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CHAPTER 1



AN INTRODUCTION







Pastoral care.


Two words that we hear a lot in schools.


But what do they mean? The history of pastoral care, and its subsequent rise in schools, is an interesting tale of just how far education – and pastoral care provision in schools – has come in a relatively short space of time.


It would be unheard of now for a school not to ‘do’ pastoral care. One thing we can all agree on, I would hope, is just how important it is. There is an acknowledgement that the wellbeing and development of children must form an integral part of education if children are to thrive.


Schools are a universal service open to every young person. They are also therefore one of the key universal services that form the front line for safeguarding children and ensuring that their needs are met in the right way.


It hasn’t always been this way. When we trace its origins, we can see that the idea of pastoral care as we know it today was introduced in the late 1970s by head teacher Michael Marland. Marland wrote a number of books that focussed on schools and classrooms. He went on to be the founding chair of NAPCE, the National Association for Pastoral Care in Education. His book Pastoral Care, published in 1974, marks a shift in culture that continues to develop to this day. Pastoral care is now firmly cemented in the heart of schools. Those of us that work within it know first hand just how much it matters to the success children experience in school, whether that be academically, socially, or personally.


As the role of pastoral care has become embedded and developed over time, so too have the demands. Increasingly, services are under more and more demand, and the role schools play in this cannot be underestimated. The role of a pastoral leader is increasingly outward facing, working with other agencies and providing help and support to keep children and their communities safe. It has become one of the most important roles in the safeguarding and welfare of students.


A lot of this care and support happens behind the scenes. The vast majority of school staff will be unaware of it. They know it happens, but the extent to which is happens and the regularity with which it happens are so often unseen.


Despite all the challenges pastoral care throws our way, I truly believe that it is the very best job to have in a school. It is frantic, demanding, emotional, hard, joyful and heartbreaking, often in the same hour! There’s no job quite like it.


The people working in pastoral care, though – they really are something special. I’ve met so many incredible professionals doing life-changing work in the hardest of circumstances. It takes a certain type of person to work in pastoral care. I call it our ‘pastoral bones’. It’s certainly not for everyone – and nor should it be. That said, I do firmly believe that everyone who works in a school should get some practical experience in it. The level of understanding and perspective that it gives you, and the insight into the challenges your students and your community face, really do change you as a professional.


If you’re reading this book as someone interested in getting into pastoral work, seize the opportunity to get some hands-on, voluntary experience. I guarantee it’ll be the best thing you ever do. You’ll fall in love with this thing we call pastoral care.




Reading this book


The purpose of this book is not to teach anyone to suck eggs. It is designed to cover all the key research and academic content that you need to know as a pastoral leader, with accompanying practical advice and suggestions, sharing real, on-the-ground advice that I have picked up along the way. Each chapter also has summaries of the content in Key Learning Points, alongside a short opportunity for you to apply your learning from each chapter.


There are a great many books for pastoral staff, but there wasn’t one that I felt combined the academic knowledge with practical, real-world experience, and which helped to bridge the gap between theory and practice. Each chapter also contains recommended reading – the books that are excellent examples of developing our knowledge and expertise in a range of different areas that can impact and influence our practice in a positive way. They are the ‘must reads’. In short, this book seeks to be a hybrid – it will cover research and evidence that all pastoral leaders should know about, alongside real-world examples of operational pastoral care, and help you begin to apply it in practice. I can’t claim to have all the answers; no one ever does in pastoral care. But I hope that this book gives you some food for thought and support along the way in the best job that exists in a school.
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CHAPTER 2


VISIONS, STANDARDS, AND HIGH EXPECTATIONS







In pastoral care – much like in the wider school – vision, standards, and high expectations are vital to your success as a leader. However, all too often, when you’re appointed to a pastoral role, you may have had very little experience of this. Don’t let this put you off – there is always something to learn on the job as a pastoral leader, whether you are five days or five years into your role.


You’ve run the classroom as a classroom teacher; now you’re running the year group.


