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The Schools History Project


Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:





•  Making history meaningful for young people



•  Engaging in historical enquiry



•  Developing broad and deep knowledge



•  Studying the historic environment



•  Promoting diversity and inclusion



•  Supporting rigorous and enjoyable learning





These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.org.uk
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Introduction


Making the most of this book


Where this book fits into your GCSE history course


The course


The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B


(Choose one option from each section)






	Paper 1
1¾ hours

	

British thematic study




•  The People’s Health



•  Crime and Punishment



•    Migrants to Britain  








	20%






	
British depth study




•  The Norman Conquest



•  Elizabethan England



•  Britain in Peace and War







	20%






	Paper 2
1 hour

	

History around us




•  Any site that meets the given criteria.







	20%






	Paper 3
1 ¾ hours

	
World period study




•  Viking Expansion



•  The Mughal Empire



•  The Making of America







	20%






	
World depth study




•  The First Crusade



•  The Aztecs and the Spanish Conquest



•  Living under Nazi Rule







	20%
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The British thematic study


The British thematic study takes just one theme in British history and traces the way it has developed from about 1250 to the present day. The point of this type of study is to remind you of the characteristic features of life in Britain across all those centuries and to strengthen your understanding of how and why things change or, perhaps, stay the same.


As the table on page 2 shows, you will be examined on your knowledge and understanding of the British thematic study as part of Paper 1. You can find out more about that on pages 104 to 105 at the back of the book.


The table below shows exactly what the examination specification requires for this thematic study.
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Migrants to Britain, c.1250 to present


The specification divides this thematic study into four periods:






	Periods

	Learners should study the following content:






	Medieval Britain, c.1250–c.1500

	


•  The characteristic features of medieval Britain: an overview


•  Jewish communities and their expulsion from England in 1290


•  The diversity of migrant communities, including Dutch, Flemish and other European migrants


•  Attitudes towards migrants: official and unofficial responses












	Early Modern Britain, c.1500–c.1750

	



•  The European Reformation and the growth in world trade: an overview


•  Protestant refugees including Huguenots and Palatines


•  The diversity of other European migrants including Jews and Gypsies


•  Early African and Indian migrants to Britain including free Africans, ayahs and child servants












	Industrial Britain, c.1750–c.1900

	


•  Industrialisation and the growth of empire: an overview


•  Large-scale migration from Ireland and the growth of Irish communities


•  Lascars and the growth of Indian, Chinese and African communities


•  The diversity of European migrants including Italians and Eastern European Jews












	Britain since c.1900

	

•  World wars, the end of empire and Britain’s changing relationship with Europe and the wider world: an overview


•  ‘Aliens’ and refugees during the First and Second World Wars including attacks on ‘enemy aliens’, internment camps and the Kindertransport


•  Commonwealth migrants since the Second World War, including immigration legislation, racist and anti-racist movements


•  Economic migrants, refugees and asylum-seekers since the 1980s
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Issues and factors


Three issues are addressed consistently across the different periods. These are:





•  The reasons why people migrated to Britain



•  The experiences of migrants to Britain



•  The impact of migrants on Britain





Each period begins with an overview of life in the period. This will not tell you directly about migrants, but it helps to explain the issues that follow.


The specification also says you should be able to explain how each of five factors have affected migrants to Britain:





1. Britain’s connections with the wider world



2. Beliefs, attitudes and values



3. Government



4. Economic forces



5. Communications





The next two pages show how this book works.



How this book works



The rest of this book (from pages 6 to 97) is carefully arranged to match what the specification requires. It does this through the following features:
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Enquiries


The book is largely taken up with four ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.


The first two pages of the enquiry set up the challenge and give you a clear sense of what you will need to do to work out your answer to the main question. You will find the instructions set out in ‘The Enquiry’ box, on a blue background, as in this example.
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Record tasks


From that point, the enquiry is divided into four sections. These match the bullet points shown in the specification on page 3. You can tell when you are starting a new section as it will start with a large coloured heading like the one shown here. Throughout each section there are ‘Record’ tasks, where you will be asked to record ideas and information that will help you make up your mind about the overarching enquiry question later on. You can see an example of these ‘Record’ instructions here. They will always be in blue text with blue lines above and below them.
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Reflect tasks


At regular intervals we will set a ‘Reflect’ task to prompt you to think carefully about what you are reading. They will look like the example shown here.


