



[image: image]









[image: ]






The publisher would like to thank the following for permission to reproduce copyright material:


Acknowledgements:


p. 26: Jan Moir: from ‘Uniform wars: it’s the parents who need a dressing down’, http://www.dailymail.co.uk/news/article-3780880/JAN-MOIR-Uniform-wars-s-parents-need-dressing-down.html (Daily Mail, 9 September 2016) © MailOnline; p. 35: Emma Sophina: from ‘Experience: I crash-landed in the Hudson’, https://www.theguardian.com/lifeandstyle/2012/aug/17/experience-i-crash-landed-in-hudson (Guardian, 17 August 2012), copyright Guardian News & Media Ltd 2017; p. 36: Ernest Shackleton: from South: The Story of Shackleton’s Last Exhibition (Macmillan, 1919), public domain; p. 37: Siegfried Sassoon: from ‘A soldier’s declaration’ (July 1917) copyright Siegfried Sassoon by kind permission of the Estate of George Sassoon; pp. 46–47: HSE (Health and Safety Executive): from www.hse.gov.uk/pubns/indg337.pdf, reproduced under the Open Government Licence v3.0 (www.nationalarchives.gov.uk/doc/open-government-licence/version/3/); p. 54: Fermanagh Lakelands: www.fermanaghlakelands.com/Portals/0/downloads/FLTHistoryTrail.pdf; p. 63: Charles Dickens: from Oliver Twist (1838, Richard Bentley), public domain; p. 67: Evelyn Waugh: from Brideshead Revisited (1945, Chapman & Hall), reproduced under fair usage; pp. 68–69: Susan Hill: from The Woman in Black (1983, Vintage), reproduced under fair usage; p. 71: George Eliot: from The Mill on the Floss (1860, William Blackwood), public domain; pp. 73–74: Maya Angelou: from I Know Why the Caged Bird Sings (1869, Virago) published by Little, Brown Books and used with permission; p. 74: H.G. Wells: from ‘The Red Room’ (1896, The Idler Magazine), public domain; p. 77: Charles Dickens: from Great Expectations (1864, Chapman & Hall), public domain; p. 81: Theresa Breslin: from Whispers in the Graveyards (1994, Egmont), text copyright © 1994 Theresa Breslin, published by Egmont UK Limited and used with permission; p. 82: Gary Paulsen: from Hatchett (Simon and Schuster, 1987), reproduced by permission of Flannery Literary © Gary Paulsen; p. 86–87: Oliver Smith: from ‘21 reasons why I hate museums’, http://www.telegraph.co.uk/travel/lists/21-reasons-why-I-hate-museums/ (The Telegraph, 19 August 2014), © Telegraph Media Group Limited 2017; p. 87: Anna Hart: from ‘Generation selfie: has posing, pouting and posting turned us all into narcissists?’, http://www.telegraph.co.uk/women/womens-life/11265022/Selfie-obsession-are-we-the-most-narcissistic-generation-ever.html (The Telegraph, 5 December 2014), © Telegraph Media Group Limited 2017.


Photo credits:


p. 49 tl © Getty Images/iStockphoto/Thinkstock; p. 49 tr © Shutterstock/mimagephotography; p. 49 br © michelaubryphoto – Fotolia; p. 49 bl © Ilike – Fotolia.com; p. 50 tl © .shock – Fotolia; p. 50 tr © ANGEL MANUEL FERNÁNDEZ – Fotolia.com; p. 50 c © Anton Gvozdikov – Fotolia.com; p. 50 b © Mariusz Prusaczyk/123RF.com; p. 51 t © Nick Biemans – Fotolia; p. 51 b © Privilege – Fotolia; p. 52 b © .shock – Fotolia; p. 56 © volff – Fotolia; p. 66 © JackF – Fotolia; p. 68 © SVLuma – Fotolia; p. 69 © tallyclick/123RF.com; p. 75 © fred goldstein/Fotolia.com


Although every effort has been made to ensure that website addresses are correct at time of going to press, Hodder Education cannot be held responsible for the content of any website mentioned. It is sometimes possible to find a relocated web page by typing in the address of the home page for a website in the URL window of your browser.


