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Introduction: Understanding the specification and the assessment package






This textbook is a starting point for your journey along a citizenship pathway. Its aim is to inform you so that you will become a responsible and involved citizen who understands how you can play a part and try to make a difference in modern British society. The textbook develops the content of the specification and assists in your understanding and application of citizenship skills and processes, and provides background to the assessment structure and how to complete your own active citizenship Investigation.




Course structure


The layout of this book mirrors the structure and the content of the AQA specification. In this course, you are required to be taught the entire content of the specification. This, like the book, is divided into three Themes:




	
•  Life in modern Britain


	
•  Rights and responsibilities


	
•  Politics and participation





Each of the three Themes is made up of five chapters and they have a common structure:




	
•  The first chapter sets out the ‘big picture’ concepts, issues and ideas relating to the Theme.


	
•  Then we look at the local context in regard to the Theme.


	
•  The third chapter reviews the national context in regard to the Theme.


	
•  Next we examine the international or global aspects of the Theme.


	
•  The final chapter discusses the active citizenship aspects of the Theme; that is, how individual citizens and groups of citizens can try to make a difference.





This course emphasises the use of contemporary case studies to help develop your knowledge and understanding of citizenship skills and processes. Where important issues arise relating to the content of the book prior to any further edition, updates will appear on the following website. Answers to the Exam practice questions and additional resources can be found at: www.hoddereducation.co.uk/AQAGCSECitizenshipStudies








Citizenship skills, processes and methods



For AQA GCSE (9–1) Citizenship Studies, the specification requires that you need to develop your knowledge and application of citizenship skills, processes and methods. Some are demonstrated through your active citizenship Investigation, while others can be examined through questions about the subject content.




	
•  Citizenship skills: Many skills associated with citizenship are not specific to citizenship but are a necessary component of becoming a participating citizen. A skill is an ability to undertake something proficiently. Some of the skills associated with citizenship are critical-thinking, problem-solving, collaboration, advocacy, representation, initiative, social interaction and teamwork.


	
•  Citizenship processes: These are activities and events that are linked in order to achieve an outcome. For example, changing a law or being involved in a court case each have an agreed process that must be followed to achieve an outcome.


	
•  Citizenship methods: These are the individual elements or actions that citizens can take; some like voting are a part of a formal state/political process, while others such as protesting can be an individual or group activity, be planned or improvised.





Within this book you can develop your understanding of these aspects of citizenship studies through the case studies, differing points of view and the activities.







Active citizenship


The term ‘active citizenship’ underpins the nature of this specification. The course is not just intended to provide you with knowledge and information, but also to give you the skills and the understanding of processes that can enable you to become an ‘active citizen’.
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Figure 1 Becoming an active citizen








Figure 1 illustrates the relationship between the interlocking levels of citizenship involvement. An example of these three stages could be a person who is concerned about a local issue that they have read about or seen online.




	
•  They research the issue and believe something should be done: The Informed Citizen.


	
•  They see that there is an online petition about the issue and they sign it: The Participating Citizen.


	
•  They attend a meeting of the protest group and join. They agree to become a candidate in the local elections on behalf of the group to campaign about the issue and bring about change: The Active Citizen.










Assessment structure


While it is important that you have a clear understanding of the content of the AQA GCSE (9–1) Citizenship Studies specification, it is also important to understand the nature of the assessment as it is your performance in the examinations that will determine your GCSE grade.


Table 1 indicates how the content of the course relates to the assessment structure.






Table 1 Course content: You are expected to answer all the questions in both exam papers
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You can find the detailed AQA GCSE (9–1) Citizenship Studies specification, along with specimen examination papers and mark schemes, at the AQA website: www.aqa.org.uk.







Assessment objectives


Clearly the marks you achieve in the exam are based upon how well you answer the unseen questions on the examination paper. But how are the judgements made about your answers? Every GCSE subject has several Assessment Objectives. These link to the requirements of the subject and specification. Each question that appears on an exam paper links to an Assessment Objective. Assessment Objectives can give you information about what you are expected to deliver in your answers, therefore it is important for you to spend some time studying the specific Assessment Objectives for each GCSE course you are studying.


Table 2 shows the Assessment Objectives for GCSE Citizenship Studies and indicates the weighting of these AOs across the examination papers.


The questions across the exam papers are worth a variety of different marks. The more marks a question is given, the longer and more detailed the required response. For your AQA GCSE (9–1) Citizenship Studies exams you will be given a printed booklet with allocated response spaces for each question. These spaces offer guidance as to how long the response should be.


Each question on Paper 1 Section B and on all of Paper 2 assesses only a single Assessment Objective. The Assessment Objective that is being assessed is indicated by the number of marks allocated for that question.


Paper 1 Section A includes questions that follow a different pattern. The questions shown in Table 3 relate to two Assessment Objectives as you are required to write about your own citizenship activity or reflect upon the actions of others.






Table 2 Assessment Objectives (AOs)
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Table 3 Mark allocation for Paper 1 Section A
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The different styles of questions


A range of different question styles is used across the exam papers. It is helpful if you become familiar with each style.




