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Introduction



Component 1: Breadth study


Component 1 involves the study of significant developments over an extended period of time (around 50 years at AS and 100 years at A-level) and an evaluation of historical interpretations.


The Making of a Superpower: USA, 1865–1975


The specification lists the content of The Making of a Superpower in two parts, each part being divided into two sections.





•  Part 1 From Civil War to World War, 1865–1920:







    •  The Era of Reconstruction and the Gilded Age, 1865–90


    •  Populism, Progressivism and Imperialism, 1890–1920








•  Part 2 Crises and the Rise to World Power, 1920–75 (A-level only):







    •  Crisis of Identity, 1920–45 (A-level only)


    •  The Superpower, 1945–75 (A-level only)





Although each period of study is set out in chronological sections in the specification, an exam question may arise from one or more of these sections.


The AS examination


The AS examination which you may be taking includes all the content in Part 1.


You are required to answer the following:





•  Section A: one question on two contrasting interpretations: which is the more convincing? You need to identify the arguments in each extract and assess how convincing they are, using your knowledge, and then reach a judgement on which is the more convincing. The question is worth 25 marks.



•  Section B: one essay question out of two. The questions will be set on a broad topic, reflecting that this is a breadth paper, and will require you to analyse whether you agree or disagree with a statement. Almost certainly, you will be doing both and reaching a balanced conclusion. The question is worth 25 marks.





The exam lasts one and a half hours, and you should spend about equal time on each section.


At AS, Component 1 will be worth a total of 50 marks and 50 per cent of the AS examination.


The A-level examination


The A-level examination at the end of the course includes all the content of both parts.


You are required to answer the following:





•  Section A: one question on three interpretations: how convincing is each interpretation? You are not required to reach a conclusion about which might be the most convincing. You need to identify the arguments in each extract and use your knowledge to assess how convincing each one is. The question is worth 30 marks.



•  Section B: two essay questions out of three. The questions will be set on a broad topic (usually covering 20–25 years). The question styles will vary but they will all require you to analyse factors and reach a conclusion. The focus may be on causation, or consequence, or continuity and change. Each question in this section is worth 25 marks.





The exam lasts for two and a half hours. You should spend about one hour on Section A and about 45 minutes on each of the two essays.


At A-level Component 1 will be worth a total of 80 marks and 40 per cent of the A-level.


In both the AS and A-level examinations you are being tested on the ability to:





•  use relevant historical information (Sections A and B)



•  evaluate different historical interpretations (Section A)



•  the skill of analysing factors and reaching a judgement (Section B).






How to use this book



This book has been designed to help you develop the knowledge and skills necessary to succeed in the examination. The book is divided into four sections – one for each section of the A-level specification. Each section is made up of a series of topics organised into double-page spreads.





•  On the left-hand page you will find a summary of the key content you will need to learn. Words in bold in the key content are defined in the Glossary (see pages 95–97).



•  On the right-hand page you will find exam-focused activities.





Together these two strands of the book will provide you with the knowledge and skills essential for examination success.
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Examination activities


There are three levels of exam-focused activities:





•  Band 1 activities are designed to develop the foundation skills needed to pass the exam. These have a blue heading and this symbol: [image: ]




•  Band 2 activities are designed to build on the skills developed in Band 1 activities and to help you to achieve a C grade. These have an orange heading and this symbol: [image: ]




•  Band 3 activities are designed to enable you to access the highest grades. These have a purple heading and this symbol: [image: ]






Some of the activities have answers or suggested answers on pages 102–104. These have the following symbol to indicate this: [image: ]


Each section ends with an exam-style question and sample answers with examiner’s commentary. This will give you guidance on what is expected to achieve the top grade.


You can also keep track of your revision by ticking off each topic heading in the book, or by ticking the checklist on the contents page. Tick each box when you have:





•  revised and understood a topic



•  completed the activities.






Mark schemes



For some of the activities in the book it will be useful to refer to the mark schemes for this paper. Below are abbreviated forms.


Section A: Interpretations






	Level

	AS exam

	A-level exam






	1

	Unsupported vague or general comments. Little understanding of the interpretations.

(1–5)



	Mostly general or vague comments. OR shows an accurate understanding of one extract only.

(1–6)








	2

	Partial understanding of the interpretations. Undeveloped comments with a little knowledge.

(6–10)



	Some accurate comments on interpretations given in at least two of the extracts. Some analysis, but little evaluation.

