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				Tom Rees is the Executive Headteacher of Simon de Senlis Primary School and Education Director at Northampton Primary Academy Trust where he leads on school improvement and education strategy across a group of 11 primary schools. 

				He is a former Advanced Skills Teacher with 17 years of school leadership across different contexts, counties and countries, the last 10 as a headteacher. Tom has also experienced life in industry, both in the building trade as a school leaver disenchanted with education and later in the EdTech industry working alongside schools, academies, local authorities and multinational companies between headships.

				Tom thinks, tweets and occasionally blogs about education. You can continue the conversation about wholesome school leadership with him on Twitter at @tomrees_77 or #WholesomeLeadership.

			

		

	
		
			
				REVIEWS

				 

			  This is a must-read for all current and aspiring school leaders. Tom writes with great authenticity and skill, balancing theory, relevant first-hand experience and useful strategies to take away. This book is personal in style and very accessible - for me it was extremely useful, informative and incredibly relevant.

				Jon Watson, Headteacher, North Yorkshire

				 

				Whether you are doubting entering primary school leadership, jilted by your current headship or would simply welcome the perspective of another colleague, you need to make this the first purchase on your planned reading list. Tom was a first class primary teacher and has been successful in headship.

				Craig Jones, Principal, Haywood Village Academy

				 

				A book of humble wisdom from a master of evidence-based educational research and a self-help manual for the often lonely world of school leadership. Full of practical advice and guidance, it is a perfect dip-in, dip-out read for school leaders of varying experience and expertise. A must-read for every experienced or aspiring leader!

				Julia Kedwards, Multi-Academy Trust CEO

				 

				At a time when the teaching profession is crying out for strong leadership, this book comes as a hugely useful roadmap. Filled with valuable insights from the author’s own experience in leadership, interviews with inspirational school leaders and heavily informed by evidence, Wholesome Leadership is a must-read for anyone working in a leadership role.

				Carl Hendrick, Head of Learning and Research at Wellington College and author of What Does This Look Like in the Classroom? 

				 

				An utterly compelling account of leadership through the lens of research and individual leaders. All of them with their unique stories, insights and wisdom. Tom talks about Peter Hall Jones making him fall in love with the profession. Reading this book will make us all fall in love again…

				Mary Myatt, education adviser, writer and speaker

				 

				This is a fascinating book packed full of insights about teaching and leadership. It addresses the challenges around creating practical and research-based school systems, building a strong culture and ethos, and staying true to your purpose in the face of changing national policies. The focus on primary education is particularly valuable in a field often dominated by secondary leaders.

				Daisy Christodoulou, Director of No More Marking and author of Making Good Progress: The future of assessment for learning

				 

				Tom has written a great book, full of wisdom and insight. The book speaks both to the heart and the mind and truly explores the complexities of leading a school. Based on experience that comes from getting it right and wrong this is a must have for prospective and current school leaders that will help you challenge and explore the work you do.

				Simon Smith, Primary Headteacher

				 

				What I really love about this book (and trust me, there’s plenty) is how Tom has managed to combine effortlessly some really big, complex ideas with such simplicity. Obviously, the illustrations help, but the narrative is crystal clear and easy for any experienced or aspiring school leader to dip in and out of. Above all though, the book reeks of authenticity and warmth, which in today’s ever-changing climate is very welcome indeed. (Oh, and any leadership book that quotes Han Solo, is fine by me and long overdue.)

				Andrew Morrish, Chief Executive, Victoria Academies Trust and author of The Art of Standing Out.

				 

				In Wholesome Leadership, Tom Rees invites you to become the best version of yourself; the authentic leader you are called to be. I love the Five Fives grids as a way of moving from reflection, to action to impact in a sustainable way. Thoroughly recommended to current and future leaders.

				Stephen Tierney, Headteacher, MAT CEO & Chair of Head Teacher Roundtable

				 

				This book fizzes with an authentic and human voice. Honest and useful - it will serve all leaders and those thinking about leadership really well. I’m pleased too that this distinctive voice is from our fantastic primary sector.

				Ty Goddard, Director, The Education Foundation

				 

				Wholesome Leadership is a great read for leaders in any educational setting and at any stage of a leader’s career. Tom Rees draws on his experience as an Executive Headteacher and Education Director at a multi-academy trust to set out a very clear and practical model for school leaders to develop an authentic approach to leadership.

				The book acknowledges the complex nature of schools and never goes for easy answers. It is full of good sense and practical suggestions with reference to current research and theoretical models. What Tom provides is pragmatic advice that makes you think and consider your own practice. Wholesome Leadership is an accessible and insightful read and is highly recommended for those currently in leadership positions in school or looking to develop their leadership skills to move into a new role.

				Andrew Percival, Deputy Headteacher, Oldham

				 

				This is an ambitious and inspiring book. It draws on values-based leadership from within education and beyond. The book reminds us that for both teachers and pupils, a great education is far more than a Progress 8 score. Rather, it enriches lives and advances society.  Ultimately, Wholesome Leadership is a book about people. If Ministers had used it as a model for education reform over the past eight years, our system would be in a far better place. This is a book for every leader in every school in England.

				Marc Rowland, Head of Rosendale Research School and author of Learning Without Labels.

				 

				This is a warm, brilliant hug of a book which was a pleasure to read from start to finish! With honesty, humility and humour Tom has written a clever joyful mixture of anecdotes, quotations and interviews as well as providing pragmatic models, helpful protocols and practical tips and tools which will have a positive impact in our schools. The pictures and diagrams by Oliver Caviglioli are another highlight in this book and uniquely include four visualised managerial processes that will be hugely useful to every senior leadership team!

				Wholesome Leadership is a book I will certainly want to come back to again and again as well as using as a starting point for shared discussion with other members of the senior leadership team to help us reflect on and review our practice.

				Rae Snape, Headteacher of The Spinney Primary School, Cambridge/National Leader of Education 

			

		

	
		
		  
		    FOREWORD

								 

[image: p3.jpg]

				 

				Every now and then, I read something that really chimes with me. Something that seems to capture what I think, but then challenges me to think even further. Something that resonates, but brings a fresh perspective. This timely book from Tom Rees does just that. 

				Writing can be a lonely and challenging business – especially if you are running a school at the same time, as Tom is. So it really has been a complete privilege to have been involved in talking about this book with Tom almost from its inception. Right from the start, I was taken with Tom’s passion for school leadership and the difference it can make. But what really struck me was his depth of thinking and knowledge of leadership, and his ability to translate that into both a structure and tone that will be relevant to leaders in schools today. 

