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MICHAEL CHILES



Michael’s career began as a geography teacher in a secondary school in the West Midlands where he became head of department and then a senior leader with responsibility for teaching and learning. After relocating to the north-west, he took a short period out of the classroom to develop and deliver teacher training both nationally and internationally. Michael is now a senior leader in a secondary school in the north-west and a council member for the Chartered College of Teaching. He has also written The CRAFT of Assessment and The Feedback Pendulum. Married to Sarah, with whom he shares two teenage children, Abigail and Harry, and Daisy, the border collie, Michael enjoys walks through the British countryside and playing the guitar.
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DAVID GOODWIN


David Goodwin is an assistant principal, a geography teacher, and a writer and illustrator of education ideas. He is also a specialist leader of education (SLE) and evidence lead in education (ELE). His debut book, co-authored with Oliver Caviglioli, was Organise Ideas: Thinking by Hand, Extending the Mind. He also wrote and illustrated Annie Murphy Paul’s the Extended Mind in Action alongside Emma Turner and Oliver Caviglioli. David is married to Marie, and they have a daughter called Maddison. They enjoy spending time in Robin Hood’s Bay, where they got married. You can find David on Twitter @MrGoodwin23.
























GUEST AUTHORS



Introducing our guest authors, without whom, this book would not have been possible. Collaborating with such dedicated educators has been an honour.
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Amy Lyon


History teacher
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Clarry Simpson


ECT induction lead and geography teacher
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David Morgan


PE curriculum leader
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Dawn Cox


Head of RE
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Drew Wicken


Director of design and technology
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Justin Wakefield


Vice principal
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Karl McGrath


Year 5 teacher and task design and curriculum implementation lead
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Kate Jones


Senior associate for teaching and learning with evidence-based education
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Katherine Walsh


Trust lead for inclusion
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Keavy Lowden


English teacher




[image: Picture sketch of the assistant head teacher and dance specialist Nicky Blackford.]




Nicky Blackford


Assistant headteacher and dance specialist
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Dr Poppy Gibson


Senior lecturer and course lead in primary education
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Rebecca Chadwick


Lead practitioner of history
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Sam Lawrence


Assistant principal, director of pastoral systems
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Sarah Jones


Subject leader for business, economics and finance




[image: Picture sketch of research and CPD lead Emma Turner.]




Emma Turner


Research and CPD lead
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Jade Hickin


Trust-wide lead practitioner in English
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Jo Baker


Assistant principal and art teacher
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Jo Castelino


Second in science and teaching and learning lead
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John Hough


Assistant head of secondary education
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Kirsten Johnson


Head of music and drama
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Laura Pellegrino


Team leader for KS3 geography
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Professor Michael Green


Associate executive director of strategic development
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Molly McDonough


Head of geography
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Nicholas Sermon


Primary phase class teacher and music lead
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Shannon McCarthy


Art teacher
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Simon Cox


Director of Blackpool Research School
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CHAPTER 01


CLASSROOM SYSTEMS


Students crave routine, and purposeful learning happens in safe and cared-for environments. Chapter 1 offers practical advice on how to establish effective routines.
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SUBJECT KNOWLEDGE


Learn from the experts. Fourteen experts in their subjects share what they wished they had known when embarking on their careers. Plus, we explain why knowing your subject is essential to your success.


CHAPTER 03
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Learn why Sweller’s cognitive load theory is described as the single most important thing for teachers to know and the techniques that will help you manage your students’ cognitive load.


CHAPTER 04
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The curriculum is the heartbeat of all schools. Learn about types of knowledge, assessment, feedback and why reading is every teacher’s responsibility. Also, pick up some tips on designing resources that consider cognitive load theory.
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PASTORAL


The pastoral chapter covers teachers’ wider responsibility, from safeguarding to PSHE and enrichment. You will read strategies for managing parental phone calls and making the most of parents’ evenings.


CHAPTER 06
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Read how to prepare for your first interview, how to write a personal statement and how to engage in educational research. Also, discover how to manage your own health and wellbeing.
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The appendix contains the Early Career Framework and Teachers’ Standards for your reference while reading this book.






















