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				Social mobility is one of the great challenges of our age and Helen’s rallying cry to those who work in schools is both powerful and timely. Her work does not simply outline a philosophy; it provides clear guidance on how to deliver the required changes and sets a challenge to educators everywhere to create ‘Powerful Schools’.

				Kevin Fear, Headmaster, Nottingham High School

				 

				Compelling and aspirational, Helen argues with great conviction and energy that schools are powerful hubs of social change and that if teachers and school leaders are committed to facilitating the choices of the students in their care they can drive social and global mobility.

			  Jill Berry, educational consultant, author, 
former state and independent school Head

				 

				Helen convinced me that her suggestions would make a significant positive contribution to the improvement of equal opportunities. Definitely a book in my back-pack!

			  Dr. Neil Hawkes, Founder of the 
International Values-based Trust (IVET)

				 

				Chapter 7, in particular, is really excellent: powerful, detailed and practical; it is also unusual, in the number and breadth of its ideas.

			  Baroness Shephard of Northwold, Secretary of State for Education and 
Employment, 1995-1997. Deputy Chair of the Social Mobility 
and Child Poverty Commission, chair of the Council of the 
Institute of Education until 2015.
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				Dr Helen Wright

				Dr Helen Wright is a leading commentator on education and a well-known school principal, leading schools in the UK and Australia for over 13 years. Since 2014 she has been deeply involved in developing new international schools in regions across the globe, as a Founding Partner in Global Thought Leadership. 

				Her international experience combines with her incisive focus on education to form a vision of the transformative power of education for all – locally, nationally and globally. In everything she does, Oxford-educated Dr Wright believes firmly and unwaveringly in the power of human beings – especially our young people – to make a positive difference and to change the world for the better. 

				She is a non-executive director and advisory board member on a number of boards in the UK and overseas, including two education technology start-ups. Most importantly, she derives great joy from inspiring individuals and organisations to create original and innovative strategic and practical solutions to challenging problems. 

				 

			  www.linkedin.com/in/drhelenwright

		      www.globalthought.co.uk

			

		

	
		
			
				

			

			
				Foreword

				Vision, inspiration and passion are characteristics of this also eminently practical book. Dr Helen Wright provides all educators with a guide to the opportunities we can make available for our students, the future generations of our world. The teaching profession, not always appropriately valued by developed societies, has enormous responsibilities inherent in its nature and role.

				The United Kingdom is fortunate in having one of the most admired education systems in the world. Globally there are over 5000 international schools in non-English speaking countries using English as a medium of instruction. Of these, the largest group follows the English curriculum and teaches for British examinations. ‘British’ is synonymous with ‘quality’. This small country is punching above its weight educationally. It therefore has enormous opportunities to help not only its own students, but also educational systems throughout the world.

				Education has traditionally facilitated social mobility and to this we can now add as well increasing global mobility. It is difficult for teachers to envisage what our fast changing world will be like in one or two generations, or indeed what kind of work will be available for today’ s children. But teachers have to try to educate for that unknown world. Dr Wright´s book is an invaluable help to open our minds and broaden our horizons. Her experience as a prestigious educator in the UK and abroad has given her a unique understanding of education globally and the impact it has on future generations and on the future of the world itself. As the Nobel Peace Prize Laureate Nelson Mandela said, “Education is the most powerful weapon you can use to change the world”. 

				School leaders have the opportunity to inspire all those around them, especially the stakeholders in their schools, enabling them to become aware of the opportunities open to their students in social and global mobility. It is easier now than ever before, with modern communications such as internet and mass travel, to translate such aspirations into actions. Local, national and international communities are developing networks as never before.

				It is not often that we are treated to a book that includes both theory and practice, but here we have one. School leaders and teachers everywhere will find a mine of information, as well as practical suggestions, for applying the powerful ideas that this book brings us.

				

				Sir Roger Fry CBE, 
Chairman, King’s Group
March 2016

			

		

	
		
			
				

			

			
				Introduction

				Mobility (n): The ability to move or be moved freely and easily

				Social mobility (n): The ability to move freely between different levels in society or employment

				Global mobility (n): The ability to move freely around the world to live and work internationally and/or in different cultures

				

				This book is about how schools really could change the world, starting tomorrow. 

				In a sense, it is a book for everyone who has any interest at all in the power of education to make a difference. It is of particular and practical interest, however, to current and aspiring teachers and school leaders. 

