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FOREWORD





In Four Quartets, T.S. Eliot testifies that success in language is a partial business, ‘a new beginning, a raid on the inarticulate’, at best a muddled string of attempts to define and redefine the nature of one’s being, to rationalise its presence in society.


George Steiner, one of the outstanding linguists of the 20th century, wrote exhaustively on the global challenges of language, of which those of English are but a significant enclave. Why are there 4000 or more languages, he asks? Why, by a factor of a thousand, are there more languages than human blood types?


Every people has some variant on the Tower of Babel in its mythology. There exists a proliferation of neighbouring tongues that has been one of the most intractable barriers to human collaboration and economic progress. Arguably, in a digital and mobile phone age, we speak more to say less; we hear more and listen less.


This is the global context within which the English language is taught and learned in our schools.


Of all language activities, writing is the most artificial and the one with which most of us struggle from time to time. No wonder then that children should find writing problematic and that they should be surrounded with assumptions and popular shibboleths about how it can be taught and improved.


Writing imposes demands on the performer that do not characterise in the same way either our other active use of language (talking) or our receptive ones (reading and listening). And just as we cannot wholly know or evidence what we are going to say on paper until we have written it, so it is with speech; our recognitions and perceptions are less articulate, less explicit before they are shared.


Language in action comprises vocabulary, phonology, grammar, tone and emphasis. We can alter our meaning by being polite, aggressive or tentative and by modifying tonal quality, timing, stress and juncture. Speech is a process of censoring, changing in mid-stream, restarting, irrelevant interrupting, hesitating and delaying monosyllabic utterances.


The business of speech and language is complicated and we probably take it for granted. ‘It just comes naturally,’ the saying goes. But for millions of children in our schools, speech and language do not flow naturally at all. From its own extensive research, the national charity Speech and Language UK estimates that approaching 2 million children and young people have obstacles to fluency. As these pupils progress through their school years, these obstacles damage self-esteem and certainly hinder academic progress.


My own researches in chairing the Association of School and College Leaders’ commission The Forgotten Third identified fractured literacy and oracy at the heart of many students’ academic and examination difficulties.


It is a sad reflection on the English schooling system that if the national inspectorate plays a certain tune, then all schools dance to that tune. Ofsted’s focus on reading is testimony to that – and in fact that is proving to be no bad thing.


But before reading and writing, there are speech and language, and as a school system we need to get much better at developing all pupils’ skills in this arena. This begins with families at home and is then a vibrant and vital continuum from ages 3–18.


An ambitious raid on the inarticulate needs to underpin every primary, special and secondary classroom, every day. Our children and young people deserve nothing less if they are to enter society as confident, conversational human beings.


****


In common with all titles in this A–Z series, Section One is orchestrated around the 26 letters of the English alphabet. Section Two offers a wealth of additional teaching and learning materials for the primary practitioner. The author has a command of subject – whether oracy, reading, writing, poetry, prose, fiction, non-fiction – that shines through on every page.


Michelle Nicholson takes the reader on an authoritative journey from Agency and Bibliophage, through Grammar and Handwriting, to Wordsmiths, Yacht and Zeal. Look out for what she says about the word yacht!


Above all, the book is packed with practical, tried-and-tested ideas that are readily applicable in any primary setting. Every chapter is underpinned by a love of language and a passion to inspire children.


Roy Blatchford, series editor






















INTRODUCTION





To teach or lead English in a primary school is simultaneously a privilege, a joy and a weighty responsibility. Shaping children’s learning in the subject that is the cornerstone of the primary curriculum, the gateway to all learning, is no mean feat.


Where do you begin? What do you prioritise? And, crucially, how far do your own preferences and interests influence the design of that learning?


I felt similarly blessed and challenged when I was asked to write this book. The subject is so multi-faceted and encompasses such a broad field that it might well have filled several volumes. And how might one distil an ocean of information into 26 neat chapters when the themes are overlapping and interconnected?


Here I was fortunate – my editor gave me agency to shape this book to my own design and so I have made the most of those overlaps. But it got me thinking: how far do leaders, teachers and pupils have agency when it comes to English teaching and learning in UK primary schools?


The chapters of this book detail aspects of English that I believe are fundamental to successful outcomes. The suggestions all sit within the boundaries of a national primary English curriculum but are not directly lifted from it. In an education career spanning four decades, I always strove to deliver according to governmental, regional and school-level requirements, yet I found my voice and exercised choice within those boundaries.


That is how I have maintained my engagement and passion for teaching – my zeal.


