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The Schools History Project


Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:





•  Making history meaningful for young people



•  Engaging in historical enquiry



•  Developing broad and deep knowledge



•  Studying the historic environment



•  Promoting diversity and inclusion



•  Supporting rigorous and enjoyable learning





These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.org.uk
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INTRODUCTION


Making the most of this book


Where this book fits into your GCSE history course


The course


The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B






	Paper 1
1¾ hours

	

British thematic study




•  The People’s Health  




•  Crime and Punishment



•  Migrants to Britain







	20%






	
British depth study




•  The Norman Conquest



•  The Elizabethans



•  Britain in Peace and War







	20%






	Paper 2
1 hour

	

History around us




•  Any site that meets the given criteria.







	20%






	Paper 3
1 ¾ hours

	
World period study




•  Viking Expansion



•  The Mughal Empire



•  The Making of America







	20%






	
World depth study




•  The First Crusade



•  Aztecs and the Spanish Conquest



•  Living under Nazi Rule







	20%
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The British thematic study


The British thematic study takes just one theme in British history and traces the way it has developed from about 1250 to the present day. The point of this type of study is to remind you of the characteristic features of life in Britain across all those centuries and to strengthen your understanding of how and why things change or, perhaps, stay the same.


As the table shows, you will be examined on your knowledge and understanding of the British thematic study as part of Paper 1. You can find out more about that on pages 104–105 at the back of the book.


The chart below shows exactly what the examination specification requires for this thematic study.
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The People’s Health, c.1250 to present


The specification divides this thematic study into four periods:






	Periods

	Learners should study the following content:






	Medieval Britain, c.1250–c.1500

	

•  The characteristic features of medieval Britain: an overview


•  Living conditions: housing, food, clean water and waste


•  Responses to the Black Death: beliefs and actions


•  Approaches to public health in late-medieval towns and monasteries









	Early Modern Britain, c.1500–c.1750

	

•  Cultural, social and economic change including the growth of towns: an overview


•  Changing living conditions: housing, food, clean water and waste


•  Responses to outbreaks of plague including national plague orders and local reactions


•  The impact of local and national government on public health including measures to improve the urban environment and the government response to the gin craze, 1660–1751









	Industrial Britain, c.1750–c.1900

	

•  Industrialisation, the growth of major cities and political change: an overview


•  Urban living conditions in the early nineteenth century: housing, food, clean water and waste


•  Responses to cholera epidemics


•  Public health reform in the nineteenth century including the Public Health Acts and local initiatives









	Britain since c.1900

	

•  Economic, political, social and cultural change: an overview


•  Living conditions and lifestyles: housing, food, air quality and inactivity


•  Responses to Spanish Influenza and AIDS


•  Growing government involvement in public health including pollution controls, anti-smoking initiatives and the promotion of healthy lifestyles
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Issues and factors


The bullets in each period tackle similar issues:





•  An overview of life in the period. This will not tell you directly about changes in health care, but it helps to explain the issues that follow.



•  Living conditions and how they affected health



•  Epidemics and how people at the time responded to them



•  How governments and others in authority attempted to improve public health.





The specification also says you should be able to explain how each of five factors has affected the people’s health:





1. Beliefs, attitudes and values



2. Local and national government



3. Science and technology



4. Urbanisation



5. Wealth and poverty





The next two pages show how this book works.



How this book works



The rest of this book (from page 6 to page 97) is carefully arranged to match what the specification requires. It does this through the following features:
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Enquiries


The book is largely taken up with four ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.


The first two pages of the enquiry set up the challenge and give you a clear sense of what you will need to do to work out your answer to the main question. You will find the instructions set out in ‘The Enquiry’ box, on a blue background, as in this example.
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Record tasks


From that point, the enquiry is divided into four sections. These match the bullet points shown in the specification on page 3. You can tell when you are starting a new section as it will start with a large coloured heading like the one shown here. Throughout each section there are ‘Record’ tasks, where you will be asked to record ideas and information that will help you make up your mind about the overarching enquiry question later on. You can see an example of these ‘Record’ instructions here. They will always be in blue text with blue lines above and below them.
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Reflect tasks


At regular intervals we will set a ‘Reflect’ task to prompt you to think carefully about what you are reading. They will look like the example shown here.


These Reflect tasks help you to check that what you are reading is making sense and to see how it connects with what you have already learned. You do not need to write down the ideas that you think of when you ‘reflect’, but the ideas you get may help you when you reach the next Record instruction.
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Review tasks


Each enquiry ends by asking you to review what you have been learning and use it to answer the overarching question in some way. Sometimes you simply answer that one question. Sometimes you will need to do two or three tasks that each tackle some aspect of the main question. The important point is that you should be able to use the ideas and evidence you have been building up through the enquiry to support your answer.
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Closer looks


Between the enquiries you will find pages that provide a ‘Closer look’ at some aspect of the theme or period you are studying. These will often give you a chance to find out more about the issue you have just been studying in the previous enquiry, although they may sometimes look ahead to the next enquiry.