It feels like a significant step up, both in terms of responsibility and in terms of the scale of the task at hand. It is not uncommon to have between 200 and 400 students in your charge as a pastoral leader. This can, obviously, feel overwhelming, especially if you have not had any form of pastoral responsibility before.


I remember when I first stepped into the role and those far more experienced than me would tell me that it’s just like running and leading a classroom. I also remember being told to talk about classroom leadership at pastoral interviews, as though it was the most obvious thing in the world. I couldn’t see it then – and I think it is only with the benefit of hindsight and experience that you begin to see this. Once this clicked in my head, creating an aspirational vision became easier. Getting there, though, took time! If I think back to my first years of pastoral work, my focus was on reacting: reacting to students; reacting to events; reacting to the calendar. Reacting, reacting, reacting. And a bit of panicking thrown in for good measure. I wasn’t even spinning the plates; they were spinning me.


What I hadn’t grasped was that pastoral care needs to be front loaded – you are the architect of your year group, the captain of the ship. Much in the same way that classroom management works, there needs to be a clear vision at the heart of pastoral leadership. You craft, build, and refine the culture in your year group.


And, unfortunately, this is where you can become stuck – too often, teachers are submersed in fluffy, unclear ‘visions’ of what we are aspiring to. If you don’t have a clear, concrete vision of how you want things to run, to achieve your aims for young people, it becomes impossible to create it.


A wise person once told me that if you can see it, you can build it. They weren’t wrong. But this is hard, especially at first, and especially if it is a role that you are new to. Your expectations are all over the place – especially if you’re in a school that might have had weaker pastoral leadership previously, or if your standards are more demanding than students may have been used to previously.


In the same way that in a classroom you consider the specific behaviours and routines of your class, you need to do the same for your year group. It is important to identify all the opportunities for doing so, from what happens when students enter in the morning, to how you want them to find you, to the ways in which they speak to you and to others. Everything that encompasses specific behaviours also encompasses culture. Culture is built through teaching, modelling, and refining those specific, concrete behaviours until they become habit.


Rather than considering fluffy and meaningless inspiring visions, consider the following:




	What behaviours and attitudes do your students need to develop to be equipped to be successful learners?



	What atmosphere do you want for your year group?



	What do you want to be their daily norm?



	What systems do you need in place to ensure all students can access support?



	What do you want students to learn in their pastoral curriculum time?



	What provision do you need in place to help grow them into excellent young adults?



	What important milestones are there in your time together, and what knowledge do they need – and when – to excel in these?






These are the nuts and bolts of pastoral care: pastoral care is about creating cultures in which all young people thrive. Where people often go wrong lies in thinking the role is all about problems – that’s certainly part of it, but it needs to be a thread woven into a wider, clear culture where students thrive. For young people, if they are not thriving personally, they sure as hell won’t thrive academically. And that’s why we are all here after all: to educate the next generation; to give them new and exciting opportunities in life; to ensure that they are safe. This is where you make the difference as a pastoral leader.


In my first year of teaching, I worked in a school whose motto was ‘changing lives through learning’. At the time, I didn’t really understand how fundamentally important this is. Learning really does have the power to change lives for the better – and the role of a pastoral leader/head of year is to clear the path for this to happen, to operate in the background, keeping the wheels turning as the driving force of changing lives. Whilst there will be many welfare demands on your time, it is important to keep this at the heart of what we do. Students come to school to learn, to experience the joy and wonder of an ambitious and demanding curriculum, to experience things that they cannot experience at home, and to achieve things that they never thought were possible. Keep this in sight in all that you do.


It’s easy to buy into this as an ideal. No one gets into teaching, or indeed pastoral work, because they don’t want to give young people the best start in life. Just because we buy into it, doesn’t, unfortunately, make it easy. This is the truism of pastoral care. Our role is so closely tied in with supporting young people, often through the very worst that life has viciously thrown at them. We become invested in them in ways that non-pastoral staff often don’t realise. We’re their cheerleader, their confidante, their school mam, their biggest fan, their stern aunty. This can bring a whole new challenge to holding your expectations high. When you know the trauma children have experienced, when you see the raw emotional pain etched on their faces, it can be easy to think that cutting kids a bit of slack is a kindness.


