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Getting the most from this book
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Exam tips


Advice on key points in the text to help you learn and recall content, avoid pitfalls, and polish your exam technique in order to boost your grade.


[image: ]







[image: ]


Knowledge check


Rapid-fire questions throughout the Content Guidance section to check your understanding.
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Knowledge check answers


Turn to the back of the book for the Knowledge check answers.
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Summaries





•  Each core topic is rounded off by a bullet-list summary for quick-check reference of what you need to know.
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About this book


This guide is for students following the A-level Sociology course. It deals with the topics of education and sociological theory and methods. At A-level these are examined in Paper 1, Education with Theory and Methods. The Content Guidance section of this book can also be used by students following the AQA AS Sociology course. This is examined in Paper 1, Education with Methods in Context, and Paper 2 (Section A), Research Methods.


There are two main sections to this guide:





•  Content Guidance — this provides details for the topics of education and sociological theory and methods. Topic areas on education and theory and methods examine key ideas and arguments, stating the main points of evaluation and listing the key concepts and key thinkers. The defined words are key words for this specification.



•  Questions & Answers — this shows you the kinds of question you can expect in the A-level Paper 1 examination. There are three test papers followed by sample answers. For the first two papers there are two sets of sample answers, from Student A (A-grade response) and Student B (C-grade response). The third paper has A-grade responses.





How to use this guide


When you study education topics and theory and methods in class, read the corresponding information from the Content Guidance section to become familiar with the topic. You should use this information to complete your own revision notes, for example on each method and topic within education. You will need to complete the question on methods in context after you have finished both the education and the methods topics. It is advisable to focus on one essay question at a time. After you have completed your own answers you should compare them with the answers from Students A and B. These and the commentary can be used to amend your revision notes.


While the test papers have A-level exam questions, question 05 is in the same format as the Methods in Context question in AS Paper 1 and so will also be useful when revising for this exam. Similarly question 04 on the test papers is in the same format as question 05 in AS Paper 1 but is out of 30 rather than 20 marks.


The A-level specification is shown in detail on the AQA website: www.aqa.org.uk/7192. Follow the link to Sociology A-level 7192 (for AS follow 7191).





Content Guidance


The role and functions of education


Functionalism


Key ideas


Functionalists see the role of the education system as positive for both the individual and society. They argue that it has three main functions: socialisation, economic and selection (SES).


Socialisation





•  Durkheim (1903) argued that education promoted social solidarity through creating shared values. Things such as teaching a common history and having assemblies would help bind students together and help create a value consensus.



•  Parsons (1961) argued that education acted as a bridge between the particularistic values of the home and the universalistic values of society (for example school rules that apply to all students). He felt education was crucial in secondary socialisation and had become the focal socialising agency.





Economic





•  Durkheim felt that the role of education was to provide not only general values (such as punctuality) but also specific skills (such as numeracy and literacy) needed for the world of work.



•  Parsons argued that education socialises young people to believe that society is meritocratic. This prepares them for the individualistic and competitive nature of the economy.





Selection





•  Davis and Moore (1945) argued that the education system helps to ‘sift and sort’ people into the most appropriate position in the economy (role allocation).
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Exam tip


Be prepared to link the topic of education to the general theoretical view that functionalists have of society. For example, Parsons argues that education is an important subsystem of the social structure that influences the individual (a ‘macro’ approach).
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Evaluation





•  + Education does perform a key role in secondary socialisation and acts as a bridge between the family and wider society.



•  + Education does have an important role in skills provision and allocating future work roles.



•  – Marxists have a different view of the three functions:







      •  Socialisation. Rather than shared values education transmits ruling-class ideology.


      •  Economic. Education reproduces docile, obedient workers for capitalism.


      •  Selection. Meritocracy is a myth and the education system legitimates inequality.








•  – Interactionists argue that functionalists ignore ‘micro’ processes in schools.