These Reflect tasks help you to check that what you are reading is making sense and to see how it connects with what you have already learned. You do not need to write down the ideas that you think of when you ‘reflect’, but the ideas you get may help you when you reach the next Record instruction.
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Review tasks


Each enquiry ends by asking you to review what you have been learning and use it to answer the overarching question in some way. Sometimes you simply answer that one question. Sometimes you will need to do two or three tasks that each tackle some aspect of the main question. The important point is that you should be able to use the ideas and evidence you have been building up through the enquiry to support your answer.
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Closer looks


Between the enquiries you will find pages that provide a ‘Closer look’ at some aspect of the theme or period you are studying. These will often give you a chance to find out more about the issue you have just been studying in the previous enquiry, although they may sometimes look ahead to the next enquiry.


We may not include any tasks within these ‘closer looks’ but, as you read them, keep thinking of what they add to your knowledge and understanding. We think they add some intriguing insights.


One very important final point


We have chosen enquiry questions that should help you get to the really important issues at the heart of each period you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 104 to 105.



Bones beneath our feet





[image: ]

An eleventh-century skull resting on the foundation stones of Westminster Abbey. In the background a pipe that was laid in Victorian times runs over the remaining compacted bones from which the skull was extracted.





A gruesome discovery


In 2015, builders working just outside the walls of Westminster Abbey in London made a gruesome discovery. They uncovered a pile of human bones that had clearly not been laid to rest in carefully prepared graves: they had been shovelled together and packed down tightly into the ground. Some, like the skull above, had clearly been struck with considerable force.


Archaeologists worked out what had happened. Between 1246 and 1250 medieval labourers extended and improved the abbey and created most of the magnificent building that we see today. After laying the enormous foundation blocks you can see in the picture, they dug up the nearby graveyard and used the earth, and everything in it, to level the ground around the walls. In doing this they disturbed about fifty graves. Rather than carefully re-bury the bones, they simply crushed them tightly around the foundation blocks, cracking the skulls with their heavy pick-axes.


All this work was done around 1250, just when this study of migrants to Britain begins. When scientists tested the skeletons that were packed tightly around the abbey’s walls, they discovered that they dated from around the year 1100. Although the labourers who moved the bones so roughly could not have known it, the skeletons may well have been the remains of migrants. The timeline on the next page helps to explain why. As it makes clear, our history is full of stories of people who were born elsewhere but who came to, settled and died in Britain. Their bones are beneath our feet.



A long story



Migrants from prehistoric times


The very first people to settle in Britain came at the end of the Ice Age. That was about 25,000 years ago when there was no English Channel. Hunters from what we now think of as continental Europe settled all over Britain and became the ancient ancestors of most people who live there today. Over thousands of years they began to farm the land and developed as separate tribes. They are often known as ancient Britons.


Migrants from the Roman Empire


Between 43 ad and about 410 AD, Britain became part of the Roman Empire. Although they controlled the land with their army, this did not mean that Britain was filled with Italians. The ‘Romans’ who settled in Britain or served there in the army came from all over the Roman Empire. There is evidence from burials and written tablets that both Roman soldiers and civilians had been born in the Middle East and north Africa. This reminds us that people in the past moved further than we might think and settled in places that we might not expect.


Anglo-Saxon and Viking migrants


The Roman armies left Britain around the start of the fifth century AD. From about 450 AD people from the lands that we now call northern Germany and Denmark invaded and then settled in England. Two of the main tribes were the Angles and Saxons and these settlers have become known as the Anglo-Saxons. They established their own kingdoms but these came under attack after 793 by Viking raiders. Over the next two hundred and fifty years they too came across the seas and settled in parts of Britain, changing the language and culture just as the Angles and Saxons had done before them.


