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The Schools History Project



Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:





•  Making history meaningful for young people



•  Engaging in historical enquiry



•  Developing broad and deep knowledge



•  Studying the historic environment



•  Promoting diversity and inclusion



•  Supporting rigorous end enjoyable learning





These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.org.uk
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INTRODUCTION


Making the most of this book


Where this book fits into your GCSE history course


The course


The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B






	Paper 1
1 ¾ hours

	

British thematic study




•  The People’s Health  



•  Crime and Punishment



•  Migrants to Britain







	20%






	
British depth study




•  The Norman Conquest



•  The Elizabethans



•  Britain in Peace and War







	20%






	Paper 2
1 hour

	

History around us




•  Any site that meets the given criteria.







	20%






	Paper 3
1 ¾ hours

	
World period study




•  Viking Expansion  




•  The Mughal Empire



•  The Making of America







	20%






	
World depth study




•  The First Crusade



•  The Aztecs and the Spanish Conquest



•  Living under Nazi Rule







	20%
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The world period study


The world period study focuses on a wider world society and the unfolding story of a particularly interesting period in its history. It explores the relationship between different cultures at a time of great upheaval and considers the experiences and perspectives of different individuals and groups in the past.


As the table shows, you will be examined on your knowledge and understanding of the world period study as part of Paper 3. You can find out more about that on pages 100 to 105 at the back of the book.


Here is exactly what the specification requires for this world period study.
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Viking Expansion, c.750–1050


The specification divides this world period study into five headings:






	Headings

	Learners should study the following content:






	Homelands

	

•  The Vikings in Scandinavia: landscape, society, and everyday life


•  Viking ships, seafaring and trade c. 750


•  Viking beliefs and rituals










	Volga Vikings

	

•  The changing nature of Viking (Rus) trade and settlement in Russia from c. 750


•  The nature of Viking trade and interaction with the Arab world


•  Viking relations with Constantinople and the Byzantine Empire










	Raiders and Invaders

	

•  The nature and causes of Viking raids in Britain, Ireland, the Scottish Islands and France, 793–850


•  The nature of Viking warfare: warships, warriors and tactics


•  The ‘great heathen army’ in England and the establishment of Danelaw’, 865–879









	Settlers

	

•  The nature and extent of Viking settlement in the British Isles and France


•  Viking life in Jorvik


•  The nature and extent of Viking settlement across the Atlantic including Iceland, Greenland and North America









	Kings

	

•  Harald Bluetooth, Jelling and the conversion of the Vikings to Christianity


•  Svein Forkbeard and his invasions of England


•  Cnut’s Anglo-Scandinavian Empire, 1016–1035
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You need to understand:





•  The expansion of the Viking world from c. 750 to c. 1050, with a particular focus on warfare, trade and settlement.






	
You need to be able to:





•  Identify, describe and explain events and developments relating to the nature of the Vikings’ expansion and their interactions with different cultures.












The next two pages show how this book works.



How this book works



The rest of this book (from pages 8 to 99) is carefully arranged to match what the specification requires. It does this through the following features::
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Enquiries


The book is largely taken up with five ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.


The first two pages of the enquiry set up the challenge and give you a clear sense of what you will need to do to work out your answer to the main question. You will find the instructions set out in The Enquiry box, on a blue background, as in this example.
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Record tasks


From that point, the enquiry is divided into three sections. These match the bullet points shown in the specification on page 3. You can tell when you are starting a new section as it will start with a large coloured heading like the one shown here. Throughout each section there are ‘Record’ tasks, where you will be asked to record ideas and information that will help you make up your mind about the overarching enquiry question later on. You can see an example of these ‘Record’ instructions here. They will always be in blue text with blue lines above and below them.
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Reflect tasks


At regular intervals we will set a ‘Reflect’ task to prompt you to think carefully about what you are reading. They will look like the example shown here. These Reflect tasks help you to check that what you are reading is making sense and to see how it connects with what you have already learned. You do not need to write down the ideas that you think of when you ‘reflect’, but the ideas you get may help you when you reach the next Record instruction.
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Review tasks


Each enquiry ends by asking you to review what you have been learning and use it to answer the overarching question in some way. Sometimes you simply answer that one question. Sometimes you will need to do two or three tasks that each tackle some aspect of the main question. The important point is that you should be able to use the ideas and evidence you have been building up through the enquiry to support your answer.
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Closer looks


Between the enquiries you will find pages that provide a ‘closer look’ at some aspect of the theme or period you are studying. These will often give you a chance to find out more about the issue you have just been studying in the previous enquiry, although they may sometimes look ahead to the next enquiry.