Orders: please contact Bookpoint Ltd, 130 Milton Park, Abingdon, Oxon OX14 4SB. Telephone: (44) 01235 827720. Fax: (44) 01235 400401. Lines are open 9.00–17.00, Monday to Saturday, with a 24-hour message answering service. Visit our website at www.hoddereducation.co.uk


© Amanda Barr 2018


First published in 2018 by
Hodder Education
An Hachette UK Company,
Carmelite House, 50 Victoria Embankment
London EC4Y 0LS


Impression number  5  4  3  2  1


Year  2022  2021  2020  2019  2018


All rights reserved. Apart from any use permitted under UK copyright law, no part of this publication may be reproduced or transmitted in any form or by any means, electronic or mechanical, including photocopying and recording, or held within any information storage and retrieval system, without permission in writing from the publisher or under licence from the Copyright Licensing Agency Limited. Further details of such licences (for reprographic reproduction) may be obtained from the Copyright Licensing Agency Limited, www.cla.co.uk


Cover photo © ragnarocks/123RF


Illustrations by Integra Software Services Pvt. Ltd., Pondicherry, India


Typeset in Bembo Std Regular 11/13 by Integra Software Services Pvt. Ltd., Pondicherry, India


Printed in Spain


ISBN 9781471888618
eISBN 9781471888632





Get the most from this book


Everyone has to decide his or her own revision strategy, but it is essential to review your work, learn it and test your understanding. These Revision Notes will help you to do that in a planned way, topic by topic. Use this book as the cornerstone of your revision and don’t hesitate to write in it – personalise your notes and check your progress by ticking off each section as you revise.


Track your progress


Use the revision planner on pages 4, 5 and 6 to plan your revision, topic by topic. Make a note when you have:





•  revised and understood a topic



•  tested yourself



•  practised the exam questions and gone online to check your answers and complete the quick quizzes





You can also keep track of your revision by noting off each topic heading in the book. You may find it helpful to add your own notes as you work through each topic.


Features to help you succeed
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Exam tips


Expert tips are given throughout the book to help you polish your exam technique in order to maximise your chances in the exam.
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Typical mistakes


The author identifies the typical mistakes candidates make and explains how you can avoid them.
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Test yourself


These short, knowledge-based questions provide the first step in testing your learning. Answers are at the back of the book.
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Definitions and key words


Clear, concise definitions of essential key terms are provided where they first appear.


Key words from the specification are highlighted in bold throughout the book.
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Assessment comment


Throughout, there are comments and annotations which explain exactly why grades are awarded and what is good about the responses that are provided.
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How to prepare for the exam


Exam advice is provided for each topic. use it to consolidate your revision and practise your exam skills.
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My revision planner


Unit 1, Section A: Writing for audience and purpose


What does Unit 1, Section A involve?


Purpose, audience and form


Identifying purpose, audience and form


Register and style


Planning your response


Organising ideas


Openings and endings


Promoting a point of view


Engaging a reader


Writing persuasively


Counter-arguing


Spelling, punctuation and grammar


Spelling


Vocabulary for effect


Sentence structures


Sentence lengths


Punctuating effectively


Writing forms


Speeches


Articles


Letters


Online blogs


Unit 1, Section B: Reading to access non-fiction and media texts


What does Unit 1, Section B involve?


Identifying purpose


Task 2: Analysing a writer’s craft


Point. Evidence. Explain. (P.E.E.)


Task 3: Extracting meaning


Summarising the main ideas


Supporting interpretations


Task 4: Reading media texts


Persuasive language


Rhetoric


Fact and opinion


Promotional language


Language to connect and engage a reader


Task 5: Analysing presentational features


Presentational features


Analysing colour


Analysing layout


Analysing images


Analysing font


Unit 4, Section A: Personal or Creative Writing


What does Unit 4, Section A involve?