				It has been almost ten years since I led a school; but working closely with hundreds of heads and senior leaders every year, I see today’s leaders under intense pressure from a broken accountability system and facing real difficulties recruiting and retaining teachers while at the same time trying to balance the books. This book is just the tonic they need. It doesn’t shy away from these challenges – it is ruthlessly authentic. But with its beautifully simple yet powerful ‘H4’ model, it reminds us all why leading in schools is so important and so rewarding. By focusing on Heart, Head, Hands and Health, it takes a balanced approach to leadership that puts the fact that all leaders are human at its core. There is a deep humanity about this book that runs through every chapter.

				It is also refreshing to have someone from a primary perspective writing about leadership in this powerful way. Speaking as a former secondary teacher and leader, I am only too aware that the voice of my own phase is overly represented. But at the same time, this is a book for all leaders in all schools. Tom’s curation of both thoughts and personal views spans the whole educational spectrum. And what an impressive list of contributors he has pulled together, from Clare Sealy and Daisy Christodoulou to multi-academy trust CEOs Julia Kedwards, Stephen Tierney and Andrew Morrish – plus his very own dad! 

				Spanning the perspective of self, school and system, this tour de force is both well informed and uplifting, full of practical advice and guidance rooted in Tom’s front line role leading a school. You just know that what he talks about will be useful. 

				From a purely personal perspective, I learnt so much from this book. I had never heard of the idea of Gemba walks or the concept of Jidoka. Intrigued? Then you had better start reading – you’re in for a treat!

				Andy Buck

			

		

	
		
			
				A NOTE FROM THE ILLUSTRATOR
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It has been a great pleasure to work with Tom on Wholesome Leadership. Our partnership has developed far beyond simply choosing and creating the illustrations.

				This is the book that I would have loved to read as a deputy or head teacher. Management books can be either rather dull or too celebratory of personal successes. By contrast, Tom’s book strikes a very human tone that is both touching and effective. His weaving of evidence, theory and personal accounts is humble and authoritative at the same time. While we have seen the inexorable rise of the generic manager – all targets and checklists – Tom’s writing and experiences are a wonderful antidote to managerialism that resonate with maturity and reflection.

				His interviews are full of practical wisdom, covering a wide range of perspectives from a talented collection of practitioners. They alone are worth the price of the book. 

				Throughout the book, readers will sense the vocation and professionalism of Tom’s approach to leadership.

				Oliver Caviglioli

			

		

	
		
			
				PREFACE

								 

[image: p5.jpg]

								 

Education remains the answer to many of the world’s questions and problems in this extraordinary and volatile 21st century. 

				With many different influences competing to blow the educational winds in the direction of political, commercial and ideological interests, authenticity of school leadership has never been more important. 

				Governments and ministers come and go; industries and businesses rise and fall; while high-powered voices in the system ebb and flow, along with their respective ideologies and hobby horses. Within this unpredictable and fluctuating educational narrative, school leaders must find the courage and integrity to do what is right for our young people.

				At the heart of this, we should remember the primary purpose of education: education itself. Yes, there are other purposes, such as gaining qualifications and skills for future employment or preparation for adulthood; but these are secondary to the entitlement of future generations to a rich and wholesome education which, in itself, enriches lives, develops minds and advances society.

				There is no more important job than the role of ‘teacher’ and fewer more fulfilling places to work than a well-run school.

				Never has it been more important for good people to become or remain school leaders.

				Tom Rees
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				For teachers everywhere.

				Never wish the days away, 
One day we’ll wish for them all back.

			

		

	
		
			

				INTRODUCTION
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				Does the world need another book on education?

				This is a question I have asked myself many times; after all, a wealth of wisdom and opinion has already been published in books, articles and blogs, alongside the ongoing conversation that social media now offers us. There are four reasons why, in the end, I came to believe that Wholesome Leadership was a book worth writing:

								 


						Leadership shortage 

				

				Despite the critical importance of effective school leadership, recruitment and retention have reached crisis point. Recent research tells us that England already has a shortfall of 2,000 to 3,000 leaders in the system; that half the existing leadership pool is likely to leave the profession in the next six years; and that by 2022, England could require 19,000 new school leaders.1 This could have catastrophic effects for an education system already fragile from stuttering structural reform. We must do more to attract teachers and professionals into the business of running and improving schools. We must think more carefully as to how we can keep them in these roles for the long term.

				
						Breadth of the role

				

				School leadership is a complex affair; yet training and development for leaders is often patchy, missing many essential points. Given the variety of hats that leaders wear each day, it is vital that the nuances are understood more widely, and that the role is not reduced to simplistic models of leadership that are not always transferable into school settings. This book presents a holistic leadership model for schools through the four domains of Heart, Head, Hands and Health to capture the breadth of leadership required in our schools. 

				
						Practical help

				

				So often, what is written and presented about education is academic, journalistic or influenced by politics and ideology which overlooks the important practical help that school leaders need. Having spent the last 17 years of my life as a school leader, I have learned much from successes and failures, the people I have met and the things I have read. The examples and approaches in this book are real and drawn from my experience as a teacher, school leader and parent of three. It was written over nine months while spending my days running a primary school and leading school improvement across a number of other schools. Wholesome Leadership is written about life on the front line, from the front line; it is honest and I hope it is helpful.

				
						A primary voice

				

				I write from a primary school perspective, although I believe that many of the leadership principles and approaches presented in this book are transferable across wider educational settings. Our system is awash with powerful voices and influences from secondary and higher education; we need to balance this so that the challenges and opportunities within primary education can be better understood. I have always believed that children’s formative years afford the greatest potential for us to affect their lives for the better. I am a primary head and I write unashamedly from this view, with all the inevitable biases this brings.

								 

Give me a child until he is seven and I will show you the man.

				Aristotle

							 

	Wholesome Leadership

				This book is intended as a companion for school leaders at all levels. Whether you are an experienced senior leader, a school governor or new to a middle leadership role, my hope is that you will find plenty to make you think within these pages.

				Leading in a school is complicated. It requires us to know enough about many different issues and to be able to spin different plates without allowing the most important to come crashing down. No two days are ever the same in a school; and while this daily cut and thrust is demanding, for many it is the variety that keeps us in the job. 

				After the first two introductory chapters, this book is organised into the four sections of the Heart, Head, Hands and Health, each of which contains three chapters. Each chapter features research, advice and approaches, alongside some of my own experience and ideas and an interview with someone who has significant relevant expertise or experience. I am indebted to the interviewees for their insight and am sure you will enjoy their contributions!

				Although I have primarily used the term ‘leaders’ within this book, this is not to neglect the importance of the managerial and operational functions of the role. Schools stand or fall by their operational effectiveness, and the effort made just to keep a school running on a daily basis should never be underestimated. Operational tasks are always a focus of the wholesome leader.