				Schools are tremendous powerhouses. They have social legitimacy globally: most children across most of the world spend a significant proportion of their waking hours in direct contact with schools between the ages of around 4 and 18. Schools therefore have an amazing opportunity – and obligation – to influence and improve the lives of young people who are the adults of the future. They recognise this: great school leaders will eulogise about this moral imperative, and will transform it into action and practice in their schools.

				And yet there is more – which again, school leaders recognise and drive forward. Schools help shape individuals in order to prepare them for citizenship in society, and it follows logically that they have the capacity to shape individuals in order that they will use their citizenship to help create a better society. In ‘economic speak’, schools are prime generators of human capital and therefore wealth, and they therefore have the potential to be the principal engines of social mobility and global mobility in the world. We often view schools largely as preparatory institutions, helping children to make the transition to adulthood by preparing them to take examinations (and also develop skills) which will allow them to go on to further study or work; the concept of Powerful Schools as explored in this book is about how schools are so much more than this, and how they can – and should – be central, powerful hubs of social change. 

				Leaders of schools from Nursery to Primary and Secondary stages already know and recognise, keenly, that they have a key and a privileged role in the lives of young people, and they are strongly motivated to make the best choices for them, in order to help them grow into the rounded young adults that they can be. They know that much is expected of them, and that it is nigh on impossible to do everything they could do for young people within the time that they have, the curriculum and regulatory frameworks within which they work, and their own capabilities and the support they receive. People outside schools rarely know just how much work and energy goes on inside schools to help young people grow and develop. 

				And yet all educators know deep down that if we could re-orientate schools just a little so that they sat firmly at the centre of society – well-funded, well-respected, well-recognised, and unequivocally trusted to try out innovative and far-reaching solutions – then there is so much more that could be done within the scope of their roles. If educators are liberated to recognise that this potential of schools – this power – need not be constrained by expectations about qualifications, curriculum, age limits, the length of the school day, or the physical buildings which the school inhabits, then their imagination soars, as does their capacity for invention. Just think what schools could achieve if school leaders were empowered and enabled to draw on whatever resources they needed; just think what a difference schools could help make in the world. 

				One of the most powerful resources that teachers and school leaders have at their disposal is their creative vision, based on their deep knowledge of young people and their professional awareness of what can make a difference to the life chances of their students. This book seeks to release this creative vision. It is about how schools can lead the way in establishing structures and practices that will support all young people to become productive members of a global society.

				It is not a treatise for revolution in schools or a call to dismantle existing curricula and structures – for the most part, anyway, that is unnecessary. It does not cover every aspect of how to run a school, or what a school is for. Rather, it focuses in on one crucial element that has always underpinned the development of universal schooling, and yet which we could and should still do better: social mobility, and its increasingly important cousin, global mobility. Together, social and global mobility are major drivers in developing schooling and education systems across the world: schools have it within their power to make equal opportunity possible. Greater social and global mobility result in fundamentally more equal opportunities, and schools can be powerful catalysts for this.

				This is a book that takes a pragmatic approach, focusing on the practical action that schools can take themselves in order genuinely to lead a drive that will create far greater opportunities for social and global mobility for all. This book attempts to inspire and to act as a stimulus for action, not to preach. It recognises how much schools are already doing in this arena, while challenging them to do even more. Its ultimate goal is to help each and every school to grow abundantly rich in opportunities for individuals to develop the skills to become more socially and globally mobile, actively supported by numerous people and organisations who are consciously working to engage them in making the most of these opportunities.

				It is not a book that looks at every possible aspect of school development. It focuses on a single and very specific – although also arguably utterly fundamental – part of what schools do, and it looks in detail at how schools can stretch themselves to develop still further what they are innately doing to improve the social and global mobility of the young people for whose education they have responsibility. Some schools will have other, more urgent priorities, yet even these schools, beset perhaps with demands to address identified failures or to meet new regulatory requirements, should consider how a drive towards greater social and global mobility could become a focal point for general improvement on which all the school’s activity could converge. 

				Chapter 1 examines what we mean by social and global mobility, why it is important, and why schools should be leading the drive to develop it. Chapter 2 explores the potential influence and impact of schools, and how schools can extend their influence. It paints a picture of what powerful schools could look like in practice. Chapter 3 looks at the major stakeholders in school, as a starting point for thinking about who schools can engage in their strategy. Chapter 4 discusses in detail how schools can plan for change, and what they need to consider internally to make this effective. Chapter 5 considers why a school’s stakeholders might be motivated to contribute to a vision of Powerful Schools, together with insights into what they might contribute. Chapter 6 sets out different approaches that schools can take to engage their stakeholders, and Chapter 7 – by far the longest chapter – is rich with practical ideas for action. Chapter 8 – the conclusion – is short and to the point: all that is needed now is action. 