Wonderful things can happen when teachers take greater ownership of the craft of English teaching, when children are empowered to take greater responsibility for their education, and as both sides see the impact of their decisions and actions. These themes are a thread that runs through the book, as it seems natural to me that Agency at the beginning leads to Zeal at the end of our journey together.


Michelle Nicholson






















SECTION 
ONE



























A
AGENCY





Tell me and I forget. Teach me and I remember. Involve me and I learn.


Benjamin Franklin


At 88 pages long, the current national curriculum for primary English (Department for Education, 2013a) is a weighty document. And that might be expected with that ocean of information to navigate. It’s worth noting that, by contrast, the entire secondary national curriculum stands at 105 pages; the English section is 26 pages long and much of it merely requires that pupils build on primary expectations.


On a first read, the primary English curriculum might appear overly prescriptive; it directs you quite precisely as to when information should be drip-fed to pupils. It prescribes which spellings should be learned and when, at what point specific aspects of grammar and punctuation should be introduced, and gives detailed guidance surrounding reading skills, composition and even spoken language.


Currently, academies and private schools may choose not to follow the 2014 primary English curriculum, but all schools are required to offer a broad and balanced curriculum that must naturally include detailed provision for a programme of study for English. The likelihood is that once enough detail has been added for teachers to understand what is expected of them and their pupils, all schools would end up with a similar document. This is because ‘the what, the when and the why’ are all crucial in the teaching of English so that pupils learn the skills at an appropriate time and in a logical order.


Order generally begets consistency and rigour, which, in turn, surely begets good results. Conversely, everyone doing what they like, whenever they like, increases the likelihood of repetition, omission, confusion. At its loosest, this approach mimics the haphazard era of my own primary education in the 1970s. But this was also known as a time of academic freedom and agency; behind every whim of lesson or topic was an interest, a passion and a desire to inspire learners.


I began teaching as the 1980s gave way to the 1990s, a time when the first concept of a centralised curriculum was appearing in the guise of lorries delivering boxes of ring-bound programmes of study. Despite the aim of standardisation, there was still a lot of choice in curriculum design and delivery. There was a sense of ‘freedom within a framework’, even if certain topics didn’t make the cut.


It can often feel as though the tightness of modern school curricula has squeezed out any element of choice and voice. How far can teachers be flexible in their own lesson design within a school framework? How can you ensure you bring your own personality to an inherited lesson? There is more room for this than we might initially think.


English as a subject is broad and beautiful. And the thing about the national curriculum is that it may detail the ‘what’ and the ‘when’ as well as a bit of the ‘why’, but not the ‘who’ nor yet the ‘how’.


The English national curriculum is merely a package of information: schools choose the box to put it in and teachers can choose the wrapping, ribbons and the pizazz with which to deliver it. Wise advice to any teacher using a scheme who is worried about making any adaptation for learning: fidelity doesn’t mean rigidity. Let your personality shine through, allow yourself the freedom to put your own spin on lessons, introduce the pupils to books you love and lessons they will remember. Share ideas to bring the subject matter alive and handy tips to help them learn. Think about what works when and for whom. Reflect on what doesn’t work and why. Embrace your knowledge and leverage your agency to make adjustments and enhancements that give your teaching impact.




PUPIL AGENCY


If we accept that involving pupils in decisions is a positive thing, how far should we allow pupils to have a voice and a choice in their learning? Does the curriculum make children believe they are players rather than pawns?


Fostering agency in primary school children is essential for their development as independent, self-motivated learners. Examine your English curriculum with that in mind and consider the extent to which it gives pupils the ability to act autonomously in their own learning and decision-making processes.





READING


As pupils progress through their schooling, they encounter varying levels of choice when it comes to reading material. From careful curation of phonically decodable scheme books, through teacher choice of the end-of-day class read, all the way to the A-level English Literature syllabus, it does appear that young people have a lot of their reading decisions mapped out for them. Alongside prescribed texts, pupils should be encouraged to select books for their own enjoyment and, as far as possible, should have free rein in that choice.


The choice element should come first. If we engage our readers and introduce them to the joy of reading, there is more of a chance that they will become readers: the will provides motivation to acquire the skill.


An important aspect of choice is that a reader has the right to change their mind about a book they have chosen to read. We’ve all picked up a book that just isn’t quite hitting the mark for us and that we have no inclination to finish. Children are no different. Surely we all have the right to choose which books we reject as well as select. Allowing pupils that freedom is an important way of saying, ‘I trust your judgement; it is valid.’ Similarly, there might be times when pupils want to read the same book over and over or read a book that is ‘far too easy for them’.