				If I have one hope for this book, it is simply that it proves useful for you in your daily life. 
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Wholesome leadership – a model for school leadership

				Writing about the spectrum of school leadership issues is difficult without some kind of model to organise them. Therefore my next job is to explain the different aspects of the ‘wholesome leadership’ model, which has three dimensions:

				
						breadth of leadership;

						reach of leadership; and

						depth of leadership.

				

				The breadth of wholesome leaders 

				Figure 1. H4 Leadership Model
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	The ‘H4’ model captures the breadth of leadership, acknowledging that successful leaders manage to lead with Heart, Head, Hands and Health. Each domain plays a vital role in developing effective and sustainable leadership, and must be developed carefully and in balance with the others. 

								 

The depth of wholesome leaders

				Within the H4 model, ‘depth’ refers to the substance and authenticity of leaders. I have adapted David Rock’s ‘Iceberg’ model,2 which shows that the observable aspects of leaders – such as their results and behaviours – are just the tip of the iceberg. Rock argues that while leaders often focus on results and behaviours, it is by delving beneath the waterline that they can make more significant connections with the people they lead. 

				The best leaders I have known achieve great results not because they micromanage behaviours of their staff or spend their lives obsessing over how to improve outcomes in the short term, but because they focus on the root causes of the challenges they face. Leadership with substance and authenticity, connecting to the values, beliefs, emotions and thought processes of others, is a far more powerful and effective approach.

				As Andrew Morrish, former head teacher and CEO of Victoria Academies, often says: ‘If I’m going to improve KS2 SATs results, the last thing I’m going to do is focus on KS2 SATs results.’

				Although school leaders often spend time in the spotlight, the depth of their leadership is often demonstrated in the moments when no one is watching. It is at these times when decisions and actions affecting others are often made, and when the integrity and authenticity of decision-makers are tested. Only the individuals themselves will ever know the true extent of their integrity.

				Figure 2. The ‘Iceberg’ model
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The depth of leadership in our system is of critical importance – particularly as we often find ourselves playing a game which rewards the wrong things. It is all too tempting to make short-term decisions in the name of chasing league tables or Ofsted grades at the expense of more important and fundamental responsibilities to society such as inclusion, supporting the most vulnerable and establishing a broad and rich curriculum. Our education system relies upon authentic leaders avoiding these potentially career-enhancing temptations to make the right decisions for the right reasons.

				In the end, if we want to look back at our lives and know that we made a positive contribution to the world, then the authenticity with which we lead is important.
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*Google Dictionary

								 

The reach of wholesome leaders

				The three ‘reaches’ of leadership define different arcs in which we make an impact: self, school and system. These capture how successful leaders combine an investment in themselves alongside a commitment to improvement in their own schools and beyond their own gates – making a contribution to other schools and the wider education system.

				Self: The saying goes that ‘There’s no ‘I’ in team; but there is a ‘me’ if you look closely enough.’ Initially, leadership is very much a personal thing, requiring us to develop the knowledge, skills and resilience to do the job properly. It can also rely on us getting over ourselves, shaking off some of the hang-ups that we might have acquired and becoming aware of our own strengths and limitations. Even when leaders become experienced and proficient, it is important to maintain a state of continuous self-reflection and personal development. Without this, there is a risk that fresh challenges become stale and the reservoir of energy required to do the job becomes depleted. 

				School: Leadership in the main is a selfless business and our main focus will usually be beyond ourselves and centred on the schools in which we work. The best leaders are those who are service driven, putting the genuine and long-term interests of their organisation above all other peripheral and personal goals. At the heart of most successful schools is a group of leaders who have a heartfelt commitment to their role, which is more than ‘just a job’. This drive for continuous improvement must be checked or wellbeing and self-preservation can be compromised.

				System: As we grow as leaders, we can start to contribute to the wider educational landscape. This may involve collaborating with teachers from other schools, supporting another school or playing a role in a multi-academy trust (MAT). Work across the system can also be as straightforward as sharing classroom practice or leadership efforts via a blog or with colleagues online. Many of the best professional development opportunities across schools have arisen through this less formal route in recent years. 

				In the last five years, the narrative of a self-improving system has become a reality, with leaders playing a much more central role in organisations such as MATs and teaching schools, and in school-to-school support arrangements. The ‘system’, as this final reach, is where our greatest impact can be made, as our ideas and practice have the potential to reach beyond the gates of our own organisations.

								 

The best way to find yourself is to lose yourself in the service of others.

				Mahatma Gandhi

								 

Figure 3. The three leadership ‘reaches’: self, school and system
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	Endnotes

				1. Future Leaders, Teach First, Future Leaders, ‘The School Leadership Challenge: 2022’ (November 2016)

				2. Rock, D, Quiet Leadership: Six Steps to Transforming Performance at Work (HarperCollins, 2007)

			

		

	
		
			
				PLANNING FOR LASTING CHANGE

								 

Five Fives – Action planning for lasting improvement…

				At the end of each chapter, you will find one of the ‘Five Fives’ planning tools to support your thinking as to how you can develop this topic towards long-term and lasting change. Within it, there is space for you to make notes on the different issues that are discussed in the book to help you plan the jump from ideas and theories into embedded practice.

				The ‘Five Fives’ planning approach is one I’ve developed with schools and leaders. Its purpose is to help avoid fads and false starts by thinking about different actions at different future stages, to help bring about change which is carefully-planned, well-implemented and sustained. It can also be used as a way of agreeing timescales for actions following review processes or when giving feedback.
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Example: Five Fives grid for planning change in feedback and marking 

				This is an example of a Five Fives plan written from the perspective of a deputy head teacher on the train home from visiting another school, having seen a new ‘minimal marking’ policy in practice and being introduced to a number of ideas and further reading. 
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				* Christodoulou, D, Making Good Progress? The Future of Assessment for Learning (Oxford University Press, 2017).
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				THE CHALLENGE

							 

	A few years ago, we built an extension on the back of our house. It was a big project and at one point we had to move our family of five to live with my parents for what we thought might be a fortnight and ended up being three months. With Adele (my wife) having spent hours watching Grand Designs and my natural assumption that I had the skills and knowledge to be able to take on such a task, we decided to manage the project ourselves, with most of the work carried out by a builder friend.

				It was an exciting yet stressful time, which inevitably took considerably longer than planned and cost more than we could afford. The stress of trying to manage the project and help with the manual labour at weekends and evenings was compounded by preparation at school for an Ofsted inspection. Simon de Senlis Primary had been (rightly) judged as ‘Requiring Improvement’ 18 months previously, shortly after I was appointed as head, and we knew we would be re-inspected at some point in the summer term. While all logical thinking assured us that the outcome would almost certainly be positive, there is always an element of doubt and a great deal was riding on it. I felt that our staff and community really needed the public stamp of approval to recognise all the improvements that had taken place.