AO1 questions


These questions will often require short responses – a single word or a sentence. 2-mark questions may require two distinct answers. Some questions may be in a multiple-choice style, where you choose one correct or two correct responses. Here are two examples of AO1 questions:




	
1  Name one member country of the Commonwealth other than the UK. [1]


	
2  Identify which two of the following preside over debates in the United Kingdom Parliament. [2]



	A  Black Rod


	B  Lord Chamberlain


	C  The Speaker


	D  Sergeant at Arms


	E  The Lord Speaker


	F  Chairman of Ways and Means








Question 1 requires a one-word answer, for example Canada – where 1 mark is awarded.


Question 2 requires you to select the two correct answers – C and E. 2 marks would be awarded for this; if only one is correct, only 1 mark is awarded.







AO2 questions


These questions will normally be based upon source material, which can be a short statement or quotation, a diagram, data or a chart. Here is an example of an AO2 question:




	
3  Using the source below, consider how central government formation differs in France from that in the United Kingdom. [4]
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Source


In 2017, the French held elections for their President. The elections for the President normally take place over two rounds of voting. Every elector has one vote. If the candidate who comes first after the first round of voting has over 50 per cent of the total votes cast, they are elected. If no candidate achieves 50 per cent of the vote, there is a second round of voting a week later at which only the names of the top two candidates from the first round appear on the ballot paper. At the conclusion of the second ballot the candidate who comes top is elected for five years. Once elected the President appoints the Prime Minister and government ministers. Members of the French Parliament are elected separately from the President.
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These sources may be unfamiliar to you, as in the example given above, which is about France. However, the question asks you to apply your knowledge and understanding of the UK situation to the situation described in France. Your answers will not be found within the sources but they can support the structure of your answer. You are applying your knowledge of the UK system to the information given about the French system provided in the source.


To answer question 3, you would have to identify the following points from the source and compare them against your knowledge of the UK:




	
•  France has two types of election – one to elect the President and a separate one to elect members of the French Parliament. The UK has one – a General Election where we elect MPs for the whole of the UK, after which a government is formed. The Prime Minister is the leader of the largest party in the House of Commons, having been elected as an MP at the General Election. After the election the Queen asks the leader of the party with a majority of MPs in the House of Commons to become the Prime Minister.


	
•  The UK does not have an elected President like France, but a constitutional monarch who is non-political.


	
•  In the UK, the Prime Minister appoints people to government posts from members of their political party in the House of Commons and Lords.










AO3 questions


These questions demand an extended response where you can develop a case, review evidence and draw conclusions. There may be a short supporting statement placed prior to the question to give a context. Here is an example:




	
4  ‘Young people who commit crime should always be given non-custodial sentences. Locking up young people is not helpful to them or society.’

Considering a range of views, examine the arguments for and against the statement. [8]






This question requires you to consider arguments for and against a statement. The phrase ‘a range of views’ relates to your ability to draw upon a number of differing opinions and views when answering the question. You may want to make some notes on these before writing your response. For example:




	
•  Points FOR: Young people should not be taken away from their families and friends. Locking people up can make them become more hardened criminals. Younger people often do not know the consequences of committing crime. Better to change behaviour and reform a character than lock them up.


	
•  Points AGAINST: Even young criminals can be a danger to society and need to be in prison (the Bulger case), to teach them a lesson and lead them to change their behaviour. They often come from troubled families so prison can help them. The safety of society should come first.




Examining an argument will lead you to comment on each point that you make. You must try to ensure that there is a balanced number of points made for each case.







AO3 synoptic questions


In this course you are synoptically assessed in three questions: the last 8-mark question from each of the three content themes. Synoptic questions are where you are expected to draw upon your understanding of citizenship issues from across different parts of the specification and integrate them into your answer. The synoptic questions are: Paper 1 Section B final question; Paper 2 Section A final question; and Paper 2 Section B question 10.2.


Here is an example of a synoptic question:




	
5  ‘Judges in the UK like many in the USA should be made to stand for election so they are fully accountable to the people.’

Considering a range of views, analyse the case for and against making judges in the UK accountable through elections.


In your answer you should consider:




	
•  the principles relating to judicial appointments in the UK


	
•  the nature of elections and the political process in the UK. [8]








The structure of these questions is slightly different in that two bullet-pointed statements are added to provide some limited scaffolded structure for a response. When you look at these three questions you first have to recognise which other sections of the content they are expecting you to draw upon. This question would come from Paper 2 Section B Rights and responsibilities, and is about how judges are appointed. The other section of the course the question relates to is Politics and participation, as the question relates to elections.


These could be the notes you would make before writing your response:




	
•  Judges in the UK are appointed after an independent interview – no political involvement.


	
•  Judges are not allowed to be political.


	
•  They are appointed for life (until they retire).


	
•  In the UK, judicial independence is a very important concept within our democracy.


	
•  The judiciary is seen as a distinct element, separate from Parliament.


	
•  Points about the case FOR: Makes judges accountable to the people; allows for changing public opinion about the implementation of laws to be reflected in those chosen to enforce the law; could broaden the type of people elected as judges, making the judiciary more representative.


	
•  Points about the case AGAINST: It makes judicial appointments political; do you want judges who have party political labels; should judges express their own views on issues?





The style of question is not specifically asking you to draw conclusions but rather to analyse, deconstructing the arguments made by both points of view.










Assessing active citizenship – Paper 1 Section A


This section of Paper 1 is different from the three sections that make up the rest of Paper 1 and Paper 2. Section A Active Citizenship of Paper 1 comprises two sets of questions:




	
•  The first set of questions (10 per cent of the GCSE marks) relates to your understanding of active citizenship based upon the last bullet point of each of the three Themes.