In 1992, the author Daniel Pennac (latest edition, 2006) listed these points as part of his 10 incontrovertible ‘rights of the reader’ published in his book of the same name.






WRITING


We can consider writing similarly, especially bearing in mind the key drivers for getting pen to paper. In 2011, Dr Jeni Smith devised a mirror list of ‘rights of the writer’ (see Section Two).


Choice and voice play a key part in motivation for writing. Again, if we look at the early years in school, we encourage exploratory play and independent learning that is child-centred and initiated by a pupil’s interests and needs. We then seem to spend the following years reversing that approach by providing less and less autonomy and choice, especially when it comes to writing. Researchers such as Ross Young and Felicity Ferguson regularly cite an exact correlation between motivation and the ability to see oneself as an authentic writer with agency.


A clue to the regard both pupils and adults in school have for writing lies in the oft-used term ‘work’ to describe writing-based activities. Pupils are told to ‘get on with your work’; in return, they tell you when they have ‘finished their work’ or ‘handed their work in’. To my mind, the terms ‘work’ and ‘pleasure’ rarely go hand in hand. It stands to reason that students who have a say in their learning are more likely to be engaged and motivated and perhaps less likely to view it as a task for production and consumption within the confines of the classroom.


A simple tweak can be to encourage pupils to be involved in decisions around their writing. Rather than everyone working on a biography on a person chosen by the teacher and writing it up in their books for the sole readership of their teacher, for example, we can let pupils decide about whom they will write, how they will present the information and who their audience will be.


Volitional writing is more achievable when pupils are given opportunities for authentic writing experiences and can develop their own identity as a writer. Rather than writing letters to imaginary creatures or stories that only the teacher will ever read, engineer lessons in which pupils write about what matters to them, for audiences that matter to them. Children will naturally begin to see their validity as writers, take pride and pleasure in writing and grow in confidence and skill as a result.




ASIDE


Here are 10 easy-to-adopt strategies that can help pupils develop a strong sense of agency and bring personal as well as academic benefits:




	Collaborative projects: Provide opportunities for pupils to choose whom to work with on a written project or group presentation. Encourage students to explore topics of interest to them, and allow them to decide what to produce and how to present it.



	Peer teaching: This could take the form of coaching a classmate on a spelling strategy that has helped them or giving them feedback on something they have written. Perhaps an older pupil could choose a book to read to a group of younger pupils in the library at lunchtime.



	Self-run discussion groups: These could be on a subject of their choosing, but with older children, book talk discussions are perfect for developing reading comprehension. Pupils can even take turns to have roles within the group in the style of reciprocal reading.



	Class book choice: A simple, but not always adopted, idea is to give pupils a genuine say over the class book. From the very youngest pupils voting for one of three books on offer at the end of the day, to older students researching and presenting on possible candidates for the next class read, this is an impactful way of handing over agency to a class.



	Personal book choice: Whether pupils are working through a scheme of phonically decodable books or texts graded by Lexile rating1, it is always good to give children the opportunity to take home a book of their own choice. Whether it is a story an adult might read to them or a non-fiction book that they will explore alone by looking at the pictures, this is a vital aspect of reading motivation.



	Invite pupils to decide how to write up information in subjects beyond the English curriculum: They may choose to share what they know about the Mayans in the form of a letter, diary, report or graphic organiser, for example.



	Empower choice through skill building: Explain the function of aspects of grammar and teach ambitious vocabulary so that pupils can choose which words and language structures will shape their oral and written sentences for best impact on their reader.



	Freedom within a framework: Rather than structuring writing lessons so that each outcome ends up being a carbon copy of the teacher’s example, show pupils how to craft their own writing that they frame around a theme of their own choosing.



	Writing for others: Allow pupils to choose the audience for their writing. Who are they communicating to and how do they want their reader to react?



	Writing for personal consumption: Provide writing journals to allow pupils the time, space and privacy to express themselves in writing without agenda or judgement.









____________


1 Lexile rating or (lexile measure) is a standardised numerical score based on word complexity and sentence structure that indicates the level of reading difficulty of a given text.




























B
BIBLIOPHAGE





To read a book for the first time is to make an acquaintance with a new friend. To read it for a second time is to meet an old one.


Chinese proverb


Taken from the Greek language, the word bibliophage describes someone who metaphorically devours books in their passion to read them: a bookworm.