								 

Built to last?

				Although it was difficult, there were some therapeutic benefits to living this dual managerial role of school leader and site manager. Seeing our dreams become a reality was both exciting and rewarding; lifting blocks and sweeping up in the evening offered enforced escape from the all-consuming world of ‘Ofsted readiness’; and watching different tradesmen at work provided a welcome and refreshing new perspective to life. One memorable observation was of the confidence exuded by the many tradesmen as they carried out their different roles. The bricklayers knew that with a four-to-one mix of sand to cement, one inch of mortar would be enough to hold the blocks and bricks together securely; the carpenters knew that two-inch screws would keep the doorframes firmly in place; and the electrician slept well at night, knowing that once he had tested the circuits and tightened the final screws, his work was done.

				I was so envious of this certainty that the job was ‘done’. Why is it that tradesmen can drive home confident that their work for the day has been completed, while teachers up and down the country spend their lives worrying about whether their different approaches are working, continually trying new initiatives to make learning stick? And while I was having restless nights about whether teaching was really improving in my school, I didn’t once wake up panicking in the night over whether my newly renovated house would fall down.

				Over the six months or so that the project took, I must have watched between 25 and 30 workers come and go, all playing their separate roles. It amazed me how clearly defined their methods were; how there was no real debate or discussion about which approach would be better than another. Don’t get me wrong, they still moaned a lot about how tired they were and blamed the previous workman for anything that went wrong; some days it looked as though nothing had progressed at all. But in their eyes, there was no sense of ‘Did we get it right today?’ as they packed up their tools at the end of the day.

								 

An inspector calls...

				And then Ofsted came and everyone put on their best clothes and shoes and did their thing. We stayed late at school for two days, working harder than ever, and abandoned our families to make sure that we could answer any conceivable question or possible line of enquiry. The stakes are high with these inspections due to the public nature of the reports and the months of anticipation. There were many brilliant teachers in the school, yet despite their commitment and loyalty, the school had never been graded ‘Good’ by Ofsted in the eight years since it merged from lower to primary school. In another school or another context, many of these teachers would have been held up as bright lights in the local area and could have been advanced skills teachers or specialist leaders in education; I wanted this inspection to give confidence to these staff to spread their wings and fly in the future.

				Meanwhile, at home, the building inspector came to visit. And I worried. But there was no sense of panic among the builders or concern that if it went the wrong way, this could be part of a career-defining disaster. After all, they had invited him along in the first place to check their work. The building inspector duly arrived with his tape measure and checked that the roof insulation was of the right thickness and the windows were set at the right depth, then got back in his car and drove off. A relief for me, but otherwise just another normal day applying processes that everyone knows work when building a house.

				Back at school and after two days, I smiled and waved off the inspection team from the carpark. If an inspection has gone well, the walk from the farewell handshake with the inspectors down to the staffroom to share the feedback with your staff is a lovely moment to savour. Nice things were said and written; we opened the bubbly and celebrated and enjoyed all the stories that inspections always bring, reflecting proudly on the journey over the last two years. But amid this sense of accomplishment and elation, what was most evident in our language and behaviour was the feeling of relief. Relief that it was over; relief that the worst-case scenario behaviours that week had not taken place in front of an inspector; relief that the inspectors were not the kind of rogue and blinkered mavericks that everyone fears.

				What became clear to me in this brief dual life as head teacher and building site manager was that while we have worked out how to build houses that can stand for centuries, we still lack a shared understanding and confidence of ‘what works’ in our schools. And while many people you meet make loud and confident claims about what great learning looks like, they are often wrong.

								 

Learning is invisible

				So why is it so difficult? We have been teaching children in formal state education for well over 100 years now. Surely we must have worked out the right approaches to use in schools, so that we can get on and do the right things? 

				At the heart of this conundrum lies one of the biggest challenges for all of us involved in education: we can’t see learning. Although there are many different definitions of ‘learning’, it is widely accepted that this is something that happens in the brain as information transfers from working memory to long-term memory and is then applied in different situations. Learning, therefore, is invisible.

				And because we cannot see learning happening, we rely on signs that we associate with good learning to make judgements about when and where it is taking place, or ‘proxies for learning’. Typically, such proxies are visible and therefore easy to check or measure; they can be outputs – such as assessments, tests and work in books – or inputs, such as planning, certain teaching approaches and types of learning activities. Either way, these proxies for learning can become the basis of expectation and accountability in schools and often find their way into checklists, minimum expectation documents and lesson observation sheets for leaders or managers to check.

				All of this at surface level sounds reasonably sensible: leaders should check that the right things are happening in the classroom, just as site managers and building inspectors should check that the screws are being used in the correct way and the concrete in the foundations is the specified depth. But research conducted in recent years has made us question the validity of many classroom inputs as reliable proxies for learning. Learning styles, lengthy written comments for marking, use of mobile technology in the classroom, three-way differentiation in each lesson, writing ‘WALT’ (‘We are learning to…’) or ‘WILF’ (‘What I’m looking for…’) on the board are all examples of things which have been encouraged or insisted upon in schools even though their effectiveness is disputed by research.

				In his inaugural lecture at Durham University, Professor Rob Coe said the following: ‘Much of what is claimed as school improvement is illusory, and many of the most commonly advocated strategies for improvement are not robustly proven to work. Even the claims of school effectiveness research – that we can identify good schools and teachers, and the practices that make them good – seem not to stand up to critical scrutiny.’1

				The challenge of understanding when good learning is taking place is significant and we cannot simplify it or rush it. To use Captain Blackadder’s phrase, understanding which strategies are effective is as hard ‘as finding a piece of hay in an incredibly large stack of needles’. We must take more care to draw useful and reliable inferences from the outputs of assessment, and more critical evaluation should take place of different inputs if we are to move towards a better understanding of ‘what works’ in schools.

				However, this important evaluative and analytic type of school improvement activity is not yet common practice – partly due to the operational challenges that come with running buildings that house hundreds of children, but also due to the chaotic and volatile nature of our education system and the unhealthy relationship with accountability that has been normalised across our schools.

								 

Stormy waters

				The current education system is prone to poor policy decisions by design, starting at the top. The Education Secretary wields significant power and influence over schools, with the ability to make sweeping changes to how they are funded, organised and run. Even former Education Secretary Michael Gove has been quoted as saying, ‘I do think that education secretaries do have too much power.’2 But this power is short lived: the average time in office of the 30+ secretaries of states since 1944 is just over two years. With the impact of education policy likely to take years to reveal itself – and often decades before it becomes realised across society – it is easy to see how legislation is made without proper accountability. In effect, this system affords as much stability as a school that has had a change of head teacher every two years for the last 70 years.

