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The Schools History Project


Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:





•  Making history meaningful for young people



•  Engaging in historical enquiry



•  Developing broad and deep knowledge



•  Studying the historic environment



•  Promoting diversity and inclusion



•  Supporting rigorous and enjoyable learning





These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.org.uk
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INTRODUCTION


Making the most of this book


Where this book fits into your GCSE history course


The course


The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B






	Paper 1
1¾ hours

	

British thematic study




•  The People’s Health



•  Crime and Punishment  




•  Migrants to Britain







	20%






	
British depth study




•  The Norman Conquest



•  The Elizabethans



•  Britain in Peace and War







	20%






	Paper 2
1 hour

	

History around us




•  Any site that meets the given criteria.







	20%






	Paper 3
1 ¾ hours

	
World period study




•  Viking Expansion



•  The Mughal Empire



•  The Making of America







	20%






	
World depth study




•  The First Crusade



•  Aztecs and the Spanish Conquest



•  Living under Nazi Rule







	20%
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The British thematic study


The British thematic study takes just one theme in British history and traces the way it has developed from about 1250 to the present day. The point of this type of study is to remind you of the characteristic features of life in Britain across all those centuries and to strengthen your understanding of how and why things change or, perhaps, stay the same.


As the table on page 4 shows, you will be examined on your knowledge and understanding of the British thematic study as part of Paper 1. You can find out more about that on pages 98 to 105 at the back of the book.


The chart below shows exactly what your examination specification requires for this thematic study.
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Crime and punishment, c.1250 to present


The specification divides this thematic study into four periods:






	Periods

	Learners should study the following content:






	Medieval Britain, c.1250–c.1500

	

•  The characteristic features of medieval Britain: an overview


•  Crimes and criminals in medieval Britain


•  Enforcing law and order including policing and different types of court


•  Punishing offenders: capital punishment, fines, whipping, public humiliation and imprisonment









	Early Modern Britain, c.1500–c.1750

	

•  Major religious, political and social changes: an overview


•  The changing nature of crime including vagrancy, moral crime and witchcraft


•  Enforcing law and order including secular and church courts and the roles of different law enforcers


•  Changes in punishment including the introduction of the ‘Bloody Code’









	Industrial Britain, c.1750–c.1900

	

•  The enlightenment, urbanisation and political change: an overview


•  Crimes and criminals in industrial Britain including the increase in crime in the first half of the nineteenth century


•  The introduction and development of the police force


•  Changes in punishment including the growth of prisons, transportation to Australia and prison reform









	Britain since c.1900

	

•  Major technological, social and political changes: an overview


•  Changes in the crime rate and in types of crime


•  Changes in law enforcement including the use of new technology


•  Changes in punishment including the abolition of capital punishment and changes in prisons
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Issues and factors


The bullets in each period tackle similar issues:





•  An overview of life in the period. This will not tell you directly about changes in health care, but it helps to explain the issues that follow.



•  The nature and extent of crime.



•  The enforcement of law and order.



•  The punishment of offenders.





The specification also says you should be able to explain how each of five factors have affected crime and punishment:





1. Beliefs, attitudes and values



2. Wealth and poverty



3. Urbanisation



4. Government



5. Technology





The next two pages show how this book works.


How this book works


The rest of this book (from pages 8 to 97) is carefully arranged to match what the specification requires. It does this through the following features:
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Enquiries


The book is largely taken up with four ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.


The first page or two of the enquiry sets up the challenge and gives you a clear sense of what you will need to do to work out your answer to the main question. You will find the instructions set out in ‘The Enquiry’ box, on a blue background, as in this example.
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‘Record’ tasks


From that point, the enquiry is divided into four sections. These match the bullet points shown in the specification. You can tell when you are starting a new section as it will start with a large coloured heading. Throughout each section there are ‘Record’ tasks where you will be asked to record ideas and information that will help you make up your mind about the overarching enquiry question later on. You can see an example of these ‘Record’ tasks here.
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‘Reflect’ tasks


At regular intervals we will set a ‘Reflect’ task to prompt you to think carefully about what you are reading. They will look like the example shown here.


These ‘Reflect’ tasks help you to check that what you are reading is making sense and to see how it connects with what you have already learned. You do not need to write down the ideas that you think of when you ‘reflect’, but the ideas you get may help you when you reach the next ‘Record’ task.
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‘Review’ tasks


Each enquiry ends by asking you to review what you have been learning and to use it to answer the overarching question in some way. Sometimes you simply answer that one question. Sometimes you will need to do two or three tasks that each tackle some aspect of the main question. The important point is that you should be able to use the ideas and evidence you have been building up through the enquiry to support your answer.
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Closer looks


Between the enquiries you will find pages that provide a ‘Closer look’ at some aspect of the theme or period you are studying. These will often give you a chance to find out more about the issue you have just been studying in the previous enquiry although they may sometimes look ahead to the next enquiry.