Booklovers are revered in educational circles; a child who loves to read is surely on a good trajectory for learning. If you love reading, you’ll do it more and get better at it. If you’re getting good at reading, you’ll enjoy it and do it more.


Time and time again, studies highlight the link between reading for pleasure and academic success. We know that well-read children become stronger writers, broadening their vocabulary and cultural understanding, and generally raising their attainment across the curriculum. So, we have myriad reasons for raising the profile of reading in school. But how do we get children into that virtuous cycle of practice, proficiency and pleasure?


The current primary English national curriculum puts ‘reading for pleasure’ firmly on the agenda, mentioning it frequently and even making the lyrical claim that reading, ‘opens up a treasure-house of wonder and joy for curious young minds’ (Department for Education, 2013a).


Most schools are now attuned to this and there has certainly been a growing involvement in the Reading for Pleasure campaigns led by Teresa Cremin at the Open University, for example. Nonetheless, the National Literacy Trust’s annual surveys report an alarming decline in the numbers of children who declare reading to be a pleasurable activity (2024a, 2024b). The most recent report reveals that these figures are at an all-time low.


As well as instructing children in how to read and giving them the ‘skill’ to progress, we must also instil the ‘will’ to pick up books freely. There are endless activities and gimmicks that can be introduced into school to inspire reading, from Get Caught Reading campaigns to book fairs and author visits. These activities can reignite a love of reading in children who then go home to a bedtime story or those who have a shelf full of books that they used to enjoy. But are these strategies enough to develop robust reading habits in children who are resistant to the charms of great literature?


As scholar and author Maryanne Wolf (2008) wrote: ‘We know that emotional engagement is the tipping point between leaping into the reading life or remaining in a childhood bog where reading is endured only as a means to other ends.’


TECHNOLOGY: A DISTRACTION OR ATTRACTION


Children don’t always choose to read at home; it is a perennial problem. Over a decade ago, a survey by the National Trust (2013) discovered: ‘More than half (54% of children surveyed) prefer watching TV to reading.’ We live in a visual age where interactive content can be more appealing than reading a book. Today, with the prevalence of screens, it’s no wonder that adults and children alike turn their attention away from reading as a pastime.


Hungarian psychologist Mihaly Csikszentmihalyi (2008) identified and hypothesised about an experience that he termed ‘flow’. He defined it as ‘a state in which people are so involved in an activity that nothing else seems to matter’. For an activity to induce intense enjoyment to the point of total absorption, it needs to provide enough challenge to stimulate the brain and stave off boredom, but not so much that the person becomes frustrated and opts out. That’s what getting lost in a book is all about, but, unfortunately, video games are designed to induce that state more readily.


Even toddlers seem to understand how to navigate an interactive screen these days. But perhaps rather than throw our hands in the air, we need to get better at harnessing technology and using it to our advantage. Video games, TV programmes and even online clips all have a subtitle facility. A recent campaign, Turn on the Subtitles, by the advocacy group of the same name, made the bold claim that by doing so, parents and carers might double the chance of their children becoming proficient readers.


And, of course, many reading schemes have online versions of their books from early decodable texts to follow along with, so digital media is certainly here to stay.





TIME FOR READING


Putting the lure of the screen aside, there are many other activities competing for the attention of the modern child. Many have busy schedules filled with extracurricular activities, sports and social events. Some enjoy meeting up with friends, while others may have caring responsibilities or spend time between families.


Care givers are often all-too-guiltily aware of the need to develop children’s reading skills, but perhaps not as cognisant of the bonding experience of sharing book time together. Video games or television can be too visually stimulating at times, whereas reading can de-stress the mind and engender a state of relaxation. However, if the very act of reading causes stress in itself – or a parent does not have the time or the skill to read well – there is another way in.


Consider buying audio versions of books so that children can get hooked on books that are age appropriate even if they are not read to by an adult at home. Audio versions will allow developing readers to hear language and stories that they cannot yet read but their peers can; books that are appropriate to their age and interest level. Otherwise, there is a danger that by the time some children can read a book, the content will feel too immature.


Audiobooks can be readily incorporated into a busy day to become the soundtrack to long journeys, part of a bedtime routine or part of a quiet visit to the school library. Yes, we do need to develop children’s reading skills alongside the use of audiobooks, but the tradition of oral storytelling is far longer established than that of reading. Hooking children into the content is a sure-fire way of providing a reason to want to read independently.





BEGIN EARLY


Long before children are ready to read, we need to engender a thirst for literature. They need to feel books, turn the pages, enjoy the pictures, talk about what they have heard and begin to absorb the structures and conventions of literature.