				A further problem with policy making is that it is often heavily influenced by political ideology or personal political power, or bargained off to keep others happy within the same political party, rather than focusing on genuine improvements in education. In the last 10 years alone, we have seen radical changes and occasional U-turns to policies such as infant school meals, proposed grammar schools, free schools and full-academisation. These high-profile debates all cause uncertainty and create additional work in schools, while avoiding the important question of how to improve teaching across the country. 

				David Laws, former schools minister and current executive chairman of the Education Policy Institute, has talked openly about the poor quality of policy making from his time at the Department for Education (DfE): ‘A lot of decision-making is not based on evidence, but on hunch. I had little coming to me from civil servants that presented the latest academic evidence. Too often, they just serve up practical advice about how the minister can do what he or she wants. But politicians are prone to make decisions based on ideology and personal experience.’3

								 

Confused governance

				Lines of accountability are in a mess nationally, as the role of local authorities in school improvement has diminished due to the academies programme and the regional school commissioners (RSCs) have become established in overseeing the performance of academies. Ten years ago, local authorities assumed responsibility for governance and HR as the employer for most schools, and were also accountable for school improvement and providing continuing professional development (CPD). Today, a more complex web of accountability exists, with MATs, local authorities, RSCs and dioceses now holding different responsibilities for the governance of schools. 

				This ever-changing landscape means that very little educational policy has a chance to be embedded on the ground. School leaders are often too busy implementing knee-jerk reactions to different policy changes to remain focused on the important business of curriculum, teaching and learning. 

				The way that schools are held to account is also problematic and riddled with inequality. In my view, the existing system of high-threat inspections by Ofsted with an over-reliance on crude published data has become more a part of the problem rather than a solution to improving education over the last 20 years. While I believe that there is a need for a regulatory body and acknowledge recent efforts to shift the inspection rhetoric, the current Ofsted framework remains unfit for purpose and needs more radical reform.

				It is impossible to talk about educational challenges without also highlighting the issue of school funding. While undoubtedly there are examples of where money has been wasted within education in years gone by, there is simply no fat left to cut in schools. Rising living and pension costs within these austere times are making it almost impossible to set balanced budgets in schools anymore without making unacceptable and sometimes dangerous compromises to provision. It feels like we have forgotten that education is an investment, not an expense.

				The impact of these different challenges is that schools now sail in stormy and often unchartered waters. They have become far more complicated places to manage than they should be with further symptoms such as teacher recruitment and retention now reaching crisis point. 

			  The importance of authentic and wholesome leadership has never been more important.

							 

	It is the set of the sails, not the direction of the wind that determines which way we will go.

				Jim Rohn

								 

Endnotes

				1. Coe, Prof R, ‘Improving Education: A Triumph of Hope over Experience’, inaugural lecture at Durham University, 18 June 2013,  www.cem.org/attachments/publications/ImprovingEducation2013.pdf

				2. Michael Gove interview with Anthony Horowitz, The Spectator, March 2014. www.spectator.co.uk/2014/03/the-disturbing-certainty-of-michael-gove/

				3. Wilbey, P, ‘David Laws: The quality of education policymaking is poor’, The Guardian, 1 August 2017, www.theguardian.com/education/2017/aug/01/david-laws-education-policy-schools-minister-thinktank-epi
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				ANOTHER TEACHER…

												 

Everyone’s story offers insight as to why they think and behave the way they do. Our previous experiences inevitably form the lens through which we see life and inform the biases we hold. I find this is particularly true in education, where – even at the highest level – debate and discussion are full of personal (often emotional) anecdotes and experiences. We are all products of our past.

				Mine is no rags to riches tale – ‘son of two teachers becomes head teacher’ hardly classes as social mobility – but there were enough twists and turns along the way that I almost fell off the edge a few times. I hope this is not too self-indulgent…

			   

				Early days

				My early childhood memories of school are vivid. I remember my first experience of using the ceramic trough urinal in the reception toilets at Earls Barton Infant School, the aeroplanes on the hand-knitted jumper of a boy who sat next to me on the carpet on my first day and the boiled sweet jar in the head’s office that you were allowed to choose from for every third library book you finished. I also remember the shock of being smacked on the hand with a ruler in my first year at school – a rare hangover from the days of corporal punishment in school – no doubt for talking too much.

				As is the case for many, my school experience would be best summarised as ‘mixed’. Some wonderful teachers, achievements and experiences on one hand balanced out the mistakes, mediocrity and missed opportunities on the other. 

				My predominant memories of the classroom are ones of restlessness and frustration. I still feel the physical sensations that accompany these memories from over 30 years ago. As I write these words and picture the images of 1980s classrooms, my feet are crossed, rubbing together tensely, I am forced to stretch my fingers and arms and notice my teeth clenched. I want to misbehave!

				And I also feel these emotions and physical sensations today when I visit lessons or schools where children are not getting a good deal. I share the disengagement and frustration on children’s faces and in their body language as I remember what it was like to clock-watch and wish away the hours.

				But I also look back with a sense of great fortune at my childhood and much of my school life. I had some simply brilliant teachers along the way, whose expertise and commitment afforded me a precious collection of memories and experiences. Obsessions with good books; orchestra trips to play in French towns and villages; first sporting competitions; performing on stage; the thrill of our whole school becoming published authors; standing with the rest of the junior school cup-winning football team crying on our last day at school with Mr Blake. Such formative experiences shape our lives and I am grateful for the richness of mine.

				And it is the same buzz and tangible sense of excitement I remember from these childhood experiences that I am fortunate to feel on a daily basis as I watch great teachers and leaders working their craft in our schools or see young teachers developing their skills and confidence in the classroom. The breakthrough moments, the concerts, the academic successes, the camaraderie – the wholesomeness that is being a part of a great primary school.

				Two of my most influential teachers happened to be my parents: Mum was deputy head at the village junior school and Dad was head of music at the local secondary. As musicians, their impact reached far beyond the confines of the classrooms as they played their part in ensuring that music and the arts were alive and well in our local community. I say that now – of course, when you’re growing up, having your parents working in your school is a complete embarrassment!

				I blew hot and cold at secondary school. The classic underachieving ‘bright boy’ with an answer for everything, I frustrated my teachers (and parents) at times with a lack of application and rigour, and was generally dismissive of the importance of education. Despite this, I managed to achieve OK. I left as head boy, leader of the school orchestra and with a collection of sporting colours, including representing Northamptonshire at cricket.

				Like many 18-year-old boys leaving a Wellingborough comprehensive school in the mid-1990s, the last thing I wanted to do with my life was to continue in education. The possibility of leaving school and starting work was liberating. 