	
•  The second set of questions (15 per cent of the GCSE marks) is based upon your own citizenship Investigation.





Most of the questions about active citizenship are like the questions on the other papers in that they assess only a single Assessment Objective. The exception is question 1.6, which is about the case study. Question 1.6 is based on a source: a text, a photo, an artwork or data, or a combination of these regarding a case study.


Throughout the course, and built into the assessment, is the use of contemporary case studies. These help develop your understanding of often complex issues and concepts and also enable you to undertake further research. See Chapter 16 for example case studies and research questions on them.




Citizenship Investigation


It is a requirement of the specification that you undertake an in-depth investigation of a citizenship issue of your own choice, which should involve using and developing a range of citizenship processes and skills that lead to some form of citizenship action. On AQA’s website there is an Investigation Portfolio, which will help you to record your progress.


The questions set in the exam on your Investigation can ask you to:




	
•  describe and analyse your own experiences of planning and taking practical citizenship actions with others


	
•  critically reflect on your own experiences of planning and taking practical citizenship actions


	
•  advocate a viewpoint and represent the viewpoints of others in relation to the issues, causes and situations studied and citizenship actions you have undertaken in relation to citizenship concepts.





You have to answer four questions about your Investigation. Two assess a single Assessment Objective and two assess two Assessment Objectives. These account for two out of only three questions across both papers that assess more than one Assessment Objective, all of which are in Section A of Paper 1 (see Table 3 on page vii for how the marks for these questions are split for the different Assessment Objectives).


Other supporting resources are available by the same author to help you develop your knowledge and understanding of GCSE Citizenship and its assessment requirements:


AQA GCSE (9–1) Citizenship Workbook (IBSN 978-1-3983-1720-8) contains over 270 sample questions and online responses to help you understand the nature of the GCSE assessment requirements.


My Revision Notes: AQA GCSE (9–1) Citizenship Studies (ISBN 978-1-5104-1830-1) provides a structured approach to preparing and revising for the GCSE question papers.
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Table 4 AQA GCSE Citizenship assessment at a glance














 



How to get the best out of this book



This textbook is designed to follow every element that makes up the AQA specification for GCSE Citizenship.


Each of the three Themes comprises five chapters, each one matching an element of the specification. Chapter 16 outlines the nature of the Citizenship Investigation you have to undertake.


Each chapter is made up of text to support your learning and the following components:


The Spec coverage outlines the main element of the learning as stated in the specification:
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Spec coverage




	
•  The role of international law in conflict situations:



	
–  to protect victims of conflict


	
–  how international humanitarian law helps establish the rules of war.
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All the elements described below are intended to promote your application of citizenship skills and understanding of citizenship processes.


A Discussion point is where key questions are posed about the text. These questions can form part of your review of your learning, stimulate a class or group debate or form a question that you can research.


The example below is taken from page 10 and relates to issues surrounding a multicultural society and immigration.
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Discussion point


The issue of immigration and its impact upon society is often the focus of debate.


The UK has, over its history, seen people from all over the world come and settle in this country. At the same time many people have returned home and UK citizens have emigrated to live abroad, for example in recent years to retire and live in Spain. The numbers of people coming to live in the UK and those leaving the UK to live elsewhere are shown in Table 2.4.


Consider what issues arise from living in a modern multicultural society.


Some people are concerned about issues relating to immigration. How would you answer the concerns they raise?
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The book also includes numerous case studies to help support your learning.


A case study helps you focus on a real-life example relating to your learning.


Every case study is followed by a Different viewpoints section that poses questions relating to the case study. It might challenge the basis for the case study, or make you consider the evidence supporting the case study.


This approach is intended to make you consider the evidence presented. Is it biased? Is it partial? Are there other viewpoints?


The example below is taken from page 26 regarding the Commonwealth.
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Case Study


Commonwealth helps St Lucia build climate resilience


St Lucia is a small country with limited resources to deal with the impact of severe weather.


With help via finance and technical assistance from the Commonwealth, the aim is to prepare post-disaster business plans, use new technology and enable schools to be used as emergency shelters.
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Different viewpoint


Does the Commonwealth have a useful function in the twenty-first century?
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The Different viewpoints represent opinions; they are not factual statements.


To respond to these you should have a point of view that is supported by evidence that makes a rational argument, or you should consider the issue from a different viewpoint.


The book also contains a number of Activity boxes. See page 142 for an example.


This Activity allows you as a class or group to select an issue that concerns you and, after researching the issue, to contact your MP and, hopefully, follow up any response you receive.


The Activities are designed to help support development of your active citizenship skills, enabling you to consider and apply the skills and processes you will need when carrying out your own Investigation.
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Activity


Consider as a class or a group writing to your local MP about an issue of concern. The issue can be local, national or international. Research your issue, ask the MP to respond to your questions and ask whether they will raise the matter with the appropriate minister. After any response, arrange for your MP to visit your school and discuss the issue with you. Keep a log of the process and ask the MP (when they visit or in a follow-up letter) about the process of citizens making their voice heard and how it might be improved.
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Another feature is the Learning review points at the end of each chapter. This enables you to check your understanding of the core ideas in the chapter you have completed.
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Learning review points




	
•  What are the key values and principles that underpin the UK?


	
•  What are the main factors that help determine a person’s identity?
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Review questions are quick-fire questions to assess your learning and understanding.


