller’s Cognitive Load Theory



	■  Wiliam and Leahy’s Five Formative Assessment Strategies



	■  Annie Murphy Paul’s The Extended Mind



	■  Dunlosky’s Strengthening the Student Toolbox



	■  Berger’s An Ethic of Excellence



	■  Bjork and Bjork’s Desirable Difficulties



	■  Ausubel’s Meaningful Learning






Each of these books is a guide to interpreting the research in ways that can be applied in real-world classrooms. We have been delighted by the response to the series, with teachers telling us they value the brevity and clarity and the examples of theory in practice. It’s so important for teachers to have a good grounding in cognitive science so that they have not only a clear model of how learning happens but also an understanding of all the potential barriers or difficulties that students experience. Bridging the gap between research and practice is a significant challenge because real-world classrooms are so much more complicated than the controlled conditions usually set up to investigate specific concepts in trials. The authors of the In Action books are all serving teachers or have taught in schools for many years, so their take on the theories and concepts that their books focus on is important and incredibly useful, grounded in the reality of teaching whole, complex classes.


It’s by no means a comprehensive list – not yet – and we recognise that many other aspects of research would benefit from the same treatment. Books on Nuthall’s Hidden Lives of Learners, Engelmann’s ideas on direct instruction and Bandura’s ideas on self-efficacy are all in the pipeline. We would also encourage every teacher to engage with Dan Willingham’s Why Don’t Students Like School?


Released in parallel with the research-informed In Action series, our Teaching WalkThrus have also been popular with over 350,000 copies distributed across the three volumes. The idea of breaking ideas down into five-step visual guides, with short punchy descriptions, has proven very successful, allowing teachers to engage with a broad range of ideas in a very accessible format that informs their training, coaching or personal reflection. Significantly, Teaching WalkThrus were written in a style that is context free. They are generic in style so that teachers of all subjects in any setting can engage with them, transposing the ideas into their real-world contexts. The 150+ WalkThrus are organised into six main series, each of which represents an important area for professional learning:


Behaviour and relationships




	■  Lesson management



	■  Planning for good behaviour



	■  Positive correction



	■  Relationships and mindsets






Curriculum planning




	■  Assessment issues



	■  Broad design concepts



	■  Challenge, inclusion, diversity



	■  Detailed planning






Explaining and modelling




	■  Giving explanations and modelling



	■  Reading and writing



	■  Standards, expectations and scaffolding



	■  Types of explanations






Questioning and feedback




	■  Assessment



	■  Core questioning techniques



	■  Deeper questioning techniques



	■  Feedback






Practice and retrieval




	■  Guided to independent practice



	■  Reading



	■  Building fluency



	■  Retrieval practice



	■  Support and challenge






Mode B teaching




	■  Choices and creativity



	■  Making it real



	■  Oracy



	■  Student-directed activities






With over 4000 schools having engaged with our online WalkThrus toolkit, we know that a great deal of valuable professional learning can be supported with our generic guides as a starting point. However, throughout each book we are at pains to stress the crucial need to adapt the ideas for specific circumstances. A five-step visual WalkThrus guide is not a set of rigid rules – it is a framework for thinking through an idea, deconstructing it so that teachers can then reconstruct it themselves, forming their own mental models for enacting powerful techniques in their own classrooms. That’s the spirit.


Now, having explored research ideas in the In Action series and general pedagogical ideas in WalkThrus, we felt that the logical next step was to bring in subject-specific books in this new series, completing the third pillar of the trio: research, pedagogy, curriculum. Each book in the In Action subject series has been written by practising teachers who were tasked with presenting a summary of important ideas and debates from their subject to support busy teachers in their work. We have not imposed a rigid common format and our authors were encouraged to share their own perspectives with our readers. There is no definitive book on teaching science or history or maths or physical education – so these books are explicitly written with that in mind. The books represent the authors’ personal perspective on how the ideas that circulate within each subject community can translate into great practice in the classroom. Once again, we invite readers to then adapt and adopt the ideas that make sense in their context.


I have to congratulate each author on their excellent work. It’s daunting to summarise and capture the spirit of a subject, balancing depth of detail with sufficient breadth of coverage of content and related debates and implementation issues – all in what is meant to be a short book. If there is one thing that characterises all our books it is that they are accessible to teachers who are time poor. Each book in this series achieves that goal – they have an energy to them and a brilliant balance of rigour, steeped in experience with teaching the subject, alongside tons of examples to bring things to life.


We hope you find this book interesting and useful, adding an important dimension to your wider reading as a teacher doing the most important work there is: developing young people so that they have the knowledge, experience, confidence and wisdom they need to make sense of their world and play their part in the communities they belong to.






