THE ECF MAPPED








To help you get the most out of Year One, we have carefully mapped each double-page spread against the Early Career Framework. Use this to shape your desired reading route or to dip in and out of the book as you need.
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SONIA THOMPSON


Headteacher and director


As I read this book, I actually wished I was an ECT all over again, as knowing its contents would certainly have made my early teaching life that much easier. The writers show an acute grasp of what the new, busy teacher needs to know. In doing so, they present their audience with an exceptionally well-researched and accessible book, for all phases. Each chapter dissects the crucial components of teaching pedagogy and practice. It is done in such a way that the reader not only learns but also deepens their knowledge. Everything on every page is intentional and accessible, and each quote and referenced writer serves to further affect the reader experience. If this is one of the only books the busy ECT reads in Year One, it will be more than enough and then some.
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PEPS MCCREA


Dean at Ambition Institute


Year One is the Wagamama of teaching books. It looks stunning, is packed with great ingredients, and leaves you both satisfied yet hungry for more!
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TOM BENNETT


Behaviour advisor to the DfE, founder of researchED


This is a lovely book. At last, after so many years of beginning teachers burdened like donkeys by apocryphal how-to guides written, apparently, by Martians, we have a new generation of training resources bursting with practical advice, evidence-informed strategies, and what we need to know rather than what some Kafkaesque mandarin of education thinks you should be thinking about. This book would sit well on any CPD shelf.
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JADE PEARCE


Assistant headteacher for teaching and learning and CPD


This is the book that all early career teachers need to read. It covers all of the aspects of a teacher’s role. All are explained clearly and succinctly with both references to research and practical experience and applications for the classroom. In short, it will allow all readers to make an excellent start to their teaching career and is the book I wish I had access to at the start of my own journey.












[image: Picture sketch of research and CPD lead Emma Turner.]




EMMA TURNER


Research and CPD lead


There are some books that are sure to become instant classics. Year One falls into that category: easy to read, accessible, covering both the basics and the more complex and challenging. It provides a compendium of professional advice and combines wisdom from across the sector, all crafted carefully by David and Michael to produce a highly useful guide, which is also beautiful to navigate. This book is mentor, cheerleader, professional friend, coach and tutor; a superb literary warm welcome to the profession for early career teachers.
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SUFIAN SADIQ


Director of Teaching School


If I could turn back time and start my career again, the one thing I know for sure is that I would always have this book within reach. Having read this cover to cover, I know this will be the book I recommend to our ITT students and our ECTs. It is simple, easy to follow and, for a busy teacher, it captures all the essential information from a dozen books all in one. It is a great resource for mentors to use and reference when working with teachers.
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MARY MYATT


Education writer and speaker


An incredibly helpful resource for early career teachers; tight, to the point, and a terrific balance of important research headlines and practical strategies to keep sane in the early years of teaching.
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WES DAVIES


CEO of The Two Counties Trust


Wow, just what every new teacher needs! It is more than a guide; the authors have created a companion that can be picked up as and when needed, dipped in and out of in whatever time you have. Year One provides a highly practical and research-informed companion for those new to the profession. The range of topics covered includes pastoral elements, subject-specific guidance, pedagogical choices, and lots of practical points. This makes the book highly unique. Despite being a concise read it is incredibly informative and the material is not diluted.
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Haili Hughes is head of education at IRIS Connect, a senior lecturer and teacher development mentor lead at the University of Sunderland, journalist, speaker and author.
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HAILI HUGHES


Teaching is an incredibly complex activity – simultaneously both an art and a science. It is not a technician’s checklist but there are certain essential elements of effective teaching that every new teacher should know about and can be mastered through practice.


These strategies, underpinned by robust research, can act as best bets to help early career teachers (ECTs) become more effective teachers and give our students the education they deserve. To do this, as well as a deep subject content knowledge, new teachers need a thorough understanding of pedagogical knowledge to be able to develop their professional knowledge, skills and judgement. Yet on top of the demands of a heavy teaching timetable, getting to grips with marking and the sheer cognitive load that the school environment brings with it, reading and understanding the practical implications of research in a meaningful way can seem like an impossible task.


Luckily, this book is a brilliant companion to what can sometimes be a difficult year. It seamlessly integrates theory with practice, in a digestible and attractive way, which can be dipped into time and time again throughout the year. With a clear focus on standards and tangible take away strategies from education experts who’ve served their time at the coalface, it frees ECTs up to work on their teaching and hone their craft, using the evidence in the book to underpin their professional judgement and guide their reflections.


I have often said that there is no manual for teaching but in this case, I am happy to be proved wrong. What Michael Chiles and David Goodwin have achieved in the writing of this book will leave a lasting legacy on the profession; we need to support our most vulnerable staff, our ECTs, as much as possible, and this is a great start.




