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‘Effective teaching may be the hardest job there is.’ 
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Introduction 









INTRODUCTION 









The first day of an academic year is always special. 



At the start of any given new 









academic year, teachers meet their new classes with renewed enthusiasm and 









zest. New teachers to the profession can come to their classes with oceans of 









energy and levels of engagement and vibrance that look superhuman; 



others 









may be inwardly nervous at the prospect of being in charge of their very first groups 









of pupils. 



Everyone is refreshed from a healthy summer break, and the vast 









majority of pupils are eager and keen and want to learn. Across the pupil and 









staffing body there is, therefore, a huge sense of potential and a 



will 



for things 









to go well. 



But willing things to happen 



is not an effective strategy for actually 









making things happen, 



which is a phenomenon well-understood by any school’s 









‘Owls’. Owls exist within any given staffing body and are the wise members of 









staff who have been here before, worn the t-shirt and know the drill. The Owls 









are the voice of caution, not because they view the school or the pupils through 









the lens of cynicism but because they feel a sense of duty to safeguard their less 









experienced colleagues: ‘be careful, be mindful this could just be a honeymoon 









period. If the pupils are still like this by November, then the omens are good.’ 









November comes. The initial period of grace 



often 



begins to wane and suddenly 









teachers are faced with a series of issues. 









Within the educational sector there is an array of school types. Some schools 









have crystal-clear rules, systems, routines and approaches and you won’t see 









a cigarette paper’s worth of difference as you meander from one teacher to the 









next. In other schools there is a very clear sense of what a school is about. In 
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other schools, things are left to subject, phase or year teams to define their 









approach, and the ‘school’ as a whole takes a step backwards. In some schools, 









staff are expected to create their own class rules, or to co-create them with the 









pupils, and in other schools – and they do exist – there are no rules at all. 









On the one hand all teachers, school leaders – and indeed the overwhelming 









majority of parents and children – want teachers to be able to teach free of 









disruption. On the flip side, there is disagreement about how you get to this 









educational Valhalla, this ideal place. A huge issue within the teaching profession 









is that there isn’t universal agreement about how behaviour in the classroom 









should be managed. There are opinions, and ideological and philosophical 









viewpoints that all say ‘do it like this’. Even academic research and theoretical 









perspectives offer differing and competing views. For every area of agreement 









there is equally a difference, a debate, even fundamental disagreements. Some 









will insist that lessons and behaviour should be built on a model of consent. 









Others will argue for a behaviourist stance; the view that all human behaviour 









is based on mental training and habit. Some people will argue that routines, 









systems and processes restrict a teacher’s freedom and autonomy. Some 









teachers simply do not want to be told how to conduct their daily business; other 









teachers need explicit support and guidance. What are teachers to do? Who are 









they to believe or listen to? In some quarters, context is forgotten yet it is key. 









The level of disagreement is significant, diverse and wide-ranging. It can seem 









like there is no truly right nor wrong answer. Arguably, however, there are best 









bets and this book seeks to share with you, the teacher, an array of strategies 









that serve to support you and help you build your own toolkit of strategies to 









both tackle problems and support you in the curation of positive behaviour within 









your classroom. 
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Introduction 









Creating Positive Classrooms 



serves as a guide, an 



aide memoire, 



a referral point, 









a place to seek support, advice and guidance. Within the book, there are 50 









classroom management and teaching strategies that are broken down, almost 









script-like, into five clear steps, coupled with an explanation. The format should 









support you to really consider your classroom craft. You may choose to pick an 









approach or series of approaches, rehearse them at home, use the guidance in 









this book to create your own mini-script to trial the approach with your class or 









classes, and then experiment with it until it becomes established; an habitual 









and routinised norm for you in terms of your pedagogy and for the pupils. As a 









new teacher entering the profession many moons ago, I truly wish I had been 









given a guidebook that broke down how to perform an approach and, ultimately, 









how to cultivate and curate positive classroom behaviour. This would have saved 









me oceans of time trying to figure it out for myself and would have afforded me 









more time to focus on my subject knowledge and its application within a class 









setting. This book is suitable for teachers young and old, new to the profession 









or well-versed in the arts of being a teacher. Many of the strategies, but alas 









not all, are applicable to Upper Key Stage 2. All of the strategies are suitable 









for Secondary Phase teachers. This book should, I hope, serve ultimately as a 









supportive resource and a tool to allow you to do the most amazing job in the 









world; teach. 
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STRATEGY 1: 









ORGANISE YOURSELF 









Ensure you have your 









attire for the week 









prepared, washed and 









ironed at the weekend, 









and where possible, 









batch-cook for the 









week ahead too. 









Step 









5 









Routinely have some 









natural honey in a 









warm drink to preserve 









your voice. 









Step 









4 









Ensure you have a 









bottle of water, throat 









lozenges, a snack 









bar, paracetamol, 









Nurofen and any other 









medicines or personal 









items you may require 









in your toolbox. 









Step 









3 









Ensure you have a 









laminated copy of your 









timetable that can fit 









into a wallet or pocket, 









to serve as a reminder. 









Step 









2 









Buy a toolbox to carry 









all of your resources, 









pens, boardpens and 









board rubbers. 









Step 









1 
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Strategy 1: Organise Yourself 









Explanation 









When it comes to teaching and to curating a positive classroom environment, 









your greatest strategy and greatest resource is you. You have to both organise 









and protect yourself as best you can. Every single day as a full-time classroom 









teacher is ultimately full on. Five back-to-back lessons requires a lot of energy, 









and any teacher can become tired and/or unwell within a few weeks of a term 









commencing. It is therefore important that you eat well, sleep well, exercise to 









remain as fit and healthy as possible, and that you have a toolkit that allows you 









to be organised from one day to the next. While ironing and cooking at weekends 









will feel like a chore at times, it will save you a lot of hassle in the working week 









when you come home and these are probably the last things you then want to do. 









Protecting your voice is also crucial because without this you lose your teacher 









superpower. Drink lots of small sips of water and have some honey in a warm 









drink to protect your throat and voice. 
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STRATEGY 2: 









PRIOR PLANNING – CRITICAL CONSIDERATIONS 









Where there are 









health and safety 









implications, script 









these for yourself and 









rehearse your scripts 









so you are confident 









when teaching pupils 









how to use key pieces 









of equipment. 









Step 









5 









Think your lesson 









transitions through 









carefully: i.e. how will 









equipment be handed 









out or, if pupils are 









getting changed, 









consider how much 









time you will allow 









for this. 









Step 









4 









Think carefully about 









where the board or 









screen is in relation to 









the pupils and ensure 









that the displays and 









environment reduce 









cognitive overload but 









simultaneously support 









pupil learning and 









allow you to celebrate 









pupil work. 









Step 









3 









Consider carefully how 









your classroom is laid 









out. Does it support you 









to serve as the expert 









in the room, does it 









curtail/mitigate against 









poor behaviour and 
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