INTRODUCTION








What is the purpose of this book?


This book is for all teachers who are currently teaching, training to teach or interested in teaching classical subjects in secondary schools. It provides an introduction to the Classics education landscape for readers who are not yet familiar with the realities of teaching classical subjects in schools. For readers who are already teaching Classics or allied disciplines, we hope that the examples we showcase provide new ideas to enrich, enliven and extend your professional practice.


We have written the book in sections so that busy teachers can access its contents without having to start at the beginning and read to the end. We have included a range of QR codes, weblinks and references to promote further engagement with the ideas we sketch here. A list of the links to the QR code resources is given here:


www.hoddereducation.com/john-catt-extras


The book benefits from the input of practising teachers at various career stages. Some have university degrees and teacher training qualifications in Classics and Ancient History, others do not. All have extensive experience of teaching classical subjects successfully in secondary schools. We are very grateful to them for sharing their expertise with us and hope that their ideas spark further pedagogical innovation across the Classics teaching community.


The example exercises provided are based on the authors’ own teaching practice. Many have been adapted from resources shared directly by other teachers or from our research into teaching and learning. We have provided references and links to the pedagogical principles that underline the approaches taken. Owing to the limited research into Classics pedagogy (which we address in chapter 1), much of this research has been into other subject areas and domains. As with all educational research, we advise individual teachers to find what works best in their setting, as classrooms are messy and complex educational contexts (Burnett and Coldwell, 2021).


Where possible, reference has been made to the original source material for resources. However, it is not possible to remember where every task, activity and format used in our teaching practice has been developed from and so doubtless some acknowledgements have been missed. We thank all who have shared their experience of best practice over the years and whose work has influenced our own teaching practice.


Some decisions were made for us. The dating convention BC/AD has been used here for two reasons. First, this is the house style of the publisher and is used in their History volume in this series. Second, the OCR exam board uses BC/AD in the current specifications. We would prefer, in future publications, to use BCE/CE, as per the American Historical Association.
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CHAPTER 1



WHAT IS CLASSICS TEACHING ALL ABOUT?










What do we mean by Classics teaching?


‘Classics’ refers to the study of the languages, literatures, material culture and history of the societies of the ancient world, together with their influence on later periods and cultures right up to the present day. It is one of the most varied and interdisciplinary of all subjects and can include languages, literature, history, philosophy, art and archaeology. Within the English school curriculum, the word ‘Classics’ is often used as an umbrella term that can refer to any one of four examined subjects, available at GCSE and A-level:




	■  Latin is the study of the language of the ancient Romans. By GCSE level (offered by Eduqas and OCR), students read original Latin literature by authors such as Virgil, Caesar or Catullus. Although this course focuses primarily on language and literature training, there are opportunities to study the social and historical contexts in which texts were written.



	■  Classical Greek* is the study of the ancient Greek language. By GCSE level, students read original Greek literature by authors such as Homer, Thucydides or Euripides. There are opportunities to study culture and history, but, as with Latin, the focus of this subject is primarily linguistic. Although studying ancient Greek may help students learn modern Greek in the future, there are substantial differences between the two forms of the language.



	■  Classical Civilisation* involves the study of the literature, visual or material culture and thought of the classical world. There is no requirement to learn ancient languages. Topics for study at GCSE or A-level include diverse options such as ‘Life in the Mycenaean age’, ‘Myth and Religion’, ‘The World of the Hero’ and ‘The Invention of the Barbarian’.



	■  Ancient History* enables students to gain a greater understanding of the ancient world and how its legacy affects today’s society. Again, no learning of ancient languages is required. Although there is some overlap between the topics covered in Classical Civilisation and Ancient History, the latter focuses more on military, political and social history, as opposed to literature and art.



	* All GCSE and A-level qualifications in Classical Greek, Classical Civilisation and Ancient History are offered by a single examination provider, OCR.






In Scotland, qualifications are available in Classical Studies (at National 4, National 5, Higher and Advanced Higher) and in Latin (at the same levels).


The International Baccalaureate provides examinations in Latin and Ancient Greek at Standard and Higher Level. The IB also offers a Standard Level course in Classical Greek and Roman Studies.


Cambridge International offers an IGCSE in Latin and International AS and A-levels in Classical Studies.


Classics in the curriculum


England


In England, the study of the Greeks and Romans is a compulsory element of the Key Stage 2 (KS2) History national curriculum for young people aged 6–11. Teachers and learners in primary schools often reflect with fondness on the stories of gods, goddesses and gladiators that stimulate comparison and contrast to contemporary society.