Exam practice boxes are exam paper questions:




	
•  AO1 questions are worth 1 or 2 marks. These are short responses.


	
•  AO2 questions are worth 4 marks. These responses are 2 to 4 lines.


	
•  AO3 questions are worth 8 marks. These short essay-style responses are between 12 and 15 lines.





Some of the active citizenship questions assess two AOs.


In the examination, the booklet will indicate the space available for each response.
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EXAM PRACTICE




	
1  Identify one benefit to a community of Neighbourhood Watch schemes. (AO1) [2 marks]


	
2  Referring to the INQUEST case study on page 88, consider two arguments you could put forward to support its aims. (AO2) [4 marks]


	
3  Analyse the arguments put forward by those who wish to abolish trial by jury. (AO3) [8 marks]





[image: ]








Answers to the Exam practice questions and additional resources can be found at: www.hoddereducation.co.uk/AQAGCSECitizenshipStudies


Websites: Each section contains a list of websites to enable you to check the nature of the evidence contained in the book and to carry out your own research.






[image: ]


Websites


Freedom House: www.freedomhouse.org


Global Witness: www.globalwitness.org/en


Amnesty International UK: www.amnesty.org.uk


European Parliament: www.europarl.europa.eu/portal/en
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The glossary on page 172 provides helpful reminders of key citizenship terms. The same term often appears in several chapters and this glossary provides the definitions together in one place.


Supplementary vote – a voting system used in the UK where voters have a second vote that is used in the election process if no candidate gets 50 per cent of the first-choice votes (see page 124).











Theme 1: Life in Modern Britain


Chapter 1: Principles and values in British society
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Key Question




	
•  What are the principles and values that underpin British society?
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Principles and values in British society today
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Spec coverage




	
•  The key principles and values underpinning British society today.
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Figure 1.1 A new British citizen receiving their citizenship certificate after taking their oath








People who currently hold citizenship in another country but wish to become citizens of the United Kingdom have to undertake a citizenship test as a part of the process. The book on which the test is based has a section entitled ‘The values and principles of the UK’. It identifies five fundamental principles of British life. It is stated that these values and principles are based upon history and traditions. They are protected by law, custom and expectations.


The expression ‘British values’ is often quoted in the media and by politicians. This phrase means those values associated with contemporary British society. It does not mean that these values are solely British nor that they were invented by the British.
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Figure 1.2 The fundamental principles of British life as stated in the official study guide for the citizenship test (Source: Life in the United Kingdom – Official Study Guide)








Most values in any society are based upon the culture, religious nature and history of that society. Many values and principles are now seen as universal and are identified in international law or treaties such as the Universal Declaration of Human Rights, or the Human Rights Act 1998 in the United Kingdom.


While many people would agree with the broad principles of British society outlined above, there can be many different interpretations of what these principles and values actually mean.




	
•  Democracy is a fundamental aspect of British life:



	
–  All citizens should be able to participate in the democratic process.


	
–  Every vote should be of equal importance.


	
–  There should be fair, open and regular elections to public offices.






	
•  The rule of law implies that no individual or group is above the law.


	
•  Individual liberty means that individuals are free to act according to their wishes, but if the actions they take are deemed illegal by the state they then face the consequences through the legal system.


	
•  Tolerance of others of a differing faith or belief is seen as vital in a modern multicultural society.


	
•  For those who live in the UK, is participation in community life a value or a principle or is it an aspiration or wish? Should one be compelled to join in with others? Should living a separate lifestyle be penalised?


	
•  Equality – as well as tolerance, it is important that there is equality of treatment and consideration for all members of society irrespective, for example, of their race, gender, ethnicity, age, sexuality or religion. The Equality Act 2010 safeguards these rights.









[image: ]


Discussion point


Each of the values and principles mentioned raises questions about its true meaning in modern society.




	
•  Many people challenge the nature of our current democracy and wish to introduce changes that they feel would enhance democracy in the UK; for example:



	
–  lowering the voting age


	
–  making voting compulsory


	
–  having regular referendums


	
–  changing the voting system


	
–  abolishing the House of Lords


	
–  having equal electorates for each MP


	
–  ensuring a government has a mandate from at least 50 per cent of the electorate.






	
•  Campaigners on the rule of law question whether there is equal access to the law, especially for those on limited means. While citizens facing criminal charges have access to some free legal support, there is no free legal support in most civil cases.


	
•  When is someone’s individual liberty and freedom to take an action an infringement on someone else’s freedom and liberty?


	
•  Is there a limit to which a society should tolerate the views and beliefs of some of its citizens or those living in this country?




These questions and others asked about British values go to the heart of the nature of contemporary British society and are key issues that form the backdrop to citizenship studies.
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Rights, duties and freedoms of citizens
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Spec coverage




	
•  The human, moral, legal and political rights and the duties, equalities and freedoms of citizens.
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While we use the words and phrases ‘rights’, ‘responsibilities’, ‘freedoms’ and ‘the rule of law’ in everyday conversation, with regard to citizenship they have exact meanings. There is also a debate within society about the balance between rights and responsibilities/duties. What rights should citizens have and what duties or responsibilities can the state expect from its citizens? For example, in a time of war the state increases the duties it places upon its citizens – from calling citizens up to fight to rationing food – and limits citizens’ rights, for example the freedoms of movement and speech.




