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Foreword
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	Pupil: directly involve pupils in systematic and dialogic conversations to check how well the intended curriculum has been learned and applied.



	Book: effectively monitor writing provision through our specific spotlights and rubrics to see how well the opportunities and practice have empowered pupils to become a little more expert.



	Study: systematically evaluate how well the intended curriculum, pedagogy and learning have endured.






As humans, we are built to communicate. It’s part of our DNA. Language development and interactions form the basis of our sensory system and this ultimately impacts on the way we communicate. Research tells us that communicating through writing can place tremendous demand on the working memory, and is very complex and multifaceted. From our experience, teacher subject knowledge also compounds these challenges further.


Building on the incredible success and impact of our Pupil Book Study series, I am absolutely thrilled that Pupil Book Study: Writing has been extracted from the brilliant mind of Lauren Meadows.


Pupil Book Study: Writing is so much more than a handbook. It’s an invaluable guide. It gives us a shared language of excellence. It celebrates the successes of what works and gives clear examples of why and how these conventions and approaches have impact. Do more of these!


Pupil Book Study: Writing gives school leaders the tools to navigate the deficits that can exist in the writing curriculum, writing pedagogy and writing assessment. Do less of these!


This book is steeped in sensible systems, research and knowledge that has realised exceptional outcomes and improved life-chances for many of the 800+ schools and pupils who subscribe to CUSP. Lauren and I have always said that Pupil Book Study enables you to evaluate the quality of the lived experience of pupils. By that, we don’t just mean the observed opportunities, we mean how pupils live and breathe writing. How well do they understand the conventions of writing and how well do they use that across the curriculum to communicate? Is writing a barrier or a passport?


Pupil Book Study: Writing invites you to invest time and professional development and to use the research-led wisdom that Lauren has so beautifully crafted. The very great Professor Tim Brighouse was inspired to use hyacinths and butterflies as analogies for school improvement. I agree. To that end we need a metamorphosis from the caterpillar to help transform writing and give all pupils a passport to success – this book is the butterfly.


Foreword by Alex Bedford













Kind words





‘It was as if the scales fell from my eyes when I heard and saw Pupil Book Study!‘


Claire Sealy


‘Pupil Book Study: Writing arrives at a crucial moment for English education. Timely and relevant, it aligns seamlessly with the Writing Framework, yet goes further by offering a nuanced exploration of the various components that create a comprehensive writing curriculum.


Even experienced educators will find themselves learning something new from this book, often in areas they thought they had already mastered. The analogy with teaching arithmetic and reasoning beautifully illustrates this point. The simplicity and clarity of this analogy made me question why I had never made this link before!


This book is an essential read for every English leader, but its value extends far beyond leadership. Every teacher – regardless of experience – will benefit from Lauren’s practical advice and thoughtful reflections. She makes the daunting task of building and enacting an effective writing curriculum feel not only achievable but exciting.


Above all other reasons to commend this book, Lauren’s unwavering focus on the pupil as her North Star shines through every chapter, reminding us that great teaching always begins and ends with the learner.’


Penny Slater, Partnership Lead – Herts for Learning


‘Primary teachers will appreciate how Pupil Book Study has at its core two essential key components: structure and participation. It is packed with detail and offers vast amounts of step-by-step guidance on how to roll out and sustain a school-wide approach to teaching writing collaboratively across all year groups.


Writing is a complex skill, blending numerous subskills, each one integral to its success. Teachers should find its graduated approach, building from the simple to more complex while adding layers of intricacy, truly invaluable for scaffolding pupils’ learning effectively.’


John Walker, Sounds–Write


‘To improve outcomes for pupils, especially those that are most at risk of underachievement, we need to better understand their day-to-day learning experiences. This book is an essential resource for leaders and teachers – so that decisions and next steps are rooted in evidence and understanding. Robust evaluation is fundamental to better outcomes for pupils. It‘s not an optional extra. It‘s essential.’