•  – Feminists argue that patriarchy within education is ignored. There are not equal opportunities for females in education.
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Key concepts


secondary socialisation; social solidarity; value consensus; meritocracy; role allocation
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Knowledge check 1


Outline three ways in which schools can prepare young people for the world of work.
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Key thinkers


Durkheim, Parsons, Davis and Moore
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Marxism


Key ideas





•  Althusser argues that education is an ideological state apparatus (ISA), a tool used by capitalism to make society seem fair. He argues that education legitimates inequality by making it seem that failure is down to the individual rather than being the fault of the school.



•  Althusser also argues that the education system reproduces class inequality as working-class pupils are likely to end up in the same type of job as their parents.



•  Bowles and Gintis similarly argue that the myth of meritocracy ensures that working-class pupils blame themselves for their failure at school, therefore legitimating class inequality. As a result, they are less likely to try to overthrow capitalism. They argue that there is a correspondence principle as school mirrors the world of work — for example, they are both based on hierarchy, rewards, obedience and set routines.



•  The hidden curriculum (the ‘untaught’ lessons such as punctuality, accepting the hierarchy of authority and punishments for not doing homework) prepares working-class pupils to accept their role as exploited workers in the capitalist economy. The role of the education system is therefore to reproduce class inequality.



•  Bourdieu argues that the education system leads to cultural reproduction. Rather than ‘sifting and sorting’ fairly, schools reward middle-class values. Working-class pupils may lack the cultural capital needed for success and so become more likely to end up in working-class jobs. The education system therefore reproduces class inequality.
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Evaluation





•  + Statistics and sociological research support the claim that meritocracy is a myth. For example, pupils from working-class backgrounds achieve less well at GCSE.



•  + Demonstrates how individuals within the education system are influenced by structural factors, particularly the economy.



•  + Illustrates how the role of education can be used to pass on ruling-class ideology that supports capitalism.



•  – Internal criticism. Neo-Marxist Willis agrees that cultural reproduction occurs but argues that working-class people are active and can see through the myth of meritocracy. The working-class ‘lads’ developed an anti-school culture which, although it led to their failure, showed how the hidden curriculum can be rejected by pupils.



•  – Functionalists argue that the education system is not controlled by the capitalist economic system but offers equal opportunities for all. It is meritocratic and based on consensus not conflict.



•  – Interactionists argue that (with the exception of Willis) Marxists ignore the role of individuals in education.



•  – Feminists argue that patriarchy within education is ignored. The hidden curriculum reinforces gender inequalities in subject choice, for example.



•  – Postmodernists argue that the Marxist view is out of date and that the correspondence principle does not exist. The role of education in a postmodern society is to ensure diversity not inequality.
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Key concepts


ideological state apparatus; legitimation; reproduction; correspondence principle; hidden curriculum; myth of meritocracy; cultural capital
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Knowledge check 2


Outline two ways in which cultural capital can lead to middle-class pupils achieving higher levels of attainment than working-class pupils.
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Key thinkers


Althusser, Bowles and Gintis, Bourdieu, Willis
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New Right


Key ideas





•  The New Right is a political and sociological perspective that shares and develops some of the ideas of functionalism. See Table 1.









	
Table 1 New Right ideas in relation to functionalism






	Similar to functionalist view

	Different from functionalist view






	Agrees with the selection function. The more talented should be rewarded and allocated the most important jobs.

	Education is not fulfilling the economic function. Too few school leavers have the skills needed for the global economy.






	Agrees with the socialisation function. Education should pass on shared values to ensure a common culture.

	Disagrees that the state can run the education system efficiently to meet the needs of pupils, parents and employers.






	Agrees that the education system should be based on meritocracy and competition.

	Greater competition is needed to improve standards in the education system.










•  Thatcher’s government introduced a range of marketisation policies in the 1988 Education Reform Act (ERA) which were designed to introduce market forces into the education system. Chubb and Moe (1990) argued that state-run education needed to be run more like a business with greater competition between schools that had to respond to the needs of their consumers (parents).



•  David (1993) described marketised education as a ‘parentocracy’, meaning parents would have the right to choose schools for their children and were given information to do so via Ofsted reports and league tables.



•  Schools were given greater powers to be independent by being able to control their own budgets and to opt out of local authority (LA) control. Open enrolment meant schools could recruit more pupils and receive greater funding as a result of formula funding.



