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Preface



This is one of a series of seven titles for the National 4 & 5 History courses to be assessed from 2014 onwards. Students should study three main units in National 4 & 5 History, with a very wide selection of topics to choose from (five in the first two, ten in the third). This series covers at least two topics from each unit.


The seven titles in the series are:





•  National 4 & 5 History: Migration and Empire 1830–1939



•  National 4 & 5 History: The Era of the Great War 1910–28



•  National 4 & 5 History: The Atlantic Slave Trade 1770–1807



•  National 4 & 5 History: Changing Britain 1760–1900



•  National 4 & 5 History: Hitler and Nazi Germany 1919–39



•  National 4 & 5 History: Free at Last? Civil Rights in the USA 1918–68



•  National 4 & 5 History: The Making of Modern Britain 1880–1951





Each book contains comprehensive coverage of the four areas of mandatory content for National 5 as well as guidance and practice on assignment writing and assessment procedures.





The Assignment: what you need to know



National 5


What is the Assignment for National 5?


The Assignment is an essay written under exam conditions and then sent to the SQA to be marked. It counts for 20 marks out of a total of 80, so doing well in the Assignment can provide you with a very useful launchpad for overall success in the National 5 exam.


What can I write about?


You can write about a question linked to this book or something from another section in the course. In fact, you can write about any historical topic you want. You can even do your Assignment on local history.


What should I write about?


If you decide to do an Assignment based on the content of this book, here are some good possible questions:





[image: ]  How significant was the problem of poverty before 1905?



[image: ]  How important was the attitude of self-help before 1905?



[image: ]  How far can it be argued that the surveys of Booth and Rowntree caused the Liberal welfare reforms?



[image: ]  To what extent did concerns about the Empire cause the Liberal reforms?



[image: ]  How far can it be argued that the Liberal welfare reforms were successful at helping children?



[image: ]  To what extent did the Liberal reforms, 1906–11, solve the problem of poverty?



[image: ]  How significant was the Beveridge Report, 1942?



[image: ]  To what extent did the Labour welfare reforms, 1945–51, meet the needs of the British people?





What follows are bad titles for an Assignment:





[image: ]  The problem of poverty before 1905



[image: ]  Self-help before 1905



[image: ]  Causes of the Liberal welfare reforms



[image: ]  The Liberal reforms, 1906–11



[image: ]  The Beveridge Report, 1942



[image: ]   The Labour welfare reforms, 1945–51





These are just headings. You must have a question so that you can answer it. The bad choices would just result in telling a story.


Be safe! There are no prizes for giving yourself a difficult question that you have made up yourself. Choose something from the history you have already been studying. Avoid doing something risky – you only get one chance at this Assignment.


How long should my Assignment be?


Your Assignment has no set length – it is what you can write in 1 hour. Most essays are about four or five pages long.



What skills must I show I am using to get a good mark?






•  You must choose a question to write about. That means your title should end with a question mark. Don’t just write a heading down because you will just start writing a story or a project. Your teacher is allowed to give you a little help to make your choice.



•  Collect relevant evidence from at least two sources of information. For example, these could be two books or one book plus an interview.



•  Organise and use your information to help answer your question.



•  Use your own knowledge and understanding to answer the question that you have chosen.



•  Include at least two different points of view about your question in your answer.



•  Write a conclusion that sums up your information and ends by answering the question you started with.





Remember that you also have a Resource Sheet to help you


On your Resource Sheet you will write out the sources that you will refer to in your essay. This will show the marker that you have researched, selected and organised your information.


Your Resource Sheet will be sent to the SQA with your finished essay. You will not be given a mark for your completed Resource Sheet but markers will use it to see that you have done the necessary research and have found appropriate sources to use in your Assignment. There is no time limit for completing your Resource Sheet and there is a 200 word limit, however your Resource Sheet must be written on one side of A4 paper. The Resource Sheet is yours. You can change it, colour it or print it out. You can write it anywhere, anytime before you write your Assignment under exam conditions.


National 4


The Assignment lets you show off your skills as you research a historical issue. You have a lot of choice in what you can find out about and you can also choose to present your findings in different ways. That means you don’t have to write an essay to display your skills, knowledge and understanding.


To be successful in National 4 you have to show you can research and use information by doing the following things:





•  Choosing an appropriate historical theme or event for study. Your teacher can help you choose.



•  Collecting relevant evidence from at least two sources of information.