Marc Rowland, Department for Education adviser for Pupil Premium strategy and Unity Schools Partnership lead for Pupil Premium and Vulnerable Learners


‘For more and more schools, writing is becoming a key priority to helping pupils thrive within the curriculum. The key to this is leadership. The frameworks in this book are designed to help leaders ask better questions of their provision so that actions taken can truly impact on pupils. A timely provocation for those seeking to improve writing outcomes for all learners in their schools. ‘


Gemma Griffiths, Director of Education, Greenfields Education


‘Two challenges and an opportunity:


Challenge #1: “Learning to write is one of the hardest challenges pupils face at school but it is vitally important: learning to speak, read and write well are crucial for children and young people’s success in education, life and work. Pupils who find it difficult to express their ideas in writing are likely to struggle across the curriculum, not just in English.” (DfE, 2025)


Challenge #2: “Writing is a complex task, which requires the coordination of fine motor skills and cognitive skills, reflects the social and cultural patterns of the writer’s time and is linguistically complex.” (Fisher, 2012)


Opportunity: Pupil Book Study: Writing offers leaders an evidence informed, insight rich and highly practical lens through which to evaluate their writing curriculum. Its nine chapters support the building of knowledge and the development of techniques and will help inform and refine a school’s practice in this crucial aspect of its work with pupils, families and staff.’


Andy Samways, Director of Unity Research School and Unity Teaching School Hub













Contents





Foreword


Chapter 1. Origins and purpose


Chapter 2. The complexities of writing


Chapter 3. Curriculum architecture


Chapter 4. Oracy and vocabulary


Chapter 5. Sentence craft and purposeful grammar


Chapter 6. Great compositions


Chapter 7. Starting with the end in mind


Chapter 8. Other areas to explore


Chapter 9. Evaluate, record, articulate


References













CHAPTER 1: Origins and purpose
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Origins and purpose


Undeniably, writing is one of the most complex aspects of education that we wrestle with in teaching pupils from the very earliest stages of their schooling. Acknowledging that teaching writing is both messy and hard is a crucial step in our profession. It allows us to grapple with the ‘what’ and the ‘how’ and, most importantly, the ‘why’ of the writing curriculum. Questioning what we expect and why is crucial if we are to truly embrace the generative nature of education. I have long admired those who, like Emma Turner, are huge advocates of overlaying ambitious curriculum content onto developmental readiness. In Pupil Book Study: Writing, I argue that there is nowhere more important for us to keep a keen eye on this than in our writing provision. Ensuring that what we are teaching adds value at each stage of pupils’ growth as writers is vital for the content we teach to stick and be useful.


Communication as a form is advancing rapidly – it is our responsibility to ensure that the diet of writing instruction we deliver serves our pupils. Those who have worked closely with me over the years will know I am driven by a deep sense of servitude to young people. My decisions are always framed by asking, ‘Will this serve our learners better?’. We need to keep our curriculum offer live and responsive to emerging evidence. In the context of writing, this means becoming comfortable with the notion that the way that we communicate is changing rapidly and, therefore, what we teach and how we teach it needs to harmonise with this. This is not to say that what has gone before is not good or no longer has value – far from it. It is simply to acknowledge that like a great oak tree grows around its surroundings, a truly great writing offer will grow around our changing world.


Like reading, writing is far too broad a term to be particularly useful in education. It covers too much ground and creates ambiguity where there need be none. What do ‘weak writing outcomes’ actually mean? Composition, handwriting, spelling, grammatical knowledge, syntax, sentence craft? Knowing more clearly where there are potential challenges allows us, as leaders, to provide more precise and effective solutions. It is therefore vital that we have robust and meaningful mechanisms in schools to help us understand which aspects of this are working well and what might need further development. This requires us to examine each aspect of our writing provision in turn and through a discipline specific lens. Pupil Book Study: Writing is designed to provide leaders with a clear and evidence-informed framework to help them evaluate the impact of their writing provision. As with all books in the Pupil Book Study series, this framework puts children and their lived experience of our curriculum absolutely at the heart of the evaluation process so that, as leaders, we can shift our gaze from the writing to the writer.





What is Pupil Book Study: Writing?


Pupil Book Study: Writing is an evidence-informed guide to support school leaders in unpacking the impact of different elements of their provision. This includes:




	The deliberate architecture of each element of their writing curriculum.



	The effectiveness of how this is implemented.