Once in school, teachers have a race against time to support pupils to develop the will as well as the skill to read. But the crowded primary school curriculum means that time for reading can seem even further squeezed.


Preserve time for reading to pupils in school at all costs. No matter what age, children deserve the opportunity to hear books being brought alive by expert readers and experience the joy of listening to a great piece of literature as part of a community.





ROLE MODELS


The National Literacy Trust statistics (2024a) consistently cite positive reinforcement from family and friends and having reading role models as the biggest influence on children’s reading frequency and enjoyment.


Yet we cannot assume that there will be someone in any home who can support an early reader with the mechanics of decoding. We cannot assume that there will be access to books, either owned or borrowed. And we cannot assume that there will be anyone at home who is modelling any positive reading behaviours. Of course, economically disadvantaged households do not automatically equate to households lacking in love for reading. Equally, while most parents and carers will recognise the value of reading to their young children, time constraints and pressures affect families regardless of economic background. Over the last five years, the National Literacy Trust has explored trends in parental reading to young children, and 2024 data taken from a survey of over 2000 respondents shows that only 50.5% of children under five were read to daily (2024c). (This figure is 15.1 percentage points lower than the equivalent survey in 2019.)


No matter what we put in place to encourage and support, many children only experience reading in the classroom. Fortunately, role models can take the guise of peers as well as adults. Factor in time for book discussions and recommendations and ensure that pupils see and hear people around the school modelling the reading behaviours that are promoted.


Look beyond the classroom: a Year 6 pupil could host a reading session for younger children in the library at lunchtime, for example. Older students could buddy up with younger pupils to support their reading; this can have a huge impact on the self-esteem and reading attainment of both parties.





BOOK CONNOISSEURS


Even when children want to read, the range of books available can be overwhelming. If you have pupils who find it hard to commit to a book and continually ask to change their choice, you might like to make browsing part of the regular reading diet. An effective way of doing this is through ‘book-tasting’ sessions, whereby a table can ‘sample’ a few books laid out as possible recommendations. At the end, they have a choice: they can either take a book away to continue reading it, make a note of one or two books that they would like to read in future or decide that none of these books are for them.


Where time is precious and engagement is crucial, there is no place for lacklustre literature; every book needs to earn its place in the reading curriculum. Choose books for their literary merit, not because they fit a topic or have a celebrity author. If pupils are steered towards quality books, there is a better chance that they will have a positive experience.


Consider building a core spine of books that you want pupils to encounter during their time in your school. These should be books and authors that all children ought to experience. Publish details on the school website so that parents and carers, as well as pupils themselves, are aware of the texts that form the backbone of their own personal reading besides those that they will be introduced to during reading instruction and read-alouds.


A love of a good book can build concentration in minds plagued with distractions and cravings for instant gratification. It can provide escapism and relaxation in stressful and difficult times. And, of course, it can pave the way for empathy and tolerance that is so crucial in today’s world. This, then, is the holy grail of teaching: the trinity of the skill and the will that leads to the thrill of reading.




ASIDE




Reading should not be presented to children as a chore or duty. It should be offered to them as a precious gift.


Kate DiCamillo





Rewards for reading? Yes, pupils could earn points, marbles or small rewards for completing books or reading at home with an adult. Extra credit could be given to a pupil when another child completes a book that the pupil recommended to them. However, extrinsic motivators suggest that children are completing a task – perhaps something unpleasant or difficult – and need to be congratulated for having done so.


In an article for Primary Matters magazine, Teresa Cremin (2019) suggests that: ‘Reading for pleasure is more closely associated with intrinsic motivation; it is reading that children do for themselves at their own pace, with whom they choose and in their own way.’ Look to build in social, emotional and cultural motivators for reading. If there is a positive ethos of reading in school, with pupils seeing being able to ‘drop everything and read’ as a goal and a privilege, they should move towards volitional reading, even when they still find decoding a challenge.


Once a child builds enough fluency and stamina to read through an authentic text (not a dull decodable scheme book, but a story or article designed to open that ‘treasure-house of wonder and joy’), they cease to require an incentive or compensation. For those who have discovered the idea that a book might have something interesting to impart, reading provides its own intrinsic rewards.




























C
CRAFT





My responsibility as a writer is to be as good as I can be at my craft. So I study my craft … . Learning the craft, understanding what language can do, gaining control of the language, enables one to make people weep, make them laugh, even make them go to war.