				The central emphasis of this book is on what schools can do – starting now, and in the medium and long term – to develop the social and global mobility of their students. It explains why this is so important, both for individuals and for society itself. The premise of this book unequivocally places schools at the centre of society, and calls on school leaders to take on the mantle of responsibility for social and global mobility in, among and beyond their schools. It has been written to help school leaders and teachers free their thinking, flex their muscles, and begin to translate the vision of Powerful Schools into a practical manifestation. This book shows them how.

			

		

	
		
			
				

				

				Chapter 1

				Mobility, Power and Schools: why are they important?

				Why mobility matters

				Social mobility 

				The definition of ‘society’ in this book is deliberately open, because the ideas and practical suggestions are designed to work well in a wide range of contexts, and can and should be adapted to these contexts. Inevitably, however, given the origins of the book in a developed English-speaking Western country, the concept of society embedded within this book is heavily influenced by Western philosophy and Western ideas about equality, respect (for the individual and for society) and freedom of thought. Society is more than simply a collection of people – it is a structured or semi-structured collective, in which people are supported and enabled to do more together than they are able to do alone. It is possible to debate at length the precise nature of the ideals and beliefs underpinning our broad and shared understandings of society, for one of the great influences on modern Western thought was the 18th century Enlightenment, which actively encouraged reasoning; this book, however, is about practical action, and school leaders will very quickly discern whether or not the underlying principles it contains resonate with their own understandings of how society can and should function. 

				The drive towards freedom embedded in this understanding of society – freedom of self, of others, of thought, and so on – is one of the main reasons why social mobility has such significance as a concept, and why it is worth devoting time to working out how to develop it. Social mobility is essentially about the freedom of movement within a society, so that people are not defined or limited by the income or social status of their parents or families. Action designed to improve social mobility is not simply about making it possible for more people to earn more money, however – it is about creating opportunities for people (or enabling them to create their own opportunities) so that they are able to choose how to live their lives, including the roles they decide to take on and where they decide to live and work. To a certain extent, knowledge is power in this respect – to become socially mobile, people need to learn about potential pathways ahead of them that can take them in different directions, and they need to learn too about how to embark on and follow these pathways. In many cases, though, and especially as our society has come relatively recently to the concept of universal equality, and so is still working on this, these pathways do not yet exist, or are still particularly difficult to access. In these cases, knowledge is not sufficient, but rather work needs to be done to forge the pathways themselves. Knowledge and action in combination will make a difference to the social mobility of our society. 

				Global mobility 

				In practice, in our technologically connected world, and where international travel is easier than it has ever been, social and global mobility are intertwined. Global mobility as understood in this book is not about the ability to take holidays overseas; rather, it is about extending the cultural and practical awareness of people so that they can learn about, and learn to respect, different cultures across the world, and so that they are better enabled to live and work in them. Global mobility is intrinsic to social mobility: when people are enabled to move freely around the world, and to feel comfortable living and working in different countries, then they reach a new level of freedom of choice. 

				Global mobility can therefore perhaps be seen as a subdivision of social mobility, and it is essential if people are to be able to choose to move freely within our global world. It does not mean that by enabling young people to be globally mobile we are requiring them to live and work abroad for some or all of their lifetime; it does mean, however, that we are empowering them to be able to choose to live and work abroad. Social mobility is all about facilitating choices, and exactly the same applies to global mobility. 

				Enabling and supporting global mobility for everyone brings its own particular challenges for individuals and for schools, of course: it is still a relatively new concept, and as such there is much more work to be done to conceptualise the pathways that need to be created in order to make it possible. Distance is a big issue – not just the physical distance that exists between different countries and continents (which effectively rules out teaching about the practicalities of other cultures on a series of day trips), but also the distance that can exist between different cultures and our own. Just as geographical difference is magnified when we talk about global mobility, so too are other differences – cultural, linguistic, social, philosophical. All of these make the development of global mobility a greater challenge, but no less a crucial one: again, in a world which has actively sought for decades to develop a shared rule of law through the United Nations, and where people can now connect very easily around the world through technology – in nano-seconds, in fact – and where the strength and quality of these connections are growing daily, to the extent that people already have an understanding, however basic and unrefined, of global society, then if young people are not actively made to appreciate the world in this way and to prepare for it, they will miss out on significant opportunities. In effect, their social mobility will be limited.