We may not include any tasks within these ‘closer looks’ but, as you read them, keep thinking of what they add to your knowledge and understanding. We think they add some intriguing insights.


One very important final point


We have chosen enquiry questions that should help you get to the really important issues at the heart of each period you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 104–105.
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What this book is about… and what it’s not about






•  Knowledge and understanding of health



•  Food and drink



•  Activity and exercise



•  Water supplies



•  Warmth and comfort



•  Air



•  Sewers, drains and waste disposal



•  Housing and shelter



•  Hygiene



•  Wealth





The focus of this book is on what is called ‘public health’. This is different from medicine. Public health concentrates on how we try to prevent disease rather than how we try to cure it. So here are a few things that this book is NOT about.





•  It is NOT about the scientific understanding of what causes sickness and disease.



•  It is NOT about drugs and medicines.



•  It is NOT about the surgeons who carry out remarkable operations to repair our bodies.



•  It is NOT about the work of doctors and nurses and others who care for the sick.





These may be mentioned at times in this book but they are not its main concern. Instead it concentrates on all those things that affect our health from day to day.


The people shown here clearly come from our own day and age. But no matter when they lived between 1250 and the present, the things listed around them would have been at work, influencing the state of their health.
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Reflect


Put this to the test in your own life. Think of ways in which the state of your own health is helped or hindered by each of the influences shown here.
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1 Matters of life and death



Did anyone really care about health in medieval England?


The image below appeared in 1976 in a magazine called Look and Learn. The magazine aimed to use interesting artwork to help young people learn about their world. This is an artist’s impression of a London street scene in the fourteenth century.


If you were asked to look and learn from this picture, what impression would you get of whether anyone in medieval towns cared about their health?
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An illustration from Look and Learn magazine in 1976
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The Enquiry


The artist who created the image on page 8 has worked hard to create the impression that medieval towns were unhealthy places. A man suffering from deadly plague falls to his knees on the rough street. A dog sniffs at him suspiciously while fellow townspeople back away in alarm. These people show a perfectly natural fear of disease but apart from this, no one seems to care about the health of the city. A woman throws rubbish, or something worse, from an upstairs window and pigs roam freely through the city searching for food amidst the waste. The street itself has an open drain running through it. In the distance the body of another victim of plague, wrapped in a sheet, is being loaded onto a common cart by two hooded figures. The caption for the picture declared that ‘London was such a filthy place at the time of the plague that nothing could be done to stop the disease’.


It is certainly true that London in the Middle Ages was, by the standards of our own time, both dirty and full of dangers to health. But why was this? It is easy to assume that medieval people simply did not care about their health or that they were too stupid to take actions that seem obvious to us today. Your challenge in this enquiry is to decide whether medieval people made any serious effort to tackle the health hazards that faced cities, towns and villages in the period between 1250 and 1500. You will do this in four stages:





1. You will remind yourself about life in England in the Middle Ages.



2. You will learn about the conditions in which medieval people lived and consider whether or not they took care to avoid disease.



3. You will consider how people responded to the dreadful plague that first struck Britain in 1348. They knew it as the ‘Great Pestilence’ but it has since been called the Black Death.



4. Finally, you will find out exactly what those in authority, such as kings, church leaders and mayors, did to preserve the health of the people.
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You will begin the first of these four stages on the next page. You will be reminding yourself how people lived in the Middle Ages and what they believed about their world. We call this wider knowledge the ‘historical context’.


Fortunately we have a wonderful historical source to help us to get a sense of life in medieval Britain. It is the Luttrell Psalter, a collection of bible verses, prayers and other material that was made between 1320 and 1340 for a medieval knight called Sir Geoffrey Luttrell. Like all books of that time it was written and illustrated by hand.


On the right you can see a page from the psalter with its Bible verses in Latin surrounded by a delightful border of flowers and a curious fish with a human face. Beneath the writing, the monk has shown Sir Geoffrey on his splendid horse as his wife and sister-in-law hand him his lance and shield.


Every page of the psalter has a similar decoration of flowers, curious creatures and scenes from the world of Sir Geoffrey Luttrell and the people who lived on his lands in Lincolnshire. On the next four pages you will examine just ten of its many wonderful images to help you understand this wider context of medieval life.
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A page from the Luttrell Psalter, 1320–1340
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Britain 1250–1500: an overview
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Record


The next four pages summarise different aspects of life in medieval England. Read through them quickly and make a list of at least six specific features that you think may have affected people’s health at that time. Collect and explain your ideas in a table like this:






	Specific feature of life at this time

	How I think this may have affected the people’s health
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1. God’s world and God’s people


Almost everyone in medieval England was a Christian. They believed in one God who showed himself in three ways. He was:





•  God the Father who made the world and ruled over all human affairs in His great wisdom. His ways were often too mysterious for human minds to grasp.



•  God the Son, Jesus Christ, who came to Earth as a man and who paid for mankind’s sins by dying on a cross, opening the way for believers to join God in Heaven when they died.



