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Preface


This is one of a series of six titles fully updated for the National 4 & 5 History courses to be assessed from 2018 onwards. Students should study three main sections in National 4 & 5 History, with a very wide selection of topics to choose from (five in the first two, ten in the third). This series covers two topics in each section.


The six titles in the series are:





•  National 4 & 5 History: Migration and Empire 1830–1939



•  National 4 & 5 History: The Era of the Great War 1900–1928



•  National 4 & 5 History: The Atlantic Slave Trade 1770–1807



•  National 4 & 5 History: Changing Britain 1760–1914



•  National 4 & 5 History: Hitler and Nazi Germany 1919–1939



•  National 4 & 5 History: Free at Last? Civil Rights in the USA 1918–1968





Each book contains comprehensive coverage of the four SQA key issue areas for National 5, as well as guidance and practice on Assignment writing and assessment procedures.


The Assignment: what you need to know


National 5


What is the Assignment for National 5?


The Assignment is written under exam conditions and then sent to the SQA to be marked. It counts for 20 marks out of a total of 100, so doing well in the Assignment can provide you with a very useful launchpad for overall success in the National 5 exam.


The Assignment has two stages:





•  research (the gathering together of your findings and sources). This can be done at any appropriate point in the course.



•  production of evidence (the writing up, in exam conditions, in the allotted one-hour sitting).





How should I write my Assignment?


You are given marks for showing certain skills in your Assignment. Firstly, you must choose a question to write about. That means your title should end with a question mark. Once your question is sorted, you must aim to:





•  Write an introduction that sets the context for your question and which outlines different, relevant factors.



•  Organise your information so that it makes sense as a balanced answer to your main question.



•  Use your own knowledge and understanding to explain and analyse the question you have chosen.



•  Use information from at least two relevant sources to address and support these factors. For example, two books or one book plus an interview.



•  Use other detailed information to support these.



•  Evaluate which of the factors were more important than others.



•  Identify and assess different perspectives and/or points of view (try to include at least two).



•  Reach a conclusion that states what you think is the main answer to your question.



•  Give reasons to support your conclusion.





What should I write about?


Here are some suggestions for suitable Assignment questions based on the content of this book:





✓  To what extent was fear of crime the main reason why many Americans did not welcome immigrants in the 1920s?



✓  Is it fair to say that the ‘Jim Crow’ laws were the biggest cause of difficulties for black Americans in the 1920s and 1930s?



✓  How important was the Ku Klux Klan in stopping black Americans from gaining civil rights?



✓  How important was Martin Luther King Jr in winning civil rights for black Americans?



✓  To what extent was mass media news reporting important in winning civil rights for black Americans?





The following list contains examples of badly worded Assignment titles:





×  Immigration to the USA.



×  The Ku Klux Klan.



×  The ‘Jim Crow’ laws.



×  Project C in Birmingham.



×  Martin Luther King Jr.



×  Black Radicals.





These are just headings, not questions. They are bad because they are too broad in scope and therefore will not provide you the opportunity to gain maximum marks. Be safe! There are no prizes for giving yourself a difficult question that you have made up yourself. Choose something from the history you have already been studying. You could choose a title from a past exam paper: www.sqa.org.uk/sqa/47447 or modify a past paper question, with help from your teacher. Avoid doing something risky – you only get one chance at this Assignment.


How long should my Assignment be?


Your Assignment has no word count limit – it all depends on how much you can write in the permitted hour. Most Assignments are about four or five pages long.


Remember that you also have a Resource Sheet to help you


On your Resource Sheet you will write out the sources that you will refer to in your Assignment. This will show the marker that you have researched, selected and organised your information.


Your Resource Sheet will be sent to the SQA with your finished Assignment. You will not be given a mark for your completed Resource Sheet, but markers will use it to see that you have done the necessary research and have found appropriate sources to use in your Assignment. The Resource Sheet is yours. You can change it, colour it or print it out. You can write it anywhere, anytime before you write your Assignment under exam conditions. You can include bullet points, spidergrams (spider diagrams), notes, names, dates. The only strict rules are that your Resource Sheet must:





•  not be longer than 200 words



•  be on one side of A4



•  contain the title and author of at least two sources you are referring to in your Assignment.





You must not copy out large sections from your Resource Sheet into your Assignment, but you can copy across quotes from your sources that you have in your Resource Sheet.



National 4: Added Value Unit



The Assignment (sometimes called the Added Value Unit) lets you show off your skills as you research a historical issue. You have a lot of choice in what you can investigate and you can also choose to present your findings in different ways. That means you don’t have to write an essay to show off your skills, knowledge and understanding.


To be successful in National 4 you have to show that you can research and use information by doing the following things:





•  Choosing an appropriate historical theme or event for study. Your teacher can help you choose.



•  Collecting relevant evidence from at least two sources of information.



•  Organising and using the information that you have collected to help you write about the subject you have chosen.



•  Describing what your chosen subject is about.



•  Explaining why your chosen subject happened (its cause) or explaining what happened next because of your chosen subject (its effects).