•  Organising and using the information that you have collected to help you write about the subject you have chosen.



•  Describing what your chosen subject is about.



•  Explaining why your chosen subject happened (its cause) or explaining what happened next because of your chosen subject (its effects).





As you work through this book you will make mobiles, give presentations, and create posters and artwork. All these things could be part of your National 4 Assignment. You then have to present your findings.


Don’t worry – if you get stuck your teacher is allowed to give you help and advice at any stage as you do your Assignment.



Do I have to write a long essay?



No, you don’t. You can choose how you present your Assignment. You could do a talk and then be asked some questions about your subject by your teacher. You could do a PowerPoint presentation or keep a learning log or design a poster or some other way to display your work. You could even write an essay if you wanted to!


What kind of title should I choose?


The best advice is to choose a topic or event you are interested in. With advice from your teacher, you should make this into a question about the causes or impact of the historical topic. Here are question stems you could use:





•  ‘Why did …?’



•  ‘What was the impact of …?’



•  ‘What were the causes …?’





For example: ‘What was the impact of the Liberal reforms on poor people?’


What information should I use?


You need to collect information from at least two sources of information. These sources can be primary or secondary.


Your information can come from written, visual or spoken sources. Useful information can usually be easily found in:





•  textbooks



•  websites



•  television programmes



•  local libraries and museums.





Keep a record of your progress in a log book or your work folder. Your teacher will help you with this.


How do I put my assignment together?


Once you’ve done your research, you need to make sure that you put your findings together in a way that will make sense to someone reading it. You have to give a certain amount of information and show your historical skills. Here is a suggested template to help you:
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Introduction (optional)


For example, if your question was: ‘What was the impact of the Liberal reforms on poor people?’ you could say:


My question is ‘What was the impact of the Liberal reforms on poor people?’ The three impacts I am going to talk about are the reforms for children, the old and the sick. Probably the most important impact was on children because the Liberals passed a lot of reforms for them.


Main part (necessary)


Discuss each of your three key features, using this template:
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Conclusion (optional)
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How will I be assessed?


There are six skills you have to show in your assignment. These are:





•  choosing an event or theme to research



•  collecting relevant evidence



•  organising the information to explore your chosen event or theme



•  describing and explaining key features of your chosen event or theme



•  describing the causes or impact of your historical event or theme



•  presenting your findings on your chosen historical event or theme.





Remember, you don’t have to do a long essay, even if you choose to write your assignment. You can also do a talk, PowerPoint or present an information poster. Your teacher will help you choose the best format for you. Good luck!





Chapter 1 Introduction



What is this course about?
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SOURCE 1.1
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Look at the picture.





1  How can you tell this child is poor?



2  Why do you think this child might be poor?



3  ‘Think, pair, share’: What help should be given to this child?
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A child plays in an alley in the Gorbals, Glasgow, circa 1948
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Today we take it for granted that social services will help us if we have unexpected problems or an illness. We would react in shock and disgust if social workers failed to protect the most vulnerable in our society. It is not only in times of crisis that we expect help from the government. We get help at all stages in our lives:





•  Most of us are born in a hospital provided by the government and pay nothing for the treatment of mother and baby.



•  Most of us go to schools provided by the government and pay nothing for the education provided.



•  When we are ill, we can go to a doctor and pay nothing for the treatment.



•  If we lose our job, we can get help to find another job and financial support from the government while unemployed.



•  When we are too old to work, we get a pension every week from the government to help us in our old age.





However, at the end of the nineteenth century people thought differently. They thought that if you were poor, it was your own fault, and it was up to you to look after yourself and your family. There was almost no help from the government or local authorities. There was no feeling of collective responsibility. This was the idea that everyone in a country should in some way help to support those people who had fallen on hard times.


Poverty means a person is unable to afford the basic needs of life. These ‘needs’ could include food, housing, heating and clothing. People who don’t have these things are described as living below ‘the poverty line’. However, whether someone is classed as poor can vary depending on the time being studied and the country being looked at. What it meant to be poor changed greatly in Britain between 1880 and 1951.


This course is about how and why attitudes to poverty changed. Then we will look at what governments did to help people in need. In particular, we will focus on the work of the Liberal Government, between 1906 and 1914 and the Labour Government between 1945 and 1951.


In this book you will read a lot about the Welfare State. It means that the state (otherwise called the government) looks after the welfare (or the health and wellbeing) of the people living in the country.