				And so it was that, much to my parents’ disappointment, I collected a mediocre set of A levels on results day, did not go to university and instead started a new life working in a builders yard selling bricks and cement, happily enjoying the daily banter and the opportunities that £100 a week could bring. There was only one thing I was sure of in life: I was never going to become a teacher. I had had enough of education, and the thought of following my parents, grandparents and great-grandfather into the profession was about as appealing as spending another year in the classroom.

			   

				Another teacher

				Naturally, then, within 18 months I had enrolled on a teaching degree in Leeds. I quickly fell in love with the treasures of working in a primary school through some fascinating school experiences in some of the most challenging areas. My ‘Road to Damascus’ moment happened while sitting on a pile of timber on a bleak February afternoon in the builders yard, picking splinters out of my numb fingers. The reality of hard work through a cold winter had brought about a dawning realisation that there was more I wanted to pursue in life.

				Training to teach in Leeds was a brilliant experience. My degree was in Middle Years, which took me to placements in primary schools across Leeds as well as a secondary experience in Doncaster. I have always had an affinity for Yorkshire – Mum grew up in Leeds and I have early childhood memories of my grandparents’ house next to Headingley Cricket Club, where my grandad spent many hours of his life – and I loved the diversity and vibrancy of Leeds at this time. I met a proper Yorkshire girl, Adele (she even pronounced Bradford as ‘Bratfud’ back then), and we started applying for our first teaching jobs together. I think it was around this point that someone pressed the fast-forward button on life and it all started to get very grown up very quickly. 

				I had a really enjoyable year as a newly qualified teacher (NQT) at Windmill Primary School in Raunds, getting used to the pace of school life and the hours of planning and preparation that were to become a part of my life (along with an introduction to the staffroom politics that can exist in a primary school). My induction to the profession began in the car park with a greeting of ‘Welcome to the madhouse’ cried through a window by my new mentor, and included a welcome from one of the more long-standing teachers with the sage advice that social lives were overrated anyway. I learned a lot at Windmill and although I was only there for a year, I still feel part of that school and have friendships there that have lasted all this time.

				At the end of the year, family circumstances took us back up to Leeds, where I spent three years working in Year 6 at a high-performing, multicultural city school – a complete step change to rural Northants. As well as the obvious differences within the local community, I was struck by the professional culture of the school: there was a real sense of drive and high expectation, and I learned so much from teachers of the highest calibre whom I still use as a benchmark for what ‘great teaching’ looks like.

				It was here that I fell into a leadership position – more through coincidence than design (more about that later) – and then was fortunate to be supported to get a post with Leeds City Council working as an advanced skills teacher (AST). Of all of the different acronyms that I have held, working as an AST was the most enjoyable and useful, as I had one day a week just to work alongside other teachers who, for a variety of reasons, needed some support in the classroom. It was great fun and really rewarding, and I learned so much from being inside the classrooms of other teachers in other schools.

			   

				Welcome to Holland

				It was at this point that Adele and I decided to get married and teach abroad. We both had a bit of an itch to travel and see the world, so we applied for jobs in Dubai. Our grand plan was to teach there for four or five years, travel the world in the holidays and come back with some money in the bank and a great suntan. But it didn’t work out like that. 

				It started brightly – we were young and DINKY (double income, no kids yet), and it felt so exciting living in the luxury and opulence of Dubai. Weekends were spent in the desert or at beach clubs, and evenings having dinner at one of the many five-star hotels. The school experience was really interesting and such a contrast to teaching in England. But all that glitters is not gold; and before long, we started to get glimpses into some of the exploitation and prejudice on which the city is built, seeing workers from India and Sri Lanka being treated in ways that felt alien to us in the UK. It started to feel a bit hollow – like a city still trying to find its soul – and I remember England feeling like a very ‘green and pleasant land’ when we returned in the holidays.

				And then along came Freddie – perhaps a bit earlier than was written in the life plan – and everything changed again.

				One of my favourite pieces of writing is called ‘Welcome to Holland’.1 It is written by the mother of a child with Down’s syndrome and describes the process of coming to terms with a child’s disability as getting on a plane expecting to go on holiday to Rome, but instead touching down to find out you have arrived in Holland. The author compares the experience of raising a child with a disability to the realisation and disappointment of not being able to see the Coliseum, gondolas in Venice and Michelangelo’s David, and learning to appreciate your new surroundings: ‘It’s just a different place. It’s slower-paced than Italy, less flashy than Italy. But after you’ve been there for a while and you catch your breath, you look around ... and you begin to notice that Holland has windmills and Holland has tulips. Holland even has Rembrandts.’

				Our arrival in ‘Holland’ came unexpectedly in the delivery room at Kettering General Hospital. Freddie’s almond-shaped eyes and a mother’s instinct gave the game away to Adele, who called it within seconds of his birth. We’d had no idea. 

				We returned to Dubai with our precious bundle and started our different life. But despite the best intentions of everyone, illness and complications with Freddie meant that a premature return to the UK was inevitable. 

			   

				If you spend your life mourning the fact that you didn’t get to Italy, you may never be free to enjoy the very special, the lovely things about Holland.

				Emily Perl Kingsley

								 

Leaving the desert

				After our time in the sun, I returned to deputy headship in Northamptonshire and experienced first-hand the challenges of working in tough communities without the kind of funding and support structures of the cities. Arriving with the confidence that I could handle difficult behaviour and understand high needs, it was a humiliating experience to start with, as my new class regularly wiped the floor with me. It was a tough but rewarding time, and a good reference point to remind me how difficult genuine school improvement is in communities that have been systemically failed by society over generations and whose challenges continue to be neglected and underfunded today. There are no magic bullets to solving these problems.

				And then somehow, in September 2008, I found myself standing outside the school gates of Little Harrowden Primary – a 30-year-old head teacher in a new Next suit brimming with enthusiasm, promise and naivety. 

				It was a funny time stepping up to headship. Having jumped successfully through the hoops of interview, I spent months dreaming, talking and planning about what it would be like. I met the staff, appointed a few new faces and duly delivered the most energetic training day of my life, making dreams and promises about the future. And then, at some point on the morning of the first day, the adrenalin faded. The nervy hustle and bustle with parents at the school gate was over, and after visits to see the children and teachers who were now officially ‘mine’ came a dawning moment of realisation at the magnitude of what I was now responsible for and the potential implications if I messed up: ‘What on earth do I do now…?’

				 

				The best job in the world?

				I think that in total, over the last 20 years, I have visited or worked in more than 100 schools in different countries and continents, learning something new from every teacher, classroom and setting along the way. I have been involved in some genuine successes, with many achievements I am proud of, and have worked with some of the most amazing people who carry out astounding work every day. I have listened to children sing and watched them perform on sports fields; celebrated successes that no one believed were possible; and had the privilege to stand at the front of the hall and lead assemblies with my school community. I will treasure the memories from these years forever. There is no other job like it.