After all, they’ve had a really difficult time, haven’t they? They’ve ‘got a lot going on’. We need to go easy on them. What can we expect?


What can we expect from kids like that?


I hope you have read that last sentence in the spirit in which it was intended – to highlight what we really mean when we look to excuse young people because of their circumstances.


What we are, in effect, saying, is that we don’t think they can do it; we don’t think they’re capable of being and doing better; we don’t have faith in them … we’re prepared to stand by and let them fail. And this, fundamentally, is where the wheels can come cascading off in pastoral care, because our hearts are fickle beasts. They trick us into thinking it is a kindness to lower expectations. It isn’t.


In what feels like compassion, you are in fact letting students down. Keeping your expectations sky high is the real kindness here; that is how pastoral leaders change lives. You are instilling the belief in your students that life’s adversities are not something to be feared, that they’re not something that has to ruin their chances. Of course, that is not to say that they come without difficulty or challenge – quite the opposite. This is vital for our young people – they grow into adults who can face adversity with resilience and tenacity. Not only can they face it, but they can also navigate their way through it; they’ve done it before. They’ve persevered through their difficulties and continued to thrive. They’ve experienced challenges and survived them. They have the strength of character, and the successful track record, to draw on their developing resilience and take on the challenges that life throws at all of us at one time or another. Giving the gifts of resilience and stoicism, but also determination and hope, is just about the best we can do as pastoral leaders.


One of the hardest parts of this, truly – and I wouldn’t be human if I didn’t say I hadn’t felt this at times too – is to say that having those expectations and holding the line can be difficult sometimes. It can feel harsh or unkind. It can feel like you’re being too hard on students. But honestly, and speaking from bitter experience, this is where a truly excellent pastoral care system should kick in. We cannot have these expectations if we aren’t also going to ensure that students are adequately and appropriately supported to help them meet our expectations. That’s the world that pastoral care needs to live in: to do all that we can to ensure every student can meet our expectations. We ensure that we develop systems and cultures where you can have your expectations because you have an excellent pastoral system wrapping itself around the young people in your care.


All too often, though, well-meaning but ultimately disastrous practices emerge. From students leaving lessons left, right, and centre to ‘have a chat’, through to seeking out pastoral staff to excuse them from sanctions, to having a cup of tea and a biscuit after telling a teacher to ‘fuck off’, pastoral care in a school can go seriously awry and risk undermining an entire school’s efforts. If you ever find yourself with one of your more challenging characters telling staff that they’re off to see you to get you to, effectively, undermine them by removing sanctions or overruling them, you’ve gone horribly, horribly wrong. Equally, if you’re working in a system where this is the norm, politely and professionally challenge it. It is only through professional discussion and debate that these ideas can be identified as what they are: well-meaning but misguided attempts to bandage over the cracks of a malfunctioning school.


The simple truth of the matter is that the pastoral system is the beating heart of any school, and it needs to be treated as such. You wouldn’t want a weakened heart trying and failing to pump blood to your brain; you’d want strength and power. This is the same for the pastoral system. We set the tone and we build the culture. Classroom teachers ultimately rely on the pastoral system far more than pastoral leaders often realise, especially non-teaching pastoral leaders. If the system is weak and students can leave lessons willy-nilly or seek out a brew and cosy chat in place of a sanction, they’re doomed from the start. If students perceive you as someone that will overrule their teachers, or who will backtrack on a sanction if they’re difficult enough about it, you aren’t doing anyone any favours. You’re creating a system whereby teachers cannot have high expectations, because you undermine their attempts. All too often, pastoral and academic are ‘at loggerheads’, with what often feels like different priorities. This is a danger sign that something is going very wrong. Ultimately, this disparity and disagreement weakens any school. Teachers are here to teach. Children are here to learn. A pastoral system must fundamentally be built with this in mind. Its purpose is to ensure that students are in lessons, are learning, and are supported to attend school. We are not there to undermine the academic priorities of classroom teachers.