				Preparing for global mobility is therefore, arguably, an essential component of social mobility, and should form part of any drive in schools towards greater social mobility. Teaching about global mobility has another, equally positive consequence: greater understanding can lead to greater tolerance of others and, in due course, we can hope, a greater likelihood of more harmonious co-existence within and among groups of people across the world. Idealism is a powerful driver in education.

				Schools have the ability to make a difference

				Schools seek to make a difference, with a desire of creating a better world for all, and they have the ability to do so. Sometimes, caught up as we can be in the day-to-day demands of school life, we need to be reminded that education is a fundamental bedrock of our society. Education is embedded into global society as a human right: Article 26 of the 1948 Universal Declaration of Human Rights states clearly and unambiguously that “everyone has the right to education”. The commitment of the UN to ‘Education for All’, which tied in with the UN’s Millennium Development Goals agreed in 2000, was based on the concept of education not only as a ‘right’, but as a “passport to human development … It opens doors and expands opportunities and freedoms. It contributes to fostering peace, democracy and economic growth as well as improving health and reducing poverty.” 

				With the advent of the UN’s Sustainable Development Goals in late 2015, the UN has developed this concept further in its drives towards ‘Education 2030’, which encompasses Goal 4 of the UN Sustainable Development Goals: “Ensure inclusive and quality education for all and promote lifelong learning”. This goal firmly commits governments to enabling equality of access to education for all, and a focus on education at all levels “leading to relevant and effective learning outcomes”. Equality, relevance and effectiveness at an individual, local, national and global level: these three key aims are all supported by, and are intrinsic to, drives to develop social and global mobility in our world, and specifically for our young people. The measure of equality in a globally connected world is not only a comparison with one’s immediate neighbour, but with people around the world, and an education which is relevant and effective will prepare children and young people to be able to work globally as well as locally. This does not mean that all children and young people must be expected or required to live and work abroad, nor that they should all be prepared for the same careers and ways of life. Valuing individuality and difference is actually a crucial part of enabling true equality. It does mean, however, that all children and young people need to be given similar opportunities to grow, develop and prepare for life in a global world. Although these opportunities may have to be tailored to different circumstances and to the differing needs of individuals, they nonetheless must lead to a similar, overarching outcome, namely that young people are genuinely enabled to choose what to do with their lives. This choice is at the heart of true social and global mobility. An education which is truly relevant and effective will also, in the context of education as a driver of social change, almost certainly prepare young people to challenge inequality and to seek to create even greater opportunities and expectations of social and global mobility for future generations. 

				There is of course an ethical complexity that lies at the heart of such a drive: who are we, school leaders may ask, to help guide young people, expectantly, towards a future in which the choices that underpin social and global mobility are far from universally in place, and may even – as yet – be beyond their reach? How do we know that the change that we are promoting will be beneficial to our students? In focusing on social and global mobility, are we doing the right thing for our students, or are we setting them up for potential disappointment and failure? 

				School leaders who worry about this ethical complexity can take heart from the very fact that they are asking these questions and that they are seeking answers. Education is all about change, and often deals with the unknown; the ethics of education are therefore highly complex. At the very least, however, if we are aware of this and actively reflect on these issues, collectively, then we are far more likely to make choices and decisions which will, ultimately, help young people grow into adults who have more opportunities, and more choices. The UN’s Education 2030 treatise is explicit in recognising that this is an age of “change, complexity and paradox”, and yet – hearteningly – it does not hold back from driving forward: “The complexity of today’s world requires a comprehensive approach to education policy embedded in a better understanding of the way in which knowledge is created, controlled, disseminated, acquired, validated and used. It also requires further development of the ethical principles that govern education and knowledge as common goods.” 

				There is no tried and tested roadmap for education as a means to social and global mobility. In time, we can hope that one will exist – when, eventually, we get to a point where we can genuinely say that every child, worldwide, has equal opportunities in life, and we have worked out what to do in order to make this happen, so that we can replicate it for future generations. Up until this point, when school leaders engage actively with the ideas of social and global mobility, they are taking on some of the responsibility themselves for drawing the roadmap, and with this comes an enormous ethical responsibility too. 