	The impact of this on pupils across the curriculum and in wider life.






The rubrics for each chapter of the book provide leaders with clear prompts to help them understand what is helping and what is hindering in each aspect of their provision. This includes a close focus on the deliberate and conscious decisions made about curriculum content and the context in which this is taught, as well as how it is sequenced to ensure that pupils remember what they have learned over time.


The original Pupil Book Study structure encourages leaders to look at their curriculum through two key lenses: structure and participation. The structural lenses allow us to understand how the components of our provision are deliberately crafted and how evidence has informed our decision making about this. The participation lenses allow us to understand pupils’ lived experience of our intent through structured discussions with pupils and their books.


Pupil Book Study: Writing translates this framework to help teachers and leaders explore structure and participation within their writing provision. By placing pupils and their lived experience at the heart of the evaluation process, we remove assumptions and challenge ourselves to truly understand how our curriculum is serving our learners.
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Why is it needed?


Since the introduction of the interim assessment frameworks for Primary assessment of writing, and subsequently, their substantive counterpart, we have long conflated the effectiveness of our writing curriculum with the number of pupils who reach or exceed ‘the expected standard’. While this has well-intentioned sentiments, some of which are laudable in their attempts to reduce the inherent subjectivity in our writing assessment system, the result has been a national narrowing of what we understand about effective writing provision.


When we talk about the number of pupils reaching ‘the expected standard’ what we actually mean is the number of pupils who have sufficient evidence in their portfolios to demonstrate a very narrow range of concepts. While these frameworks should inform our thinking about the end points for our curriculum, they certainly should not determine them and definitely not with the fervour that has been apparent in some recent iterations of curriculum provision. Instead, as educationalists, we should seek to set out a rich and diverse English curriculum, where the knowledge required for end of key stage assessments is a part of the journey, not the ultimate destination.


The ambition of Pupil Book Study: Writing is to draw our gaze back to five key questions.




	What are the most important and valuable concepts for our pupils to learn so that they can communicate effectively?



	How can we organise these concepts so that pupils have the best chance of securing them deeply?



	What are the best instructional approaches in each discipline of writing for ensuring that pupils learn and retain the concepts that we have set out?



	Have our pupils learned what is intended in the rich fabric of our curriculum?



	If they haven’t, how will we ensure that they have the time and opportunity to learn it?






To answer these questions, we need to ask less about the writing that pupils produce and more about the pupils themselves as writers. The writing is simply the product – using this in isolation to judge the effectiveness of our provision provides us with a one-dimensional view of whether our curriculum is truly serving our writers.


Pupil Book Study: Writing is not designed to be an exhaustive guide to curriculum design, assessment approaches or pedagogy. It is a quality-assurance framework that is rooted in our work as teachers, leaders and thinkers.








The Writing Framework, Summer 2025


In the summer term of 2025, the Department for Education published their writing framework. This had an esteemed list of contributors and offers schools some clarity about the active ingredients for effective writing provision. Pupil Book Study: Writing is rooted in evidence about what works in the classroom and, as such, is intrinsically linked through the same research bases as have informed the writing framework. The key messages from the framework are outlined below.








	

Writing is complex.


Writing places significant demands on pupils’ working memory so it is vital to teach it in a sequenced way that helps to manage those demands.




	

Teach handwriting and spelling in reception.


Teaching handwriting and spelling (transcription) from the reception year is crucial to ensure that these skills become automatic for children. This will free up their working memory for composition.




	

Sentence instruction is essential.


All writing is made up of sentences. Knowledge of grammar helps pupils to control sentences and convey meaning, but it does not support their writing fluency when taught in isolation.




	

Spoken language is as important for writing as for reading.


Pupils should compose orally while they are developing their transcription skills. This can still be valuable even when they can transcribe fluently.




	

Quality is more important than length.


Pupils need to master the foundations of writing – handwriting, spelling and sentence construction. They should not be expected to write at length before they are ready.









	

The reception year is vital.


The reception year builds the foundations that support pupils’ writing throughout primary school and underpin their future success.




	

Identify pupils who need additional support.


