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				Preface

				by Richard Howard Chair, National Education Trust

				 

				Even 40 years on, when I meet former pupils in the street, they always mention one thing about their schooldays – the residential trip that they went on. Perhaps it was to Exmoor, the Isle of Wight, North Norfolk, or the Peak District. Something about those week-long trips has remained with them over the years. That ‘something’ is usually about learning new skills, working together, leaving home for the first time, or just the pure enjoyment and excitement of experiencing a new environment.

				In this informative, practical and authoritative Guide, Kevin Jackson sets out the rationale and the methodology for undertaking outdoor and adventurous learning. It inspires enthusiasm for real learning and growing. It provides opportunities for children, young people and their teachers to seek experiences that will become memorable and develop life-long interests.

				I really hope that the book will inspire even more schools to enjoy the challenges and pleasures from spending time away from the classroom and, by so doing, to learn even more.
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				My background

				For me it started a long time ago in 1980 and within a couple of years of starting my teaching career I realised I was spending more time in a tent than in the classroom. Fortunately, I had a Head who took the brave step of creating a Head of Outdoor Education post within the school, delivering programmes to a 1200 pupil comprehensive in Birmingham. This was a real adventure and charted the unknown, but a great opportunity to explore and link learning outside with learning inside, working with and alongside innovative and inspirational figures within the outdoor world. Since then various moves have led to my current post as Service Lead for Oxfordshire Outdoors. 

				The outcomes of many and varied experiences along the way, at personal and professional levels, have formed a firm conviction that participation in well thought out and properly constructed adventure based learning really does have a significant impact on personal development, with real and transferable benefits of increased self-confidence; positive social awareness and interaction. 

				The challenge lies in convincing parents, teachers, school leaders, politicians et al that the impact is real, beneficial and is worthwhile investing resources in.

			

		

	
		
			
				

			

			
				Context

				The aim of this book is to join the dots and create a picture, bringing together practical examples; sources of advice; quality assurance; relevance and rationale into a single source reference document. In doing so hopefully it will both encourage and challenge current and prospective visit leaders to think about how they can widen opportunities and enable access to high quality learning experiences, resulting in more children and young people experiencing the very considerable and real benefits adventurous outdoor learning in a residential setting offers. 

				I know of many committed teachers who organise and deliver high quality courses for their groups and no doubt this will be the same across the country. Equally there are many teachers unsure of what high quality looks like; or are simply unsure of how to go about organising such courses. The aim of this guide is to celebrate the former and help inspire the latter.

				Asking outdoor professionals and teachers leading residential courses how they would describe an adventure based residential experience in a single word, the most common responses were: 

				Inspirational, adventurous, motivating, challenging, fun, real, lifelong, satisfying, developmental

				These could just as easily be descriptors for a quality classroom based curriculum.

				With the rapidly changing face of education and the prediction that current learners will face a diverse range of careers and need to be equipped for this, the benefits and contribution of a carefully constructed outdoor learning programme should not be underestimated.

				So let’s start by looking at the rationale for why we should include adventure based learning in our curriculum.

			

		

	
		
			
				

			

			
				Making the case – school-based outdoor learning
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				The key question for teachers and leaders is how to identify high quality experiences and to integrate the value and benefits into the school ethos and curriculum, so that it becomes an integral feature, a pupil expectation and not an extra. 

				Question: At what age should schools offer an adventure based residential experience? 

				I was recently discussing this with a teacher who had just organised the first school residential, camping on the school site, for the Foundation phase at his school. What an adventure (for staff and children alike) and what a start to school life. This experience, as with Forest School1 programmes, is fast becoming the norm. It allows schools to become more expansive in how and where they plan residential experiences as the children move through. 

				Within our Oxfordshire Outdoors centres we are seeing such ‘experienced’ Yr 6 pupils, which means we can raise the bar and offer progressive and differentiated levels of challenge in our programmes. Achieving these standards is important, and places a challenge into the secondary sector.

				Question: What happens beyond the Primary phase? 

				Does the secondary sector proactively identify existing skills and experiences and seek to develop these further? Experience would suggest that this is not consistently embedded nor recognised as having the potential for enhancing learning. More worryingly, some simply choose not to plan their school programmes around pupil skills which then becomes an opportunity lost, with a potential consequence of demotivation.

				The introduction of the revised 2014 National Curriculum provides opportunities for schools in England to broaden their delivery of Outdoor Learning, but how many schools are? More importantly, how many are aware of the potential that adventure based learning holds for their pupils and for their school?

				A significant opening for teachers in English schools lies in the PE curriculum2, which provides the detail for the inclusion of Outdoor and Adventurous Activities across KS 2-4. This is an excellent opportunity, especially with the announcement of an additional £450 million over 3 years through to 20163 to support and enhance PE in primary schools. So, what might this look like if it were linked, say to PSHE?

				An example of curriculum linkage
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				As a starter this provides a sound framework for an adventure based course, now add into this the relevance of other curriculum links and the framework expands. PSHE is used in this example as currently it is being pushed hard for wider recognition.

				An adventure based residential course, if it is of high quality, must make the connections between the people; the learning; the venue; the activities and the environments in which they take place. 

				Thinking in terms of real, natural environments and thinking more laterally in terms of what can be built into an adventure learning programme, I would argue that real learning is achieved in real environments, not the imagined, sanitised virtual world. 

				To support this, a key action is to raise teacher confidence and awareness so that recognition and understanding necessary to organise and/or commission some or all of their outdoor learning programmes is in place. Ensuring high quality experiences, delivering teacher and group outcomes, is key. Teachers will need to know how and where to access information and how to determine quality provision. Examples of how this might happen are provided later. 

				Evidence trails

				Robin Hammerton, HMI4, included in a presentation to the 2011 Council for Learning Outside the Classroom (CLOtC) Conference confirmed memorable activities led to memorable learning and the place where activities happened often added to their value. Think back to your own school time, what burning memories do you have? What’s the betting a significant number of responses would be of some form of residential visit?

				Further the Ofsted view of the value of Learning Outside the Classroom (LOtC) was that it contributed significantly to ‘staying safe’ and LOtC had positive benefits for all groups of young people, including those underachieving or not sufficiently motivated by mainstream provision and having spent a career working across the broad spectrum of educational provision, this certainly holds resonance.
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“For some children a week’s
residential experience is worth more
than a term of school. We know we
want it for our own children - we
need to make sure other people’s
children experience it too.”

Sir Tim Brighouse,
former London Schools Commissioner
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“Twenty years from now, you
will be more disappointed by the
things you didn’t do than those
you did. So throw off the bowlines.
Sail away from safe harbor. Catch
the wind in your sails. Explore.
Dream. Discover.”

Mark Twain
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