Maya Angelou


Crafting any sort of writing is a challenging process. There are many separate and various skills that go under the banner of composition and transcription.


A novice writer needs to concurrently form letters correctly, spell words accurately, construct sentences logically and weave it all together creatively. To some, this might feel akin to riding a unicycle while juggling and singing. Writing skills and knowledge need to be applied across five different stages of a process: planning, drafting, revising, editing and publishing. The writer needs to have the big picture in mind, just as a master chess player does. Add a chess game into the unicycle mix and it is no wonder that children can feel utterly overwhelmed when it comes to putting pen to paper.


Furthermore, children often lack the stamina to write at length and their texts lack cohesion. For children with difficulties in any, or all, of these areas, independently written outcomes are consequently bland, fragmented and lacking in accuracy. Is it any wonder that enjoyment of writing is a casualty for many of our pupils? It is difficult to find enjoyment in a task that feels laborious and leads to unsatisfying results.



AUDIENCE AND PURPOSE


The average primary child cannot project themselves into a future in which writing skills will be needed for a GCSE examination, university application or job completion. While many children declare their desire to become professional footballers, very few children imagine a life as an author or even see that writing is a skill for life.


If a child doesn’t see writing as a task to be valued in the here and now, we have little chance of helping them see a future with writing at the centre. The need for promoting a life-long love of reading is well documented – and indeed the national curriculum insists we nurture that – but do we ever consider how to ensure that children acquire a life-long positivity towards writing?


Giving pupils a reason to write – and someone to write for – can support effective writing and provide opportunities to teach pupils how to adapt their writing for different audiences and purposes.


Surely if a child is going to the bother of writing a letter of persuasion or complaint, they ought to have a genuine audience and something to gain from the effort. Do some research and work out which authors might reply personally, which local councillors are amenable to being contacted and which sports personalities have secretaries responsible for responding to fans.


Children need to know their target audience. As far as possible, design final written outcomes to have a genuine rationale to answer the questions ‘Why am I writing?’ and ‘Who will see my work?’ You may have noticed that children often take extra care with their handwriting when they are writing for an audience. Here are a few twists on familiar activities that might give more of a sense of purpose:




	Stories can be written with a specific audience in mind. They could be written to be shared with younger classes or to become part of a short story collection for the class book corner. Consider entering your class for competitions such as the BBC’s 500 Words competition (www.bbc.co.uk/teach/500-words).



	Sports reports can be uploaded onto the school website or stored in a season’s fixtures book with photos. Similarly, recountings of trips can be designed to be shared.



	School information letters can become direct messages to friends and family, including invitations to parents’ evenings or assemblies or book recommendations created to give directly to a peer. When an appeal comes directly from the child, it tends to have a higher success rate.



	Pupils can write messages for their peers to be used as labels around the Early Years environment. Messages could include: Wash your hands, Don’t touch my model, Welcome to my café.








READING


You may have noticed that, in many cases, underachieving writers do not read extensively. They therefore lack the ability to compose writing with a clear audience and purpose, drawing independently on what has been read. Instead, writing is characterised by an over-reliance on shoe-horned aspects of taught grammar; it may have little or too much detail, be repetitive or lack cohesion.


It is generally accepted that to write in a literary way, children must have exposure to quality literature. Most school writing programmes use books as a model and ignition to subsequent writing. However, one might argue that the interconnectedness of books and children’s writing is just as much about choosing books for their power to engage children with reading as it is to inspire their writing.


One of the great privileges of working in primary education is that you witness the emergence of young children’s writing and observe as they find their own writer’s voice. A child who has learned to manipulate their reader, entertain them or provoke a reaction has surely been acquiring those skills from their reading diet.


Reading different types of texts ensures that children become familiar with various styles of writing. Through this, they assimilate the tricks of the trade that a good writer uses to engage their reader. But is it as simple as that? Is it a form of osmosis whereby a student can unwittingly absorb the genius of a writer and automatically replicate the process?


The truth is that few children magically leap from reading into writing. So how can teachers support the reading-into-writing connection and help transfer what pupils are observing in terms of how words are used and spelled, and how words combine, into making their own writing powerful and engaging?





Modelling a writer’s voice to help pupils find their own


Each stage of writing needs to be modelled to demonstrate the process, whether that be the ideation stage, planning, composing sentences or pulling everything together. Most writing schemes expose children to a range of quality literature with the aim of showcasing what good writers do to engage their readers. But rather than being able to mimic the style of specific authors and/or replicating the content of their work, we are teaching pupils the common features of writing and pointing out what the writers have done.