Designing your vision


To get where you want to be, you need to spend some time designing your year group. By design, I mean running through exactly and precisely how you want things to operate. Once you know the desired outcome, you then look at achieving that operationally. Achieving operational outcomes is the most important part of this; this is where you build your culture. Your actions become your culture.







Example


Goal: I want form time to be highly structured and purposeful.


Operations to achieve this:




	Fully resourced pastoral programme



	Clear rules in place in form time (what are these rules and why do I want them?)



	Communication of rules (how will students and staff know and enforce these?)



	Maintaining and enforcing rules (how will tutors achieve consistency in their enforcing of the rules?)



	What will I do to check whether form time is highly structured and purposeful?






Depending on your school systems, you might also want to think about other key areas of the students’ day where you have ownership and accountability for their conduct:




	What social norms do I want to create when students arrive at school?



	What will break times look like?



	What will lunch times look like?



	How do I want my year group to deal with problems as they arise during the day?



	What impression do you want parents to have of you?



	What routines do I need to have for students?











Overcommunication


We’ve established already that high expectations can feel difficult to implement sometimes, but it cannot be overstated just how important they are. They will underpin everything that you do, as well as making your job a lot easier in the long run – prevention is better than cure.


To be able to do this, it’s important that you have done the groundwork as a pastoral leader. Much as a head of department needs to bring their team with them, you need to bring yours with you – they’re just younger!


This means your students knowing exactly what your culture is well before you need to rely on it. This is where my favourite strategy of overcommunication comes in. Every communication you have with students, parents, staff, and governors is an opportunity to reinforce your culture, aims, and ideals, as well as to normalise those behaviours that you want to see as routine everyday experiences.


Spend some time identifying what opportunities you have for reinforcing this. For example: speaking to a child about their behaviour; writing a letter to parents about key events in the year. There will be loads. Then, think about what key ideas you want to reinforce each time – thread this together into a year, and work out every opportunity you have, so that your ethos becomes so routine and predictable that it becomes business as usual. My personal favourite that I endeavour to get into every communication is the idea that when you let a child off you let them down. Many a child has repeated this back to me, eyes rolling but with a delightfully cheeky smirk; they know what they’re getting before it even happens. This strategy of overcommunication does so much leg work for you.







Architecture of expectations and routines


Just as construction is a key part of bringing your architecture to life, so constructing and reinforcing your pastoral culture is key. If you’re a teaching head of year, think of this in the same way that you think of classroom routines. In the classroom, a teacher will have routines for a myriad of things, and you need the same in pastoral care. But the key here is in how you choose them – they need to be enforceable. In too many schools, rules are set with no realistic chance of successfully implementing them or challenging their value. In turn, this creates a culture in a school that says to students that you don’t care about the rules; you can’t enforce them. They’re pretend rules. Having any of these within your pastoral system will only serve to weaken it further. You don’t want to be the head of year who has rules they can’t enforce. Not only does it weaken how you are perceived as the leader of the year group, but it chips away at whole school culture too.


As a pastoral leader, there was a standout moment for me where this crystalised in my head. I picked up a year group in year 10 and they were entirely unknown to me. I hadn’t taught them, and I hadn’t worked with them at any stage. The way we ran lunch times in my school was that students would line up in form groups before being dismissed into lunch. However, not knowing students’ names and faces meant that this could not be enforced with any consistency or certainty. The very last thing that I wanted to show my year group was that there was a weakness in chain. Instead, we moved to line up 30 students that could be made up of peer groups rather than forms. This meant that it was entirely possible to enforce, reinforce, and sanction as an expectation. We avoided creating a rule that we say is a rule but really isn’t a rule at all. Now, having had this experience, this is one of the first things that I check for if we are making changes within school, or in terms of the rules we already have. The important part of this is that it is the certainty of a sanction, when a rule is broken, that matters. This is what influences students’ behaviour choices.


