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The Schools History Project


Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:





•  Making history meaningful for young people



•  Engaging in historical enquiry



•  Developing broad and deep knowledge



•  Studying the historic environment



•  Promoting diversity and inclusion



•  Supporting rigorous end enjoyable learning





These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.org.uk
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Introduction


Making the most of this book


Where this book fits into your GCSE history course


The course


The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B


(Choose one option from each section)






	Paper 1
1 ¾ hours

	
British thematic study




•The People’s Health  



•  Crime and Punishment



•  Migrants to Britain







	20%






	
British depth study




•  The Norman Conquest



•  The Elizabethans



•    Britain in Peace and War








	20%






	Paper 2
1 hour

	
History around us




•  Any site that meets the given criteria.







	20%






	Paper 3
1 ¾ hours

	
World period study




•  Viking Expansion



•  The Mughal Empire



•  The Making of America







	20%






	
World depth study




•  The First Crusade



•  The Aztecs and the Spanish Conquest



•  Living under Nazi Rule







	20%
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The British depth study


The British depth study focuses on a short time span when the nation was under severe pressure and faced the possibility or actual experience of invasion. The point of this study is to understand the complexity of society and the interplay of different forces within it. You will also learn how and why historians and others have interpreted the same events and developments in different ways.


As the table shows, you will be examined on your knowledge and understanding of the British depth study as part of Paper 1. You can find out more about that on pages 98 to 105 at the back of the book.


Here is exactly what the specification shows for this depth study.
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Britain in Peace and War, 1900–1918


The specification divides this depth study into five sections:






	Sections and issues

	Learners should study the following content:






	
Wealth

Issue: Tensions in Edwardian society



	



•  Britain’s power and wealth at the beginning of the twentieth century: an overview of industry, empire, military strength, technology and cities


•  Class distinctions: the lives of the upper, middle and working classes


•  Rowntree’s investigation into the nature of poverty












	
Politics

Issue: Threats to political stability



	



•  Strengths and weaknesses of the established parties and the rise of the Labour Party


•  The Liberal reforms, the People’s Budget, the clash with the Lords and the Parliament Act of 1911


•  The challenge from militant labour including the crisis years between 1910 and 1914












	
Women

Issue: The nature and extent of support for women’s suffrage



	



•  Women’s lives at the beginning of the twentieth century


•  The campaigns for the vote: suffragists, suffragettes, support and opposition


•  The relationship between Government responses and changes to the campaigns, 1910–1914












	
Empire

Issue: British attitudes towards the Empire



	



•  Differing attitudes towards the British Empire at the beginning of the twentieth century including responses to the Boer War



•  India: differing British attitudes towards the Raj, 1900–1914


•  Ireland: differing attitudes to the Home Rule crisis, 1912–1914












	
War

Issue: Responses to the demands of total war



	



•  Government policy and propaganda in response to the changing demands of war including early recruitment, conscription and DORA


•  Men’s responses to the demands of the war including volunteering, pals’ battalions and conscientious objection


•  Women’s responses to the demands of the war including volunteering, employment and developments in the suffragette campaign
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You need to understand the interplay between these forces in society:





•  Political



•  Economic



•  Social



•  Cultural.





You need to pay special attention to this underlying issue:


How and why the period 1900–1914 has been interpreted as a ‘golden age’ and the reasons why this interpretation has been challenged.


You should study a range of types of interpretation including:





•  academic (historians)



•  educational



•  popular (e.g. television)



•  fictional.





The next two pages show how this book works.



How this book works



The rest of this book (from pages 8 to 97) is carefully arranged to match what the specification requires. It does this through the following features:
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Enquiries


The book is largely taken up with five ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.


The first two pages of the enquiry set up the challenge and give you a clear sense of what you will need to do to work out your answer to the main question. You will find the instructions set out in ‘The Enquiry’ box, on a blue background, as in this example.
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Record tasks


From that point, the enquiry is divided into three sections. These match the bullet points shown in the specification on page 3. You can tell when you are starting a new section as it will start with a large coloured heading like the one shown here. Throughout each section there are ‘Record’ tasks, where you will be asked to record ideas and information that will help you make up your mind about the overarching enquiry question later on. You can see an example of these ‘Record’ instructions here. They will always be in blue text with blue lines above and below them.
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Reflect tasks


At regular intervals we will set a ‘Reflect’ task to prompt you to think carefully about what you are reading. They will look like the example shown here.