				School leaders already embrace this ethical responsibility, however. Many school leaders would argue that they have always seen social and global mobility as implicitly (even explicitly) central to what happens in schools, and they would naturally observe too that everything that schools do already contributes to such mobility. They are right, of course – any and all education makes a difference to children’s opportunities in life – but even the school leaders for whom social mobility and global mobility come explicitly high up the reasons why they do what they do in schools can still extend their reach further, by:

				
						becoming clearer themselves about why social and global mobility are so important, and what this might look like in practice;

						evaluating how their own school or schools actively contribute to social and global mobility, not just of the students in their care, but also of society and the world community in general;

						developing programmes in school to sharpen awareness of social and global mobility amongst all the stakeholders in schools;

						developing programmes in school that will engage as many people as possible, from a wide range of sectors beyond the school, in practical action; and

						contributing – through developing best practice, influencing and engaging – to the global debate and movement around fleshing out the ethical principles and practices underpinning universal education to which the international community has committed, to ensure that social and global mobility are appropriately recognised.

				

				Effective social and global mobility is an aspirational vision, and it should sit firmly within the remit of schools because schools are licensed and explicitly empowered by society – at a global as well as local and national level – to prepare young people for a role in society, both as individuals and as citizens. A driving force in human societies is to create a better society; schools are charged with educating the children and young people in our society, and preparing them – collectively, over and above their individual and very varied preparation within their own families – for their future as individuals and as members of society. Schools have a key and uniquely privileged opportunity to help develop social and global mobility, and they operate within a social framework which can endorse this drive, and enable and empower schools to pursue it. 

				What gets in the way? 

				Powerful schools can make an enormous difference to the social and global mobility of their students … and yet, realistically, much gets in the way of the work of schools in this respect: 

				The complexity of schools

				Schools are intensely complex places. The myriad of growing and changing personalities, the wide range of emotions in play, the spectrum of relationships on show: the impact of all of these, brought together in a single place, is vast. Schools are not stable, easily manageable places: they deal with human beings who are changing and growing rapidly, who have not reached physical, emotional, cognitive and social maturity, and the role of schools is to play a major role in enabling them to achieve these goals. The deliberate focus of schools is to prompt change, and the very nature of education and personal growth means that a school will be different every day, because if it is doing its job properly, each of the individual young people within it will have been changed, even if almost imperceptibly, through their experiences the previous day. This change and growth can happen as a result of experiences that they have had not just in school but at home, or outside the home; school, however, is a focal point for the moulding of this experience. Schools are not neat, uncomplicated places, and it often comes as a surprise to people who enter schools from outside the education sector just how complex the management of schools can be.

				Primal emotions run high in schools, in ways which they do not in other organisations. Parents can be hugely invested in schools, which brings negatives as well as positives, and sometimes reactions are – entirely understandably – emotional rather than rational. Add to this volatile mix the management of the adults employed in schools, and the staffing and resourcing structures which they bring, and the complexity deepens. These issues are similar to those found in any other organisation – which, as many CEOs or HR Directors will freely admit, are challenging enough to manage in their own right. Add further the swathes of regulatory and budgetary requirements to which schools are subject, then it is unsurprising that a common (and eminently reasonable) complaint of anyone who works in school is that there simply isn’t enough time – and there aren’t enough people – to do everything. 

				Public perceptions of schools

				It is a curious phenomenon that the more developed a society, the less valued its schools seem to be. In societies where education is not universal, it is often highly prized, and schools are seen as places which make a radical difference to young people’s lives. In societies where universal education is compulsory, it appears often to be taken for granted and as a result is often not prized to the same extent. Couple this with a 21st century media-driven culture which values soundbites and sensationalism, and it is easy to see why the complexities of education do not translate well into easy communication, and why there are often more stories circulating about what is wrong with teachers and schools than about what is right. 

				There are probably a number of other reasons for the lower value attached to schools in developed societies. Part of it is no doubt down to a general social complacency about living and working standards which forgets that education has underpinned (and continues to underpin) all the developments which make our society safe and desirable; part of it is also probably down to the fact that most adults really do not know what goes on in schools today, as compared to schools when they came through the education system. Many school buildings have remained the same externally for hundreds of years; what goes on inside the walls, however, has expanded dramatically during that time. Over the years, schools and teachers have not necessarily prioritised keeping the rest of society informed about their professional workings – even parents of children in the school are often not exposed to the details of how schools work, although they see the outcomes and achievements. As many a school leader will remark, misinformed criticism is rife.