FOREWORD


Abby is executive director of the Greenwood Academies Trust Institute of Teaching, speaker and author.
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ABBY BAYFORD


We are so lucky to have a plethora of research, education books and advice at our fingertips. However, as a trust CPD lead, early career teachers often feedback that this can, at times, feel overwhelming, making it difficult to know where to start and where to head next. Year One: Lighting the path on your first year in teaching delivers on its promising title, offering a neat synthesis of seminal advice, further reading and important pedagogy that will form a solid foundation for all early career teachers’ CPD.


Every teacher can relate to the feeling of having so much to learn. What struck me when reading this book is that it is ultra-concise and accessible, ensuring the glass never feels too full. The chapters have been carefully ordered to sequence knowledge in a way that builds. Moreover, sections are structured to impart powerful knowledge and synthesise underpinning research and pedagogy. In a nutshell, the book is a treasure trove of seminal thinkers, pedagogy principles and implementation suggestions structured to make CPD manageable for teachers joining the profession.


One of the common persistent challenges I face as a strategic lead for early career teacher development is that CPD often meets with teachers outside the classroom, making the application of ideas hard. This book ensures implementation is not left to chance through scripted scenarios that bring the pedagogy and research to life.


Year One: Lighting the path on your first year in teaching is not just packed with knowledge, it is also a humbling read. The exploration of common pitfalls articulated as ‘hidden hurdles’ remind us that teaching really is a human endeavour and we will never fully crack it! I am sure it will resonate with many and become root and branch of early career teacher development. In fact, I fully intend to use this book as an infrastructure for every teacher’s CPD curriculum in our trust.
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CLASSROOM SYSTEMS








01 SPREAD


HIGH EXPECTATIONS


To have high expectations of all students is to show you care. It means you have to be consistent in expecting the same behaviours of all.


02 SPREAD


STRONG START


A strong start to a lesson sets the foundations for purposeful learning and a calm environment.


03 SPREAD


ESTABLISHING ROUTINES


Whether it is the start, ending or transition between activities, routines create safe, caring and productive learning environments.


04 SPREAD


BUILDING RELATIONSHIPS


The teacher–student relationship is one of the most powerful levers for establishing a productive learning environment.


05 SPREAD


PURPOSEFUL PRAISE


Use purposeful praise when students go the extra mile, not when they live up to your high expectations.


06 SPREAD


HABITS OF ATTENTION


Improving your students’ habits of attention will improve their learning and help foster an inclusive learning environment where everyone feels a sense of belonging.


07 SPREAD


SEATING PLANS


The positioning of your students can support effective teaching and learning.
























SPREAD
01



HIGH EXPECTATIONS


To have high expectations of all students is to show you care. It means you have to be consistent in expecting the same behaviours of all.








The cognitive dissonance of high expectations


The phrase ‘high expectations’ is ubiquitous in education. You will see it in educational policies, schools’ ethos and vision statements, and you’d be hard-pressed to find a teacher who doesn’t claim to have high expectations of their students. And yet, according to behaviour guru Tom Bennett, we don’t see high expectations all the time. He suggests the reason for this is that people find it uncomfortable admitting their expectations aren’t high and that high expectations are subjective. He calls this ‘cognitive dissonance in action’ – there is a mismatch between some teachers’ beliefs and actions. They claim to have high standards, but their actions say otherwise.
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Bill Rogers
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YOU ESTABLISH WHAT YOU ESTABLISH


You establish what you establish


If you want punctual, hard-working and polite students, you need to show you won’t tolerate anything less. You have to be clear that you will take action when your students don’t uphold your high expectations. Your expectations should not be different for students who have a challenging home life, are new to your school or are on a managed move because of poor behaviour in a previous school. Sure, have short-term allowances for unexpected events, for example, a family bereavement. But long-term concessions undermine your high expectations and deprive students of learning.