When reading with pupils in class, we can identify and explore these features and then follow up in writing lessons, by constructing a written model based on what the pupils have read and showing them in real time the process behind the writer’s craft.





Vocabulary and language development


The more children read, the more words they encounter. This exposure helps them understand the meaning and usage of words in context. It stands to reason that children who read a broad range of books are likely to come across myriad words that they may not encounter in everyday conversation.


Moreover, reading helps children to understand the nuances of language. They learn about the synonyms, antonyms, idiomatic expressions and figures of speech that enhance our language. These all become part of their mental lexicon, and so when it comes time for writing, they have a broader selection of words to choose from. This allows them to express their ideas more precisely and creatively.





Sentence structure and grammar


Reading exposes children to different ways of constructing sentences. As they engage with books, they see examples of how sentences can be structured to convey meaning effectively. They should be supported to notice how authors use punctuation, vary sentence length and combine clauses to create rhythm and flow.


The national curriculum (DfE, 2013b) starts mentioning the correlation between reading and writing from Year 1, where it explains that when teachers make explicit reference to sentence structures in books: ‘In due course, they (children) will be able to draw on such grammar in their own writing.’





Narrative flow and organisation


While vocabulary and grammar are important, a good writer needs to mix those ingredients effectively to pull together a cohesive and engaging text. When children read widely, they learn how different genres handle pacing and structure. They encounter clear examples of how to develop a beginning, middle and end of a tale. They see how authors introduce characters, build tension or conflict and resolve the story in a satisfying way. They also pick up on how to make a story engaging from the first sentence and how to keep the reader interested throughout the piece.


Similarly, through reading non-fiction, children observe how to build an effective argument or to explain a process clearly. This knowledge helps them to become more effective storytellers and essay writers.





Inspiration and creativity


Writers can usually only write about what they know and have experienced, either directly or indirectly. Reading adds to a young child’s life experiences and knowledge and helps to develop empathy.


Exposure to new worlds, ideas and perspectives opens up creative possibilities for a child’s own writing. Reading sparks a child’s imagination and creativity, both of which are crucial for developing a unique voice in writing. The more they read, the more they can draw upon diverse ideas and experiences when crafting their own writing.





Choice and voice


It is a given that a book that happens to set my heart thumping may leave yours unmoved; a writing task that gets your creative juices flowing may leave mine stagnant and cold. We are not all the same; children have different cultural references, home experiences and interests and yet we expect them to spend many hours together applied in the same tasks.


From the outset, children need to know that their voice is worth being heard and that writing is a way of using their voice. As pupils begin mark-making, adults often scaffold what the child wants to tell people; however, it is important that we don’t squash that voice by restricting choice. Examine planning to see whether an element of choice could be introduced in written tasks. Perhaps pupils could be liberated to follow their own interests within the boundaries of the lesson objectives.


Recently, I read 29 biographies of the same historical figure. Could the same skills have been rehearsed if pupils had been allowed to select their favourite athlete or singer to write about? In the past, I have taught pupils who would only put pen to paper if they were allowed to write about trains, Disney or Minecraft. It’s always possible to find a way to make that work, if it means the pupil is engaged with the task.


Some language skills lend themselves perfectly to a particular text type, so we should ensure that pupils experience a mix of genres. Decide whether the purpose is to entertain, inform, persuade or argue, and consider whether that purpose could be achieved through a slightly different medium. For example, does it matter whether pupils record their fictional recounting as a letter or a diary entry? Could the students choose to present their facts on rainforest conservation as a newspaper report or an information leaflet, as long as they demonstrate the sentence structures, vocabulary and spellings that you have modelled? A teaching sequence remains vital, but accommodating individual interests fosters motivation and engagement.


Children should be shown that writing is valued and purposeful. They should see that writing can get results and that the skills they rehearse in English lessons can be used across the curriculum. They should also be given the satisfaction of seeing their writing out in the world; to know that there was a reason behind the effort. Ultimately, what we want is for pupils to develop a joy of writing and realise the power they have at their fingertips if they write well. A realisation that could give them a buzz so electrifying that they might be inspired to keep at it beyond the lesson.




ASIDE


Finally, it is worth asking yourself: are the pupils ever free to just write unhindered, or is every journey of pen on paper accompanied by the baggage of learning objectives, success criteria and ‘next-step marking’? While the aforementioned are essential to improving the quality of writing, they can stifle creativity and willingness to commit.