				It is very easy to see why schools have not spent time on what might effectively be seen to be a public relations drive about their purpose and their central power in society – such a drive could easily have diverted valuable resources (including time as well as money) from the core activity of schools in developing young people who attend the school each day. Besides, schools which are part of a wider, state-sponsored system do not have an imperative to prove their worth in order to recruit students, as they will be provided with a steady flow of children. Even when parents have a choice of schools, their focus is usually primarily on whether the school they choose will provide a happy and successful experience for their child, not on whether schools have a social value in themselves. 

				Schools are often closed institutions, and while this is in some degree down to a fear (regrettably, a real fear) about the safety and security of the children in their care, it has had a deleterious effect on how schools are perceived. It is unfortunately the case that decades of not making the case for the power of schools have probably contributed to a decline in a general public understanding of the value of schools, and therefore also resulted in a situation where it is increasingly difficult to recruit teachers and school leaders. If young people leaving school do not see the wider value of schools and are not inspired by this, and they are not prompted by positive messages in the society around them about education and its attractiveness as a career, then it is little surprise that they do not opt to train as teachers. 

				Interestingly, schools which need to communicate effectively with the outside world and prove their worth in order to attract students – schools, often fee-paying, which depend on parental income, which are generally independent of state systems, and which focus to a much greater degree on building an attractive public profile – are usually much more effective at recruiting teachers too. People are attracted by the success of schools, but they need to have this picture of success actively painted for them.

				Primarily, of course, the crux of the matter is that people do not realise that schools generate significant wealth. If they think about them at all in economic terms, they see schools as cost centres rather than as profit-generating centres – albeit worthy and necessary cost centres. The thought lingers that schools cost too much, and that they do not contribute back financially to the wider economy. This could not be further from the truth, and perhaps it might take an economic argument to help re-orientate public perception of schools. Schools have powerful local economies – they employ hundreds of people, who plough their earnings into the national GDP and who need and use local services. Schools use a range of services themselves, including construction, catering and cleaning. They also provide employment for government and associated organisations which check what is going on in schools and measure it against externally-verified standards. 

				Most importantly of all, however, they develop the human capital – the young people – who will work, lead, invent and develop the economy of the future. Schools are not the only places where people learn, as the success stories of entrepreneurs who have ‘failed’ at school appear to demonstrate, but these stories are unusual and do not always delve into the impact that school has had on their story. Sometimes, a reaction to or rejection of school is a strong prompt for success; without the presence of schools, would the entrepreneur have been as successful? 

				We can’t know this for certain, but we do know that anything that has ever been created or invented is underpinned by learning, and we also know that for the majority of young people, school is where they learn much that they don’t learn elsewhere, and where they are enabled to understand the world better, and to function in it. Without schools, or some kind of organised learning, wealth creation would be a lot harder, as well as a lot less equitable. Without schools, arguably our economy would decline and potentially even collapse – and not nearly enough attention is paid to this powerful role that schools have. 

				Everything else that schools have to do

				Schools are incredibly busy places already – they have a full-on job as it is. They help keep children safe, and they take them through nationally agreed pathways of curriculum programmes that give them an introduction to fundamental knowledge about the world and the skills to use this knowledge. They prepare them to sit national examinations. They communicate with parents and carers, and they report frequently and extensively to local and national bodies which oversee their activity, and which check that schools are adhering to the many regulations to which they are subjected. They often work with numerous external agencies to help particularly challenged young people. 

				Moreover, schools run programmes to develop the personal and social skills of their students, they run clubs and activities to extend their interest, and they help develop the whole person through exposure to physical activity, music, drama and art. They prepare them to some extent for the workplace through programmes of work experience. They help them apply for higher education places. They give them leadership roles in school. They encourage community service. They are demanding, tiring places to work in, which are always seeking to improve. A major hurdle for schools in seeking to do more, or to focus or deepen their existing activity, is their lack of capacity to introduce new initiatives while managing all that they are already doing. 

				So …When schools are so busy, why add social and global mobility into the mix?

				Given all of these elements, it is entirely understandable why it is very easy for schools to become inward-looking and reluctant to add to what they do, racing as they are to manage what they are tasked to do currently, and to keep up with the everyday demands placed upon them. The thought of reaching out and seeking to reorientate the school so that it does something different, and plays a different role in the eyes of society – particularly in a society which is all too quick to criticise schools – can be a daunting one for school leaders, especially if they think they are doing this by themselves, and within the limitations they have of time, space, people and resources. Besides, they know that what they are doing anyway is already making a difference to the lives of individual young people, and to groups of young people. Why do more?