You definitely should not negotiate with naughty students and look for ways to make your job easier. It sends the message to the rest of the class that you will accept substandard work providing they are quiet. Looking the other way when a challenging student shouts out but issuing sanctions for less trivial behaviour to other students is unfair.
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Tom Bennett
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ONE OF THE BIGGEST COMPLIMENTS YOU CAN GIVE A STUDENT IS TO SAY ‘I THINK YOU CAN DO IT.’ WHEN YOU HAVE HIGH EXPECTATIONS, YOU TREAT THEM WITH DIGNITY, AND YOU SHOW THEM YOU CARE. (BENNETT, 2020a)


Establishing high expectations


The strategies in ‘Strong Start’, ‘Establishing Routines’ and ‘Habits of Attention’ will help you enforce and sustain high expectations. We also advise you to read Tom Bennett’s Running the Room, and Tom Sherrington and Oliver Caviglioli’s Teaching WalkThrus. Both offer a range of practical strategies to help you establish and implement high expectations.


Here are strategies we have found beneficial in helping us establish and sustain high expectations.




[image: Plus Sign]




OBSERVE OTHER TEACHERS IN YOUR SCHOOL TO MEASURE HOW HIGH YOUR EXPECTATIONS ARE. REFLECT ON WHETHER YOU ARE ASKING TOO MUCH OR TOO LITTLE OF YOUR STUDENTS.


Be clear in what you expect


Decide your expectations and try to align these with your school’s behaviour policy, vision and ethos. Your own high expectations and your school’s should be mutually reinforcing. Have expectations for entering and leaving the classroom, how to listen to peers, how to ask and answer questions, and expectations around homework. Before introducing any expectations, decide what you will take a hard line on and be clear with what you want.


Never look the other way


Challenge any behaviour that falls short of your expectations. Be consistent so that you don’t devalue your expectations. A good strategy for embedding your high expectations and establishing your routines is frequently checking students’ understanding. Check students have understood your instructions by directing them to articulate what you have asked them to do. Doing so will help you determine if your students chose to disregard an instruction or if they didn’t understand it. We advise doing this until your classes master your routines or when you need to reboot your expectations, like at the beginning of a new term.
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Tom Sherrington & Oliver Caviglioli
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THE PRINCIPLE IS THAT IF STUDENTS CHOOSE TO MISBEHAVE, THEY CHOOSE TO RECEIVE THE CONSEQUENCE. (SHERRINGTON & CAVIGLIOLI, 2020)


Make explicit to students how their actions have consequences. Tom Sherrington and Oliver Caviglioli call this ‘choices and consequences’. Doing so makes students responsible for making the right decision while knowing what the outcome will be if they don’t. For example, ‘Polly, turn and face the way you should, or you will have a break time detention.’
























SPREAD
02



STRONG START


A strong start to a lesson sets the foundations for purposeful learning and a calm environment.
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SEE SPREAD 03 TO LEARN MORE ABOUT THE IMPORTANCE OF ROUTINES.


First impressions count; don’t underestimate the influence of a strong start to your lesson


Do lessons begin once your students are all in the classroom, sat down and ready to start the first activity? Or, do lessons start as your students arrive at the classroom door? Your answer to the above questions can make a difference in creating the foundations for a strong start to your lesson. For this spread, we suggest your lessons begin when students arrive at the classroom door.
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Doug Lemov
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DESIGN AND ESTABLISH AN EFFICIENT ROUTINE FOR STUDENTS TO ENTER THE CLASSROOM AND BEGIN CLASS. (LEMOV, 2021)


A strong start and positive teacher–student relationships are mutually reinforcing


How you start your lesson can set the tone for how it unfolds. The ideal start is where students enter the room calmly, get ready for learning and undertake their daily review. When you establish strong-start routines, you will not have to spend as much time reinforcing them, and you can focus on taking the register. How you choose to meet and greet your students is something for you to decide, and this may depend on the expectations set out in your school. However, meeting and greeting provides opportunities for you to get to know your students and build positive relationships. It allows you to learn your students’ names and to know a little more about them as individuals with a quick ‘check-in’ on arrival. Also, it allows you to build a routine with students assigned leadership opportunities such as handing out the exercise books.


Strong starts maximise learning time


Ultimately, a strong start to your lesson allows you to minimise the time between students arriving at the classroom door and the lesson beginning. It will mean you can avoid unnecessary disruptions that can delay the start of your lesson, reducing the potential knock-on effect they can have on the remainder of the lesson.
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HOW TO START YOUR LESSONS STRONG


Purpose and context


A strong start helps set the tone for the lesson; it builds momentum and develops academic habits. Use the following guide to build the right foundations for the beginning of every lesson.