As you work through this book you will make mobiles, give presentations, and create posters, diagrams and artwork. All these things could be part of your National 4 Assignment. You then have to present your findings.


Don’t worry – if you get stuck your teacher is allowed to give you help and advice at any stage as you do your Assignment.


Do I have to write a long essay?


No, you don’t. You can choose how you present your Assignment at National 4. For example, you could give a talk and then be asked some questions about your subject by your teacher. You could do a PowerPoint presentation or keep a learning log. You might decide to design a poster or use some other way to display your work. But yes, you could write an essay if you wanted to!





1 Introduction


What is this course about?


The course starts with a section on immigrants from Europe, why they came to the USA and why it became increasingly harder for some immigrants to get into the USA. However, most of the book is about black Americans and their struggle for civil rights.


What will this book help me to do?


This book will help you to be successful in your National 4 and 5 History course. It contains everything you need to know about all the key issues and descriptions of content outlined by the SQA for ‘Free at Last? Civil Rights in the USA 1918–1968’.


The book provides advice and examples to help you answer all the different types of questions you are likely to face in the National 5 exam.


Finally, this book will provide guidance to help you work on the Added Value Assignment tasks.


Why did people go to the USA?


The United States of America is often called ‘the land of the free’ and ‘a land of opportunity’. In the nineteenth and early twentieth centuries, people travelled to the USA in the hope of making a better life for themselves and their families.


These immigrants believed in the words of the US Constitution, the core values of the USA written in 1776, that ‘All men are created equal, they are endowed by their creator with certain inalienable rights, among these are life, liberty and the pursuit of happiness.’


When immigrants travelled to the USA, they had made their own version of the US Constitution in their heads. It went something like this: ‘Everyone in the USA has the right to get on with their life as they want. Nobody has the right to stop American people from becoming as happy and successful as they want to be and in the way they want to achieve that.’


Many of the immigrants who flooded into the USA did find happiness and success, but many did not. For some immigrants, and almost all black Americans in the early twentieth century, the USA was not a land of opportunity, nor was it a place to be free.


When did some immigrants discover that the USA was not the land of freedom they expected? Why were their dreams shattered? How and why and when did black Americans gain much greater freedom in their own country?


This book ends with 1968 – was that really a significant year for freedom in the USA? Had all the problems been sorted out? This book is called Free at Last? Don’t forget the question mark!
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The Liberty Bell is an iconic symbol of US independence
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Activity


Stop and think


If you were writing the US Constitution now, how could you set out the same ideas but ensure that everyone was included, no one was excluded and that no group in the country felt offended or uncomfortable with it?


Here are some clues. Do you want to include women and children in this? If it really meant all men, then why were Americans happy about keeping and trading slaves? Was this written just for white men? What word would you use for ‘inalienable’? What did the original writers mean by ‘their creator’? Are you happy to include that idea? What about those who have no religion? It’s not so easy!
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Some ideas for your constitution
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SECTION 1 The ‘open door’ policy and immigration, to 1928


2 Different ethnic groups in the USA




[image: ]


What is this chapter about?


The USA had an open door policy towards immigration. This meant that people from all over the world were free to go to the USA to start new lives. By 1900, the USA was a multi-ethnic society. It was hoped that immigrants from different nationalities and cultures would soon lose their old identities and all mix together to become ‘Americans’. That was the ‘melting pot’ idea. In reality, the different ethnic groups did not blend together, perhaps because of prejudice. The dominant group of people in the USA in 1900 were known as Wasps. They were people from north European backgrounds who increasingly feared and disliked the thousands of ‘new’ immigrants who flooded into the USA after 1900 from southern and eastern Europe.


By the end of this chapter you should be able to:





•  Describe the feelings and thoughts of new immigrants as they arrived in the USA.



•  Explain what is meant by the terms ‘Wasp’, ‘melting pot’ and the ‘American dream’.
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The open door policy and immigration


One definition of an American is ‘somebody who came from somewhere else to become someone else’. Read that again and take time to think about what it means.


By 1918, the USA was a multi-ethnic society – the open door policy meant that anyone could live there. People from all sorts of different cultures lived together in the USA and it was hoped that all those different people would, in time, combine to become ‘Americans’ sharing a common identity.


A phrase used to describe this idea is the ‘melting pot’. In 1915, US President Wilson said, ‘America is like a huge melting pot. We will mix the races together to create a new person – an American.’ But did the melting pot really happen?


If you had visited an American city in the early 1900s it would have seemed as if the crowds in the streets were proof that there really was a melting pot. People from all sorts of backgrounds with different cultures and languages were mixing together. However, if you listened carefully you could have told whether you were in ‘Little Italy’ or ‘Little Russia’.


Immigrants have always tended to live with people who share a similar background, culture and language. By the early 1900s, the thousands of immigrants from southern and eastern Europe felt alone and far from home. They added to the pattern of immigrant housing that was growing in many American cities, where separate communities became identified by names such as ‘Little Germany’ or ‘Irishtown’. As a result, US society in the early twentieth century has been described as a ‘salad bowl’ where lots of different ingredients, or nationalities, mix together and co-operate but do not lose their separate identities.
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Describe as fully as you can what you see in this cartoon on the right. What is the connection between the words on the spoon, the people in the bowl and the woman’s skirt? Mortar is another word for cement. What is the stirring figure trying to do? How does this cartoon suggest that, well before 1900, people in America were concerned that not all immigrants were welcome? What point is the cartoonist trying to make?
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‘The mortar of assimilation – and the one element that won’t mix.’ A US cartoon from 1889





What were Wasps?