By 1951, most of the social services that we now call the ‘welfare state’ had been set up. The effect of the welfare reforms of the Liberal and the Labour Governments went way beyond just giving people money to get them out of poverty. The reforms created a mindset in which people increasingly came to expect governments to step in and sort out problems in all areas of people’s lives, not just their physical needs. In doing so, the welfare reforms were vitally important in creating modern Britain.


What will this book help me to do?


This book will help you to be successful in your National 4 and 5 History course. It contains everything you need to know about the unit called ‘The Making of Modern Britain, 1880–1951’.


This book provides advice and examples to help you answer questions to meet N4 and N5 unit assessment. There are a variety of approaches to N4 and N5 unit assessment in this book, based on source evidence in the chapter and questions at the end of the chapter. There are also practice questions for the National 5 exam.


Finally, this book will provide guidance to help you work on the Added Value Assignment tasks.


Introduction to tasks


This book aims to support you in preparing learners for unit assessment and course assessment. It offers flexible approaches based on meeting learners’ needs.



How does this book help me with Unit assessment?



Unit assessment


All unit assessment tasks should be carried out under the supervision and control of assessors. The aim of unit assessment is to gather evidence of a learner’s skills at each level. Therefore, learners can have access to their materials and notes during unit assessment. The time taken to complete the unit assessment should be negotiated with learners, based on their needs. This book offers several approaches to unit assessment:


Portfolio approach


These are tasks embedded within chapters. The tasks are day-to-day activities that would be completed as part of normal class work. Each task is aligned with one or more assessment standard. Learners can choose to do either N4 or N5 tasks.


Throughout the book, more than one opportunity will be given to learners to provide evidence that they meet the assessment standard. This approach often helps support positive achievement for learners working towards N5 or learners who find it difficult to access larger scale written assessments. Evidence from learners can be provided in oral, visual or written format.


You could also adapt the Learning Activities at the end of each chapter for the Portfolio approach to unit assessment.


When using this approach, assessors should take care to collect evidence of learners meeting unit assessment standards as they are met. For example, digital photographs can be taken of evidence from a workbook or work file. This information should be stored securely in line with local ICT policies.


Further advice and exemplars on how to use this approach can be gained from N4 and N5 Unit Assessment Support Pack 3 from the SQA Secure Area. Your SQA Co-ordinator will be able to provide you with materials from this part of the SQA website.


Unit-by-Unit approach


These are the tasks at the end of chapters for N4 learners. Normally, assessors would use these assessment tasks after learning and teaching. N5 tasks can be adapted from course assessment tasks. Further advice and exemplars on how to do this can be gained from Unit Assessment Support Pack 1 (UASP 1): N5 British from the SQA Secure Area. Your SQA Co-ordinator will be able to provide you with materials from this part of the SQA website.


Combined approach


Evidence from the British unit assessment tasks can be used to meet the assessment standards from Outcome 1 for the Scottish, and European & World contexts. Combined unit assessment tasks can be a useful way to reduce assessment for learners.


Further advice and exemplars on how to use this approach can be gained from N4 and N5 Unit Assessment Support Pack 2 from the SQA Secure Area. Your SQA Co-ordinator will be able to provide you with materials from this part of the SQA website.


How does this book help me with course assessment?


Tasks and advice have been provided at the end of every chapter to help learners prepare for the N5 exam.





Chapter 2 What was Britain like by 1900?
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What is this chapter about?


This chapter is about what Britain was like at the end of the nineteenth century. You will find out about the positive and negative impact of industrialisation on Britain.


By the end of this chapter you should be able to:





•  Explain why Britain was a rich and powerful country.



•  Describe how Britain was ruled.



•  Explain why people in Britain were worried about the economy and poverty.
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Why was Britain so rich and powerful?
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SOURCE 2.1
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The British Empire at the end of the nineteenth century
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Britain had control of a large empire, with land all across the globe. A powerful navy controlled the seas across which British ships traded. The navy ensured that no other country was able to seriously challenge Britain’s power.


Another reason that Britain was so wealthy and powerful was because she had been the first country to industrialise. This meant that a wide variety of products and goods were now made in factories in Britain and were much cheaper to buy. An example of an industry that industrialised is textiles. Historians call the change in how things were made ‘The Industrial Revolution’.