				This is a very valid question. It has answers, however:

				
						Schools have a fundamental moral obligation to enable equal opportunities for all, and in the 21st century, one of these opportunities revolves around mobility – social and global.

						Schools are already part of the way along the road. This is not a new or radical departure for them: schools are already contributing significantly to social and global mobility – and once they identify what they are already doing, the main thrust of this book is that a few simple steps will help them to reorientate their vision to give a prominence to this social and global mobility and to extend their reach in this respect. The scope of what they might do at a later stage, and the effects they might have are consequently larger, and these choices will be encouraged throughout this book, but if every school took even a few basic, easy steps, they could make a significant difference.

						Schools are the prime engine of change in our society. They are powerhouses, and society (and the world) benefits when we all recognise this and empower them: schools are and should be powerful. Powerful Schools make a difference, and school leaders – working in schools every day – are at the heart of this engine. They are the obvious choice to make change happen.

				

				A powerful vision can harness the complexity of schools, because it can allow people to connect with a core idea and yet interpret it – and act on it – differently, thereby reaching out more effectively into the wider world. A powerful vision can and should shift public perceptions of schools so that they are recognised as the valuable powerhouses that they are and can be. Schools – and their leaders – can do this.

				Closing the attainment gap

				This vision of change for social equality is important: developing social and global mobility can make a significant difference in closing what is usually termed ‘the attainment gap’ – the difference between how children from less wealthy families achieve in society compared to the children of more affluent families. This attainment gap is clearly identified and increasingly carefully tracked in societies which wrestle with the fact that although their core values stress equality of access to opportunity, success in this respect is harder to come by for children from poorer backgrounds. The focus of most interventions is on academic skills – literacy and numeracy – and these are increasingly tracked in extensive assessment regimes from an early age. This focus is understandable, because success in national examinations increases choices at further and higher education levels, and these examinations are in many cases a gateway to jobs and careers: the more successful a child is in examinations, the more options he or she has in the future.

				However, focusing on academic qualifications as a means to enable social mobility is limited in its effectiveness, particularly as national examinations often have constraints built into them that restrict the number of students who are able to achieve top grades. This is sometimes a reaction to fears that national or state examinations are becoming easier, or that there is ‘grade inflation’, and this means, effectively, that the aim of all students achieving, equally, the highest grades is effectively unattainable. This has a limiting effect on the impact of academic qualifications to promote social and global mobility. Moreover, repeated testing of children has yet to reveal itself to be truly desirable, and many teachers would comment that it comes with many negative corollaries, including heightened student anxiety and less time to spend on learning in schools. More examinations are not going to be the answer to social and global mobility.

				A focus on national examinations as the answer to social mobility also overlooks the importance of global mobility as a powerful prompt to greater social mobility. Global mobility has yet to enter the policy debate in a systematic way, yet, as explored earlier in this chapter, there is an immense value to concentrating some effort on global mobility. Developing the ability of young people to compete globally, and to feel comfortable living and working in and with other cultures, will enlarge their horizons and increase their future opportunities. This is social mobility in action in the uber-connected world of the 21st century.

				Better exam results are not the single solution to inequality in social and global mobility. This is recognised in a report by the UK Social Mobility and Child Poverty Commission, published in 2014: ‘Cracking the code: how schools can improve social mobility’. Although the authors of the report argue robustly for the prime importance of a focus in schools on academic attainment in order to enable social mobility, they also stress that other elements are important too: “The chances of doing well in a job are not determined solely by academic success – the possession of character skills like persistence and ‘grit’ also matter. So too do wider opportunities, including work experience, extra-curricular activities and careers advice.” (p i).

				The fifth of the report’s five ‘code-breakers’, ie actions that can and will make a difference to the social mobility of young people, is explicit in its wider focus: “Preparing students for all aspects of life not just for exams – this means supporting children’s social and emotional development and the character skills that underpin learning. It also means working with students to identify career goals early and providing excellent careers advice, treating extracurricular activities as key to the school experience and – particularly in secondary schools – encouraging a strong focus on working with business and universities, not – as in some schools – treating these things as optional extras.” (p viii). Schools can do more to support social and global mobility than just prepare students effectively for exams.

