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Dedication

			With immense thanks to Darren Woodward and 
Lauren Meadows for their ever-present accuracy and brilliance.
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			This book is dedicated to Abigail. She was the first pupil to take part in Pupil Book Study and inspired me with the power of structured conversation; she loved to chat and illuminated the room with what she knew!

			I will never forget you or your sparkle. May you rest in peace, dear Abigail.

		

	
		
			Introduction

			[image: Illustration of the author by Oliver Caviglioli]

			With over 25 years of experience in education as a teacher, headteacher and leading adviser for school improvement, Alex Bedford now supports Unity Schools Partnership and its Research School, working across the UK and abroad. Alex is a published author and has worked as an Associate Consultant for the Institute of Education, UCL. His curriculum writing and resources have been highly praised by Clare Sealy (Head of Curriculum and Standards for Guernsey) and Jon Hutchinson (Assistant Headteacher at Reach Academy Feltham).

			You may be surprised to learn that Alex did not engage well at school and spent most of his secondary schooling in the then called ‘remedial stream’. His parents were even told not to ‘waste’ tutoring money on him. Alex’s career took an interesting journey through the Youth Training Scheme (YTS) in an entomology lab and several years of employment in food technology labs where he worked on the viscosity of jam in Jammie Dodgers and recipes for Marks & Spencer. Further education led Alex to eventually train as a primary school teacher. He has never looked back. His rule for school is simple: teach with excellence and never write anyone off. 

			Husband to Becky, a phenomenal reception teacher, and proud father of Jack and Finn, adventure calls to Alex and he is regularly drawn to the sea and mountains.

			abedford@unitysp.co.uk
@baronbedford

		

	
		
			
Reviews

			[image: Graphic of three people seated at a table with laptops open]

			Breathtakingly thorough, eminently sensible, purposeful and meaningful.

			This approach to monitoring and evaluating children’s work really gets to the heart of reflective thinking about what will make a difference to children’s learning. It enables thoughtful problem solving about areas in need of development, rather than blaming or criticising teachers. 

			Whatever you have been doing before, stop it and do this instead.

			– Clare Sealy

			[image: ]

			Alex Bedford has done what creative pioneers of education do. He has looked at something at the heart of a teacher’s everyday practice and enabled us all to see it anew. 

			Pupil Book Study is an original blend of research, practice and illuminating examples which focuses on the heart of classroom practice. Primary colleagues everywhere will enjoy Bedford’s enthusiasm and insight into how teachers can really enhance the quality of what pupils produce in their books and portfolios.

			– Roy Blatchford CBE
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Origins and purpose

			[image: Arrow hitting the centre of a target icon]
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			It became apparent to me throughout my years in education that the most obvious thing we don’t do as teachers is the very thing we should be doing more of – talking to pupils with their books. The question was how to do that without feeling overwhelmed, underprepared and wasting valuable time asking questions that lack structure and impact. This is how Pupil Book Study began, with the need for a systematic toolkit that enables leaders and teachers to focus on evaluating their curriculum, teaching and learning in a precise, evidence-rich environment. 

			It repositions how schools evaluate the quality of education and guides us to avoid the traps of making assumptions and, as Professor Rob Coe articulates so well, using weak proxies for learning that lack evidence and rigour. It aims to provide leaders and teachers with an insightful guide to talk with pupils and to study their work. Pupil Book Study helps schools deconstruct the working components of the curriculum, teaching and learning for its parts and aims to provide educators with a world-class evidence and research-focused route map towards excellence.

			The benefits of Pupil Book Study are realised professionally, academically and socially between staff and pupils. It serves as a manual that prioritises evidence to inform curriculum design, effective teaching methods and tasks that generate learning. It illuminates strengths as well as focusing the user to possible limitations and traps to avoid.

			
Origins and purpose

			Pupil Book Study is an evidenced-informed guide that supports schools to attend to and evaluate three essential headlines:

			
					curriculum provision;

					the effect of teaching; and

					depth, retention and connection of learning.