				But alongside these great times have come testing challenges and spectacular lows. Dealing with death and tragedy within the school community, realising that a colleague was defrauding the school and trying to keep the school afloat under intense financial pressure are examples that spring to mind. Standing at the funerals of children, parents and colleagues is a reminder of the harsh reality of life and our fleeting existence. As well as these external tests, I have worked through my own challenges with the job, battling with periods of anxiety and experiencing complete burnout at one stage. 

				These days, though, I sleep well at night. I can look in the mirror and have confidence that I (mostly) know what I am doing and can handle (almost) anything that comes my way tomorrow. I no longer agonise over difficult meetings or conversations, and it has been a long time since I’ve panicked over what shirt I should wear on the training day or what the staff will think of me if I wear trainers rather than shoes. 

				Most importantly, I have learned that a successful career is of secondary importance to a happy family, and am more committed than ever to finding the right balance in life so that I can be a good enough dad to Freddie, Stanley and Ellen. 

				Ten years of headship have brought the richest experiences and challenges to my life. When I am grey and wrinkly, I hope that I’ll look back at these days with a warmth and appreciation. As Granddad used to say, ‘It’s all part of life’s rich tapestry.’

				 

				Endnotes

				1. Kingsley, EP, ‘Welcome to Holland’ (1987), www.our-kids.org/Archives/Holland.html.
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				FINDING YOUR LEADERSHIP VOICE
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It is January 2002 and I am in my second year of teaching in a thriving multicultural Leeds primary school, which has just survived an Ofsted inspection.

				In fairness, we did more than survive: to achieve ‘Very Good with Excellent Features’ was a pleasing and well-deserved outcome for what is a mostly brilliant school. In terms of the wellbeing and morale of the team, however, ‘survived’ feels like an accurate description. I have never experienced anything quite like it in terms of stress and anxiety in a workplace; but also the strong sense of camaraderie that the work has brought to our team. Despite the friction that exists between some, this is a group of people who all want the school to do well and are dedicated to their work. Late nights and weekends for most of October were tough but rewarding, and I have never seen the corridors and classrooms look so pristine!

				Here in 2002, for those too young to remember, an Ofsted inspection is more of an occupation than a smash-and-grab raid. A team of eight came to stay for the whole week and three months’ notice was given, which means that every plan, set of minutes, display and marking comment produced since September has been written primarily for external eyes. The process has taken its toll on the staff and two senior leaders have stepped down from the senior leadership team (SLT), leaving a vacant Key Stage 2 coordinator post for which no one has applied, despite two rounds of internal ads. 

				And so, despite my complete inexperience and lack of credentials or qualifications, I find myself in the head’s office expressing an interest in the role. 

				I have to build up the courage to go in and have the initial chat. The first time, I walk straight past her office and pretend I am going to the photocopier. On the second occasion, I do an about-turn, as though I have forgotten something back in my classroom. Finally, I knock awkwardly on her door and then mumble something about knowing that it is a bit of a long shot, but that potentially I could be better than no one at all and perhaps some of my experience captaining a cricket team might be useful.

				So somehow, after only 15 months of teaching experience and just three months at the school, I find myself responsible for a key stage full of experienced and highly capable teachers whose Yorkshire plain speaking and occasional abrasiveness (which I will come to love) are already proving a challenge. They know the politics, the families and the children better than me, and I get the feeling that some are enjoying seeing the enthusiastic new kid on the block flapping around.

				I have a job description that tells me what I need to do; but who is it that I’m supposed to be?
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Who are you?

				Although leadership is ultimately about influencing others, the starting point is to understand ourselves better. Building self-awareness is essential in ensuring that we understand what we want to achieve in our life and, most importantly, how we go about it. 

				I believe that the vast majority of school leaders come into the job with a clear sense of purpose; but without a sense of leadership identity to guide our daily behaviours and decision-making, it is easy to lose this focus. There are three important questions that we should ask ourselves along the way:

				
						Who am I?

						Who do I want to become?

						What do I want to be remembered for?

				

				Taking on a new role can bring a shift in self-perception and an adjustment in existing relationships, particularly for those who are stepping up a level in the same organisation. Inevitably, this can make the heart beat faster – we all want to prove to ourselves and to others that we can do a good job. New questions and doubts can creep into our daily thought patterns. Am I credible? Can I do this job? How should I talk? What should I wear? I’ll never be able to do that like him/her…

				For the self-aware, leadership can be a self-conscious business, especially when starting a new role.
								 

What do you stand for as a leader?

				At the heart of our everyday actions and decision-making lie our values and beliefs. These act as our moral compass that guides us in all we do. We often hear people talk about their values and beliefs as though they are interchangeable terms, but what do they mean and what is the difference between the two?
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Our values are likely to endure and stay with us for life: some things that I value specifically –such as honesty, hard work, cooperation and collaboration – are enduring and have not changed much throughout my working career. With experience and age, however, our values can evolve. Since having a child with Down’s syndrome, for example, I have more empathy for families affected by disability. Working in a school with particularly high levels of deprivation has likewise altered my values, making me think more compassionately about the difference that we can make to those in society with the greatest need.

				Our beliefs, on the other hand, are likely to change as we go through life and are presented with more experiences or evidence that changes our minds. As a child, I used to believe in Father Christmas, until at the age of around ten I was sadly presented with enough evidence to make me change my mind. I also used to believe that I would win the National Lottery and play cricket for England, until the reality of this not happening and rational thought eventually got in the way.
								 

Progress is impossible without change, and those who cannot change their minds cannot change anything.

				George Bernard Shaw
								 

Within schools, several of the beliefs that I have held over the years have also changed. Early in my teaching career, I believed that detailed daily lesson planning was a sign of being a good teacher. These days, I believe that experienced teachers don’t need to produce lengthy written plans to teach effectively. When the iPad came out, I believed that this would revolutionise the classroom (I think I wrote a blog post about them being a ‘game-changer’ in education); now I’m far less sure about their place in the primary classroom. 

				I also used to believe that leadership was something that you were either naturally good at or not. Now I believe that, like most things, leadership is developed through training, time and conscious practice. It is important to recognise that our beliefs can and will change throughout our lives, as otherwise we can find ourselves entrenched and resisting reason. At the end of this line are the leaders who are so defined by their beliefs that they become obstructive; where once they may have been part of the solution, they become the problem.

				The best leaders I know are defined by their enduring values and, while they may have strong and passionate beliefs, they remain open to change over time as they are presented with new experiences or evidence that contradicts their beliefs.
								 