•  The New Right advocates greater diversity in the education system and would support the move towards the greater involvement of the private sector (privatisation) in the education system such as an increase in the number of academies and business sponsorship.



•  In order to respond to the needs of the changing global economy there was also a greater emphasis on vocational education in order that young people were more prepared for the world of work (e.g. through vocational A-levels).
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Evaluation





•  + Policies influenced by the New Right have made education more responsive to the needs of the economy and created greater diversity in education and training.



•  + Supporters argue that the continual improvement in exam results is evidence that increased competition between schools as a result of marketisation policies has improved standards.



•  – Ball argues that there is a ‘myth of parentocracy’ and that in reality middle-class parents benefit from marketisation policies. As Gerwitz suggests, working-class parents may lack the cultural and economic capital to be ‘skilled choosers’.



•  – Marketisation has created an unequal, ‘two-tier’ state education system. Whereas popular schools are better funded and can attract more able, usually middle-class pupils, ‘failing schools’ cannot afford to be selective and may find it difficult to improve performance due to reduced funding and their inability to attract more able pupils.
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Key concepts


marketisation; parentocracy; consumer choice; competition; privatisation; formula funding
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Knowledge check 3


Outline three criticisms of the marketisation of education.
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Postmodernism


Key ideas





•  The economy has moved from being Fordist (based on assembly-line mass production) to post-Fordist (which is increasingly fragmented and has to respond to the needs of the global market).



•  The role of the education system has similarly had to shift from a ‘one size fits all’ provision (typified by comprehensive schools popular in the 1960s, see page 24) to the diverse range of education and training that reﬂects consumer choice and the needs of the ever-changing economy.



•  Postmodernists point to the impact that globalisation has had on society, the economy and the education system. For example, many academy chains (see page 26) are controlled by companies from the USA, which has resulted in American-based behaviour management policies and teaching techniques being implemented. The increase in the number of overseas students has had an impact on the types of courses offered in higher education (e.g. more in medical sciences).



•  Postmodernists argue that ‘modern’ theories such as functionalism and Marxism are out of date because of factors such as globalisation. They are particularly critical of Marxists such as Bowles and Gintis as they see the economy and the education system as diverse rather than based on class inequality.
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Exam tip


Be prepared to link factors such as the increase in globalisation and privatisation and relate them to sociological theory. For example, New Right policies that have led to the increased influence of the private sector have brought about the diversity in the education system suggested by postmodernists, such as the growth of academies.
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Evaluation





•  + Postmodernists are right to point out that society has become more diverse and that the economy requires workers to be more adaptable and have transferable skills.



•  + Recent government and school policies have reflected increased diversity and flexibility in educational provision (e.g. specialist schools, academies, free schools, faith schools, lifelong learning, personalised timetables).



•  – Marxists argue that postmodernists ignore class inequality in the education system and wider society.



•  – Education is still largely under state control; is it really that diverse?





[image: ]







[image: ]


Knowledge check 4


Outline two criticisms of the postmodern view that the education system is characterised by diversity.
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Key concepts


diversity; fragmentation; globalisation; post-Fordism
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Summary


After studying this section, you should be able to explain the role and purpose of education, including its relationship to the economy and to the class structure. You should be familiar with the main perspectives:





•  Functionalism focuses on the positive contributions of the education system in maintaining social order in society and preparing and allocating individuals to their future role in the economy.



•  Marxism focuses on how the education system oppresses pupils and reproduces and legitimates inequality between the social classes.



•  The New Right emphasises how the marketisation of the education system is required in order that it meets the needs of pupils, parents and the economy.



•  Postmodernists argue that the education system has developed to reflect the diverse needs of a post-Fordist economy.