				Not necessarily easy, but worth it

				While a few easy steps can make a huge difference to individuals, there is no point in trying to pretend that pursuing a greater, stronger vision of the role of schools in enabling social and global mobility will be a straightforward or even linear process. In its basic form, of course, it is, because schools could just keep doing what they are already doing, and they will still continue to have an impact. A more ambitious approach to developing social and global mobility much, much further is going to be more challenging. Most things that are worth doing in life, of course, are rarely easy. School leaders should not be put off by this, though – rather, they should be energised by it. As the authors of the 2014 report into social mobility in schools recognise, society needs to be spurred into action: social mobility “needs a collective effort from government, parents, employers and educators among others.” (p ii). Someone needs to take a lead on it, however. A few extra actions taken in schools could help make a fundamental shift in how people understand schools and in how members of society – as individuals, organisations, businesses and policy-makers – interact with, and invest in, our schools. This is a powerful vision.

				Effective change requires strong leadership. The engine of a car does not always start first time: it may need to be nudged into action, and the ignition key may need to be turned a number of times before the engine starts turning over. Without the driver turning the key, the car – no matter how smart, polished, well-oiled or ready to get on the road – will never get going. And without the driver, the car will not go either – no matter how important the people gathered around it. In this analogy, school leaders are the drivers: they are in schools every day. They know their schools and they have the power to make a difference: to start the car and then drive it. Together they are stronger, of course, and this potential for collaboration will be explored later. Personal reflection is a good starting point – a precursor to understanding the vision, communicating it to others, and engaging them in planned action – and so the next part of this book focuses on what Powerful Schools could look like in practice.

				First, though, a word on ‘power’ and education

				Power gets a bad rap – and, it must be said, with good reason. Abuse of power has been rife throughout history by governments, organisations and individuals. It is arguably the case that the more power any individual or institution has, the less likely it is to wield that power well; we are ever mindful of the words of the English historian Lord Acton:

				“Power tends to corrupt and absolute power corrupts absolutely.”

				And yet, education – nominally ‘a good thing’ – can be seen as being all about power. Schools are invested with authority by the social system in which they operate, and education is a powerful process: it seeks to unlock awareness and understanding, develop skills, and open doors so that young people have more opportunities. The power of the teacher or school leader in influencing and changing young people is enormous. To avoid the inhibiting conclusion that we cannot allow schools to become more powerful, for fear that they will somehow turn into tyrants, we have to remind ourselves that power of itself is not the issue; it is the wielding of the power that has the potential to harm, and this is why it is crucial that the three main thrusts of education are equally weighted:

				
						the development of the individual and his/her uniqueness

						the development in the individual of the sense of belonging to society, and the value of interaction and collaboration

						the development of the core value of respect for others and the world, and – crucially – of critical reflection and judgement.

				

				What is best for society and what is best for the individual may or may not coincide; it is the third element of critical reflection – and of scepticism in its broadest sense – which helps individuals find an equilibrium in their thinking and their actions. This is also the element that helps keep educators on track in their attempt to ensure that they do what is best for all. Critical reflection is essential: while opposition and criticism of one’s ideas may not always be immediately welcome, they are an intrinsic part of our thoughtful interaction with other individuals, and help us both to articulate our beliefs and to adapt them as we seek to engage others in them. Constant reflection about why, as well as how, schools can and should become more powerful is a central – and balancing – feature of this book, as it should be of any process which leads to change in schools. 

				Given the cognitive as well as the practical effort involved, it is easy to want to shy away from repositioning schools so that they have more power in society, as this book seeks to do. How, after all, can we know that what we are doing as school leaders is right? In truth, we can’t – but we can have a pretty good guess, using our accumulated professional experience and wisdom, our belief in the power of education, and the skills of critical reflection that we have personally and collectively developed through careers in education, together with the voices and opinions of others, to help us question continuously and test and evaluate our proposed solutions. We have to come to a position of understanding which we are prepared to maintain, even in the face of opposition, while retaining an openness to other opinions and perspectives. To put it simply, though, we have to believe enough that what we are doing is right enough for us to get out of bed in the morning without suffering an existentialist crisis. 

				A fear of power may ultimately disempower us, and we need to get beyond this hurdle. In order to help effect positive change in a world where we are all still seeking, and looking to create, answers to poverty, injustice, unhappiness and lack of freedom, and where we believe that education has a vital role to play in solving all of these, then all we can realistically do is to be as well-motivated, as thoughtful, and as active as possible. ‘Doing our best’ is probably as good as it can get – and if by doing our best we can make a positive difference to young people and, ideally, to the world in general, we can take heart from this. 
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