01 Purpose and context


Be prepared for your students’ arrival by having your daily review activity on the board before students enter the classroom. Also, put students’ exercise books near the door for a student(s) to hand out.
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02 Positive engagement


Use your students’ arrival as an opportunity to interact by greeting them by their name and narrating positives. For example, acknowledge students that produced excellent work in the last lesson.
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03 Reinforce expectations


Remind students of your expectations as they enter the classroom by narrating them and assigning leadership opportunities.
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SPREAD
03



ESTABLISHING ROUTINES


Whether it is the start, ending or transition between activities, routines create safe, caring and productive learning environments.
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Tom Sherrington (2021a)




If you can get everyone listening whenever you want and involve everyone in productive purposeful talk whenever you want, you’ve got some basic foundations for great lessons pretty much nailed.





Routines help teachers and students thrive


Routines build positive relationships, maximise learning opportunities and reduce negative behaviour. Therefore, you must cultivate an environment where all students feel safe and can thrive. With a strong repertoire of routines in your locker, you and your students will flourish.
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DEVELOPED BY ADAM BOXER, FRONT-LOADING IS WHEN YOU PLACE VITAL INFORMATION AT THE BEGINNING OF INSTRUCTION, AS THIS IS WHEN STUDENTS ARE MOST LIKELY TO BE LISTENING.


Script, rehearse, refine and establish your routines


Procedures become routines once they are automatic. To establish your routines, you will need to script, rehearse and sometimes refine them. The best teachers operate at a high level of automaticity. A curveball like having to distribute a previously unannounced letter will not phase them. As an early years teacher, you might find unexpected changes overwhelming. Having a carefully scripted walk-through of your routines can help get you and your students back on track.
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Adam Boxer
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TRY THESE FOR SIZE: ‘WITHOUT TALKING, I’D LIKE YOU TO WRITE DOWN THREE THINGS…’


‘WITHOUT CALLING OUT, CAN ANYONE TELL ME…’


‘IN SILENCE, YOU ARE GOING TO…’ (BOXER, 2020)


Decide what you want your routines to be for the start and end of a lesson. When scripting these, try to be terse – fewer words will make each instruction more memorable and easier to master. Try to front-load the key information. Also, develop gestures and signals to complement your verbal instructions. A simple signal might be a hand up to signal pause or counting back from three with your fingers when you require your students’ attention.


With your routines scripted, rehearse them with your mentor. Ask for their feedback and refine them if needed. Rehearsing your scripted procedures will help you master them – they will become routines. When you take your new routines into the classroom, introduce them carefully by following your script. When you first do this, it might feel odd, but persevere so that your new procedures become the norm. Follow your routines consistently, always. Letting them slip sends the message you don’t mean what you say.


Below are routines we have found very useful for different phases in lessons. Why not give some of them a go or adapt them for your own practice?




Have your ‘do now’ ready and meet and greet your students. Direct students to stand behind their chairs and get their equipment out. When 2/3s of the class have entered, position yourself in the centre of your classroom and signal for silence. Front-load the instructions for the do now and check students’ understanding by asking a student to repeat these back to the class. Stand for one minute and ‘be seen looking’ – praise the students who are on-task and check in with those you suspect might not be.
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You can, and should, use most of the routines for starting the lesson to transition between activities. Whenever you introduce a new type of activity, explicitly talk through what you expect. You will need to do this in subsequent lessons for your students to master the routine. When explaining the activity, ensure students are paying attention – direct students to sit up, look at you and have nothing in their hands. Again, front-load your instructions and ask for a student to repeat these back to the class.




[image: Outline of a wall clock inside of a vertical black rectangle and the term 'transitions' written on top. ]









End of lesson routines help conclude your lesson in a calm and organised manner. Set homework and check that your students understand the expectations. Establish routines for packing up and returning equipment. Whatever these look like, plan for them by rehearsing, praising when students get it right or redirecting when they don’t. Make sure students know the bell is a signal for you and doesn’t indicate that they can leave the room. Release a few students at a time in a calm and orderly manner.
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BUILDING RELATIONSHIPS


The teacher–student relationship is one of the most powerful levers for establishing a productive learning environment.








The gritty part


When you first start at a new school – whether it’s your placement school or your first full-time role – you will be immersed in the school culture. There will be a lot to take in, and at first this might be overwhelming, but don’t worry, it is normal. Give yourself time to get to know the school systems that will support you in building relationships with students. Inevitably, students will already have their favourite teacher – a teacher they get along with more than others. This doesn’t mean you can’t build positive relationships built on respect.
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