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The sample learner answers provided in this assessment guide are intended to give guidance on how a learner might approach generating evidence for each assessment criterion. Answers do not necessarily include all of the evidence required to meet each assessment criterion. Assessor comments intend to highlight how sample answers might be improved to help learners meet the requirements of the grading criterion but are provided as a guide only. Sample answers and assessor guidance have not been verified by Edexcel and any information provided in this guide should not replace your own internal verification process.
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The sample assignment briefs are provided as a guide to how you might assess the evidence required for all or part of the internal assessment of this Unit. They have not been verified or endorsed by Edexcel and should be internally verified through your own Lead Internal Verifier as with any other assignment briefs, and/or checked through the BTEC assignment checking service.
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For attention of the learner


You are not allowed to copy any information from this book and use it as your own evidence. That would count as plagiarism, which is taken very seriously and may result in disqualification. If you are in any doubt at all please speak to your teacher.
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Command words



You will find the following command words in the assessment criteria for each unit.






	Analyse

	Identify the factors that apply and state how these are related. Explain the importance of each one.






	Assess

	Give careful consideration to all the factors or events that apply and identify which are the most important or relevant.






	Describe

	Give a clear description that includes all the relevant features – think of it as ‘painting a picture with words’.






	Discuss

	Consider different aspects of a topic and how they interrelate, and the extent to which they are important.






	Evaluate

	Bring together all the information and review it to form a conclusion. Give evidence for each of your views or statements.






	Explain

	Provide details and give reasons and/or evidence to support the arguments being made. Start by introducing the topic then give the ‘how’ or ‘why’.






	Summarise 

	Demonstrate an understanding of the key facts, and if possible illustrate with relevant examples.










Introduction



Unit 3, The Mind and Sports Performance, is an internally assessed, optional, specialist unit with three learning aims:





• Learning aim A: Investigate personality and its effect on sports performance



• Learning aim B: Explore the influence that motivation and self-confidence have on sports performance



• Learning aim C: Know about arousal and anxiety, and the effects they have on sports performance.





The unit focuses on what influences the mind in sport and how this can affect performance. Learning aim A covers personality and how this can influence the sports we choose and impact our performance in those sports. Learning aim B looks at the impact of motivation and self-confidence on performance and techniques that can be used to influence them. Finally, in learning aim C, we look at the role of arousal and anxiety in sport.


Each learning aim is divided in to two sections. The first section focuses on the content of the learning aim and each of the topics are covered. At the end of each section there are some knowledge recap questions to test your understanding of the subject. The answers for the knowledge recap questions can be found at the end of the book.


The second section of each learning aim provides support with assessment by using evidence generated by a student, for each grading criterion, with feedback from an assessor. The assessor has highlighted where the evidence is sufficient to satisfy the grading criterion and provided developmental feedback when additional work is required.


At the end of the book are examples of assignment briefs for this unit. There is a sample assignment for each learning aim, and the tasks allow you to generate the evidence needed to meet all the assessment criteria in the unit.





Learning aim A



Investigate personality and its effect on sports performance


Assessment criteria
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	Using relevant examples, describe personality, including methods of measurement and three different views.
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	Explain three different views of personality, and how personality can affect sports performance.
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	Analyse three different views of personality, and how personality can affect sports performance.







Topic A.1 Definition of personality




[image: ]




Personality is the sum of the characteristics that make a person unique. For a sports person to be successful, it is important that the coach knows what personality type he or she is so that the correct psychological training methods can be applied to ensure the performer’s success. Performers need to be aware how personality characteristics can affect their performances, for example, mood, anxiety (negative emotional feelings, caused by a fear of a new situation or the fear of failing), arousal level (an increased state of readiness, having motivated behaviour) so that they can deal with them and minimise their impact on performance.


Personality is stable and unique to every person. Personality affects how we respond to different situations. It involves our character, intellect, physique and temperament. Personality can be the link to improving sports performance.



