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			‘Before you start something new, review the old.’ 

			Paul A. Kirschner

		

	
		
			
Introduction

			I have written a lot about retrieval practice in recent years. Undeniably, it is a topic that interests me a lot. There are two reasons why I continue to be so passionate about retrieval practice: evidence and experience. Firstly, the research surrounding retrieval practice is positively overwhelming. It dates back over a hundred years and research continues to be carried out in classrooms and laboratories around the world. I aim to be an evidence-informed teacher and leader, accepting research cannot give us all the answers but it is also far too important to ignore. Secondly, my own classroom experiences have shown me the positive benefits and impact that regular retrieval practice can have on both the student and the teacher. I have seen increased confidence with my students as well as feeling more confident in myself as a teacher too. I have observed a clear improvement in terms of outcomes and results. I am convinced this strategy has a place in the classroom and it is not just me that thinks so, there continues to be widespread interest and enthusiasm around retrieval practice. 

			In my previous books, I have explored and discussed academic research as well as conducted interviews with leading academics in this field however, this book is quite different. It focuses simply on providing the classroom teacher with practical retrieval practice resources, ideas and tools that they can try, adapt and use in their lessons. There is a visual example of each resource as well as a brief explanation as to how it can be used in the classroom alongside some of my top tips. There are ideas in this book from my previous books too as I am aware not all readers will have read my other books. I am also aware there will be familiar readers too so I have ensured there are plenty of new ideas that can be introduced into classroom practice. 

			Due to the outbreak of coronavirus and its disruption with school closures and lessons becoming virtual, I have also included a range of free quizzing tools that can be used for online retrieval practice. Retrieval practice should take place every lesson, whether that is in the physical or virtual classroom. Thank you to all the teachers that have allowed their retrieval practice ideas to be included in this workbook. I hope you find this book helpful and useful. If you have any feedback or questions you can contact me on social media or via my website lovetoteach87.com.

		

	
		
			
Chapter 1: Retrieval practice tasks in the classroom

			Like many other teachers, I regularly start my lessons with a retrieval practice task. It has become an established routine in my classroom which has contributed to it being accepted and even expected by my students, adding to the low stakes element of retrieval practice. Whilst I do advocate starting every lesson, or most lessons, with retrieval practice I also want to stress that retrieval practice shouldn’t be limited to the start of a lesson. I haven’t encountered any academic research that states retrieval practice should be used at a specific point. It really can be used at any point in a lesson. 

			We need to strike the balance between allowing enough time for retrieval practice with meaningful feedback and reflection but also not let retrieval practice tasks hijack our lessons when we have new content to deliver. Fortunately, retrieval practice is very flexible and all of the tasks in this chapter can be adapted for different classrooms. When I found I was rushing feedback because too much time had been spent on a task, I decided to reduce the amount of questions. Regular review and reflection are key here. 

			My teaching mantra consists of taking an approach to planning and delivering classroom tasks that are low effort, high impact. The low effort refers to tasks that don’t require hours of cutting, sticking and laminating and can support teacher workload so that time and effort can be invested elsewhere, whether that be developing subject knowledge or having a better balance in our lives. The high impact refers to student learning and this part is essential. I am an advocate for promoting a love of learning but I know previously my students have completed tasks that, on reflection, I would describe as engaging but empty – they didn’t have the desired impact on learning I intended. Tasks can be enjoyable and engaging but they must be effective when it comes to long-term learning. When you are implementing these ideas in your classroom keep in mind ‘low effort’ and ‘high impact’.

			

			
Big questions 

			[image: Example Big Question grid]

				
How it works: If you use ‘big questions’ or key/enquiry questions as part of your learning intentions shared at the start of a lesson then a useful idea is to revisit these later with a retrieval task. Learning intentions should be long term, after all it is only when time has passed that we can check if information has been learned and can be recalled from long-term memory. This can be in a grid or table format or simply just revisit one previous ‘big question’ and find out what students can or cannot remember. 
				


Top tips: Aim to focus and include ‘big questions’ that link in with the new material being introduced and taught in the lesson. Take the example above of the big questions referring to the Treaty of Versailles. The lesson it could be used in might include a big question about Hitler’s rise to power as, ultimately, the Treaty of Versailles contributed to that. 
				



			
Cops and robbers
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					How it works: The ‘Cops’ column is for students to write as much as they can from memory about a specific topic or previously covered material in a set amount of time – similar to a brain dump (see page 57). Once the students have had about four to five minutes to write as much as they can from memory they then have to complete the ‘Robbers’ section. This is where everyone in the class needs to get out of their seats and read their peers work, swapping and sharing their ideas and content. 
				

				
					Top tips: If you are using this activity with younger students you can add columns with subheadings to provide more structure and guidance in terms of what information students should be recalling. This is shown in the example on the following page and is credited to Emily Folorunsho for adapting the original Cops and Robbers activity. 
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EXPAND AND ELABORATE

			[image: Example expand and elaborate grid]

				
					How it works: The teacher provides a series of facts or statements linked to previous content taught. The students then have to expand on that statement using their own knowledge from memory. The statement acts as a prompt, but the students are encouraged to elaborate and include as much detail as they can. This activity has the potential to be adapted to use with quotations (explaining the meaning or context of the quote) and key dates (asking students to explain what happened in that year) or with key individuals and so on. 
				

				
					Top tips: 

					
							It can be a good idea to select examples to read aloud or perhaps show an example of a statement and the accompanying retrieval statement to model to students what is expected of them in terms of literacy, detail and explanation. 

							This can be used in MFL to develop and combine writing skills and retrieval practice.
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