(7–12)








	3

	Reasonable understanding of interpretations. Some knowledge to support arguments.

(11–15)



	Some supported comments on the three interpretations with comments on strength, with some analysis and evaluation.

(13–18)








	4

	Good understanding of interpretations. A supported conclusion, but not all comments well-substantiated and judgements may be limited.

(16–20)



	Good understanding of the interpretations, combined with knowledge of historical context, with mostly well-supported evaluation, but with minor limitations in depth and breadth.

(19–24)








	5

	Good understanding of interpretations. Thorough evaluation of extracts leading to a well-substantiated judgement.

(21–25)



	Very good understanding of interpretations, combined with strong awareness of historical context to analyse and evaluate with well-supported arguments.

(25–30)









Section B: Essays






	Level

	AS exam

	A-level exam






	1

	Extremely limited or irrelevant information. Unsupported vague or generalist comments.

(1–5)



	Extremely limited or irrelevant information. Unsupported vague or generalist comments.

(1–5)








	2

	Descriptive or partial, failing to grasp full demands of question. Limited in scope.

(6–10)



	Descriptive or partial, failing to grasp full demands of question. Limited in scope.

(6–10)








	3

	Some understanding and answer is adequately organised. Information showing understanding of some key features.

(11–15)



	Understanding of question and a range of largely accurate information showing awareness of key issues and features, but lacking in precise detail. Some balance established.

(11–15)








	4

	Understanding shown with range of largely accurate information showing awareness of some of key issues and features.

(16–20)



	Good understanding of question. Well-organised and effectively communicated with range of clear and specific supporting information showing good understanding of key features and issues, with some conceptual awareness.

(16–20)








	5

	Good understanding. Well-organised and effectively communicated. Range of clear information showing good understanding and some conceptual awareness.

(21–25)



	Very good understanding of full demands of question. Well-organised and effectively delivered, with well-selected precise supporting information. Fully analytical with balanced argument and well-substantiated judgement.

(21–25)












1 The era of Reconstruction and the gilded age, 1865–90
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The American Civil War ended in April 1865 with the surrender of Southern forces. The war had cost 625,000 dead and more than $6 billion. After the assassination of Republican President Abraham Lincoln in April 1865, it was up to his successor, the Democrat Andrew Johnson to reconstruct and reunify the nation.
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The weaknesses of federal government: Johnson, Grant and the failure of Radical Reconstruction


The governance of the USA comprised the president, Congress and Supreme Court. There was a complex system of checks and balances to ensure no branch grew too powerful. However, this meant effective government was difficult in times of crisis when decisive actions were necessary. This is evident in the struggle over Reconstruction in the post-war period.


Johnson and the form of Reconstruction


Reconstruction involved two key issues:





•  How far the Southern states should be punished for seceding.



•  How African-Americans, mainly former slaves, should be treated in Southern states.





President Johnson wished to see the Southern states restored to the Union as soon as possible. He did not want to punish the South and felt each state should be responsible for how it treated its African-American population.


However, most members of Congress were Republicans who opposed this view. Many were Radical Republicans who wished to see harsh measures taken against the Southern states and legal measures taken to protect African-Americans. They gained more support as Southern states passed Black Codes, discriminating against African-Americans, and former Confederate politicians were restored to positions of influence.


Congressional victory over Johnson


Congress rejected Johnson’s plans and passed a Civil Rights Act which overrode the Black Codes. Although Johnson vetoed this, Congress nevertheless ensured it came into law in April 1866. It was enshrined as the Fourteenth Amendment, giving all African-Americans born in the USA citizenship and full rights in law.


In the November 1866 mid-term congressional elections, Republicans gained a two-thirds majority in both Houses. Such was their disdain for Johnson that he was impeached over technical issues, and only survived by one vote. It came as no surprise that, in the 1868 election, he was easily defeated by a Republican former army general, Ulysses S. Grant.


Grant and the failure of Radical Reconstruction


Congress passed four separate Reconstruction Acts and placed the Southern states under military rule – but Reconstruction has mostly been seen as a failure:





•  Many African-Americans were voted into political office, but were poorly educated and lacked the experience to govern effectively – although many regions saw the expansion of social services, improvements in education, developments of railroads and construction of levees to prevent flooding.



•  The entry of carpetbaggers and scalawags into the political and economic spheres was deeply unpopular with Southern whites, because they were accused of exploitation and corruption.