We may not include any tasks within these ‘Closer looks’ but, as you read them, keep thinking of what they add to your knowledge and understanding. We think they add some intriguing insights.


One very important final point


We have chosen enquiry questions that should help you get to the really important issues at the heart of each period you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE exam. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 98 to 105.
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Crime … and punishment
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An illustration from a fourteenth-century manuscript
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An illustration from the same fourteenth-century manuscript





These curious illustrations appear in the margins of a medieval manuscript from the late fourteenth century.


In the scene above, a fox has caught a goose and is running back to his lair. Although a woman chases him, he seems to have made a safe escape from the scene of his crime. But he hasn’t.


The image on the right shows another illustration from the same manuscript. The fox has been caught and hanged by a very unusual collection of law enforcement officers!


If you look carefully you will see:





•  two geese acting as police constables, standing on guard with a club and a bow and arrow



•  another goose, wearing some sort of chain of office and a fine sword: he may be the judge



•  a fourth goose who has flown high above the tree to set up the rope and noose



•  a hen and cockerel tugging at the legs of the fox to make sure he dies



•  a small duck, looking on with approval as justice is done.





Many illustrations like these are found in the margins of medieval books. They often have nothing to do with what is written on the pages. The monks who made manuscripts were allowed to illustrate them more or less as they wished. Their drawings provide fascinating insights into many different aspects of medieval life … including crime and punishment.


The fox and geese drawings are entertaining but they make a serious point: justice in the Middle Ages depended almost entirely on the community. Their only hope of protection against theft and violence was for all the people in a town or village to play their part. If they took no action they were all likely to become victims.


As time has passed, the work of catching and punishing criminals has increasingly been handed over to professionals. There have been great changes, but underneath it all, there are continuities too. That is what this book is about. We cannot promise any more geese catching foxes but there may be other surprises along the way.
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1 Puzzling, disturbing and strange


What explains the nature of medieval crime and punishment?
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A drawing in a thirteenth-century court record





This strange drawing appears in a document made in 1249. It records a court case that had taken place that year in Hampshire. The case was highly unusual even in its own day. Maybe that is why the priest who wrote the document added this rather crude artwork to the page as he recorded the details of the crime, the trial and the extraordinary events that followed.


At the centre of the case was a criminal called Walter de Blowberme. His name is written above his head in the picture where he and another man are fighting with pickaxes. You might think this fight was the crime that brought Walter to court but the truth is stranger than that.


Walter had been arrested for robbery, a very serious offence in the Middle Ages. At his trial he was quickly found guilty and, as the law at that time required, he was sentenced to death by hanging.


As soon as the verdict was reached, Walter used an option that was open to anyone sentenced to death in those days. He declared that he wanted to become an ‘approver’. This meant that he would provide the court with evidence against other criminals who could then be arrested. If these were then found guilty, Walter would not be hanged. Instead he would be allowed to leave England straight away if he promised never to return. By becoming an approver, Walter was, at the very least, buying himself a few weeks of life while the people he named were captured and brought to court.


At first Walter’s plan went well. He named ten other men whom he accused of being criminals like him. Six of these quickly did what Walter had done and chose to become approvers. Three ran away and were found guilty in their absence. But just one of the ten insisted on proving his innocence. His name was Hamo Le Stare.


Walter accused Hamo of being part of his gang of thieves and said that the two of them had recently robbed the house of a woman in Winchester of some clothes. Hamo denied this. He knew he faced death if he were to be found guilty of this theft. Instead of relying on the jury to decide whether he was innocent, Hamo called on a 200-year-old custom that had been falling out of fashion in the thirteenth century: he chose to submit his case to trial by combat.


Trial by combat was introduced to England with the Norman Conquest. It was based on the belief that God would not allow an innocent man or woman to die. Anyone could try to prove their innocence by fighting their accuser in one to one combat. By 1250, this method was very rarely used but Hamo insisted that he would fight Walter de Blowberme and prove that Walter was lying.


The court supplied the two men, at considerable cost, with specially made tunics, weapons and shields. They stepped forward before a crowd of onlookers and joined in combat. In cases like this the combatants could pause briefly for refreshment, but the only drink they were allowed was their own urine. They fought on knowing that the one who gave in or who could fight no more would be found guilty and sentenced to death. The survivor would go free. In the background of the picture, you can see the body of the loser hanging from the gallows. His name is scrawled above his head.