To a certain extent, the vast majority of rules in schools are whole school. Where they are not something that can be enforced consistently, part of your role is to discuss that with your leadership team. Generally, people will tend to believe that something is working unless they are specifically told that it is not. It is those in key operational roles, such as pastoral leaders, who are often best placed to measure this, and, crucially, to feed back when something needs tweaking or changing. In some areas, this can be sufficient, but there is always room for creating your own pastoral rules to contribute to your culture. For example, this can be as simple as lining up in single file, facing the front, at lunch time. Whatever it is, the important thing is that it can consistently be enforced. The reasons for this are twofold: you’ve selected routines that positively contribute something to your culture, but that also show you can, and will, enforce them. It’s that delicate balancing act that any excellent pastoral leader seems to embody – being approachable and positive whilst also being able to strike the fear of God into them if they’ve let you down.







Assemblies


Assemblies are a significant cog in the wheel of both your school and your pastoral culture. They serve a multitude of purposes, from sharing important information, to raising the profile of important topics, to improving behaviour, to ensuring key messages are also picked up by staff. They are a prime opportunity to build and shape your culture. Assemblies also need to be both proactive and reactive; there will be time where you need to react to events in the world, in your community, in your year group. There’s a danger, as always in pastoral care, that you become entirely reactive and miss out anything proactive.


You should have a plan for the year/key stage that outlines the important dates within their learning journey; think options, exams, post 16 applications. Put these in your plan first; you will need to address these. Following that, look for national/international events such as Pride Month, Black History Month. It’s important that you ensure that every child feels their culture and diversity are recognised and celebrated in your school. Your calendar will soon fill up, helping you to see that if you factor in some reactive time you’re left with very little time for proactive work. That must be your priority; assembly contact with students is a significant part of the puzzle when it comes to crafting your culture. It is your chance to stand in front of a year group as a role model, to challenge them, to inspire them, to educate them; the list is endless.


It took me a long while to see the importance of this and really understand it, especially when new to giving assemblies. My priority then was coming up with enough content to talk for ten minutes without drying up – in many ways, when you’re new to pastoral care, it’s like being a newly qualified teacher in so many respects. Don’t let this put you off – preparation is key here. In my early days, I would write my entire assembly out word for word, not necessarily to read from it verbatim, but to make sure I knew what I would be saying at each point. Much as lesson planning takes an eternity when you’re new in the classroom, the same is true of assemblies. But do take some solace in the fact that it becomes significantly quicker the more you do it, exactly as it does with classroom teaching. Before you know it, you’ll be preparing it in your head in much less time. Remember too that your audience is not just your year group, but also your tutor team. There are important messages that can be delivered via this medium that also serve a purpose in communicating your vision with your team. Assemblies are an extra opportunity for CPD for staff – think about how your key messages support whole school focusses and give direction as to how students are part of any drive for improvement in a school.







Case study – applying expectations


Ellen is head of year 9, and she will be taking her year group through to the end of year 11. By the October half term, her year group are pushing boundaries. They are not lining up for lunch properly. In September, she had told them to line up in forms. She found this difficult to enforce because the year group were new to her. She didn’t know which forms they were in and had to trust them to do as she’d asked. It’s now becoming clear to her that they aren’t lined up in forms. She’s struggling to challenge it because she’s accepted it as acceptable behaviour for twelve school weeks already.


Alongside this, her students are increasingly leaving their lessons and arriving at her door, especially if something has gone wrong in lessons. Her office is close to a lot of their lessons, so both staff and students see it as a convenience. Other times, students roam the school looking for her. This averages four to six students per day – she’s spending her day firefighting. Just as she’s put out one fire, another arrives at her door. By the time lunch time rolls around, she’s too tired to fight the line-up battle.