Since 2014, Latin and Ancient Greek have been included in the KS2 Languages curriculum. This allows school leaders and primary teachers to teach an ancient language instead of, or in addition to, a modern language for young people aged 6–11. Holmes-Henderson has conducted research into the impact of learning Latin and Greek on children’s cognitive development (2023a). These studies have shown that learning Latin offers particular benefits to students who speak English as an additional language, who have special educational needs and disabilities and who qualify for free school meals.


With funding available from Classics charities (see ‘Organisations’, p. 120) to train teachers, buy resources and co-finance educational visits linked to learning Latin and Greek, hundreds of primary schools have introduced an ancient language to their curriculum in the last decade (Holmes-Henderson and Kelly, 2022). Latin is now the fourth most taught language in primary schools in England (Woolcock, 2023, 2024).


Policy support for Classics disappears at Key Stage 3 (KS3). No classical subject appears on the national curriculum for 12–14-year-olds. At Key Stage 4 (KS4), policy support via the English Baccalaureate (EBacc) extends to Latin, Greek and Ancient History. These all ‘count’ as EBacc subjects. The treatment of Classical Civilisation as the ‘ugly sister’ in this regard is puzzling.


Scotland


Scotland has committed to the EU’s 1+2 Languages policy, guaranteeing that all children in Scottish primary schools will learn English or Gaelic plus two additional languages before they begin secondary education. Under this policy framework, Latin counts as an option for the third language and is currently taught in schools across several Scottish local authorities.


Scotland’s Curriculum for Excellence awards parity of esteem to classical and modern languages. Classical languages have their own set of experiences and outcomes relating to:


1 translating texts


2 interpretation of texts


3 using knowledge about language


4 culture and heritage.


Classical Studies is included in the social subjects curricular area alongside Geography, History, Modern Studies, and Religious, Moral and Philosophical Studies. Classical Studies contributes particularly to the ‘People, past events and societies’ section of the curriculum.


Northern Ireland


Classics is not compulsory in the Northern Ireland Curriculum (NIC) (CCEA, 2007). However, it is taught in a minority of Northern Irish post-primary schools, predominantly in the grammar sector. The Language Trends Northern Ireland Report in 2019 (British Council Northern Ireland, 2019) showed that below 10% of post-primary schools had Latin timetabled; less than 5% had it as an extracurricular option. A more recent Language Trends Northern Ireland Report (British Council Northern Ireland, 2021) showed that 0% of surveyed schools had Latin as an option for students in Year 8. Only 1% had the option in Year 9. For further information on the benefits and challenges of implementing Classics as part of the NIC, see Taylor et al. (2023).


Wales


The Curriculum for Wales (Welsh Government, 2023) represents exciting opportunities for the expansion of ancient languages. The Languages, Literacy and Communication Area of Learning and Experience addresses fundamental aspects of human communication. It aims to support learning across the whole curriculum and to enable learners to gain knowledge and skills in Welsh, English and international languages, as well as in literature.


Developing effective communication and literacy skills, as well as learning about etymology within this area, is prioritised to give learners better access to information, concepts and terminology. The role for Greek and Latin in boosting etymological awareness is expansive.


Classical Civilisation and Ancient History contribute directly to the Humanities Learning area. The study of literature plays a vital role in shaping and influencing the development of communities and societies. Literature provides valuable evidence for, and can be a focus of, enquiries in Humanities. Learners can explore literature from a range of cultures and societies, in the past and present, from their locality, Wales and the world.







What are the big ideas in Classics teaching?


Pedagogical approaches


Latin and Greek


A number of pedagogical approaches are used in schools to teach Latin and Greek. Some teachers and researchers advocate strongly for one particular approach, but others find that their teaching practice is a blend of elements from two or more.




	■  Grammar–translation – this traditional approach to language learning prioritises the learning of accidence, grammar and vocabulary to help students move quickly from word level to sentence level to passages. It is characterised by rote-learning tables and charts of noun and verb endings, often ‘chanted’ aloud as a choral activity in class. The focus is on reading and writing, with little (or no) attention paid to using Latin or Greek as languages to communicate orally.



	■  Reading approaches – exemplified by courses such as Ecce Romani, the Cambridge Latin Course and Suburani, the reading method uses an ongoing storyline specially written to teach linguistic and cultural material. Accidence, grammar and vocabulary are introduced in carefully scaffolded ways, alongside memorable characters, locations and events, to boost learner engagement and encourage continuation.