Purpose, audience and form


Planning for writing


Structuring your writing


Personal Writing


Narrative perspective


Openings


Adding interest


Endings


Creative Writing


Creating a character


Creating setting


Creating atmosphere


Crafting for effect


Sentence structures


Sentence types


Sentence lengths


Vocabulary for effect


Making selections of verbs, adverbs and adjectives


Describing feelings


Imagery


Unit 4, Section B: Reading literary and non-fiction texts


What does Unit 4, Section B involve?


Task 2: Comparing literary texts


Reading literary texts


Comparing texts


What to look for when comparing and contrasting


Language to compare and contrast


Tasks 3 and 4: Reading non-fiction texts


Understanding writers’ attitudes and intentions


Analysing techniques


Evaluating the effect


Test yourself answers


Glossary





Countdown to my exams
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6–8 weeks to go





•  Start by looking at the specification — make sure you know exactly what material you need to revise and the style of the examination. Use the revision planner on pages, 5 and 6 to familiarise yourself with the topics.



•  Organise your notes, making sure you have covered everything on the specification. The revision planner will help you to group your notes into topics.



•  Work out a realistic revision plan that will allow you time for relaxation. Set aside days and times for all the subjects that you need to study, and stick to your timetable.



•  Set yourself sensible targets. Break your revision down into focused sessions of around 40 minutes, divided by breaks. These Revision Notes organise the basic facts into short, memorable sections to make revising easier.





[image: ]







[image: ]


2–6 weeks to go





•  Read through the relevant sections of this book and refer to the exam tips, how to prepare for the exam, typical mistakes and key terms. Tick off the topics as you feel confident about them. Highlight those topics you find difficult and look at them again in detail.



•  Test your understanding of each topic by working through the ‘Test yourself’ questions in the book. Look up the answers at the back of the book.



•  Make a note of any problem areas as you revise, and ask your teacher to go over these in class.



•  Look at past papers. They are one of the best ways to revise and practise your exam skills. Write or prepare planned answers to the exam practice questions provided in this book.



•  Track your progress using the revision planner and give yourself a reward when you have achieved your target.
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One week to go





•  Try to fit in at least one more timed practice of an entire past paper and seek feedback from your teacher, comparing your work closely with the mark scheme.



•  Check the revision planner to make sure you haven’t missed out any topics. Brush up on any areas of difficulty by talking them over with a friend or getting help from your teacher.



•  Attend any revision classes put on by your teacher. Remember, he or she is an expert at preparing people for examinations.
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The day before the examination





•  Flick through these Revision Notes for useful reminders, for example the exam tips, how to prepare for the exam, typical mistakes and key terms.



•  Check the time and place of your examination.



•  Make sure you have everything you need — extra pens and pencils, tissues, a watch, bottled water, sweets.



•  Allow some time to relax and have an early night to ensure you are fresh and alert for the examinations.
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My exams


GCSE English Language Unit 1


Date:…………………


Time:…………………


Location:…………………


GCSE English Language Unit 4


Date:…………………


Time:…………………


Location:…………………
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What does Unit 1, Section A involve?



What is being assessed?


Section A is assessing your writing skills. This means you are being assessed on the quality and accuracy of your written work.


What will you have to write?


You will be given a topic to write about and will be expected to promote a point of view and persuade your audience to agree with you. The question will identify the topic for discussion, the audience you are writing for and the form your writing should take.


How long do you have?


You have 55 minutes in which to complete one task. It is advised that you spend up to 15 minutes planning for writing, 30 minutes writing your response and 10 minutes checking over and editing your work.


How many marks are available?


The total number of marks available in Section A is 87. Up to 57 marks are available for producing an organised and interesting piece of writing which matches form with purpose to engage the interest of a reader. Up to 30 marks are available for using a range of sentence structures and accurate spelling, punctuation and grammar.


How much are you expected to write?


Whilst it is expected that you will produce an extended response, you should prioritise the quality of your writing, rather than focusing on delivering a set quantity of writing. You should ensure there is a clear introduction, development and conclusion and, as this task requires you to promote a point of view, you will do that successfully when your ideas are developed and confidently expressed.