Students are also now beginning to challenge other rules. Their use of language in the corridor is increasingly inappropriate. She regularly hears swear words as students pass her office. She can’t always be sure who it is, so she doesn’t react to it. Alongside this, there is an increasing trend of behaviour deteriorating in lessons. Students are testing, pushing, and destroying boundaries. If they are disciplined in lessons for this, they walk out and find her. She can’t keep up with this, let alone do the work she’d like to do: supporting students’ mental health; engaging with external agencies to get bespoke support for those who need it; praising and rewarding those students who are getting it right.




How can Ellen take back control?


When culture is taking a nosedive, it is important to see the wood from the trees. This can be somewhat of a challenge when you’re lost in the wood. It’s important to think, question, and reflect. The aim is to pinpoint two things: some quick wins and some longer-term cultural improvements you want to make.


Here, Ellen should be considering: What expectations can I realistically enforce, maintain, and sanction quickly? How do I get some semblance of control back?


Consider where you feel she has gone wrong – and it was early days. She set up a rule in September that she couldn’t enforce – lining up in form groups. It might seem inconsequential, but what happened there was inevitable; students learnt that the school had rules, but that they weren’t enforced. This in turn can create cultures in which there are regular occurrences of rule breaking without consequence. This gives students the impression that rule breaking doesn’t have consequences. Of course, this becomes further complicated when some rules do have consequences and others don’t. Confused students, or those with a penchant for teenage rebellion, can find it hard to behave in appropriate ways in this case. It isn’t clear how they’re expected to behave. This then impacts your culture – and you can see where it is escalating to.


Solution 1: Here, I would suggest an entire reset around the lunch lines – make it one that can be enforced, maintained, and sanctioned easily. The fundamental key to any rule in a school is that it is entirely enforceable; otherwise you are, to all intents and purposes, creating a sub-rule that signals that certain rules don’t actually apply. There is nothing more damaging to a school culture than weakness such as this. Moving to something simple that can be enforced would start to correct this weakness. This would put Ellen in the position of elevated authority, with clear-cut rules that she can enforce every day. It also gives her the opportunity to reward students for correct behaviour, by sending those that are meeting expectations in the best way to lunch first, as well as being in and around her year group in a more positive culture. In resetting one routine, devoting some time to considering where else she can re-establish control would help her turn the tide and change the culture.


Key Learning Point: When creating rules and expectations in your year group, never create a rule that you cannot always enforce.


Solution 2: The next priority must be focussing on those students who are not in the lessons when they should be. It is best in this case to go what I would call ‘zero tolerance’ on it. For things like this to work, it’s important to share this with the leadership team in school. It may be that this is not just a problem within this year group, and a whole school response is required. Equally, it may not, and a more bespoke set of actions for this year group would be the most appropriate way forward. If that is the case, a good place to start is with a reset, and communicating clearly and regularly that this is not a permitted behaviour. Inform students and staff that anyone doing this will be sanctioned. As soon as someone does it, issue the sanction and return them to the lesson. This will take the support of teaching staff, and Ellen needs to consider how to get them on side to help nip this in the bud. Some staff may not see an issue with it – others may even find it beneficial if the student is disruptive or difficult to manage. She needs to find a buy-in. The one thing that unites teachers is learning. Make it clear to both staff and students that missing out on learning is not acceptable. Every minute matters when it comes to learning and every child deserves a school that ensures they have this. If students’ behaviour is preventing learning, that should be getting picked up by a whole school system, removing students from lessons to somewhere where they cannot continue to ruin the life chances of others through their own poor choices. If your school doesn’t have this, in all honesty, find one that does and thank me later.


Key Learning Point: If you need to make a cultural change, work with your wider school body. Culture is only changed by group action, or as is too often the case, group inaction.


Solution 3: There’s a wider cultural shift taking place – not all of this is on Ellen. After all, she’s just one pastoral leader, but she’s not the only pastoral leader. She’s also not the only member of staff in the school. The same is true of you.


Culture and expectations are a whole school issue. This is exactly the kind of issue that should be fed back into the system to your line manager. They will have a wider overview – is this problem unique to this year group, or is it a wider issue? It may be that there’s a need for a whole school drive on language use, creating systems for the monitoring and sanctioning of this behaviour, as well as clear boundaries for staff to implement. In this case, Ellen’s role is to back staff whenever they sanction students, and to have difficult conversations on their behalf if parents complain to her.