	
•  Rights are the legally binding social and ethical entitlements that are considered the building blocks of a society. All citizens within our society should enjoy them equally. The idea of freedom of speech is an essential part of our way of life, but society does limit that right where it conflicts with other rights. Rights within a society structure the way government operates, the content of laws and the morality of society. Table 1.1 on page 3 shows legislative changes relating to individual rights in the UK. Rights are often grouped together and debates take place about human rights or children’s rights or prisoners’ rights, for example.


	
•  Morals are the rules that govern which actions are believed to be right and which to be wrong. They are often related to personal behaviour. A society can claim to live by certain moral values and individuals can state that they live their life by certain moral values.


	
•  Duties/responsibilities (these two terms often are interchangeable, but the term ‘duty’ often implies a legal/moral underpinning) relate to those responsibilities a society places upon its citizens. For example, you are expected to pay your taxes, obey the law and take part in the judicial system as a jury member if required. Duties are not optional and are often enshrined in law.


	
•  Freedoms are the power or right to speak and act or think as one wants. We often explain freedom in relation to a context. Expressions such as freedom of choice, the freedom of the press and freedom of movement relate to some basic beliefs in our society.
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Table 1.1 Examples of legislative changes to individual rights and equality issues in the UK










	
•  Equality means treating all individuals equally. Where inequality or discrimination occur, the state often attempts to remedy the situation, either through policy or legislative action. Table 1.1 shows legislative changes relating to equality issues in the UK.










Race audit could lead to new laws


In 2017 the UK government published consolidated data for the first time that indicated the experience of public services by differing racial groups in the UK. The government stated that the information contained in the data might lead to changes in legislation to attempt to overcome some of the issues raised. To find out more about what this data tells us about the UK today, use the following website: www.ethnicity-facts-figures.service.gov.uk







Identities
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Spec coverage




	
•  Key factors that create individual, group, national and global identities.





[image: ]








The factors that create identity are multi-dimensional and they influence different individuals in different ways. Table 1.2 identifies some factors that influence the creation of identity.


For each individual, group or nation, identity and the weight given to any, all or more than those factors listed can vary from person to person, group to group and from one nation to another.


National identity can also relate to the nature of the society within which one lives and works. In the UK we have a British identity, and some have a Scottish, Welsh, English, Irish or Cornish identity that they would put before or in place of their British identity. National identity can also link back to shared values, as long as citizens believe and support those values that the nation state holds together.


In order to make judgements and consider issues relating to life in modern Britain, it is necessary to base any argument or point of view upon evidence, data and information. Figure 2.2 on page 7 indicates how wealth is distributed in the UK.






Table 1.2 Factors that influence the creation of identity
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As a citizenship student you need to ensure you have up-to-date information relating to modern Britain, but you will need to ensure your data and information is robust and cannot be challenged as being partial, out of date, unreliable or biased.
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Websites


Office for National Statistics: www.ons.gov.uk


The process of becoming a UK citizen: www.gov.uk/becoming-a-british-citizenss


British Council: http://esol.britishcouncil.org/content/learners/uk-life/life-uk-test/values-and-principles-uk
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Activity




	
1  Study the information provided in this chapter. What conclusions can you draw about the values and principles that the government believes underpin British society?


	
2  If you could select three collections of data to present a fuller picture of modern Britain, which would you select and why?


	
3  Carry out a survey in your local community to find out what people consider to be important British values. Draw up a list of what the government suggests and others that you consider important. Ask those who you contact to rank your list in order of importance. Either as a class, as groups or individually, collate your results and consider what conclusions can be drawn.
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Discussion point


What does Table 1.2 on page 3 tell us about the difficulty in holding a discussion about an individual’s identity?
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Review questions




	
1  Identify two freedoms enjoyed by UK citizens.


	
2  Using examples, what is the difference between a right and a duty?


	
3  Which law passed in 1998 was about the rights of UK citizens?
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Learning review points




	
•  What are the key values and principles that underpin the UK?


	
•  What are the main factors that help determine a person’s identity?
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EXAM PRACTICE




	
1  In what year was the first Race Relations Act passed?



	
A  1958


	
B  1965


	
C  1979


	
D  2003 (AO1) [1 mark]






	
2  Identify and explain the importance of two symbols of UK national identity that are shown in Figure 1.1 on page 1. (AO2) [4 marks]


	
3  Justify a case for stating that some factors influence the creation of a person’s identity more than others. (AO3) [8 marks]
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SUGGESTED ANSWERS


The following are answers and possible routes through the higher-mark questions.


Answers and possible routes through all the Exam practice questions in this book can be found at: www.hoddereducation.co.uk/AQAGCSECitizenshipStudies




	
1  Answer: B.


	
2  This 4-mark question breaks down into four distinct parts:

1 and 2 identify two symbols – the Union flag and the photo of the Queen = 2 marks.


3 and 4 explain the importance of each – the flag is the national flag of the UK, combining the flags of the nations of the UK; the Queen is the monarch of the whole of the UK and is seen as a symbol of the nation and the concept of a constitutional monarchy = 2 marks.


Total 4 marks (AO2)




	
3  This is an open-ended question in that there is no single correct response. You are expected to present a justification for certain factors being more important than others. For each, you would explain why you think it is important.

For example, you may wish to make a case for:




	
•  Education – often linked to economic advancement.