Purpose, audience and form


When promoting a point of view, you are effectively demonstrating your ability to argue and persuade. As well as writing for a specific purpose, you will be writing for a given audience (for example, teenagers or parents) and may be tasked to write in a particular form (for example, a speech or an article).


The examiner is looking for a response that:





•  writes with relevance about the set topic



•  shows understanding of the purpose of the writing



•  reads like an article, speech, blog or whatever form is stated



•  writes in a way that is appropriate for the intended audience.






Identifying purpose, audience and form


The task itself will identify:





•  the topic you are writing about



•  why you are writing (purpose)



•  who you are writing for (audience)



•  how you should write (form).





For example:





1  Write a speech (a) to be delivered to your classmates (b) to persuade (c) them of the benefits of reading (d).







    (a)  Form


    (b)  Audience


    (c)  Purpose


    (d)  Topic








2  ‘Modern sports stars are overrated and overpaid.’ (a) Write an article (b) for your school magazine (c) in which you share your views on this topic (d).







    (a)  Topic


    (b)  Form


    (c)  Audience


    (d)  Purpose
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Exam tip


Blogs take different forms and many can be written using colloquial English. Remember, in an exam you should use Standard English as you are writing for an examiner.
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Tasks


Identify the topic, purpose, audience and form in each of these tasks:





1  Write a letter to your local council to persuade them to invest more money in leisure facilities in your area.



2  Write a blog in which you promote your views on whether the legal driving age should be increased to 21.



3  Write an article to be published in your local newspaper to persuade young people to get involved in volunteer work.
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Test yourself


Read the opening paragraph to a student’s response and complete the tasks which follow:





1  Compose the exam question to accompany this student response. You should identify topic, purpose, audience and form.



2  Write down three things you would advise this student to do to improve their response.



3  Rewrite this response so the content is suitably matched to purpose, audience and form.
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Right everyone, listen up, I am talking now and I want you to listen. Today I want to talk to you about school uniform and why I think it needs to be scrapped. Do you agree or not? I think it is really ugly and really uncomfortable. Everything about this uniform is ugly, the material, the colour and the style. And it costs a fortune. I really hate having to put this ugly outfit on five days a week.
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Answers on p. 88
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Register and style


It is important to use the correct tone and register in your response. For example, you would be more formal when writing to your head teacher than you would when writing for your peers. However, never forget that, in an exam situation, the examiner is your primary audience. For this reason, avoid being too informal and never use slang.



Tasks



Rank these writing tasks in order of formality, beginning with the most formal and working down to the least formal:





1  A letter to an MP to persuade them to visit your school.



2  A speech to your classmates to share your views on the benefits of after-school clubs.



3  An article for your school magazine to persuade the school community to become eco-friendlier.



4  An email to a friend to persuade them to go to the cinema at the weekend.



5  An online blog presenting your views on the benefits of social media.
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Test yourself


Select one of the above tasks and write a short opening paragraph which shows your appreciation of audience, purpose and form and adopts an appropriate register and tone.


Answers on p. 88
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Planning your response



You will have 55 minutes to complete Section A. It is advised that the first 15 minutes are spent planning your answer. There are two parts to the planning process:





1  Generating the ideas you will use in your writing.



2  Organising your ideas and selecting a structure.





The examiner is looking for a response that:





•  develops logically



•  moves confidently and coherently from one paragraph to another



•  avoids unnecessary repetition of ideas



•  includes a variety of linguistic devices to engage the reader



•  employs a variety of sentence types and sentence lengths.
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Exam tip


If you have a plan you will feel more confident about being able to write an extended response; you will not forget to include important points and, as you write, you can concentrate on how you express your ideas.
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Organising ideas


When planning, many students adopt the following approach:





1  Locate and highlight key words in the question.



2  Record ideas in a spider diagram or bullet-point list.



3  Develop each idea by noting down key points to make and/or techniques to use.



4  Decide the best order to write ideas and how they can be linked, then number them.





Tasks





1  Highlight the key words in this task:





Write an article (a) for publication in an educational magazine (b) in which you present your views (c) on the topic: ‘We should all be forced to learn a foreign language at school.’ (d)




    (a)  Form


    (b)  Audience


    (c)  Purpose


    (d)  Topic
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Exam tip


A plan will look untidy as you are recording ideas as they come to mind. Don’t write in full sentences when planning.
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2  Now record your ideas in a planning diagram:
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3  Add two more ideas to the planning diagram above.