•  God the Holy Spirit who responded to prayer and worked invisibly in people’s lives, helping them to cope with suffering, to love others and to care for their needs.





While people trusted in God’s goodness they also feared the power of the Devil, who constantly tried to make people doubt God’s goodness.
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God the Father, Son and Holy Spirit from the Luttrell Psalter
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2. God’s Church


Every Christian was a member of God’s Church. By 1250, the Roman Catholic Church in western Europe was wealthy and powerful under the leadership of the Pope and his bishops. For most people, the care of the Church came from priests who served in small areas known as parishes. By 1250, every parish in England had its own church building and many towns had beautiful cathedrals. There were also many abbeys, monasteries and convents where monks or nuns lived. They prayed for the world around them and served local people and travellers by providing food, shelter and care for those in need.


Roman Catholics believed they would not go straight to heaven when they died. Their souls first needed to suffer for a time until they had been made pure. Catholics believed they could reduce this time by doing good deeds on Earth. These included giving money and care to the sick and needy.
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Two nuns pray for each other and for the needs of the world. From the Luttrell Psalter
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3. Kings: the servants of God



Medieval people believed that God had put kings on Earth to rule over them and keep them safe. Kings were supposed to serve God by defending the nation from its enemies, by maintaining law and order and by encouraging trade. Some did this well but a nation might suffer when its king was lazy or wasted money in wars.


Kings taxed their people and demanded certain services from them. The money from these taxes paid for the king’s family and his court to live in a grand style and funded the work of some royal officials. Medieval government did far less for people than we expect today. In fact these kings had nothing like the wealth of the great Roman Empire that had ruled Britain long ago. The Romans provided their citizens with good roads, fine buildings and a good water supply and drainage. Medieval kings did not.
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A king kneels before God. From the Luttrell Psalter
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4. Lords: the servants of kings


The king gave land to powerful barons who, in return, controlled the different parts of the kingdom for him. The barons shared out their land amongst knights, like Sir Geoffrey Luttrell. Each parcel of land was called a manor and the knight was the lord of the manor. The farm produce from the manor allowed a knight’s family to live in some comfort. All the profits went to the baron and the king. In the thirteenth century the barons and the knights won the right to sit in parliament and to have some say over what taxes the king would receive. But they still had no real control over what the king chose to do with his wealth.
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Sir Geoffrey Luttrell and his family enjoy a feast. At the table with them are some priests. From the Luttrell Psalter
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5. Labourers: the servants of all


Below the king and his lords were the labourers (peasants) who did the hard, physical work that created the nation’s wealth. Most served the lord of the manor by working in the fields in return for being allowed a house and some land for their own family. Others, like those serving food at the feast above, worked for wages and had no land at all. Over 90 per cent of the population lived in the countryside. Peasants knew that they could not control the world of nature. In times of bad harvest they would be the first to suffer. They had no say in how the country was ruled and their way of life depended almost completely on decisions made by the lords, the king and the Church.
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Peasants plough the land with a team of oxen. From the Luttrell Psalter






6. The limits of technology



In this picture people are delivering sacks of grain to the village miller. There were no cars in medieval times and not everyone had a horse. Water mills and windmills such as this were the most powerful machinery of their day. Blades for digging or ploughing were hand-made by blacksmiths. Printing presses appeared in England from the 1470s but before then new ideas were spread by worth of mouth or handwritten text. No one had yet developed powerful lenses so microscopic creatures such as microbes and germs were completely unknown to the medieval world.
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A windmill, from the Luttrell Psalter
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7. The influence of ancient ideas


Some historians think that the idea for windmills, as shown above, came from Muslims who used them in their lands in Spain. The Muslims influenced medieval Europe in other ways too. Arab scholars kept alive the ideas of Greek and Roman thinkers after the fall of the Roman Empire. They wrote these down and the books made their way to Europe. The Church was happy to spread some of these ancient ideas as they matched Christian beliefs that God had made a carefully ordered Universe.


One particularly powerful idea from the Greeks said that the world was made from four elements: fire, water, air and earth. They also said that the human body was made from four liquids, or humours. These were blood, phlegm, yellow bile and black bile. The body only worked when these humours were properly balanced. Eating the right foods would balance the humours, but if a person had a fever, a doctor might cut a vein and allow blood to flow from the patient’s arm so that the balance could be restored.
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A doctor balances a patient’s humours by letting blood flow from his arm. From the Luttrell Psalter
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8. The growth of the wool trade


Sheep provided milk, meat and manure but their fleece was also highly valuable. By the end of the Middle Ages, England was famous for the wool that she exported to Europe. Women would spin the raw wool into yarn that was then woven into cloth. This provided extra income for country workers and raised their standard of living, and added to the nation’s wealth. But the people who gained most were wool traders who bought the cloth, cleaned it and dyed it before selling it at great profit to merchants on the continent of Europe. The wool trade added to the nation’s wealth and led to the growth of many English towns.
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