To use another analogy: swimming lessons are necessary to perfect the skill and prevent drowning, but once you have mastered the basics, it’s delicious to have some unstructured time to splash around and do whatever you please without an instructor critiquing your breathing technique.


Not all children will choose to write at home, so it’s worth taking a leaf out of the Foundation Stage book and carving out some slots in a term for ‘free writing’, just as we would offer ‘free reading’ or a ‘fun swim’. The best way to encourage a love for writing is by having fun with it so that developing skills is always a pleasure and never a chore.













OEBPS/images/tp.jpg
AL,

PRIMARY
ENGLISH
MICHELLE NIGHOLSON

SERIES EDITOR: ROY BLATCHFORD

wwwwww





OEBPS/images/vi-1.jpg





OEBPS/images/cover.jpg
W
(
VAL

(
\\\ PRIMARY
«\ ENGLISH 3

QM:ggEhhﬁmvsﬂam"















OEBPS/images/logo.jpg
™
MIX
Paper | Supporting

responsible forestry
ﬁﬁ% FSC™ C104740







OEBPS/nav.xhtml






		Cover



		Title Page



		Copyright



		Dedication



		Contents



		About the author



		Foreword



		Introduction



		Section One



		Agency



		Bibliophage



		Craft



		Decoding



		Editing



		Fluency



		Grammar



		Handwriting



		Independence



		Journey



		Knowing



		Library



		Modelling



		Networks



		Oracy



		Punctuate



		Question



		Reading



		Sleuthing



		Tenacity



		Underserved



		Verse



		Wordsmiths



		Xylophone



		Yacht



		Zeal







		Section Two



		1. Bibliophage



		2. Editing



		3. Fluency prompts



		4. Handwriting



		5. Models



		6. Oracy



		7. Spelling: accuracy with common exception words



		8. Verse



		9. Vocabulary and morphology







		References













		Cover



		Title Page



		Copyright Page



		Contents



		About the Editor















		page_i



		page_ii



		page_iii





		page_iv



		page_v



		page_vi



		page_vii



		page_viii



		page_ix



		page_x



		1



		2



		3



		4



		5



		6



		7



		8



		9



		10



		11



		12



		13



		14



		15



		16



		17



		18



		19



		20



		21



		22



		23



		24



		25



		26



		27



		28



		29



		30



		31



		32



		33



		34



		35



		36



		37



		38



		39



		40



		41



		42



		43



		44



		45



		46



		47



		48



		49



		50



		51



		52



		53



		54



		55



		56



		57



		58



		59



		60



		61



		62



		63



		64



		65



		66



		67



		68



		69



		70



		71



		72



		73



		74



		75



		76



		77



		78



		79



		80



		81



		82



		83



		84



		85



		86



		87



		88



		89



		90



		91



		92



		93



		94



		95



		96



		97



		98



		99



		100



		101



		102



		103



		104



		105



		106



		107



		108



		109



		110



		111



		112



		113



		114



		115



		116



		117



		118



		119



		120



		121



		122



		123



		124



		125



		126



		127



		128



		129



		130



		131



		132



		133



		134



		135



		136



		137



		138



		139



		140



		141



		142



		143



		144



		145



		146



		147



		148



		149



		150



		151



		152



		153



		154



		155



		156



		157



		158



		159



		160



		161



		162



		163



		164



		165



		166



		167



		168



		169



		170



		171



		172



		173



		174



		175



		176



		177



		178



		179



		180



		181



		182



		183



		184



		185



		186



		187



		188



		189



		190



		191



		192



		193



		194



		195



		196



		197



		198



		199



		200



		201



		202



		203



		204



		205



		206



		207



		208



		209



		210



		211



		212



		213



		214



		215



		216



		217



		218



		219



		220



		221



		222



		223



		224



		225



		226



		227



		228



		229



		230



		231



		232



		233



		234



		235



		236



		237



















OEBPS/images/2-1.jpg
5] hachette

LEARNING

www.hachettelearning.com

Together we unlock every learner’s unique potential

At Hachette Learning (formerly Hodder Education), there’s one
thing we're certain about. No two students learn the same way.
That's why our approach to teaching begins by recognising the
needs of individuals first.

Our mission is to allow every learner to fulfil their unique potential
by empowering those who teach them. From our expert teaching
and learning resources to our digital educational tools that make
learning easier and more accessible for all, we provide solutions
designed to maximise the impact of learning for every teacher,
parent and student.

Aligned to our parent company, Hachette Livre, founded in 1826,
we pride ourselves on being a learning solutions provider with a
global footprint.