			

			Pupil Book Study offers seven essential rubrics to navigate and illuminate strengths (things that help) and highlight limitations (things that hinder), including:

			
					Content and knowledge

					Teaching sequence

					Vocabulary

					Explanation and modelling

					Tasks

					Questioning and retrieval

					Feedback

			

			
Origins of Pupil Book Study: the Rumpelstiltskin effect

			Pupil Book Study thoroughly and systematically examines the lived experience of children, over time, in a class.

			Looking at books in isolation cannot and will not reliably tell you how well pupils or students engage, participate and remember the taught content.

			[image: Two pictures side by side. On the left a stack of books on a desk in a library, on the right Rapunzel sitting at the spinning wheel, head in hands.]

			When faced with a mountain of pupil books it is unreasonable to expect anyone to make a meaningful critique if pupils aren’t present and able to describe, articulate, retrieve and connect their learning.

			
Purpose of Pupil Book Study

			[image: ] 

			Talk with pupils and look at their books systematically to:

			• identify and share strengths;

			• improve limitations; and

			• enable the professional growth of teachers.

			[image: ]

			It helps give structure to the complex process of knowing what to monitor and evaluate in books.

			The absolute strength of Pupil Book Study is the precise examination of talking with children and studying work in their books.

			The two overarching components, structure and participation, are examined through these aspects.

			Pupil Book Study reveals:

			• how well the curriculum structure supports pupil learning.

			• what knowledge is planned and taught.

			• how effectively vocabulary is planned and instructed.

			• how well teachers explain and model content with pupils.

			• what sorts of tasks pupils undertake, looking closely at the cognitive model that underpins those tasks.

			• the range and reach of questions and the use and impact of retrieval practice.

			• the types and effectiveness of feedback: how well pupils understand and respond to it.

			
Pupil Book Study

			thoroughly and systematically examines the lived experience of children, over time, in a class.

			[image: ]

			[image: Graphic of an arrow leading to a person at a window]

			‘Pupil Book Study gives us a window into the lived experience of pupils and a mirror to reflect professional practice.’

			[image: Graphic of an arrow leading to a person looking in the mirror
]

			– Lauren Meadows, Director of Greenfields Education
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			An evidence-informed, systematic and rigorous quality assurance toolkit to help monitor and evaluate curriculum provision, sequence, teaching methods, pupil productivity and participation.

			
1. Look at books to get an initial insight into:


			[image: Open book icon with three labels: Content and knowledge, Sequence, Vocabulary.]

			Plan your questions

			[image: ]

			2. As you talk with pupils and look at their books, certain areas that HELP or HINDER begin to reveal themselves:

			[image: Graphic of three people seated at a table with laptops open and the following seven labels arranged around the image: Sequence, Content and knowledge, Feedback, Questioning and retrieval, Tasks, Explanation and modelling, vocabulary.]
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			3. Now turn to the rubrics as a guide to illuminate what HELPS or what HINDERS learning:

			(Note: these have been reconfigured for ease of viewing in the epub)

			[image: Example of a rubric]

			What’s the point of difference?

			[image: ]

			Where does what you see in books and what pupils tell you fit within the rubric guides?

			[image: ]

			If it HELPS do more of that and share widely.

			[image: ]

			If it HINDERS – do less of that and look for solutions in the criteria that HELP.

			Be accountable

			[image: ]

			Identify what HELPS and what HINDERS

			[image: ]

			[image: Example of a completed what helps and hinders review.]

			Plan to refine and act:

			[image: ]

			What will the difference be? (with solutions)

			[image: ]

			By when?
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			professional growth model

			
Pupil Book Study

			thoroughly and systematically examines the lived experience of children, over time, in a class.

			[image: Graphic of a student holding a framed work of art
]Treat Pupil Book Study more like an art, not an exact science.