	
•  Moving from local area to go to university – broader peer group can have a lifetime impact upon the individual.


	
•  Social class – many believe that social class is an important predictor of your future life and is linked to many of the other factors related to identity.


	
•  Family – the nature of and support from your family, especially in your early years, is seen as important in shaping a person’s identity.




If you select too many you will not have time to develop a brief case for each. In the concluding sentence you may wish to add that, while the three or four you have selected are important, others could have been included (give examples) or are interrelated with the ones you have selected – this demonstrates further background knowledge.


8 marks (AO3)


Formal mark schemes for 8-mark questions are awarded according to levels:












	
Levels 7–8: Developed and sustained justification for the choices made. The views expressed relate to the citizenship issue. Developed and reasoned justifications are provided that relate to the evidence provided. The justifications put forward form a coherent argument.






	
Levels 5–6: Justification is offered for the selection made. A range of evidence and views related to the citizenship issue. The evidence is used to support the justification of the choice but these points are not always completely developed. Conclusions drawn from the arguments may not be completely coherent.






	
Levels 3–4: Basic justification in regard to a limited range of evidence related to the citizenship issue. Weak arguments for selection are made that are not necessarily related to the evidence presented. Some attempt is made to integrate the justification into concluding remarks.






	
Levels 1–2: Limited evidence is presented and/or evidence presented is not directly related to the citizenship issue. Little or no attempt is made to justify the evidence presented. Little or no attempt is made to integrate the points made.

































Theme 1: Life in Modern Britain


Chapter 2: Identity
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Key Question




	
•  What do we mean by identity?
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The UK and identity
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Spec coverage




	
•  The United Kingdom of Great Britain and Northern Ireland and how it is comprised of England, Northern Ireland, Scotland and Wales.


	
•  The impact of this on identity debates.
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During the last 50 years the population of the UK has grown by over 10 million people. About half of this growth has taken place since 2001.


The nature of the population of any given country can be studied in many different ways. Table 2.1 indicates the total population by individual country of the UK and shows each country as a percentage of the total population of the UK. The table also indicates the projections for the UK population until 2043.


The age structure of the population from 1974 and projected to 2039 (Table 2.2 on page 7) enables one to understand the number of young people and hence the educational needs of the population. The number of people past retirement age indicates costs relating to state pensions and health services. The size of the workforce indicates levels of taxation that can be expected to support services and the number of homes that may need to be built. Thus differing ways of looking at a country’s population can help governments plan ahead.
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Figure 2.1 The nations of the UK












Table 2.1 Estimated and projected population of the UK and constituent countries, mid-2019 to mid-2043 (in millions)
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Table 2.2 Age distribution of the UK population, 1974 to 2039
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Numbers may not sum to 100 due to rounding


Another way of looking at the nature and composition of the UK population is to study the distribution of wealth. The UK is one of the richest countries in the world, but how is its wealth distributed? According to the Office for National Statistics (ONS), the richest 1 per cent of Britain’s population has as much wealth as the poorest 55 per cent of the population. There is also a geographical pattern to this wealth distribution. The average wealth of households in the South East of England in 2018 was £381,000. In the North East the average household wealth was £163,000.


The UK is a very diverse society, having attracted people from all over the world to live, work and settle here. The numbers of people living in the UK in 2018 by country of origin are shown in Table 2.3.
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Figure 2.2 UK flag divided up to indicate wealth ownership












Table 2.3 Immigration to the UK by country
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In 2011, after English, the next most common language spoken was Polish.


The nature and culture of a society are often linked to the nature and importance in that society of religious faith. In the 2011 Census:




	
•  59.3 per cent of the population identified as Christian.


	
•  The second largest group was 4.8 per cent who identified as Muslims.


	
•  25 per cent of the population reported no religious affiliation.




The ethnic groups that made up the UK population in 2011 were:




	
•  White – 86.0 per cent


	
•  Asian/Asian British – 7.5 per cent


	
•  Black/African/Caribbean/Black British – 3.3 per cent


	
•  Mixed/multiple ethnic groups – 2.2 per cent


	
•  Other ethnic groups – 1 per cent.




So many of the things we take for granted that make up ‘the British way of life’ are not in fact British but owe their origins to other cultures and to the many peoples over the centuries who have come to live in the UK.







The impact of nations and regions upon identity debates


Until the start of devolution, the UK operated as a centralised state with almost all political power centred on London and Parliament. Identity within the nations and regions of the United Kingdom has related to historical situations, for example Scotland has different education and legal systems from the rest of the UK. National identity within the nations has been shown through cultural identity, based upon literature, customs, music, language and sport.




	
•  Northern Ireland, which only came into existence in 1921 as a result of the establishment of the then Irish Free State (now the Irish Republic), has a divided cultural identity between those who are nationalist and support the re-unification of Ireland, and the unionists who support Northern Ireland and its union with the UK. Within Northern Ireland the identity factors based upon culture follow the two strands within society: each identifies with differing sports; one supports a recognition of the Irish language, the other does not.


	
•  In Wales, the national identity is shown through the cultural factors indicated above, from the importance of Welsh rugby to the Eisteddfod (a cultural festival celebrating the Welsh people and language).


	
•  Within England, regions and counties have their own histories and traditions that have led to regional identities forming. In many areas, such as the West Country or counties such as Yorkshire and Lancashire, these identities are very strong.