Poor Hamo. Of the ten men accused of robbery and theft, the only one to be executed was the one who insisted he was innocent.
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Reflect


What strikes you as the most surprising thing about this medieval criminal case?
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The Enquiry


The strange case of Walter de Blowberme and Hamo Le Stare reminds us just how differently people lived in the past. It might leave us shaking our twenty-first-century heads and asking ‘What were they thinking of?’


But the surprising and puzzling nature of medieval crime and punishment is both intriguing and useful. One historian said that it is like a tool for looking inside the minds of people in the Middle Ages. And that is what you will be doing in this enquiry.


Your challenge is to explain why medieval crimes, law enforcement and punishments took the form they did. You will do this in three stages as you learn about:





1. The nature of medieval crime and criminals.



2. The nature of medieval law enforcement.



3. The nature of medieval punishments.
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Feature


In the Middle Ages … was a common crime.
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As you work through the enquiry you will be making ‘crime cards’.


On one side of each card you will describe a feature of medieval crime and punishment.


On the other side you will explain the feature e.g. why something was done and made sense at the time.


At the end of the enquiry you will use your pack of cards to develop and organise your knowledge and understanding of medieval crime and punishment.


Before you start making the cards you will be learning about the bigger picture of how people lived in the Middle Ages and thinking about how this might have affected their approaches to crime and punishment.
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Explanation


This makes sense because at that time …
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Britain 1250–1500: an overview
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Record


The next four pages summarise different aspects of life in medieval England. Read through them quickly and make a list of at least six specific features that you think may have affected crime and punishment at that time. Collect and explain your ideas in a table like this:






	Specific feature of life at this time

	How I think this may have affected the crime and punishment
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A fifteenth-century Doom painting at St Thomas’ Church, Salisbury





1. God’s world, God’s people and God’s justice


Medieval England was a Christian country that followed Roman Catholic teachings. Many of its churches were decorated with enormous images like this one in Salisbury. It is a ‘Doom painting’ and it shows Christ sitting in judgement on humans at the end of time. His twelve apostles sit at his feet, rather like a jury. On the left, angels are opening the doors of heaven to all those who believe in Christ, have honestly confessed their sins and tried to follow his ways. On the right, the sinners who have been found guilty of ignoring Christ’s forgiveness and of deliberately following their own wicked ways are being ushered by demons into the monstrous mouth of hell.


The Church’s teaching was clear: God cares deeply about how people live their lives on Earth. For those who try to live as he wishes and honestly confess their sins, forgiveness is available. But evil-doers who just live selfishly at the expense of others should expect no mercy.


2. Kings


This illustration from a thirteenth-century manuscript shows Henry III. He was England’s king in 1250 when our study starts. Medieval people believed that God appointed kings to act as his representatives on Earth. This is why Henry is shown sitting in the same posture as Christ in the Doom painting.


At his coronation, Henry, like all medieval English kings, promised to uphold the ‘King’s Peace’ by ruling the land so that everyone could live in security, without fear of disorder. This could only be done if everyone knew their place in society and kept to it. Kings were not rich enough to run a really strong central government that could control every part of life in the kingdom. They had to rely on the voluntary help and loyalty of their people in each area of the country.
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Henry III, from a thirteenth-century manuscript
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3. People


The king’s people were divided into three main groups:





•  The clergy. This group included bishops, priests, monks and nuns. There were huge numbers of clergy. Some bishops were as rich and powerful as anyone in the kingdom but the poorest priests were not very different from the peasants who worked the land. Some clergy were very holy but many were not particularly religious. They were just ordinary people who earned a living within the Church.



•  The lords. These were the nobles who ruled great sweeps of the king’s lands with the help of their knights. When the king needed an army, the lords and knights would join him with local men gathered from their lands.



•  Everyone else. Most people were peasants called ‘villeins’. They worked on the land in return for shelter and security provided by the lord. Others were freemen who owned their own house or land. In the Middle Ages a growing number of freemen lived in towns and became wealthy traders.
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A priest, knight and peasant from a thirteenth-century manuscript
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4. Land


Land was the basis of almost all power and wealth. It provided food and everything needed for trade. England was divided into counties or shires. The king placed each shire under the authority of a sheriff who was usually a man from one of the local noble families.


Within these were smaller areas known as hundreds. These were the main unit of local government. Within each hundred were the small parishes where most people would live their whole lives. The parish often shared its boundaries with the manor, an area of land owned by a knight or noble and farmed by villeins.