			[image: ]

			[image: A graphic of two people each with a speech bubble to indicate they are in conversation]It is about evidence-informed conversations, dialogue and evaluation.
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			It is not about ticking boxes. [image: Graphic of a piece of paper with ticks attached to a clipboard and a giant red cross over the paper and clipboard]

			
Insight

			Get a better understanding into the lived experience by pupils.

			[image: A circle made of puzzle pieces, one side of the circle being about structure and the other about participation. The puzzle pieces on the structure side read: content and knowledge, teaching sequence, and vocabulary. The pieces on the participation side read: explanation and modelling, tasks, questioning and retrieval, and feedback. ]

			
Pupil Book Study compares your curriculum against essential evidence-informed research

			[image: A graphic that shows working memory before long-term memory which branches off first to principle of instruction: making vocabulary explicit, second to generative learning: impactful practice and task design. Desirable difficulties sits in the middle of the graph surrounded by: interleaving, retrieval practice, spaced retrieval practice and word generation. ]

			
Pupil Book Study

			evaluates the impact of the school curriculum.

			[image: A graphic of three figures and one speech bubble above all three of them to signify conversation. ]

			Check that what is planned is being delivered – purpose and coverage.

			[image: A graphic of an open book.]

			Evaluate the quality of teaching and understanding by looking at books and talking with pupils.

			[image: A graphic of three figures and a lightbulb above all three of them. ]

			Get a strategic view focusing on the quality of education.

			[image: A graphic of two figures sat at a table.]

			Make informed decisions to share strengths and take immediate action to address limitations.

			
Pupil Book Study

			is one part of a systematic quality assurance toolkit.

			[image: A figure of a circle made of four puzzle pieces, which read: 1 learning observations, 2 professional growth, 3 assessment and achievement, 4 Pupil Book Study. ]

			1. Learning observations help to evaluate subject knowledge, explanations, expectations, opportunities to learn, pupil responses, participation and relationships.

			2. Professional growth models help to improve staff subject knowledge and evidence-informed practice such as retrieval and spaced practice, interleaving and explicit instruction techniques.

			3. Assessment and achievement articulates the outcomes from tasks and tests, how well the content is understood and what the strengths and limitations are; it informs what to do next.

			4. Pupil Book Studies help to evaluate curriculum structure, teaching methods, pupil  participation and response through a dialogic model. 

	


		
			
Sequence

			[image: Sequence chapter icon]
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			How to get the most out of:

			looking at books

			[image: ]

			talking with pupils

			[image: ]

			studying pupil understanding

			 [image: 1. Look at Books icon]

			STRUCTURE

			[image: ]

			CONTENT AND KNOWLEDGE, SEQUENCE, VOCABULARY

			PARTICIPATION

			[image: ]

			QUESTIONS ABOUT ASSUMED STRENGTHS OR IMPROVEMENTS

			[image: ]

			Against the Pupil Book Study rubrics, focus on:

			
					the narrative and structure that surrounds the strategic curriculum plan.

					the medium-term sequence and subject connection.

					how well vocabulary is planned for.

					the vocabulary and content that has been taught. This will lead the conversation with pupils.

					teacher explanation and clarity.

					how well pupils have engaged with the sequence of tasks.

					pupil participation in practical activities and tasks.

					effectiveness of questioning and retrieval practice.

					use and legacy of feedback.

			

			[image: 2. Talk with pupils with their books icon]

			PARTICIPATION
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			EXPLANATIONS AND TASKS, QUESTIONS AND RETRIEVAL, FEEDBACK

			[image: ]

			Reveal the effectiveness of the curriculum structures: 

			
					Start with pupil books closed and begin with low-threat invitational questions.

					Don’t be tempted to write down responses whilst asking questions. Pupils are more interested in this and get distracted from their own explanations – record on an iPad or ask an observer to write down the pupil responses for you.

					Use taught vocabulary to test out how well pupils understand the content.

					Use the Pupil Book Study rubrics around participation to evaluate the depth, retention and connection to content.