	■  Communicative approaches (e.g. Living Latin/Greek) – these are popular in the USA and teach Latin and Greek as modern languages. Students listen to ancient languages being spoken by teachers and are encouraged by specially designed textbooks to engage in conversation to improve their language learning. In classrooms where communicative approaches are used, teachers and students report improved reading comprehension. A high level of language competence is required to teach ancient languages communicatively. Summer schools and training courses exist to help teachers up-skill in this area.






Classical Civilisation and Ancient History


The volume of material available for study of Classical Civilisation and Ancient History means that, at KS3, it is necessary to identify ways to focus on topics or themes. Enquiries – built on the basis of genuine, worthwhile historical questions that students are ultimately required to answer – often form the basic units within schemes of work, with each enquiry lasting several lessons or weeks. A good question will make clear not only the substantive focus of the enquiry but also the particular second-order or disciplinary concept that students are dealing with. Enquiry questions (EQ) are popular in the history teaching community (Olivey, 2022).


Examples include:




	■  What can the Olympic Games tell us about the ancient Greeks?



	■  What impact did the Romans have on Britain?






This approach allows teachers to plan effectively across key stages, clearly identifying where and when they are focusing on particular concepts, making it easier to plan for progression. For exemplification of how this works in Ancient History at KS3–KS4, see McOmish (2023) and her case study (pp. 37–40) on integrating Ancient History into the KS3 History curriculum.


Debates and dilemmas in the subject community


For a small subject community, there are plenty of areas of disagreement. We outline four here.


Languages versus the study of antiquity in translation


There exists some intellectual snobbery around the study of ancient languages, with some Classics teachers, school leaders and academics believing that Latin and Greek are superior subjects, and of greater academic value, than Classical Civilisation and Ancient History. There is no substance to this invective. If anything, research by Hunt and Holmes-Henderson (2021) revealed that the relative difficulty of Classical Civilisation and Ancient History is greater than that of ancient languages.


Classical Civilisation has been described by classicists as ‘intellectual baby food’ and the ‘diet coke of Classics’ (Holmes-Henderson and Hall, forthcoming). These slurs may indeed be responsible for the exclusion of Classical Civilisation from the EBacc. The authors encourage readers to view all classical subjects as equal in the qualification ecosystem.


Classics: for the many or the few?


Controversy surrounds access to classical subjects in schools. Data showcasing the types and locations of schools teaching Classics can be found in Hunt and Holmes-Henderson (2021). It will come as little surprise that Latin and Greek are predominantly available in the fee-paying sector and are more commonly available in London and the South of England.


But in schools that offer classical subjects, who is allowed to learn them? This might appear an unusual and shocking question to subject specialists in Maths, for example. Surely everyone is allowed to learn a subject on the curriculum? It has historically been the case that some schools limit access to Latin (and more often Greek) to students of high prior attainment in English and/or Modern Languages. These students were thought to be ‘up to the challenge’ of learning Latin and Greek. This selection by prior attainment effectively excluded the majority of learners. Research by Holmes-Henderson (2023a) into the impact of learning Latin and Greek on children’s cognitive development disproved the belief that they should be the preserve of ‘gifted and talented’ or ‘more able’ students. In fact, the three groups of students whose progress increased significantly were those who speak English as an additional language, those with special education needs and disabilities and those who qualify for free school meals. The era of limiting access to the study of Classics must end. It perpetuates the elitist perception of Classics and creates a false binary.


To teach prose composition (or not)?


Prose composition, or writing Latin and Greek sentences or passages, is an option in language assessments. It is not compulsory for students at school to take this option but some teachers (and academics) believe that it is beneficial for students to generate Latin text because it requires them to consolidate their knowledge of accidence and grammar. Some university Classics courses do not require students to do prose composition, so trainee Classics teachers can find themselves feeling daunted at the prospect of teaching a new skill. Methods and activities to teach prose composition are discussed in chapter 4.


Relevance in the 21st-century curriculum


At a time when Science, Technology, Engineering and Mathematics (STEM) are being prioritised by government, questions continue to be asked about the relevance and value of arts and humanities subjects in young people’s education. Classics, of course, suffers from allegations of being nothing but the study of ‘dead languages’, or indeed ‘dead white men’.


Within and beyond the Classics community, there is concern about how Classics has been used as a tool for empire building, inextricably linked to colonialism. Classicists have questioned whether we should ‘burn it all down’ (Zuckerberg, 2019), ‘cancel Classics’ and allow Classical Reception Studies to rebuild a more responsible version of the subject for study in schools. For further reading on this, see (among others) Hanink (2021), Poser (2021) and Umachandran and Ward (2023). We will explore in chapter 2 what Classics teachers are doing to address some of these issues.







What can research tell us about Classics teaching?