	
•  With the increasing movement of people within the United Kingdom and increasing migration to the UK, these identity factors may differ in importance across the population.




The impact of this national debate about identity can be seen as one of the factors that has led to the growth of the devolution of power to the nations and regions of the UK. Scotland once again has its own Parliament, and Wales and Northern Ireland their own Assemblies, so more decisions that impact upon the lives of the people of those nations are decided by their own politicians in their own capital cities. Will the recognition of separate identities within the United Kingdom lead to the breakup of the United Kingdom? Already Scotland has had a referendum on independence.


Is there a clear acceptance by the population of what it means to be British? Do the British have a clear identity, or is it a matter of being Scottish, Welsh, Irish or English first and British second? All the values and principles that underpin society are shared values and are also shared by numerous other countries. The importance of being British is often summed up by the political slogan ‘Stronger together’, which was used to persuade people in Scotland to continue to support the Union.







The UK’s changing population
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Spec coverage




	
•  Changes and movement of population over time:



	
–  the impact on different communities in the UK


	
–  the nature of immigration and migration to and from the UK.
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The United Kingdom has a long tradition of people from other countries coming to live here. Some were invaders. More recently, others have come to escape persecution.




	
•  In the seventh century BC, the Celts arrived in Britain. In the first century AD, the Romans invaded. After they left in the fifth century AD, the Angles, the Saxons and the Jutes from present-day Germany and Denmark arrived.


	
•  In 1066, the Normans from France conquered England. Under the Normans, Jewish people came to live in England. They were expelled in 1290. In the Middle Ages, skilled tradespeople from Germany and Belgium settled in Britain.


	
•  By the sixteenth century, there were black people living in this country. Protestants escaping persecution in France, Holland and Belgium came to live here.


	
•  In the nineteenth century, the population of Ireland suffered as a result of the potato famine. Many came to live in mainland Britain. Many others settled in the United States of America. Many Irish navigators, as they were called, built the canals and later the railway system in England. The word ‘navigator’ got shortened over time to navvy, meaning a person carrying out heavy manual work. During the nineteenth century, Indian and Chinese people arrived in Britain, as did many Jewish people escaping persecution in Russia.


	
•  During the Second World War, many people from Czechoslovakia and Poland fled to Britain and set up their own communities. Many were not able to return to their homelands after the war and settled here.


	
•  In the post-war period, the government encouraged people from the Commonwealth to come and work here, especially in the public services and transport. In the 1950s, large numbers came from the West Indies. In the 1960s, many immigrants came from Pakistan and India. In the 1970s, Ugandan Asians came to the UK to flee persecution.
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Case Study


The Windrush generation scandal


In April 2018 the UK government was forced to apologise over deportation threats made to children of Commonwealth citizens who had been living and working in the UK for decades.


They had been told they were here illegally as they lacked official paperwork. They were told they needed evidence to continue working, get NHS treatment, or even to remain in the UK.


These Commonwealth citizens who arrived in the UK from 1948 until 1971 have been labelled the Windrush generation. The term refers to the ship HMT Empire Windrush, which arrived in the UK in April 1948 bringing workers from the Caribbean countries. These people had been invited to come here by the UK government due to major labour shortages after the Second World War.


A review of the Home Office files found that at least 83 individuals who had arrived before 1973 had been removed from the country.


The Prime Minister Theresa May apologised for their treatment. An inquiry was announced and a compensation scheme established.


The inquiry reported in March 2020 that the scandal was ‘foreseeable and avoidable’. It criticised ‘a culture of disbelief and carelessness’ at the Home Office.


The Windrush Compensation Scheme was established in April 2019. About 15,000 claims are expected, costing an estimated £200 million.


Source: www.bbc.co.uk/news/topics/c5qj4d564jkt/windrush-generation
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Different viewpoint


Immigrants over the history of the UK have made a major contribution to the life and culture of its society.


Consider drafting a report on the changes in population that have occurred in your local area over the last 150 years and the impact of these changes. Information can be obtained from past Census returns, local newspapers and records held by local historical societies and local record offices. Much of this information is available online.
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•  When the UK was a member of the European Union, the concept of free movement of labour meant that many EU citizens came to the UK to work and settle.





During our history there has also been a pattern of emigration from the UK. Some people returned to their home countries following a change in political or economic circumstances. Many UK citizens have gone to live in other countries, especially in the eighteenth, nineteenth and twentieth centuries. Many Scots were forced to leave the Highlands during what is called the Clearances. Many went to live in the USA. Others left to find a new life in the expanding British Empire, especially in Canada, Australia, New Zealand, South Africa and the countries of East Africa. Others settled in India. In recent years, many have moved to live and work or retire in EU countries.
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Figure 2.3 The number of people leaving and coming to live in the UK since 1991 (UK net migration) (Source: http://economicshelp.org)








There have also been major movements of the population within this country. This country has changed from a society that was largely agricultural, where most of the population lived in rural areas, to an industrialised urban society where most people live in cities and large towns.






Table 2.4 The nature of migration in the UK in 2019
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Discussion point


The issue of immigration and its impact upon society is often the focus of debate.


The UK has, over its history, seen people from all over the world come and settle in this country. At the same time many people have returned home and UK citizens have emigrated to live abroad, for example in recent years to retire and live in Spain. The numbers of people coming to live in the UK and those leaving the UK to live elsewhere are shown in Table 2.4.


Consider what issues arise from living in a modern multicultural society.