			

			[image: 3. Evaluate responses and evidence in books icon]

			USE THE PUPIL BOOK STUDY RUBRIC TO HELP

			MONITOR

			[image: ]

			STRUCTURE

			EVALUATE

			[image: ]

			PARTICIPATION

			[image: ]

			Use what you know – compare and contrast:

			
					What strengths and what limitations does the curriculum structure bring about?

					How well do pupils show their understanding and knowledge?

					How well do pupils retain, recall and connect the content with new concepts?

					What value does the structure and participation bring? 

					Helping: what is strong? Why is it strong?

					Hindering: what is limiting? Why is it limiting?

			

		

	
		
			
Structure

			[image: Structure chapter icon]
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			Curriculum design and architecture

			[image: ]

			Knowledge

			[image: ]

			Strategic sequence

			[image: ]

			Teaching sequence

			[image: ]

			Vocabulary

			
Quality assure learning by studying:

			[image: A circle made of puzzle pieces, one side of the circle being about structure and the other about participation. The puzzle pieces on the structure side read: content and knowledge, teaching sequence, and vocabulary. The pieces on the participation side read: explanation and modelling, tasks, questioning and retrieval, and feedback. The puzzle piece that reads content and knowledge is circled. ]

			
Questions about curriculum structure [image: Scaffolding icon]


			Content and knowledge

			[image: ]

			Are these features present? (Check and monitor)

			
					Is the planned content and knowledge unmissable and obvious?

					Does the content match the long-term curriculum map?

					If a topic is being taught, is the subject clearly communicated?

					Is the essential knowledge presented to pupils in a precise and concise way?

					Is the way knowledge is presented age relevant, or is it written for adults?

					Are Early Learning Goals or Early Adopter Early Learning Goals used to reference previous experiences in early primary education?

					Does the long-term or yearly curriculum plan show relational connections with other subjects?

			

			[image: ]

			How well are these features understood? (What value do these features bring?)

			
					How do pupils draw upon previous understanding? Do they use reactivated knowledge to explain what they know?

					In what way do pupils acquire the content and knowledge the teacher has set out to teach? How do pupils show/tell you this?

					What curriculum connections do pupils make? For example, content pupils learnt about rocks in Year 3 geography can connect to study of the Stone Age in history later in the term.

					Are desirable difficulties such as spacing, interleaving and reducing feedback utilised? (Bjork and Bjork, 2011; Dunlosky et al, 2013; Weinstein et al, 2018) 


					Can pupils elaborate and articulate how knowledge is shared and explained to them?

					Can pupils read the content the teacher provides?

					How does the content planning identify known tricky areas or likely misconceptions that pupils find difficult?

			

			
STRUCTURE: Content and knowledge

			Helping

			
				
					
					
				
				
					
							
							• Content matches planning and is built around the principles of spaced practice and interleaving.

						
							
							• Content matches the school’s planning and a number of connections are made.

						
					

					
							
							• There is an unmissable sense of purpose of the study.

						
							
							• Purpose of the study can be described by pupils.

						
					

					
							
							• Ideas and content has clear, relational connections.

						
							
							• Knowledge is connected to vocabulary and makes links to previous learning.

						
					

					
							
							• Knowledge is contextual and explicitly taught with vocabulary.

						
							
							• Content has a broader connection with other subject concepts.

						
					

					
							
							• Knowledge coherently and cumulatively builds on previous learning.

						
							
							• Pupils know the essential knowledge for the subject study. With prompts, pupils can explain their understanding using Tier 2 and Tier 3 words.

						
					

					
							
							• Pupils use foundational knowledge to rephrase and generalise to new situations.

						
							
							• Common subject misconceptions are addressed but not planned for.

						
					

					
							
							• Common subject misconceptions are known and planned for.

						
							
					

					
							
							STRONG

							
								
									[image: arrow pointing left]
								

							

						
							
							DEVELOPING +
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