We may not include any tasks within these ‘closer looks’ but, as you read them, keep thinking of what they add to your knowledge and understanding. We think they add some intriguing insights.


One very important final point


We have chosen enquiry questions that should help you get to the really important issues at the heart of each section you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 100 to 105.



Who were the Vikings?



This painting by the illustrator Peter Jackson appeared in the children’s magazine Treasure in 1970. It shows fierce Viking raiders storming ashore on the coast of Britain.
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Reflect


How has Peter Jackson made the Vikings seem particularly fierce?
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The image of the Vikings as fierce warriors is based on historical reality, although there is no evidence that they wore helmets with wings or horns! The word ‘Viking’ means raider and certainly some Vikings did plenty of raiding, as you will discover in this book. But the Vikings were much more than warriors and raiders.


When our study begins, around AD750, the Vikings had a rich and varied culture in their homelands of Scandinavia. They worked as farmers, fishermen, traders, weavers, woodworkers, stone-carvers and metalworkers. Some Vikings built fine houses and adorned themselves with beautiful jewellery. They worshipped a range of pagan gods and created wonderful stories about life and the universe.


In the period 750–1050, the Vikings became highly-skilled shipbuilders, constructing vessels which could carry them huge distances across wild and dangerous seas. Some Vikings from what would later become Norway and Denmark sailed west. They built new lives for themselves in lands across the North Sea and the Atlantic Ocean. Vikings from Sweden established long-distance routes in the east and settled along the vast rivers of what would later become Russia.


The examples opposite give an impression of what Vikings might have been doing across the Viking world in June 983.
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‘Vikings’, by the illustrator Peter Jackson, from the children’s magazine Treasure, 9 May 1970
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Reflect


What do the examples reveal about the extent of Viking expansion and the diversity of Viking life?
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Across the Viking world, June AD983…
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A criminal called Erik the Red, who has been banished from Iceland for three years, sails up a fjord on the western coast of what he will later call Greenland. Erik hopes that other Viking settlers will be attracted by the good grazing land.


In the port of Dublin, shipbuilders are raising the mast of a longship. The shipbuilders are proud of their new vessel. With holes for 30 pairs of oars, it is one of the longest Viking ships ever made.


In Iceland all the free men are flocking to the assembly known as the Althing. Here, disputes about land will be settled and important decisions will be made. When they arrive, people put up tents and light fires. They are looking forward to an evening of feasting and storytelling.


On the island of Orkney a Viking woman is weaving at the loom in her longhouse. She has bought some strips of silk from a trader and carefully weaves these into the cloth. Her husband returns from the fields and tells her the cloth should make a fine dress.


Outside his house in Coppergate, Jorvik, a man is stitching a leather shoe at a work-bench. As he works, he occasionally shouts across to the other shoemakers and leather workers in the street. The shoemaker’s wife, a Saxon woman, calls from inside to tell him the meal is ready.


In the trading town of Birka the coin-maker at the town’s newly-opened mint stamps a silver coin with the picture of a trading ship. He hopes that in the next few days a ship will arrive bringing more Arab silver from the south.


A group of Viking traders haul their boat to the river Volga using ropes and logs. They are taking walrus ivory and furs from Scandinavia to Constantinople. Most of the 1,600 mile journey can be made by river, but in some places the boat has to be hauled overland. It is strenuous work, but the traders have their captured slaves to help them.
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1 Homelands



What do we know about Viking life in Scandinavia?


This satellite photograph shows the great land mass called Scandinavia. Here were the Vikings’ homelands. In the eighth century, when your study of the Vikings begins, they lived in three different parts of Scandinavia, which later became the countries of Norway, Denmark and Sweden. Each had a very different landscape, as the present-day photographs show.
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A satellite image showing Scandinavia and the British Isles
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Denmark is a land of gently rolling hills – the highest point is only 170 metres above sea level. The many inlets and islands around its coastline mean that nowhere in Denmark is more than 35 miles from the sea. It is a fertile and well-populated land, close to other parts of northern and western Europe.
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Norway stretches for 1,600 miles along the western edge of Scandinavia, reaching as far as the Arctic in the north. Along the coastline there are thousands of offshore islands. Inland, there are huge mountains, up to 2,400 metres high. Cutting into these are deep sea inlets called fjords. At the head of the fjords there are small areas of cultivable land.
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Sweden is the largest of the three Viking lands, stretching 1,000 miles north into the Arctic. It is a land of lakes and thick forests. Its coastline looks mainly eastwards and southwards towards the Baltic Sea, north east Europe and Russia.
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Reflect