•  Feminists argue that all other theories ignore gender inequalities and that the education system reproduces patriarchal power in society.
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Class differences in achievement


Social class has a significant impact on a child’s educational achievement. Students from professional backgrounds are significantly more likely to achieve five A*–C grades (or Grade 4 and above) at GCSE and enter higher education than those from unskilled backgrounds. As well as being more likely to stay in education longer, middle-class pupils are more likely to start school being able to read than pupils from disadvantaged backgrounds. Different reasons have been put forward for this social class gap in achievement.
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Exam tip


Be prepared to evaluate each of these factors by referring to various policies and interventions aimed at tackling material deprivation, such as bursaries, student grants for higher education, schools subsidising school trips, and schools and public libraries lending textbooks.
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External factors


Material deprivation





•  This involves a lack of money to afford basic necessities.



•  Working-class families are much more likely to be in poverty due to factors such as unemployment or a low income. They therefore may lack the money to afford resources which help academic success, such as internet access, school trips and study books. Bull (1980) refers to this as ‘the cost of free schooling’.



•  They will be less able to afford private tuition and higher education costs.



•  As Howard (2001) notes, poor diet can lead to absence through ill health and to low levels of concentration.



•  Poor living conditions can lead to poor health and absence from school. They can also mean a lack of space to study due to overcrowding.



•  Government statistics show that those receiving free school meals consistently underachieve, demonstrating the correlation between material deprivation and lower rates of academic success.
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Knowledge check 5


Outline three material factors that may negatively affect the educational achievement of working-class students.
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Cultural deprivation





•  Cultural deprivation refers to a lack of the ‘correct’ values, attitudes and skills needed for academic success. Cultural deprivation theorists argue that working-class parents often fail to socialise their children into these values.



•  Sociologists such as functionalists and the New Right would argue that working-class culture (and underclass culture for the New Right) and parenting are not sufficiently aimed at educational success.



•  Cultural deprivation theorists would maintain that, compared to their middle-class counterparts, working-class parents are less likely to encourage intellectual development by reading to their children or engaging in educational activities.



•  Douglas (1964) argued that working-class parents had lower aspirations. He claimed that this was demonstrated by the fact that they were less likely than middle-class parents to go to parents’ evenings.



•  Sugarman (1970) argued that working-class culture was characterised by values such as immediate gratification (wanting rewards now) and fatalism that acted as a barrier to achievement. For example, working-class parents would be more likely to encourage their children to leave school as soon as possible in order to earn money.



•  Conversely, middle-class parents would encourage their children to defer gratification (postpone rewards) by staying in education as long as possible to gain qualifications.



•  Bernstein (1970) argued that working-class people may underachieve as they tend to use only the restricted code which is based on short forms of speech, whereas the middle class tend to be socialised into the elaborated code which is the language used by teachers and the school curriculum. Therefore, middle-class students are more likely to achieve, particularly in subjects such as English.





Theories of cultural and material deprivation have had an influence on government policy in the form of compensatory education in the 1960s. Operation Head Start in the USA was influenced by cultural deprivation theory and was aimed at changing the values of low-income parents in order to better prepare preschool children for school. In the UK compensatory education began with Educational Priority Areas where the government allocated additional resources to four low-income inner-city areas. More recently New Labour attempted to tackle social exclusion with policies such as Education Action Zones and Sure Start (see page 25).
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Exam tip


You should make the link between sociological theory and government educational policies. Compensatory policies such as Operation Head Start were based on the functionalist belief that educational underachievement was caused by poor socialisation at home.
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Cultural capital





•  Marxist Bourdieu (1971, 1984) argued that middle-class pupils achieve more as they possess the language, values and skills that are rewarded by the education system. This he called cultural capital. For example, a knowledge of Shakespeare and ‘the arts’, which upper- and middle-class parents may have socialised their children into, will be rewarded and seen as valuable by schools.



•  Bourdieu argued that, as well as having more economic capital (i.e. financial resources), middle-class people are more likely to possess the cultural capital needed to succeed in education. He also argued that this was passed on from one generation to the next, resulting in cultural reproduction.
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Knowledge check 6


What is the difference between cultural capital and cultural deprivation?
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Evaluation






	
Table 2 A comparison of cultural and material explanations






	
Cultural deprivation

	
Material deprivation






	
Douglas suggests that middle-class parents may have higher aspirations for their children due to their own higher levels of education. If a child’s parent does not attend a parents’ evening, this may send the message that the child does not need to try hard at school.