These Reflect tasks help you to check that what you are reading is making sense and to see how it connects with what you have already learned. You do not need to write down the ideas that you think of when you ‘reflect’, but the ideas you get may help you when you reach the next Record instruction.
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Review tasks


Each enquiry ends by asking you to review what you have been learning and use it to answer the overarching question in some way. Sometimes you simply answer that one question. Sometimes you will need to do two or three tasks that each tackle some aspect of the main question. The important point is that you should be able to use the ideas and evidence you have been building up through the enquiry to support your answer.
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Closer looks


Between the enquiries you will find pages that provide a ‘closer look’ at some aspect of the theme or period you are studying. These will often give you a chance to find out more about the issue you have just been studying in the previous enquiry, although they may sometimes look ahead to the next enquiry.


We may not include any tasks within these ‘closer looks’ but, as you read them, keep thinking of what they add to your knowledge and understanding. We think they add some intriguing insights.


One very important final point


We have chosen enquiry questions that should help you get to the really important issues at the heart of each period you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 98 to 105.



A Golden Age?



This is a photograph of Henley Regatta in 1912. These rowing races, still held on the River Thames each year, are properly called Henley Royal Regatta, because members of the royal family usually attend. In this photo the fine barge being rowed on the far side of the river, was built in 1689 and under the canopy at the rear are King George V and Queen Mary. The rowers in the crowd salute the king and queen by holding up their oars. The regatta is an opportunity for people to dress up and enjoy a summer picnic on a boat on the river. The photograph seems to show a serene, traditional, idyll – a Britain enjoying a ‘Golden Age’.
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Henley Regatta in 1912
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Holidaymakers in deckchairs at Blackpool, Lancashire





This photograph from about the same time is of crowds enjoying the sunshine by the sea at Blackpool, Lancashire. Some of the men are wearing the straw hats called ‘boaters’, but others are wearing the working man’s flat cap. There are well-dressed women and girls wearing the larger, decorated hats of the period. It is not as fashionable a scene as Henley, but nonetheless relaxed and happy, perhaps another picture of a British ‘Golden Age’.


But Britain in 1912 was far from being relaxed and serene. Women had re-started their campaign for the vote with new anger, smashing shop windows and burning houses. There were massive strikes in many industries, sometimes violent. One newspaper warned that the country was in ‘a dangerous state’ and some gunshops in London ran out of weapons. Parliament had only just emerged from a long drawn out conflict, with two General Elections in 1910. And in Ireland hostile groups were getting hold of arms and training for what looked like a looming civil war.


For some, at least, this was hardly a ‘Golden Age’.





1 ‘Land of Hope and Glory’?



What were the tensions in Edwardian Society?
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The official painting of Edward Vll’s coronation in 1902, by Edwin Abbey





On 22 January 1901, Queen Victoria died and her 64-year reign came to an end. The crown passed to her son, who became King Edward VII. His short reign, from 1901 to 1910, is known as the Edwardian period.


Edward VII’s coronation in Westminster Abbey on 9 August 1902 was a splendid ceremony. The painter Edwin Abbey was chosen as the official artist of the coronation. In his painting above, you can see King Edward as he is about to be crowned, surrounded by church leaders and members of the aristocracy dressed in their ceremonial robes.


New pieces of music were specially written for the coronation. King Edward suggested that Britain’s most famous composer, Edward Elgar, should add words to one of his tunes. The result was ‘Land of Hope and Glory’. Elgar’s song celebrated Britain’s power in the world and the freedoms enjoyed by her people.
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Reflect


What impression of the coronation ceremony do you think the artist Edwin Abbey wanted to give?
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Tensions


The summer of 1902 was a tense time for the organisers of the coronation. The 59-year-old king was fond of large meals and cigars. He was overweight and often unwell. The coronation had originally been planned for 26 June, but, three days before, Edward developed appendicitis and required immediate surgery. The operation took place on a table in the music room at Buckingham Palace. The next day, Edward was sitting up in bed smoking cigars, but the coronation had to be postponed.


For months, towns and villages across Britain had been planning their coronation celebrations. Now they had to decide what to do. The villagers of Croxley Green near London decided to go ahead. They had decorated their village with bunting and had planned a procession, maypole dancing and a re-enactment of a Boer War battle. The children were looking forward to the tea party and to the Punch and Judy show. However, the celebrations of Croxley Green were not free from trouble.


In the nearby town of Watford, some people were not happy that the celebrations there had been postponed. A mob of angry young men gathered in the streets and began to cause trouble. The villagers of Croxley Green were afraid that the mob would come to their village. At the local police station, 40 local volunteers were sworn in as special constables. They made the cricket pavilion their headquarters and patrolled the roads on bicycles to keep a look out. In the end, although the Watford ‘roughs’ never appeared in Croxley Green, the villagers’ celebrations had been disturbed by an unseen threat. In June 1902, the ‘land of hope and glory’ was also a country of social divisions where the possibility of disturbance, and even violence, was never far from the surface.
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A tea ticket from the Croxley Green coronation celebrations
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The Enquiry


The pomp and splendour of Edward Vll’s coronation could not hide some underlying tensions in Britain at the beginning of the twentieth century. In the Edwardian period, Britain was the wealthiest and most powerful country in the world, but it faced some serious challenges. As you will discover, many people in Britain were desperately poor and the lives of women were particularly restricted. In addition, Britain’s place as the leading world power began to be challenged by other countries.