The Industrial Revolution brought wealth and importance to Britain. Some people became extremely wealthy. There was a growing middle class of merchants, bankers, ironmasters and factory bosses, but most of the population were still working class. Within this group there were large differences. Skilled workers such as engineers and craftsmen lived well, but unskilled labourers did not. Most workers were very poor and lived in poor housing. This was because wages were low and the industrial towns were crowded with all the people that had moved there looking for jobs.
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SOURCE 2.2
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This photo shows the poor housing that many people lived in. Overcrowding was common and housing conditions caused diseases to spread easily.
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Activity 1


Look at Source 2.2. Describe two ways in which housing in Glasgow was poor at the end of the nineteenth century. (N4 British AS 2.1)
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SOURCE 2.3
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Compare the housing in Sources 2.2 and 2.3. You should find at least two differences.
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‘The Lee’ Edinburgh, circa 1900
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How was Britain ruled?


Britain was a constitutional monarchy, which meant the head of state was the Queen or King. However, monarchs did not have real power. This power resided with the two Houses of Parliament; the House of Commons and the House of Lords. British politics was dominated by the Conservative and Liberal parties during the nineteenth century. This changed as more men were given the vote in General Elections. The Labour Representation Committee (the Labour Party from 1906) emerged in 1900, as a result of more working men being given the vote. By 1900 two out of three men had the vote.


What was the role of government?


Unlike today the government had a very small role in everyday life. It concerned itself mostly with defence and foreign policy. By 1900, the social problems resulting from industrialisation had forced the government to have limited involvement in the lives of ordinary Britons:





•  Some health and safety control of the workplace.



•  Setting of minimum standards of public health.



•  Provision of limited education through local parish boards.



•  Limited help for the poor in society classed as ‘deserving’ of being helped.





Why was Britain worried about the economy?


Britons were very proud of being the leading world power for much of the nineteenth century. However, towards the end of the nineteenth century, Britain faced economic problems.


There were times when unemployment increased due to a decrease in trade. An important economic depression happened in the 1870s and 1880s due to increased competition from the United States of America and Germany. These countries industrialised later than Britain, but took advantage of the fact that they had up-to-date technology and vast natural resources. Britain was doing well, however, her competitors were growing faster.


By the 1890s, Britain had not managed to keep up with technological developments and new industries like the production of chemicals. This threat to her economic power worried people at the time. They wondered what had caused it and what could be done to make sure that Britain remained powerful. The diagram in Source 2.4 shows Britain’s relative decline.
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SOURCE 2.4
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Activity 2


Look at Source 2.4. Describe at least three ways (or two explained points) in which Britain declined as a world power by 1913. (N5 British AS 2.1)
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Why was Britain worried about poverty?


By 1900 a number of books had been published that described in great detail how the poor lived. These books were widely read by educated Britons. What they read horrified them. People wondered about how much poverty existed in Britain and what this meant for the country. There was speculation that poverty was a reason why Britain was falling behind her industrial rivals. Some began to think about what the government should do about poverty. In 1883, Rev. Andrew Mearns published a book called The Bitter Cry of Outcast London. Below he describes the dreadful poverty that led to appalling living conditions.
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SOURCE 2.5


Every room in these rotten and reeking tenements houses a family, often two. In one cellar a sanitary inspector finds a father, mother, three children, and four pigs! In another room a man was found ill with smallpox, his wife just recovering from her eighth birth and the children running about half naked and covered with dirt: seven people living in one underground kitchen and a little dead child lying in the same room. Elsewhere is a poor widow, her three children, and a child who has been dead thirteen days.


Rev. Andrew Mearns, The Bitter Cry of Outcast London (1883)
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Writers such as William Booth, the founder of the Salvation Army, had also begun to write about poverty. William Booth’s book, In Darkest England and the Way Out (1890) described living conditions unknown to wealthy people. Britain was the richest country in the world but many people lived in dirty, overcrowded housing, begged for money and lived dreadful lives.


Although educated Britons were interested in poverty, most were unaware of how much poverty existed in their country. In fact, they had some strange ideas as to what caused poverty and what help the state should provide.


Chapter summary





•  Britain was a rich and powerful country by 1900.



•  This was due to its Empire and the Industrial Revolution.



•  Within Britain there was great wealth and great poverty.