	Is attending parents’ evenings a good measure of parental interest? Working-class parents may not attend due to having to work shifts or may not be able to afford the costs of attending such as transport or babysitting. They may also be put off by what they feel is the middle-class atmosphere of the school.






	
Sugarman argues that middle-class parents are likely to socialise their children to defer gratification and will place a higher value on education as they themselves are more likely to have gone to university.

	Working-class people are being realistic, not fatalistic. Rather than not valuing education, they may have no choice but to ask their children to leave school as they need them to earn money for the family.






	Cultural deprivation theorists would argue that a poor diet is based more on cultural choices than a lack of money.

	Working-class families may not be able to afford the healthy diet that is essential to help children achieve.






	Cultural deprivation theorists argue that would parents not buying educational toys may have a negative impact on developing children’s intellectual skills and hence achievement.

	Working-class parents may not buy educational toys because they are more expensive, not because they are not interested in developing their children intellectually.










•  + A strength of Bernstein is that, unlike other cultural deprivation theorists, he acknowledges that the school has a role in working-class underachievement. He argues that the school is to blame for not teaching them the elaborated code. However, the significance of possessing the elaborated code may not be as great in some subjects, such as maths.



•  – Keddie (1973) criticises cultural deprivation for adopting a ‘victim-blaming’ approach. She argues that working-class culture is different, not inferior. The same criticism can be applied to ideas about working-class language codes.



•  + A strength of Bourdieu is that he emphasised the importance of both cultural and economic factors. However, material deprivation theorists argue that he overestimates the importance of cultural factors. For example, rather than a lack of cultural capital, a lack of money is more likely to prevent a working-class student from going to university due to maintenance costs and the potential need to repay expensive tuition fees. Also, is culture automatically passed on, as Bourdieu suggests?



•  – Not all working-class students fail and external explanations ignore the impact of school-based factors.
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Internal factors


Interactionists look at a range of processes within school that can affect differential class achievement.
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Exam tip


These factors can also be applied to differential achievement based on ethnicity and gender.
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Labelling


Becker (1971) argued that teachers (who are mainly middle class) evaluated pupils in terms of an ‘ideal pupil’, reflecting middle-class attitudes, values and speech codes. Working-class pupils were more likely to be negatively labelled by teachers and seen as ‘deviant pupils’.


Self-fulfilling prophecy


Rosenthal and Jacobsen (1968) argued that negative labelling can lead to a self-fulfilling prophecy of failure. If students are negatively labelled by a teacher they may develop a negative self-image, see themselves as failures, and so give up and underachieve.



Streaming


Due to labelling, working-class pupils are more likely to be put in a lower stream and so to underachieve. Keddie (1971) felt that, by being placed in lower streams, working-class pupils were being denied the knowledge they needed for success.


Gillborn and Youdell (2001) argued that the pressure on schools to improve their league table position (the A-to-C economy) led to the adoption of a different form of streaming. Educational triage occurred where no help was given to students viewed as ‘hopeless cases’, whereas additional resources such as mentoring support were given to pupils on the C/D border. As a result of labelling, working-class (and black) students were more likely to be placed in bottom sets and sit lower-tier GCSEs, even though they had similar grades to middle-class and white students.


Subculture





•  Lacey (1970) argued that, as a response to labelling, polarisation occurs whereby those positively labelled by teachers (mainly middle-class pupils) adopt a pro-school subculture, whereas those negatively labelled (mainly working-class pupils) adopt an anti-school subculture which leads to failure.



•  Woods (1984) adopted a more sophisticated approach and argued that there were eight types of pupils’ adaptations to labelling and streaming. For example, ‘compliance’ was mainly a pro-education response but pupils would only comply with teachers for their own reasons, such as exam success.





Marxist views of processes within school:





•  A study by Willis showed how the anti-school culture of the working-class ‘lads’ meant that they would fail and end up in working-class jobs. This subculture did not result from teacher labelling, however, but from these pupils’ manual working-class values.