The USA has always been a land of immigrants. Until the middle of the nineteenth century, most immigrants came from northern Europe, in particular from Britain, Ireland, Germany and Scandinavia. Those ‘older’ immigrants took pride in how they had defeated the ‘Red Indians’ (the Native Americans) and made the USA a strong country. They said that the resources of the USA were gifts from God to be used to their advantage. They claimed it was their ‘manifest destiny’ to develop the USA and keep it safe for their white, Anglo-Saxon, Protestant way of life.


By the end of the nineteenth century, most power in the USA was in the hands of these ‘older’ immigrants and a new nickname – Wasp – was used to describe people descended from immigrants from northern Europe. ‘Wasp’ stands for White Anglo-Saxon Protestant, because the immigrants who were descended from northern Europeans were obviously white, they came originally from a part of northern Europe that is described as Anglo-Saxon and they were mostly Protestant.


US writer F. Scott Fitzgerald shows the attitude of many Wasps in the character of Tom Buchanan in his novel The Great Gatsby, published in 1925:


I drove over [to Gatsby’s mansion] to have dinner with the Tom Buchanans. Daisy [Tom’s wife], was my second cousin once removed, and I’d known Tom in college. His family were enormously wealthy in a fashion that rather took your breath away: for instance he’d brought down a string of polo ponies from Lake Forest. It was hard to realize that a man in my own generation was wealthy enough to do that.


‘Civilization’s going to pieces,’ broke out Tom violently. I’ve gotten to be a terrible pessimist about things. Have you read The Rise of the Colored Empires by this man Goddard?’
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The ideal Wasp – north European, blonde, blue-eyed ‘Nordic’. If that sounds like Hitler’s Aryan master race, wait until you find out about Madison Grant!





‘Why, no,’ I answered, rather surprised by his tone.


‘Well, it’s a fine book, and everybody ought to read it. The idea is if we don’t look out the white race will be – will be utterly submerged. It’s all scientific stuff; it’s been proved. This fellow has worked out the whole thing. It’s up to us who are the dominant race to watch out or these other races will have control of things. This idea is that we’re Nordics. I am, and you are and you are and—’ After an infinitesimal hesitation he included Daisy with a slight nod, and she winked at me again. ‘—And we’ve produced all the things that go to make civilization – oh, science and art, and all that. Do you see?’


Wasp power


Wealthier Wasps liked to think of themselves as the most powerful political and financial ethnic group in the USA.


Most immigrants had no idea about voting or having a say in the way the country was run. The USA was called the ‘land of the free’ but many immigrants had no clear idea of what political freedom meant. Nor did they know much about how the political system worked. The result of such a lack of knowledge was that many immigrants became followers of any politician who offered them help. These ‘helpful’ politicians were usually Wasps wanting to attract votes.


New immigrants were amazed when local politicians would help them to get a job or help to get their landlords to repair broken cookers or baths. In bad times, local politicians would help get coal and food and they always knew when a baby was coming and would get a doctor. Never before had new immigrants experienced the power of having a vote!


Immigrant families learned fast and many continued to support certain politicians, mainly because these politicians kept in touch with what the ‘new’ Americans wanted.


Immigrants also became politically powerful. Later on in this book you will find out about a US president called John F. Kennedy. He was a descendant of Irish Catholics who had emigrated to the USA in the nineteenth century.


In New York City, an organisation called Tammany Hall influenced local politics. It attracted a lot of support from immigrant Irish people by helping immigrants to find jobs and become US citizens, and by assisting the poor.


Real power, however, was still in the hands of politicians, bankers and businessmen (who were mainly Wasps) and they tried very hard to keep it that way.


What were ‘new’ immigrants and why did they come to the USA?


By the end of the nineteenth century, hundreds of thousands of ‘new’ immigrants were coming to the USA from the poorer regions of Europe; for example, Italy, Poland and Russia. In 1910, the average age of these immigrants was 24.


During the later 1800s, living and working conditions had worsened for millions of Europeans. At the same time, the USA had entered a period of incredible prosperity. After the 1880s, the USA needed more and more unskilled workers to fill the growing number of factory jobs.


People moved for a variety of reasons but all of them could be divided into pull or push reasons.


Pull reasons included hope for a fresh start, good wages and jobs. Cheap land was a huge attraction for poor farm labourers who dreamed of owning their own farms.


Push reasons were things in their old lives that immigrants were trying to escape from. Many immigrants were:





•  Jews who were persecuted and killed in Russia or Poland



•  Germans who were forced into the army to fight against their wishes



•  peasants and poor people from across Europe who were forced to pay high taxes or were punished



•  people who were arrested and tortured in prison just because they had different political or religious ideas.
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