How do you think the landscape of these three parts of Scandinavia would affect the ways of life of the people who lived there?
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The Enquiry


In this enquiry you will discover what we know about the lives of the Vikings who lived in Scandinavia at the beginning of the Viking Age. Your challenge is to plan a new exhibition ‘The Vikings in Scandinavia’. The exhibition will be in three parts:





•  Daily life and culture




•  Seafaring and trade



•  Beliefs and rituals






For each part of the exhibition you will:





•  Write a brief information panel for visitors to summarise what is known about the Vikings in their homelands.



•  Select an image for the information panel which you think will grab the interest of visitors.





Your information panel will need to be informative, concise and helpful for visitors.
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Daily life and culture



How Viking families made a living depended on where they lived in Scandinavia. By the coast, people lived mainly by fishing. In the forests and towards the far north where crops would not grow, they lived mainly by hunting. But most people in Scandinavia at the beginning of the Viking Age were farmers.
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Record


As you find out about daily life and culture in Viking Age Scandinavia, write the text for your first information panel. Include three or four sentences on each of the following:





•  Houses



•  Food



•  Tools and equipment



•  Viking society



•  Clothes and jewellery



•  Viking art
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A reconstruction of a Viking longhouse at Moesgard, Denmark





Houses


These are modern reconstructions of a Viking farmer’s house, called a longhouse. All over Scandinavia, except in the far north, timber was plentiful and was therefore the main building material. The longhouse has a frame of wooden uprights and the roof is thatched. It looks big, but the far end was where the cattle and horses were kept in the winter. The farmer and his family lived in the area to the right of the entrance.


In the middle of the stone and earth floor there was a large rectangular hearth, which provided warmth and was used for cooking. Along the walls there were wide benches that were used for seating during the day and as beds at night. The interior of the house would have been dark and smoky as there were few windows and the smoke from the hearth could only escape through the roof.
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A reconstruction of the interior of a Viking longhouse at Stavangar, Norway






Food



Food production was a major concern for Viking Age people. Communities had to be largely self-sufficient, taking advantage of the sea, forests and fertile soils.





•  Farm animals played a crucial role. Horses and oxen pulled the ploughs. Cows and goats gave milk. Hens, geese and ducks provided eggs. In the autumn, pigs and other animals were killed and the meat was salted or smoked to preserve it through the winter.



•  Wheat did not grow well in the short Scandinavian summers, but rye could be grown and was used for sour-dough bread. The Vikings also grew oats, which could be made into porridge, and barley, which could be made into broth or fermented and turned into beer.



•  Around their longhouses, people grew cabbages, onions, beans, peas, parsnips, celery and carrots. They also cultivated herbs that are still commonly used in Scandinavian dishes today: dill, juniper, caraway, mustard seed and horseradish.



•  The Vikings made good use of the sea. The main sea-foods were herring and shellfish, but at some coastal sites archaeologists have found bones from over twenty kinds of fish. Dried, pickled and salted fish were an important source of food during the long Scandinavian winters.



•  Inland, Scandinavians could obtain some of their food by collecting and hunting. People collected nuts and wild fruit such as blackberries, bilberries and apples. They also hunted animals such as elk, deer and wild boar, and ducks and geese.
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Herrings





Tools and equipment


Wood was essential in Scandinavian life. It was used not only for the construction of houses and boats but also for a wide range of farming and household equipment such as ploughs, spades, chairs, chests, bowls and storage containers.
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Kitchen storage equipment from Norway, c. 830





Iron ore could be found in many parts of Scandinavia and iron was very important in the daily lives of the Vikings. Iron nails were used to build houses and boats. Axes, hammers, swords, knives, locks and keys were all crafted in iron. The ironsmith who made these objects played a crucial role in Viking communities.


The Vikings also used bone and antler for some of their household equipment. Animal bone was available to every Viking family and could be turned into items such as needles or skates. Antler from deer, or elk in the north, could be turned into combs, knife handles and drinking vessels.
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