Key Learning Point: You can’t fight all the battles. This is a hard thing to balance in pastoral care, but it’s a vital one. In a demanding, intense role such as this, you must know where to channel your energies and where to draw the line. This is where effective line management comes in. Line management of pastoral care can make or break you – there’s such a thing as delegating up, and issues like this are exactly that. Really effective line management helps you to develop your role in the wider school system, both in delegating upwards but also in doing your role effectively to support the wider aims of the school. It was only when I was line managed by an incredible senior leader, Dr Michelle Henley, that I learnt the power of where the middle and senior leadership sweet spot is. The overlap is where the good stuff happens; it’s where you feed into the wider school improvement and play your part in securing a whole school improvement.







What you could do to avoid becoming Ellen


Ahead of a new academic year, dedicate a chunk of time to working out what your rules and expectations will be regarding students’ conduct. It’s useful to do this alongside looking over the calendar for the first half term and working out what things you need to plan and aim for, and what time you have available. That first half term is golden time for setting expectations – you should have a plan for how you will do this over those weeks in school.


The art of building a culture, in truth, isn’t down to the severity of the expectation or rule, it’s about creating the illusion of boundaries that are enforced, leading to a culture within a school where it’s clear that there are authority figures, and that the school is in control of the culture within it. Often people think that authority is a bad thing, as though it is a bad thing for children to experience. I would argue the opposite; it creates environments where children know that the adults are in control. They feel safe and secure in their learning environment. Children need to feel safe and secure in school if they are going to thrive in their learning and development. There are far too many schools, still, where children don’t feel safe. No pastoral leader ever wants a child to feel this way, but creating this safe learning environment is a team effort in which you play an important role – of all the people in the building, you know just how much this matters to young people.













RECOMMENDED READING


Some of the key works of literature in relation to pastoral care are those written about school culture and leadership. Whilst they may seem unrelated to your role, they’re not. Your year group is a school within a school: you are responsible for leading and managing a team of staff (form tutors); you will lead a team of external agencies; you are responsible for students’ provision; you’re leading on key moments in the academic year and in their lives. Leadership texts apply to you in all the same ways. Reading widely about culture and leadership couldn’t be more important within pastoral care. In most schools, you’re leading a team of hundreds of teenagers – you need to be at the top of your game! With this in mind, I have listed here some of the texts that have had the biggest impact on my development and thinking. Not only is it important to our leadership development, but this immersion in thinking about the leadership of schools is a formative part of your development as a pastoral leader. Whilst it may be a busy, demanding job, keeping up to date, reading around topics, and challenging your thinking are a key part of how you’ll develop. Too often, we associate subject leadership with reading and thinking, and pastoral leadership with doing. We’d be wrong to see it that way – embody your inner geek and read, read, read.


Handscome, J. (2021). A School Built on Ethos: Ideas, assemblies and hard-won wisdom. First edition. Carmarthen: Crown House Publishing.


In this book, Handscombe provides inspiration for how assemblies can contribute beautifully to a whole ethos. Assemblies are often a neglected part of our development, but also a neglected part of the role that we talk about. Partly because they can be deeply personal, and partly because they differ so much between staff and schools, it can be hard to pin down what makes excellent assemblies. Handscombe does an excellent job in this book of changing the dialogue around assemblies. The more we can read, share, and view, the better we will become in this vital aspect of our job.


Birbalsingh, K. (2020). Michaela: The Power of Culture: The Michaela Way. First edition. Woodbridge: John Catt Educational.


The second in a series of books exploring the significant successes at the inner London school Michaela Community School, Birbalsingh and her staff explore a range of their philosophies and how they have translated these into a school that is now in the top 10 schools nationwide for progress, alongside securing exceptional outcomes for disadvantaged young people. A controversial read, there may be bits that you differ from ideologically, but that isn’t what this book is about – it is a masterclass in creating a culture that you want. Again, treat your year group like a school of your own – and learn a thing or two about creating a culture from Birbalsingh and her dedicated and talented staff.