Topic A.2 Structure of personality



Role-related behaviours


In different situations a person’s behaviour will change, depending on the role to be taken on and how the person perceives the environment or situation at any moment in time. Role-related behaviour is the most changeable aspect of personality. Role-related behaviour could explain a person behaving irrationally due to the way he or she has interpreted a situation.


In sport a person may take on the role of a captain and his or her behaviour will change to adapt to that situation. The captain will need to show leadership and confidence. The same person may play as a reserve for another team and show submission, following instructions without question.


Typical responses


Typical responses are the ways we will usually respond to a situation. For example, a good team captain might always stay positive, even when the team are losing so that he or she can help to motivate team members and ensure that the team goes on to win successfully.


A typical response is learned from repeating the same response over and over again. A person who has failed at a skill may believe he or she can never do it and the typical response would be a negative one towards performing or even trying the skill. For example, if a gymnast attempts to perform a backward roll and fails, tries again and fails and is unsuccessful at every attempt after that, he or she will respond with the same response: ‘I can’t do it’.


Psychological core


The psychological core is made up of a person’s different attitudes, values, interests and beliefs. This is the real you.


The psychological core contains the idea of the true self and is never revealed. Personality tests cannot penetrate the psychological core and so a true prediction of personality cannot really ever be made. Typical responses to situations can be seen as a measure of your psychological core and they give a good indication of a person’s behaviours.
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Topic A.3 Personality types



Personalities have been described as introverts and extroverts. People tend not to be one or the other but somewhere in between both.


Introverts


Introverts tend to be inward looking and shy; they are comfortable in their own company. These types of people may prefer individual sports activities with little movement, which require refined skills, and sports with repetitive actions, for example, long distance swimming, shooting or archery. Introverts do not need to be with other people to get them ready, aroused for their competition. In fact introverts try to avoid situations of over-arousal and choose activities which need accuracy rather than force.
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Extroverts


Extroverts tend to be outgoing and comfortable in other people’s company. These types of people may prefer team sports and activities which use the whole body. These types of people tend to be very confident and enjoy activities with a degree of uncertainty, for example, team games. Extroverts cope much better with arousal and perform better when they are under pressure. They like a challenge and enjoy positions of responsibility.




[image: ]





Type A and type B


Personalities have been split into two types. Type A personalities have a competitive drive and are prone to anger and hostility. These people can be impatient, intolerant and have high levels of stress.


Type B personalities are generally laid back and have a calm disposition. These people can be more relaxed, have a tolerant approach and have lower levels of stress and competition. It is thought that type A personalities are more likely to succeed in competitive sports situations than type B, but there is little evidence to confirm whether personality will make a person a better sports person.


Effects of personality on sports performance


Team versus individual sports


There is little evidence to suggest that there is an ideal sports personality type, but there are some differences between those who play team sports and those who prefer individual sports. Athletes who choose team sports tend to be more extrovert and those who prefer individual sports are often more introverted. There will be exceptions to this and it is difficult to draw conclusions until we have looked at the sports being played.


Athletes and non-athletes


Research might suggest that athletes have higher levels of competitiveness and lower levels of depression and fatigue. To make any definitive statement more research needs to be carried out and on a larger range of athletes and sports. However, from what we know about personality types, successful sports people are more likely to be type A and more extroverted than introverted. Athletes need a drive to push them on to win, this is shown in type A personalities and the desire to win and respond positively to arousal would mean that extroverts would thrive on the pressure of competition.
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Knowledge recap





1. What is personality?



2. Why is it important for a coach to know an athlete’s personality type?



3. What is meant by ‘typical responses’?



4. What makes up the ‘psychological core’?



5. What are introvert personality types?



6. What are extrovert personality types?
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Topic A.4 Methods of measuring personality



Questionnaires


Personality types or characteristics can be measured by using a questionnaire.
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Figure 1.2 The psychological core
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