It is important to identify the pupils who need additional support with writing as early as possible, from reception onwards. Teachers can then adapt their teaching and make it accessible. This includes giving pupils more time and practice so that they can make good progress.




	

It will take time to tackle all the challenges in teaching writing.


Schools should concentrate initially on teaching high-quality transcription and sentence instruction, while gradually developing broader writing skills.




	

Avoid focusing too heavily on test preparation.


This can limit the development of skills and knowledge, stifling pupils’ creativity and wider writing development.




	

Leaders must establish the culture and curriculum.


Leaders must:




	Establish a positive writing culture.



	Develop a well-sequenced curriculum.



	Ensure that all teachers are trained to teach writing.
















The Department for Education’s 2025 Writing Framework








Joy and purpose


To my mind, there are only truly two reasons for us to write – because we want to or because we need to. The secret to an effective writing curriculum is balance. In the same way that we must achieve a careful balance of teaching writing to move pupils on and practising writing to consolidate what we have already learned, we must also find the sweet-spot of purpose and joy in the writing experiences that we design for our learners.


Engagement has become somewhat of a tricky term in education in recent years, not least because engagement has, in some cases, been conflated with entertainment. But what do we really mean when we talk about engagement in terms of our writing curriculum? I suggest that we in fact mean four separate but intrinsically connected ideas.




	Purpose: Writing opportunities should be purposeful. Pupils should understand why they are writing and what they want to achieve. The EEF has identified this within its recommendations for improving writing in KS2 (2021c). This means having sufficient flexibility to accommodate differing cohorts of pupils.



	Relevance: Writing opportunities should mean something to the pupils who are expected to engage with them. Writing about something that pupils have no connection to is highly problematic, not least in terms of background knowledge and motivation. If we want pupils to thrive in their writing outcomes, we should ensure that they will feel connected to whatever they are writing about.



	Interest: Writing opportunities should allow pupils to explore and expose that which they are interested in. The very best way to achieve this is to root our writing opportunities within the context of our wider curriculum, ensuring that pupils have the opportunity to think hard about rich curriculum content that has captured their imaginations and piqued their curiosity.



	Ambition: A great writing opportunity will motivate pupils to want to show themselves at their very best. This is linked to pupils understanding – and feeling connected to – the context, purpose and audience for their writing. Pupils are unlikely to feel motivated if they are unsure how to be, or doubt they can be, successful.






Of course, none of these can be quantified on a spreadsheet. And this is where it is crucial that as leaders, we embrace the messy, knotty challenges of building and delivering an incredible writing curriculum, knowing that it can feel like catching smoke and untangling a ball of wool while wearing a blindfold. Pupil Book Study: Writing is not designed to provide an algorithm for an effective writing curriculum, more to set out some evidence-informed parameters for leaders and teachers to work within. Asking ourselves questions about whether our curriculum lands as it is intended to can be uncomfortable and frustrating but is ultimately the most important aspect of servitude to our learners. Pupil Book Study: Writing is designed to help leaders take off the blindfold.








How to use Pupil Book Study: Writing
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While the Pupil Book Study structures are consistent across the series, the way they are applied needs to work in the context of each subject. In Pupil Book Study: Reading, we encourage structured discussions with pupils around the books that they read and how they respond to these.


In Pupil Book Study: Writing, we suggest that leaders will learn most about their writing provision by joining pupils during their writing lessons and working alongside them. This, combined with high-quality structured discussions informed by pupils’ workbooks and a close examination of curriculum structures, will provide a rich source of information about the lived experience of your curriculum.


Leaders often tell us that the Pupil Book Study structures change how they prepare for monitoring and quality assurance activities. The forensic lens of breaking down subject areas into key aspects, each of which can be reviewed in turn, seems to bring greater clarity about what is working and where improvements can be made. We strongly encourage you to take the time to work through each stage, without feeling the pressure of ‘completing’ an activity.


The best outcomes from Pupil Book Study are always where something changes as a result of the exercise. This means that leaders might find it helpful to prioritise which aspects of their writing provision they look at and then plot a cycle, over a period of time, for when they will examine other aspects. This strategic use of Pupil Book Study keeps the focus on improving provision, rather than just measuring it.
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