•  By 1900 there was worry about the declining power of Britain and the increase in poverty.
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Activity 3


Mind mapping


Put the heading: ‘What problems did Britain face by 1900?’ in your workbook or work file. Create a mind map of the main problems using the headings: ‘Industrialisation’, ‘Economy’ and ‘Poverty’.
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Question practice
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NATIONAL 4


Source A is about the poverty of the Scottish working classes:
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SOURCE A


Scottish houses were small with poor levels of lighting and sanitation. This was due to low wages and the fact that many Scots had jobs in industries like building where there wasn’t work to be had all year round. This meant Scots could not afford better housing.
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1  Explain the reasons many Scots lived in poverty. (N4 British 1.1; British/Scottish AS 2.2)





Success criteria


You should briefly explain at least two reasons why Scots were poor.
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NATIONAL 5


Explain why people were worried about the economy and poverty in Britain. (5 marks)


This is an ‘explain’ question. This means you must give five reasons why something did or did not happen. It is not enough to just write down facts no matter how correct they are. You must link each fact back to the question, explaining how that fact did or did not allow something to happen. For this question, this means that you need to explain why the economy and poverty worried people.


To get you started on your answer, here are some hints:





•  Explain why economic depression worried people in Britain.



•  Explain why increasing foreign competition worried people in Britain.



•  Explain why Britain’s failure to keep up with new technology worried people in Britain.



•  Explain why Britain’s population numbers worried people in Britain.



•  Explain why Britain’s share of world trade worried people in Britain.



•  Explain why the rise in poverty worried people in Britain.





Success criteria





•  Include five factual pieces of information on why people in Britain were worried.





OR





•  Include at least three developed pieces of information on why people in Britain were worried.



•  Give accurate and detailed pieces of information that are properly explained.
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Chapter 3 Why was there a problem with poverty by 1905?
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What is this chapter about?


By 1905, the problem of poverty had grown so much that some help had to be given. However, the help given was not the same across the country. Also, it was not successful at dealing with the problem. This chapter will look at the Poor Law system designed to tackle poverty.


By the end of this chapter you should be able to:





•  Describe the Poor Law system in England/Wales and Scotland.



•  Explain why the government used the Poor Law system.



•  Explain why the Poor Law was hated.



•  Explain why the Poor Law was not successful.
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What was the Poor Law in England/Wales and Scotland?


The system of help provided for the poor was based on the 1834 Poor Law Amendment Act in England and Wales, and the 1845 Poor Law Amendment Act in Scotland. The Poor Law operated a mixture of indoor and outdoor relief.
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SOURCE 3.1




[image: ]




[image: ]







[image: ]


Activity 1


Look at the Poor Law map of Britain (Source 3.1). Describe how the Poor Law worked in Scotland. You should make at least two relevant factual points or a single point which is explained more fully. (N4 British 1.2/2.2)


OR


Look at the Poor Law map of Britain (Source 3.1). Explain why people in poverty would not have liked the workhouse system in England and Wales. You should give at least three points or two points that are developed. (N5 British 2.1/2.2)


[image: ]







[image: ]


SOURCE 3.2
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1  Why do you think someone living in poverty would not have wanted to live in a poorhouse?



2  Did this system deal successfully with poverty?
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View of Lews Combination Poorhouse in Stornoway, Isle of Lewis.
Built in 1894–96, it could house 66 inmates.
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The short answer to question 2 is ‘no’. The Poor Law had been designed to deal with poverty in the countryside. But by 1905, Britain was an industrial country with most people living in towns. The Poor Law could not hope to deal with the unemployment created when factories went out of business or there was a downturn in industry. The system simply could not cope with the scale of poverty in Britain.


The workhouse system was hated by the poor. Going into a workhouse was a humiliating experience. Workhouses were like prisons to many people. There was fierce opposition to workhouses in Wales and the North of England in particular.


What were conditions like in the workhouse?


Sometimes conditions inside the workhouses were exaggerated, but:
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Those in need of help had to prove they were
poor. If they could prove they were poor they
were allowed into the workhouse.

Inside the workhouse, conditions were made
50 bad that they were worse than any
conditions found in a poor person’s own living
place. This was called ‘less eligibility".

The inmates were given jobs that were boring
and repetitive.

No help for the able-bodied poor was to be
made available outside the workhouse. The
able-bodied were expected to find work and
look after themselves.

—

* Poorhouses were built and local Boards were
elected to run them.

* The unemployed able-bodied poor had no
right to help.

* Only the disabled, widows and deserted wives
with children, orphans under 12 (girls) or
14 (boys), the old and sick could get help
from the poorhouse.

* Poorhouses were not as harsh as the
workhouse in England/Wales. For example,
inmates were not forced to work.
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