Norman migrants


By the eleventh century, England had more or less settled into a single kingdom. In 1066, the last Anglo-Saxon king, Harold II, lost the throne when Duke William of Normandy won the Battle of Hastings and became King William I. Over the next few years, more and more French settlers moved to occupy England. Amongst the first to come were Norman priests who served in places of worship such as Westminster Abbey. When they died, they were buried in the nearby graveyard only to be dug up and used as builder’s rubble when the abbey was extended around 1250.
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A king supervises the building of a church. From a thirteenth-century manuscript. The king is talking to his masons (architects). One of the masons who was in charge of rebuilding Westminster Abbey for Henry III was probably a migrant from France.





Migrants since 1250


The rest of this book picks up the story of migrants to Britain who followed in the footsteps of all those mentioned above. It traces the story from 1250 until our own day to see why these later migrants came, what they experienced and what impact they have had on the nation.





1 England’s aliens



What part did migrants play in English life, 1250–1500?


Bristol – an English town in the 1450s


This is an artist’s impression of how the centre of Bristol may have looked around the year 1450. With as many as 10,000 inhabitants, Bristol was England’s third biggest town by that date. Ships were constantly coming and going along the River Avon between the town centre and the Bristol Channel, linking it with the rest of Britain and Europe.


For many visitors, the first view of Bristol was of the ships in the harbour, loading English cloth to be sold in Europe and unloading Spanish wines. People walking along the quayside would see faces from foreign lands and hear traders and sailors speaking French, Portuguese, Spanish, and Dutch as they went about their business. Most of these visitors would return to their country of birth once their work was done, but there were others born beyond England for whom Bristol would become their home.
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An artist’s reconstruction of Bristol





There were large numbers of Welsh and Irish residents in Bristol. Some of these spoke their own Celtic languages but most probably spoke English as well. Wales lay just across the Bristol Channel and had been ruled by English kings since 1283. In Bristol, the Welsh mixed with the English at all levels of society and met far less hostility here than they did in other parts of England. The Irish, like the Welsh, were officially subjects of the English king, but they were made to feel far less welcome. In 1440, they were even made to pay a tax that was imposed on all foreigners living in England. In this sense they were treated as ‘aliens’, the name given to anyone living in England who was born in a land ruled by another king.


The true aliens of Bristol were far fewer in number but they played their part in the town’s life. If you had lived there at the time, Dutch and Flemish families might have brewed the beer you drank, worked the leather for your shoes, tailored your garments, made the laces to tie up your clothing or created the gold jewellery you wore, if you were wealthy. There were even a few Scots here, despite the fact that Scotland was a completely separate nation at that time and was often at war with England. Many of Bristol’s aliens came from England’s other regular enemy, France. Quite a few of these used to live in Gascony, a region in the south west of France which was ruled by English kings for many years, until 1453.
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Reflect


Several groups of ‘aliens’ are mentioned on pages 8–9. From which countries did they come?
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Perhaps the most surprising of Bristol’s aliens were the blond haired boys who worked as servants for some of the town’s weavers. They came from Iceland. They had either been forcibly kidnapped or bought from poverty-stricken families by daring Bristol traders who had sailed far into the north Atlantic. Nearly all were given the surname ‘Iselonde’, meaning Iceland.
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The Enquiry


The heading of the section you have just read says that medieval Bristol was ‘an English town’. It was, but that is obviously not the full story. It had some very surprising foreign features. The surprises do not stop with Bristol. One historian who has done very detailed research into England’s population in the later Middle Ages says that wherever you lived in late medieval England, you were never more than ten miles from a migrant who had been born elsewhere. The English communities of that time were clearly far more mixed than we might expect. Like most things in history, the truth is more complicated than over-simple summaries or headings may suggest.


In this enquiry you will be learning more about the diverse mix of migrants that lived in England in the Middle Ages. At the start of each section you will be given some over-simple summaries. These summaries won’t fully reflect the fascinating, surprising and often alarming details that you will come across as you read this enquiry. Your challenge is to develop and improve the over-simple summaries so that they capture much more of the complexity and diversity of life in England between 1250 and 1500.


The enquiry is divided into three main sections:





•  Jewish communities



•  Dutch, Flemish and other European migrants



•  attitudes to migrants shown through the official and unofficial responses of the English people.