•  Many white people embarked on a policy of terror to intimidate African-Americans into withdrawing from the political process. Most notable was the Ku Klux Klan (KKK), formed in Tennessee in 1866.



•  Another white group called Redeemers also attacked corruption in government. They found widespread support among the poorer classes.





By the late 1870s, many in the North were tired of the costs of Reconstruction. The result of the 1876 presidential election was contested. In the Compromise of 1877 Southern Democrats agreed to support the Republican candidate Rutherford Hayes if federal troops were withdrawn, and Reconstruction ended. The Southern states became responsible again for their own governance.





[image: ]


[image: ] Spot the mistake      [image: ]


Below are a sample AS exam question and a paragraph written in answer to this question. Why does this paragraph not get high praise? What is wrong with the focus of the answer in this paragraph?




To what extent did problems with Reconstruction illustrate the weakness of federal government?
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Reconstruction refers to the treatment of the defeated South after the Civil War. It involved two key issues: how far the Southern states should be punished and how African-Americans, mainly former slaves, should be treated in the Southern states. President Johnson was a Southerner himself: he wished to see the Southern states restored to the Union as quickly as possible. Johnson, moreover, was a Democrat, the party which gained most of its support in the South. However, many of the Northern Republicans wanted the South punished before it could be readmitted. They also wanted legal measures passed to protect African-Americans. Johnson found it difficult to impose his will because Congress was dominated by Republicans. The Southern Democrats of course were not there. The issue was made worse when Southern states began to pass Black Codes to limit opportunities for African-Americans.
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[image: ] Delete as applicable


Below are a sample exam question and a paragraph written in answer to this question. Read the paragraph and decide which of the possible options (in bold) is most appropriate. Delete the least appropriate options and complete the paragraph by justifying your selection.




‘The opposition of Southern whites was the most important reason for the failure of Reconstruction in the period 1865 to 1878.’ How far do you agree to this statement in respect of why Reconstruction failed?







[image: ]


The opposition of Southern whites was the biggest reason for the failure of Reconstruction to a great/fair/limited extent. They resented Northern military occupation and the presence of scalawags and carpetbaggers who they felt were exploiting the process of Reconstruction for their own personal gain. Much racist feeling continued and the Ku Klux Klan and other groups created a campaign of terror and intimidation to ensure as many African-Americans as possible did not vote or participate in the political process. There were other reasons for its failure, however, such as the lack of experience and education which hampered many African-American legislators, however well-intentioned they were. Northerners too were getting tired of the cost and burden of Reconstruction. Therefore the opposition of whites was slightly/to a certain extent/definitely the main reason because


_________________________


_________________________
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The politics of the Gilded Age, the era of weak presidents, and political corruption


The Gilded Age was the name broadly given to the final 30 years of the nineteenth century, as a time of weak government and widespread corruption.


The era of weak presidents


The period 1866 to 1896 saw a period dominated by congressional government where presidents tended to be weak and relatively ineffectual. Indeed real power lay with the Senate where members were often well established, and the relatively small membership (72 Senators in 1866) facilitated meaningful debate. The House of Representatives by contrast was generally seen as disorderly and indecisive. However, Democrats and Republicans agreed on many political issues.


Presidents, 1869–97






	Name

	Party

	Year







	U.S. Grant

	Republican

	1869







	R. Hayes

	Republican

	1877







	J. Garfield

	Republican

	1881







	C. Arthur

	Republican

	1881







	G. Cleveland

	Democrat

	1885







	B. Harrison

	Republican

	1889







	G. Cleveland

	Democrat

	1893








Civil service reform


Civil service reform became a long-standing issue during this period. As the role of federal government grew due to the increase in population and settlement of the continent (see page 20), its employees rose from 53,000 in 1871 to 256,000 by 1900. However, posts were largely filled by patronage. Politicians controlled specific appointments and gave them to people in return for political favours. This made for waste, inefficiency and corruption. Reformers called for the professionalisation of the bureaucracy with posts filled on merit.


It wasn’t until 1883 that reform was finally successful. In 1881 President James Garfield had been assassinated by a disgruntled applicant for public office. This shocked many into supporting the professionalisation of the service. The Democrat Senator George Pendleton created the Pendleton Act to do this. The Act reserved 10 per cent of posts for appointments based on merit by competitive examination, and made it illegal for officeholders to make contributions to politicians. It would be extended as time went on, for example during the presidency of Democrat Grover Cleveland; he maintained the appointment of Republican officeholders if they were doing a good job and disdained to appoint people simply on the basis that they were Democrats.