•  Bowles and Gintis argued that the correspondence principle and the hidden curriculum, with their emphasis on competition and accepting authority, were processes in school that favoured middle-class students and prepared them for their future roles, such as managerial positions (see page 7).
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Exam tip


Be prepared to make links between sociological theory and methods (see page 27). Willis is described as a neo-Marxist as he combines Marxist theory with interpretivist methods favoured by interactionists. By using group interviews and observation, Willis felt he was able to uncover the meanings behind why the ‘lads’ resisted the values of school.
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Identity: class and achievement





•  Identity refers to how individuals see themselves and how they are seen by others. It is complex and shaped not only by factors such as gender, class and ethnicity but also by issues such as sexuality and different types of consumption and leisure patterns. Hollingsworth and Williams (2009) found that male working-class subcultures are now seen by other pupils (not themselves) as ‘chavs’ rather than ‘lads’ and that mainly middle-class subcultures such as ‘emos’, ‘goths’ and ‘skaters’ are inﬂuenced by different genres of music. As Willis’s study on the ‘lads’ demonstrates, working-class identities can have a negative impact on achievement.



•  Archer et al. (2010) argued that the identity of working-class pupils is based on ways of thinking that can be very different from the middle-class habitus of the school. While dress styles such as ‘low-riding’ trousers, baseball caps and sports designer wear (e.g. Nike) may generate self-worth for the working-class pupil, this would conﬂict with the dress codes of the school. Conversely, middle-class pupils are likely to have been socialised into cultural experiences valued by the school. Bourdieu (1984) argued that as a result they are likely to gain symbolic capital (or status) from teachers.



•  Archer et al. (2010) argued that many working-class pupils see education as being alien to them and feel that in order to be successful they would have to ‘give up’ their working-class identity, which they recognise as being devalued by the school. As a result, some may choose self-exclusion from typical middle-class lifestyle choices such as higher education but instead actively ‘resist through rituals’ by heavily investing in their ‘Nike identity’. This conﬂict with the school’s habitus has a negative impact on the achievement of working-class students who choose not to conform to it. As Bourdieu suggests, working-class pupils may not see high-status universities as being ‘for the likes of us’ so will not be motivated to achieve.







[image: ]


Knowledge check 7


Outline two criticisms of the view that teacher labelling results in pupils joining anti-school subcultures.
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Policies


In addition to the above internal factors, educational policies also influence processes in schools and affect differential class achievement. Sociologists such as Marxists would argue that marketisation policies, with their emphasis on greater selection, have increased the class gap in achievement (see page 24). Bartlett (1993) argues that these policies enable schools high up in the league tables to ‘cream-skim’ higher-ability students who are more likely to be middle class. They can also ‘silt-shift’ less able students to schools lower in the league tables. These less able students are more likely to be working-class pupils who will then have less opportunity to be successful in a lower-achieving school.
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Exam tip


Be prepared to evaluate evidence by showing its relevance to contemporary issues in education. While streaming is less common now than in the 1970s, when interactionist research was prominent, working-class pupils today may still be more likely to be placed in lower sets and therefore entered for lower-tier exams.
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Evaluation of internal explanations





•  + Interactionists demonstrate the importance of how labelling and other processes in schools can lead to inequalities in achievement between the social classes. They highlight a range of different strategies that students can adopt, which enable them to achieve status through alternative means.



•  – Internal criticism. Labelling and the self-fulfilling prophecy are too deterministic. As Fuller’s study shows, students can reject negative teacher labels and achieve (see page 19). Rather than a self-fulfilling prophecy of failure, students can adopt a self-negating prophecy of success.



•  – Cultural deprivation theorists argue that subcultures develop from the values of working-class people rather than processes in schools.



•  – Marxists argue that interactionists fail to take account of external factors, namely how differential class achievement is caused by inequalities in capitalist society.



•  – Interactionist research is not representative as it is usually based on the experiences of one school so cannot be generalised.
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Summary


After studying this section, you should be able to explain differential educational achievement of social groups by social class in contemporary society and the relationships and processes within schools in relation to social class. You should be familiar with the following suggested explanations:
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Read the comments showing
how many marks each answer
would be awarded in the
exam and exactly where
marks are gained or lost.
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