Communities were small and roads were poor. In the countryside and in smaller towns, everyone knew everyone else and strangers were easily spotted. This created strong local loyalties but it also created friction between neighbours at all levels of society.
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A map of Lancashire made in 1611. It shows the county c.1500. The hundreds are shown by yellow boundaries





5. Food and famine


Farming was by far the most important work in medieval England. Villeins farmed many small strips of land scattered around the manor. Everything depended on the harvest and every bit of every strip mattered to a farming family. If the harvest failed for any reason, such as bad weather, there could be hunger or even famine. This would disrupt society, creating debt and desperation for food. There was a terrible series of harvests early in the fourteenth century and this led to a great famine between 1315 and 1321. When the Black Death struck England in 1348 it killed millions and caused more hunger as large areas of land went unfarmed. War could also disrupt farming.
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The lines of medieval farming strips in the landscape at Bressington, Derbyshire are still visible today
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6. War and rebellion


The smooth running of society depended on each person or group showing loyalty and obedience to those above. For most of the Middle Ages this worked well enough but there were times when the system came under severe stress and even broke down.





•  Powerful lords rebelled against the king in the thirteenth century.



•  The Peasants Revolt shook the nation in 1381.



•  The second half of the fifteenth century saw the Wars of the Roses, a series of struggles for the throne that drew lords, knights and peasants into civil war.



•  Kings also waged wars against France and Scotland.





Medieval people, especially young men, were very familiar with bloodshed and violence.
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The scene after a battle in the Wars of the Roses, from a fifteenth-century manuscript
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7. Tools and technology


Almost all work was done by hand in medieval England. People’s days were spent working alongside each other with tools such as axes, hammers and spades. It was common to carry knives and strong wooden staves. Laws required adult men to keep weapons and armour ready for use should they be called to serve their lord or king in war or to deal with local difficulties.


There were, of course, no telephones, televisions, cameras or computers. Most people could not read or write. Communication was usually done by word of mouth and it was hard to share important information and to keep accurate records. Priests were highly literate. Some worked as clerks, the office workers of the Middle Ages. They produced the hand-written documents that historians use to find out about these times. Only in 1476 was England’s first printing press set up in London.


The limitations of science and technology also limited medicine, transport and building.




[image: ]

Cooks butchering meat, from a thirteenth-century manuscript





8. Homes and possessions


This artist’s reconstruction gives some idea of how a reasonably wealthy peasant family might have lived. People did not go out to work or to school in the way that modern families do so there would usually be someone in or around the house. This changed at harvest time when the whole family would be in the fields busily gathering the crops that their lives depended on.
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vReflect’ tasks

At regular intervals we will set a ‘Reflect’ task to
prompt you to think carefully about what you are
reading. They will look like the example shown here.
These ‘Reflect’ tasks help you to check that what
you are reading is making sense and to see how it
connects with what you have already learned. You
do not need to write down the ideas that you think of
when you ‘reflect, but the ideas you get may help you
when you reach the next ‘Record’ task.
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Closer looks

Between the enquiries you will find pages that provide
a ‘Closer look’ at some aspect of the theme or period
you are studying. These will often give you a chance
to find out more about the issue you have just been
studying in the previous enquiry although they may
sometimes look ahead to the next enquiry.

We may not include any tasks within these ‘Closer
looks' but, as you read them, keep thinking of what
they add to your knowledge and understanding. We
think they add some intriguing insights.
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Record’ tasks

From that point, the enquiry is divided into four
sections. These match the bullet points shown in the
specification. You can tell when you are starting a new
section as it will start with a large coloured heading.
Throughout each section there are ‘Record’ tasks where
you will be asked to record ideas and information that
will help you make up your mind about the
overarching enquiry question later on. You can see an
example of these ‘Record' tasks here.





OEBPS/OEBPS/images/5-1.jpg
‘Review’ tasks

Each enquiry ends by asking you to review what
you have been learning and to use it to answer the
overarching question in some way. Sometimes you
simply answer that one question. Sometimes you will
need to do two or three tasks that each tackle some
aspect of the main question. The important point is
that you should be able to use the ideas and evidence
you have been building up through the enquiry to
SUppOTt your answer.
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Enquiries

The book is largely taken up with four ‘enquiries’.
Each enquiry sets you a challenge in the form of an
overarching question.

The first page or two of the enquiry sets up the
challenge and gives you a clear sense of what you will
need to do to work out your answer to the main
question. You will find the instructions set out in ‘The
Enquiry’ box, on a blue background, as in this example.





OEBPS/OEBPS/images/11-1.jpg





OEBPS/OEBPS/images/11-2.jpg





OEBPS/OEBPS/images/12-1.jpg