Take a look at yourself and make that change

				When I was in my mid-20s, a good friend gave me a copy of Stephen Covey’s The 7 Habits of Highly Effective People1 at a time when I was struggling a bit with direction in my life. I was initially sceptical, as I had never read a self-help book in my life before; back then, Harry Potter and John Grisham were about all that was on my reading list. It might sound a cliché, but I think that book really did change my life. Although I have read lots of books about education and leadership since, I have revisited this one several times over the years – each time taking something different from it. One key theme is the ‘inside out’ approach: the concept that any change starts from within. Covey lists ‘Beginning with the End in Mind’ as one of his seven habits and it is a great way of thinking about our values and beliefs.
								 

I’m starting with the man in the mirror, I’m asking him to change his ways. And no message could have been any clearer. If you wanna make the world a better place, take a look at yourself and make that change. 

				Michael Jackson
								 

Try this visualisation exercise to help with this important business of working out what you stand for, adapted from Covey’s chapter on ‘Beginning with the End in Mind’. 
								 

Imagine your leaving party

						 


  
	  	Think ahead to the day when you finally retire from teaching. Picture the occasion in the school hall. Perhaps there are a few sandwiches and cakes on a table on one side, teas and coffees on the other. Imagine yourself mingling in the room with colleagues you have worked with over the years, family and friends. Now someone calls everyone to attention and a few key colleagues step forward to say a few words about you and your contribution. 

						Write down the names of a handful of people who you imagine might talk about you. Include someone you haven’t met yet.

						One by one, think about what you hope they will say and write down as many of the words and phrases that feel most important to you. Don’t feel embarrassed to write down praise or accolades – remember, the point of the exercise is to identify what you hope people might say, so this should be positive!

						Once you have a page full of phrases and words, circle or highlight those which are most important to you.

				
								 

These words that you have identified can then become the basis of your ‘to-be’ list – a much more significant list than the thousands of ‘to-do’ lists to which we can easily become enslaved. Once we can work out who we are or who we want to become, we can go about living and leading like that for the rest of our lives. 

				In the end, people will remember us for who we are more than what we did.
								 

Leadership styles

				The model set out in Table 1 explaining six different leadership styles is commonly used within schools and businesses, and was brought to prominence through Daniel Goleman, who is widely renowned for his work on emotional intelligence.2 Each style has a different impact on the emotional state of the organisation and the individuals within it.

				Goleman argues that self-awareness and intra-personal skills are critical and examines the effect that these different styles have on emotions in the workplace. Many of us can quickly think of managers or leaders we have worked with who lacked the ‘people skills’ to be effective in their roles. The most successful leaders are always those who have become adept and handling people well.
								 

Many people with IQs of 160 work for people with IQs of 100, if the former have poor intrapersonal intelligence and the latter have a high one. 

				Daniel Goleman
								 

Table 1. Goleman’s six leadership styles
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				Source: Leadership that gets results (Goleman, 2000)
								 

Question: Which of these leadership styles do you feel that you naturally fall into? Which do you recognise in other leaders? Which do you feel are most effective and why?
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initiatives to make learning stick?

At the heart of this conundrum lies
one of the biggest challenges for
all of us involved in education: we
can’t see learning. Although there
are many different definitions of
‘learning’it is widely accepted that
this is something that happens in
the brain as information transfers
from working memory to long-
term memory and is then applied
in different situations. Learning,
therefore, is invisible.

CHAPTER
PREVIEW

What became clear to me in this
brief dual life as head teacher and
building site manager was that
while we have worked out how to
build houses that can stand for
centuries, we still lack a shared
understanding and confidence of
‘what works’ in our schools.

A further problem with policy
making is that it is often heavily
influenced by political ideology

or personal political power, or
bargained off to keep others happy
within the same political party,
rather than focusing on genuine
improvements in education.

A lot of decision-making is not based on evidence, but on hunch.

I had little coming to me from civil servants that presented the
latest academic evidence. Too often, they just serve up practical advice
about how the minister can do what he or she wants. But politicians are
prone to make decisions based on ideology and personal experience.

David Laws
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ERULINGI Immediate action What small steps towards change can you take now?

5 Days Short-term action What actions or discussions can you take in the next week to
kick-start change?

L GO Short/Medium-term | What actions or follow-up meetings/discussions can you plan
actions/change for in the next half-term?

5Months RUELILRE What follow-up and follow-through activities do you need to
actions plan to ensure that the change isn't a flash in the pan?

5 Years Long-term change | What might your change look like in five years? What
structures, systems and processes will you need to adjust to
ensure lasting improvement that becomes embedded in the
fabric of your school and not just a passing fad?
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Authentic*

adjective: authentic

W of undisputed origin and not a copy; genuine.
“the letter is now accepted as an authentic document”
synonyms: genuine, original, real, actual, pukka, bona fide, true, veritable

W made or done in the traditional or original way, or in a way that faithfully resembles an original.
“the restaurant serves authentic Italian meals”

W based on facts; accurate or reliable.
“an authentic depiction of the situation”
synonyms: reliable, dependable, trustworthy, authoritative, honest, faithful; More antonyms: unreliable,
inaccurate

m (in existentialist philosophy) relating to or denoting an emationally appropriate, significant, purposive, and
responsible mode of human life.
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FIVE MINUTES: What immediate first steps can you take?

m Order Daisy Christodoulou’s book on assessment (Making Good Progress?)*.

W Check diary for next week's meetings.
W Add ‘marking update’ for initial discussion at SLT

FIVE DAYS: What short-term actions can you take in the next week to kick start or plan change?

Discuss current marking practices in conversation.

Plan time to read the Education Endowment Foundation’s ‘A Marked Difference’
Discuss marking approach with SLT.

Update teachers at staff meeting with initial thoughts from the visit to Abington Vale.

WEEKS: What actions or follow-up meetings/discussions can you plan for in the next half-
term?

W Read up on blogs from schools and teachers who are ahead of us on changing their marking
policy.

W Review staff meeting to discuss current practices and gather views of staff about strengths
and weaknesses of current practice.

m Create working party to start assessing different approaches to feedback from research.

FIVE MONTHS: What follow-up and follow-through activities do you need to plan to ensure that the change
is not just a flash in the pan?

m Take feedback from the working group on its findings and consider its recommendations for
changes to school practice.

W Provide revised guidance to all staff on marking approaches.
m Draft revised marking approach for new academic year.
m Write in marking/feedback specifically to next year's school improvement plan.

FIVE YEARS: What might your change look like in five years? What structures, systems and processes
will you need to amend to ensure that your change becomes embedded in the fabric of your
school and is not a passing fad?

M Adapt book scrutiny processes over the years.
m Change monitoring.

W Repeat annual marking/workload survey with teaching staff to monitor reported time spent
on marking.
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