Political corruption


Political corruption was widespread at all levels. Federal government was racked by a series of scandals:





•  In September 1869 a group of speculators tried fraudulently to gain control of the gold market. President Grant was closely associated with two of their leaders, James Fisk and Jay Gould.



•  Grant was personally honest but appointed corrupt cronies to high office. His private secretary, Orville E. Babcock, and Secretary of War, William W. Belknapp, were involved in the Whiskey Ring scandal of 1875, which defrauded the taxpayer of millions in revenue.





City governments in particular were associated with corruption, with local political bosses controlling the votes of large groups through patronage and favours. The case of New York is typical. The so-called ‘Tweed Ring’ amassed millions of dollars before being broken up in 1873; one of its successor organisations, based in Tammany Hall and led by Richard Croker from the mid-1880s to 1900, effectively ran the city as a personal empire. Particularly important was control of the New York Customs House, where fraudulent practices led to millions being paid by importers and exporters in bribes.


Mugwumps


The Mugwumps were an influential group of Eastern Republicans who campaigned against corruption and sought more efficient government. They supported Democrat Grover Cleveland in the 1884 presidential election because of his reputation for efficiency as Governor of New York State; for example, he had sacrificed public support for political propriety when he vetoed a proposed fare reduction in public transport because the company did not have the legal right to do so.
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[image: ] Interpretation: Content or argument?      [image: ]


Read the following extract and the two alternative answers to the question.


Which answer focuses more on the content and which one focuses more on the arguments of the interpretation? Explain your choice.




With reference to your understanding of the context, assess how convincing the arguments in this extract are in relation to the reasons why federal government was weak in the period 1865 to 1890.





Student 1




[image: ]


The extract states that presidents were weak and Congress dominated the government. The Senate overshadowed the House of Representatives. The Senate had been called a ‘rich man’s club’ but it was capable of real debate. The House of Representatives in contrast was disorderly. I would say that the Senate was more effective than the House of Representatives but nevertheless there was little difference between the two political parties.
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Student 2
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The extract states that presidents were weak and Congress dominated the government. It goes on to argue, however, that although the Senate was accused of being a rich man’s club, it was nevertheless capable of real debate. This suggests that the Senate might not necessarily be weak: indeed it had a good reputation in terms of qualities which might encourage effective governance, for example experience and intelligence. The extract asserts by contrast that the House of Representatives was disorderly. However, if there was little real disagreement between the political parties, the federal government, dominated by a strong Senate, could have operated effectively. Overall the extract suggests this may have been the case although it would need to give supporting evidence to back up the claim.
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Extract A


From John Garraty, The American Nation (Vol 2, 7th edition), published in 1991.


A succession of weak presidents presided over the White House. Although the impeachment proceedings against Andrew Johnson had failed, Congress dominated the government. Within Congress, the Senate generally overshadowed the House of Representatives. In his novel Democracy (1880) the cynical Henry Adams wrote that the United States had ‘a government of the people, by the people, for the benefit of Senators’. Critics called the Senate a ‘rich man’s club’ and it did contain many millionaires. However, the true sources of the Senate’s influence lay in the long tenure of many of its members (which enabled them to master the craft of politics), in the fact that it was small enough to encourage real debate and in its long-established relationship for wisdom, intelligence and statesmanship.


The House of Representatives, by contrast, was one of the most disorderly and inefficient legislative bodies in the world…


The great political parties professed undying enmity to each other, but they seldom took clearly opposing positions on the questions of the day. Democrats were separated from Republicans more by accidents of geography, religious affiliation, ethnic background and emotions than by economic issues.
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Social, regional and ethnic divisions


Sectionalism, or the different developments within the different regions of the USA and the tensions between them, has been a significant factor in US history.


Divisions within and between North, South and West


The North


The North became increasingly industrial and urban (see pages 14 and 16). It was resented by many who lived elsewhere as dominating the shape of US political and economic development; it was felt that too many politicians represented Northern interests at the expense of others.


The New South


After the end of Reconstruction, people spoke of a New South which was modernising, and embracing new technologies. Railroads, for example, doubled in mileage during the 1880s, and made it possible to develop new industries such as coal mining in West Virginia. The city of Birmingham in Alabama with plentiful supplies of coal, iron and limestone nearby became the centre of a new steel industry. Entrepreneur James Buchanan revolutionised the tobacco industry through the use of machinery; each of his machines could produce 100,000 cigarettes per day.