Before you tackle the simple-summary challenges, you will need to remind yourself of some of the main features of life in medieval England by studying the overview on pages 10 to 13.
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Medieval England: an overview
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Record


The next four pages summarise different aspects of life in medieval England. Read through them quickly and make a list of at least six specific features that you think may have affected the experiences of migrants to Britain at this time. Collect and explain your ideas in a table like this:






	Specific feature of life at this time

	How this may have affected the experiences of migrants to Britain
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1. The king’s lands


In 1250 the King of England ruled the lands shown in red on this map. These included the Channel Islands and Gascony. English kings once held almost half of France but had lost most of this land by 1215.


England also ruled the eastern coast of Ireland although it was very hard to control. People in England thought of it as wild and foreign.


Wales was conquered by the English in 1283 and it became part of the king’s lands, even though it kept its own language and culture and felt very different from England.


After conquering Wales, English kings tried to take Scotland but failed. The two nations remained bitter rivals for many centuries.


The kings of England shared most of their lands among lords and knights. These men were allowed to keep some of the wealth that came from farming and trade in the lands they held, but in return they had to ensure that the people who lived there were loyal to the English king.
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The lands of north western Europe in 1250
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2. The king’s powers


In this fourteenth century illustration an English king has just been crowned and is surrounded by his leading bishops and lords. The king ruled his lands as a servant of God and had great power to make laws and wage war. But he could not do whatever he liked.


During the Middle Ages, some English kings became involved in disputes with their lords which allowed the English people to gain certain rights that did not exist in other countries. They could not be imprisoned without a trial and, from 1295, wealthy representatives of the common people formed a ‘house of commons’ in Parliament. This gave them some say over the nation’s laws and taxes, although most power still rested with the king and the lords.


Medieval kings were always in need of more money from taxes. One of the best ways to increase their income was to encourage overseas trade as they could tax goods that came in and out of their lands.
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The coronation of Edward III. From a fourteenth-century manuscript
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3. Trade and transport



By 1297 the wool trade was creating over half of England’s wealth. High quality wool from English sheep was carried by ship to Flanders in the Low Countries where highly skilled Flemish weavers turned the wool into cloth. Other merchants then bought the cloth and took it by ship to places all over Europe. Improvements in ship design made journeys by sea safer and faster by 1500.


In the fourteenth century English kings tried to develop a cloth-weaving industry within England. They knew that taxes on the export of finished cloth would bring them even more money than taxes on raw wool. For this plan to work, they needed English weavers to learn the skills that the Flemish had mastered.


While wool had to be taken quite long distances to the ports, most other English trade was very local. Food and other goods such as clothing, pots and pans and simple furniture were carried by packhorses or in carts to market towns to be sold. These were journeys of about ten miles.
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Merchants in a northern European port. From a fifteenth-century manuscript
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4. The countryside


Most people in medieval England lived in villages and farmed the land. They can be seen here carrying out the backbreaking work involved. Each village had a lord of the manor who could make villagers work his own land for several days a year. Some villagers were freemen who each owned his own plot of land and house. Most were villeins, poorer peasants who worked for the lord in return for some land. Villeins were not allowed to leave the village to seek work elsewhere. Most people never travelled far from their village and so lived in the same communities for the whole of their lives. Labourers who did move from village to village seeking work were looked down on as vagrants, but most villages needed extra labour from elsewhere at times, especially when bringing in the harvest.
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Peasants at work. From a fourteenth-century manuscript
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5. Towns


Only about twelve per cent of the people in England lived in towns in 1500. London was by far the biggest of these, with a population of about 40,000. Townspeople included merchants, craftspeople, market traders and servants. Most people who lived in the towns were freemen which meant they could move elsewhere to set up their trade or craft in a new location. But that depended on whether that town’s guild would have them. The guilds were associations of merchants and craftsmen who controlled the making and selling of their products. They had great influence and opposed anything or anyone that they saw as a threat to their trade, including new arrivals who might provide competition.


Unskilled labourers did the dirty or heavy jobs that every community needed. Any stranger or a villein who had run away from his lord could become a freeman of a town if he stayed there without being caught for a year and day. Many tried to do exactly that. Most larger towns always needed new workers. Despite all best efforts, they were unhealthy places and more people died in towns each year than were born there, so every town needed newcomers if it was to thrive.
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