Bennett, T. (2017). Creating a Culture: How school leaders can optimise behaviour. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/602487/Tom_Bennett_Independent_Review_of_Behaviour_in_Schools.pdf.


Bennett, the DfE’s behaviour tsar, conducted an in-depth review of schools where behaviour was truly exceptional. Whilst the prime focus of the report is behaviour, there remains a lot to be learnt from this in terms of creating a culture within a year group. One key concept that emerges from this report is the phrase ‘the way we do things here’. In some schools, this will be a clearly established norm. If you’re working in one of these, your year group mission is to support this through your approaches. However, too many of us work in schools where this is not the case, and this makes creating your culture even more of a challenge. Regardless of your context, Bennett’s finding is that ‘cultures require deliberate creation’ (p. 8) and that you must build a culture with as much detail and clarity as possible, alongside maintaining it. Again, those of you with a classroom teaching background will see the similarities between this and classroom teaching, where building your culture, expectations, and routines is at the heart of excellent learning. Put this at the heart of what you do – and remember why it matters; every child deserves to learn to the best of their ability, in a safe and nurturing environment.







REFERENCES


Bennett, T. (2017). Creating a Culture: How school leaders can optimise behaviour. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/602487/Tom_Bennett_Independent_Review_of_Behaviour_in_Schools.pdf.


Birbalsingh, K. (2020). Michaela: The Power of Culture: The Michaela Way. First edition. Woodbridge: John Catt Educational.


Handscome, J. (2021). A School Built on Ethos: Ideas, assemblies and hard-won wisdom. First edition. Carmarthen: Crown House Publishing.










OEBPS/nav.xhtml






		Cover



		Title Page



		Copyright



		Contents



		Chapter 1 An introduction



		Chapter 2 Visions, standards, and high expectations



		Chapter 3 Behaviour and pastoral care



		Chapter 4 Pastoral care, cognitive science, and best practice for learning



		Chapter 5 Attendance



		Chapter 6 Working with parents



		Chapter 7 Pastoral leadership and management



		Chapter 8 Surviving and thriving as a pastoral leader



		Chapter 9 Common pastoral problems



		Acknowledgements













		Cover



		Title Page



		Copyright Page



		Start













		1



		2



		3



		4



		5



		6



		7



		8



		9



		10



		11



		12



		13



		14



		15



		16



		17



		18



		19



		20



		21



		22



		23



		24



		25



		26



		27



		28



		29



		30



		31



		32



		33



		34



		35



		36



		37



		38



		39



		40



		41



		42



		43



		44



		45



		46



		47



		48



		49



		50



		51



		52



		53



		54



		55



		56



		57



		58



		59



		60



		61



		62



		63



		64



		65



		66



		67



		68



		69



		70



		71



		72



		73



		74



		75



		76



		77



		78



		79



		80



		81



		82



		83



		84



		85



		86



		87



		88



		89



		90



		91



		92



		93



		94



		95



		96



		97



		98



		99



		100



		101



		102



		103



		104



		105



		106



		107



		108



		109



		110



		111



		112



		113



		114



		115



		116



		117



		118



		119



		120



		121



		122



		123



		124



		125



		126



		127



		128



		129



		130



		131



		132



		133



		134



		135



		136



		137



		138



		139



		140



		141



		142



		143



		144



		145



		146











OEBPS/images/tp.jpg
THE COMPLETE GUIDE TO

PASTORAL
LEADERSHLD

A compendium of essential knowledge,
research and experience for all
pastoral leaders in schools

AMY-MAY FORRESTER

JOHN
CATT












OEBPS/images/cover.jpg
AJOHN CATTPUBLICATION

THE COMPLETE GUIDE TO

PASTORA
ADERSH

A compendium of essential knowledge,
research and experience for all
pastoral leaders in schools

AI\/IY—I\/IAY. FORRESTER