In this enquiry you will learn about:





•  Britain’s power and wealth at the beginning of the twentieth century



•  Class distinctions in Edwardian Britain



•  The shocking findings of one man’s investigation into the lives of poor people.





At the end of the enquiry you will decide how far you agree with the idea that Edwardian Britain was a ‘land of hope and glory’.
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Britain’s power and wealth c. 1900
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Record


In this section you will learn about five aspects of Britain’s wealth and power at the beginning of the twentieth century: industry, empire, military strength, technology and cities.


As you find out about each aspect, produce a spider diagram to explain how it contributed to Britain’s wealth and power. Then use a different colour to add examples of any tensions or problems that you find.
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Industry


As you know, in the period 1750–1850, Britain was the first nation in the world to experience an Industrial Revolution. By 1900, industry and trade had made Britain the world’s richest country. Four main industries accounted for half of Britain’s industrial output and employed a quarter of the workforce: textiles, iron and steel, coalmining and shipbuilding.


During the nineteenth century, Britain had developed an efficient transport system to support her industrial expansion. By 1900, the rail network covered 20,000 miles and no village was more than 20 miles from a railway station. British steamships carried people and goods across the world.


The workers


In Edwardian Britain, industries created a wide range of jobs for working people. Skilled manual workers could earn good wages. Britain’s industries also provided millions of jobs for semi-skilled and unskilled workers. Edwardian men found regular work as miners, quarrymen, builders, factory workers and warehouse-men. The work of unskilled labourers, however, was often hard and unpleasant, and their wages were low. Anyone without a job faced poverty and hardship as there was no unemployment benefit in 1900.


For Edwardian women, the opportunity to earn a wage was more limited. In the north of England women were employed in the textile mills of Lancashire and Yorkshire. In other parts of Britain, women worked in factories, laundries and shops. However, the only option for many working-class girls was to work as a domestic servant in the houses of the upper and middle classes.
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Industrial workers in Lancashire, c. 1900





Threats from abroad


By 1900 Britain was facing competition from other countries. In the last part of the nineteenth century, the gap in industrial production between Britain and her nearest rivals, Germany and the USA, had narrowed. Edwardians were worried by these threats to British industrial supremacy. They realised that there were disadvantages to being the first country to industrialise. British iron- and steel-works, factories, shipyards and mines often used out-dated equipment and had no room to expand. Many British industrialists had not invested their big profits in new, larger plants.
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Record


Make your first spider diagram for ‘Industry’. Include points which show that Britain was an important industrial power at the beginning of the twentieth century. Use a different colour to add any tensions and problems to your spider diagram.
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Empire



More than anything else, it was the Empire which made Edwardian Britain such a wealthy and powerful country. The red shaded areas on the map (right) show the extent of the British Empire in 1902. By then, Britain ruled a quarter of the land on the globe and a fifth of the world’s population. The lines across the ocean show the under-sea cable telegraph which linked what were seen as the most important parts of the Empire.
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A map of the British Empire, 1902





Opportunities


In 1900 the Empire offered many opportunities for British business. The British Empire produced a wide range of raw materials and provided a huge market for the products of manufacturing industry in Britain. Investors put money into imperial businesses such as railways, mines and plantations producing sugar, tea, coffee and rubber. The British Empire also offered opportunities to Edwardians who wanted to make a new life in the colonies. In the early 1900s millions of migrants from Britain boosted the populations of Canada, Australia and New Zealand.
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British officials in India, sitting in rickshaws pulled by their Indian servants, c. 1900





Tensions


Behind the glorious British Empire represented in Elgar’s ‘Land of Hope and Glory’ there were tensions. The song suggested that the Empire should expand ‘wider still and wider’, but this did not happen. During Edward VII’s reign, hardly any new territories were added to the British Empire. In fact, the Empire became the focus of criticism. The Boer War, which Britain had fought in South Africa between 1899 and 1902, cost much money and many lives. Many people in Britain began to turn against the war as it dragged on.


At the beginning of the twentieth century, some people began to question whether the Empire was a source of wealth, or a drain on it. They argued that the money invested in the Empire would be better spent on modernising British industry. In addition, some people in Britain and in the colonies were beginning to criticise the Empire for its exploitation of colonised people and for its use of brute force to protect British interests.




[image: ]


Record


Make a spider diagram for ‘Empire’. Include examples of how the Empire made Britain powerful and wealthy. Use a different colour to add any tensions.
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