Some people are concerned about issues relating to immigration. How would you answer the concerns they raise?
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Figure 2.4 The reasons why people come to the UK (Source: https://public.tableau.com/profile/migobs#!/vizhome/Netmigration2020/Figure3)
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Push and pull migration


When discussing issues surrounding migration numbers, a number of reasons arise why people leave a country or come to a new country. These are identified using the terms ‘push’ and ‘pull’:




	
•  Pull relates to the attraction of a new country.



	
•  Push relates to reasons why people leave a country.
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Manchester and Bradford




	
•  Manchester saw its population grow by 600 per cent between 1771 and 1831.



	
•  Bradford’s population grew by 50 per cent every ten years between 1811 and 1851.



	
•  In 1851, only 50 per cent of its population had been born in Bradford.
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Table 2.5 Local authorities with highest and lowest proportions of White British, Any Other White and Indian ethnic groups
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Many immigrants were drawn to the UK to work in certain industries and therefore settled together in the same locality. As others from their homeland came to the UK, they also settled into the same local area. Therefore, the pattern of immigration into the UK has varied from region to region. London, as the capital and a major employer, has always attracted a large number of immigrant workers. About 35 per cent of all the people who were born abroad and now live in the UK, live in London.


According to the 2011 Census, the local authorities shown in Table 2.5 had the highest and lowest proportions of White British, Any Other White and Indian ethnic groups. These figures indicate that the make-up of the UK population varies from area to area. So the impact on communities also varies.







Values in a democratic and diverse society
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Spec coverage




	
•  The need for mutual respect and understanding in a diverse society.


	
•  The values that underpin democratic society.
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For many years, the accepted views across all major political parties and other groups in society was that the UK aimed to be a multicultural society where people from all countries and backgrounds were accepted and able to practise their faith and live their lives in peaceful co-existence with their neighbours. As time passed, the older generation and their children would integrate into the norms and values of British society. In other countries a more integrationist approach was taken, whereby newcomers were expected to accept and adopt that country’s way of life. Research has shown that multiculturalism has succeeded in fostering a sense of belonging among minorities, but it has paid too little attention to how to sustain support for multiculturalism among parts of the white population.


In the UK in recent years, politicians have begun to challenge the nature and impact of the multiculturalism approach. In 2011, the then Prime Minister David Cameron made a speech claiming that multiculturalism had failed. He defined state multiculturalism as a policy that ‘encouraged different cultures to live separate lives, apart from each other and apart from the mainstream’. He claimed that the UK needed a clear sense of shared national identity that was open to everyone.


He then outlined the values he associated with this sense of national identity as:




	
•  freedom of speech


	
•  freedom of worship


	
•  democracy


	
•  the rule of law


	
•  equal rights regardless of race, sex or sexuality.





He also said ‘We must say to our citizens: this is what defines us as a society. To belong here is to believe in these things.’


These values identified by David Cameron are those associated with all modern Western liberal democracies and are included in human rights agreements.


In order to bring about the changes he wanted, David Cameron believed there were a number of practical things that needed to be done:




	
•  Immigrants should speak English.


	
•  Britishness classes and British history should be taught in schools.


	
•  A National Citizenship Service should be introduced for 16-year-olds.


	
•  He wanted to develop the concept of ‘the Big Society’ – relating to voluntary activity by citizens.





The term ‘community cohesion’ has come to demonstrate how in a local community the principles underpinning multiculturalism can be delivered. On the next page is a case study from Stoke-on-Trent.
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Discussion point


Consider each of the following values and the associated questions:




	
•  Freedom of speech: Can you have total freedom of speech? Should you be able to say anything about anybody or anything?


	
•  Freedom of worship: If society allows freedom of worship, to what extent, if any, should religious views and opinions impact on the way society operates?


	
•  Democracy: The UK claims to be a democracy. Citizens are entitled to vote and can elect representatives or stand for election themselves. Can we claim to have a democratic society when so many do not participate and governments are elected on the support of a minority of those who do vote?


	
•  The rule of law: All citizens are equal before the law and have equal access, and will be treated the same according to the offence committed, not according to their background. Many challenge this statement. Does the justice system treat everybody equally?


	
•  Equal rights: All citizens have their rights protected and should not be subject to discrimination. Are we an equal society where we all have equal rights and where there is no discrimination?
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Case Study


Stoke-on-Trent Pathfinder


The Stoke-on-Trent Pathfinder developed a community cohesion charter to present community cohesion in a user-friendly way that addresses local issues. A conference was held at which key stakeholders were invited to discuss and sign up to the charter. Politicians, public sector organisations and local agencies engaged in wide discussion of how community cohesion principles could be applied to local needs. The charter states that Stoke-on-Trent should be a place where:
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•  the diversity of people’s backgrounds is appreciated and valued



	
•  there are positive relationships between individuals from different backgrounds in the workplace, schools and the community



	
•  all have a right to be part of a just society, where racial, religious or cultural differences exist in an atmosphere of mutual understanding and respect



	
•  every individual is treated equally and has the same life opportunities



	
•  together, listening and responding with openness and respect, we will move forward in ways that acknowledge genuine differences, building on shared hopes and values.



	
•  This commitment will establish a strong and cohesive community based upon a common understanding of respect, security and justice.
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Q&A booklet. All questions to be answered.

Format
Q&A booklet. All questions to be answered.
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