4  Develop each idea; for example:
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Exam tip


To ensure you can produce an extended response, you will need to think of five or six ideas which you can develop into detailed and interesting paragraphs.
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Typical mistake


Failing to plan effectively can mean students run out of time, run out of ideas, ‘bunch’ ideas together or repeat themselves.
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5  Decide the order in which you will present your ideas.
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Test yourself


Complete the full planning process for this Unit 1, Section A task: Write an article for your school website persuading readers that it is stressful to be a teenager in today’s world.


Answers on p. 88
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Openings and endings


It is important to open strongly as this is where the examiner forms their first impression of you as a writer. Remember, examiners mark a lot of scripts so they appreciate a response which is original and hooks and holds their attention. Your introduction should show an awareness of audience, purpose and form. For example, think about how the opening of a speech would differ from the opening of an article.


There are a variety of ways to engage your reader by using linguistic devices, such as a rhetorical question or a personal anecdote, but you can also vary your sentence structures and use punctuation to enhance meaning.


Below are two introductions in which students give their opinions on the use of mobile phones in school:


Student A
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I think mobile phones should be allowed in school. I bring my mobile phone to school every day and I know lots of other pupils do the same. There are lots of reasons why mobile phones should be allowed in schools and I will share some of them with you.
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Student B
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Are we really ready to relax the ban on mobile phones in school? Stop for a minute and consider the consequences: pupil concentration will certainly suffer; teacher stress will increase; cyber-bullying will soar and exam results will plummet! School is definitely not the place for a sophisticated and expensive piece of kit such as the modern smartphone…
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Tasks





1  Devise a list of success criteria which would help Student A to write a better introduction.





When concluding your response, you want to leave a lasting impression upon your reader. The conclusion is not the place to introduce anything new, instead you should try to appeal to the minds and hearts of your audience and compel them to share your point of view.





2  Below is the conclusion written by Student B. As you read it, highlight what the student has done well:
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Undoubtedly, technology has enhanced our life in many ways and most teenagers suffer separation anxiety when their mobile phone is not to hand, but it is hard to see a compelling reason for introducing mobile phones into our classrooms. As much as I hate to admit it, we teens are simply not disciplined enough to get through the day without tallying up our ‘likes’, keeping up to date with our newsfeeds and indulging our selfie obsession. After all, few of us actually use our phone to make phone calls, and guess what? If an emergency were to occur, the school office has its very own retro landline! Do yourself and all your peers a favour, leave the phone at home … grades depend on it.
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You should have spotted the student used:




    •  inclusive language: ‘our’, ‘we’ and ‘us’


    •  humour/exaggeration: ‘suffer separation anxiety’ and ‘retro landline’


    •  triple: ‘without tallying up our “likes”, keeping up to date with our newsfeeds and indulging our selfie obsession’


    •  connectives to link ideas: ‘After all’


    •  a question to engage the reader: ‘ …and guess what?’


    •  imperatives: ‘Do yourself a favour, leave…’


    •  exclamatory sentences, ellipsis and inverted commas.
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Assessment comment


This is a Level 5 response as the student confidently uses language to leave an impression upon the reader. They successfully connect with their reader and write in an engaging and lively style.
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Mark scheme


Read the mark scheme below and identify what you need to do to achieve the higher levels.






	Level 1

	Limited awareness of audience and purpose.

Uncomplicated style with simple/few language techniques.


Limited evidence of structural features.
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