Classics lags behind other curriculum subjects in terms of an established research base for pedagogy, policy and practice. Classics education remains on the periphery of academic research in both Classics and education. There is one dedicated Research Centre for Classics Education in the UK (at Durham University), launched by founder director Professor Holmes-Henderson in 2024. It is hoped that more UK universities will create pathways for master’s and doctoral students to study topics in Classics education to grow the evidence base and raise the profile of this emerging field. In the early stages, this will involve asking practising Classics teachers to co-supervise and/or examine students’ dissertations, because there is a paucity of academic posts that have Classics education research in their remit. The authors suggest that collaboration with experienced educators will facilitate knowledge exchange and improve the quality of education for diversely positioned stakeholders across the Classics community. For Classics to catch up with disciplines such as Modern Languages, Mathematics and English, which have established chairs in subject-specific education and pedagogy, we must value teachers’ expertise and experience.


We provide three examples of recent research.


Example 1: access to Classics in schools


Publication: Hunt, S. and Holmes-Henderson, A. (2021) ‘A level Classics poverty. Classical subjects in schools in England: Access, attainment and progression’, Council of University Classical Departments Bulletin, 50, pp. 1–26. (https://cucd.blogs.sas.ac.uk/files/2021/02/Holmes-Henderson-and-Hunt-Classics-Poverty.docx.pdf)


In 2021, Steven Hunt and Arlene Holmes-Henderson published a landmark article titled ‘A level Classics Poverty: Classical subjects in schools in England: Access, attainment and progression’. They revealed huge geographical gaps in the UK where students cannot access any classical subjects at A-level. Even in schools where the subjects are offered, they demonstrated, using Department for Education data, that classical subjects are fragile: the majority of classes consist of five or fewer students. The authors defined this lack of access to schools that offer classical subjects at A-level and earlier as ‘classics poverty’. This article examines each classical subject in turn, providing student numbers, school types and school locations and uncovers grade disparities between Classics and other qualification subjects. This research informed the delivery of the Department for Education’s £4m Latin Excellence Programme (where the focus is on growing Latin and Classics in schools outside London, South East and East of England).


Example 2: Latin and literacy


Publication (a): Holmes-Henderson, A. and Kelly, K. (2023) ‘Learn the root. Conquer the word. Investigating the efficacy of Vocabulous in teaching word roots’, Christ Church Research Centre. (www.chch.ox.ac.uk/sites/default/files/2023-12/Vocabulous-report-Holmes-Henderson-December-2023.pdf)


Publication (b): Wright, P. (2023) ‘Including the excluded: Teaching Latin in an area of high socio-economic disadvantage’, in Holmes-Henderson, A. (ed.) Expanding Classics: Practitioner Perspectives from Museums and Schools. Routledge, pp. 30–41.


Publication (c): Holmes-Henderson, A. (2023a) ‘Ancient languages for 6- to 11-year-olds: Exploring three pedagogical approaches via a longitudinal study’, in Holmes-Henderson, A. (ed.) Expanding Classics: Practitioner Perspectives from Museums and Schools. Routledge, pp. 8–29.


These studies examine the relationship between learning Latin or Greek and English literacy.


Publication (a) focuses on learners aged 9–14 who trialled the use of an EdTech platform to deepen their knowledge of English word roots based on Latin and Greek. The outcomes demonstrated improved recognition and use of new vocabulary, as well as increased confidence in working out the meaning of unfamiliar words.


Publication (b) asked ‘What impact does the teaching of Latin have on vocabulary development for Year 6 pupils in Blackpool?’ The literacy attainment of 160 Year 6 students was monitored as they prepared for their SATs. Of the 160, 26% qualified for the pupil premium grant. Another local school agreed to their Year 6 cohort being used as a control group. The control-group students were not exposed to any Latin teaching during the study. The control school had a similar level of children who qualified for pupil premium, which was important when analysing the results. Finally, all children at the schools involved in the research had no prior formal Latin education. The study revealed that boys made significant progress. Overall, 73% of males involved in the project improved their understanding of the Latin words selected and the link to the English tier 2 words derived from Latin. Students were tested on their knowledge of the Latin words encountered (through matching translation tasks) but, crucially, in their ability to match definitions of the English word derived from the Latin. Overall, 64% of females saw an improvement in the accuracy of their understanding of the tier 2 English words and 56% of children who qualify as pupil premium recipients improved their scores on average by 25%. It is clear that just 45 minutes of Latin per week over 17 weeks had substantial vocabulary benefits for students. These small-scale research findings indicate that there is a positive correlation between learning Latin and student understanding of English vocabulary with Latinate roots.
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