However, despite these developments, most of the South remained agricultural and rural. The predominant crop was cotton. Most farmers worked as sharecroppers, allocated land and resources by the landowner in return for a percentage of the crop. If the value of crop failed to meet the debt, they would be in servitude to the landowner almost as much as a slave would.


The West


The development of the West was a major feature of US history – the movement of peoples to settle land and exploit natural resources while fighting off hostile Native Americans. Indeed the migration west was significant – for foreign-born migrants as much as those born in the USA. In the final quarter of the nineteenth century, one-third of the population of California and half that of Nevada and Arizona were foreign-born. Many in the West resented a distant federal government; they valued independence and ‘rugged individualism’.


In the years following the Civil War, the development of the cattle industry had led to huge ranches feeding the growing populations of the Eastern cities, and gold, silver and copper discoveries had occasioned often short-lived hurried settlements such as within the Black Hills of Dakota in the late 1870s. However, most people moved west to farm, spurred on by the 1862 Homestead Act which allocated 160 acres free to those who could farm it for five years. Further Land Acts facilitated migration. However, comparatively few were able to make a comfortable living on 160 acres, and their difficulties in doing so were to lead to considerable tensions.


One issue of contention between the South and West on one hand and the North on the other was agriculture.


Farmers in the South and West


Farmers in the South and West faced huge problems of debt, often having to borrow to maintain their land, plant crops and look after their livestock. This borrowing was often on the expectations of harvesting and selling their produce at reasonable prices. However, markets could be unstable. If prices fell they could be ruined. These concerns led them to support ideas such as low interest rates and plentiful money, which were anathema in the more industrial and commercial North.


The position of African-Americans


African-Americans faced discrimination throughout the USA, but particularly so in the South. Here states increasingly passed ‘Jim Crow’ laws to ensure segregation, and various methods were employed to prevent them from voting. These included unfair literacy tests and ‘Grandfather clauses’ which said that only those whose grandfathers had been able to vote could in fact vote in state elections – thus disqualifying descendants of former slaves. Meanwhile terror and intimidation continued with growing numbers of lynchings.


While many African-Americans began to move North at the beginning of the Great Migration, they were discouraged from doing so because Southern whites wanted to maintain their supply of cheap labour. Overall, however, they also faced discrimination in the North (see page 40).
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Read the essay title below and complete the mind map to identify relevant reasons. Then prioritise your reasons by adding numbers to each oval box – with 1 as the most important reason and 6 as the least important.




How far were divisions between Northern, Southern and Western regions of the USA important in the period 1865 to 1890?
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[image: ] Support or challenge?


Below is a sample exam question which asks how far you agree with a specific statement. Below this is a series of general statements which are relevant to the question. Using your own knowledge and the information on the opposite page, decide whether these statements support or challenge the statement in the question.




‘Tensions in US society in the period 1865 to 1890 are exemplified in the ways the West and South developed differently from the North.’ How far do you agree with this statement?









	 

	Support

	Challenge






	Farmers in the West and South faced burdens of debt.

	 

	 






	African-Americans in the South often worked as sharecroppers.

	 

	 






	African-Americans in the South often lived in positions of servitude.

	 

	 






	The New South was becoming more urban and industrial.

	 

	 






	The North was industrial and seemed to dominate politics.

	 

	 






	People in the West valued their independence and often resented federal government.
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Economic growth and the rise of corporations


The USA saw an industrial revolution in the years following the Civil War. From 1859 to 1899, the value of manufactured products rose by 622 per cent, from $1.8 billion to $13 billion.


Reasons for industrial expansion


Industrial development took place for many reasons:





•  Improved communications and in particular the development of railroads made it possible to exploit natural resources.



•  The USA was growing through westward expansion and massive migration – millions had moved to the USA from both Europe and Asia, and forcibly from Africa. Congress was willing to impose high tariffs to protect domestic industry by keeping out cheaper imports.



•  There was an optimism which encouraged risk-taking and entrepreneurship – successful industrialists such as Andrew Carnegie and J.P. Morgan were far more celebrated as role models than politicians.





Railroads


Railroads saw huge growth in the years following the Civil War: 40,000 miles of track were laid between 1830 and 1870, and 110,000 miles in the following 20 years. The first transcontinental railway was completed in 1869; by 1900 there were five.
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