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Dedication


Keith Randell (1943–2002)


The original Access to History series was conceived and developed by Keith, who created a series to ‘cater for students as they are, not as we might wish them to be’. He leaves a living legacy of a series that for over 20 years has provided a trusted, stimulating and well-loved accompaniment to post-16 study. Our aim with these new editions for the IB is to continue to offer students the best possible support for their studies.





Introduction


This book has been written to support your study of Prescribed subject 3: The move to global war for the IB History Diploma. This introduction gives you an overview of:





•  the content you will study for The move to global war



•  how you will be assessed for Paper 1



•  the different features of this book and how these will aid your learning.






1 What you will study


The period from 1931 to 1941 has traditionally been seen as a time in which three nations, namely Japan, Germany and Italy, worked to challenge other nations. In this decade, Japan’s military increased its control of its government, conducted two successive wars on China, and demonstrated the weakness of the League of Nations before leaving it and eventually attacking the USA, provoking the Second World War in Asia and the Pacific. Italy and Germany challenged the Great Powers of the time, France and Britain. Italy, ruled by an ultranationalist, sought empire and glory, while Germany, democratically achieving a dictatorship in 1933, worked to ensure its own security, obtain lost lands and become a Great Power itself.


All three nations worked against communism, left the League of Nations, and were opposed to British and French policies of containment. All three would provoke conflicts that led to the Second World War.


You will study the foreign policies, and domestic and ideological issues that contributed to these foreign policies, in two case studies.


Case Study 1: Japanese expansion in East Asia 1931–41






	  

	Chapter  1 

	Chapter  2 






	Causes of expansion:






	



•  Japanese nationalism and militarism in its foreign policies
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•  political and economic issues in Japan that affected foreign relations
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•  political instability in China that assisted in Japan’s expansion
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	Events of expansion:






	



•  invasion of Manchuria and northern China (1931)
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•  Sino-Japanese War (1937–41)
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•  Three Power/Tripartite Pact and the outbreak of war with the USA starting at Pearl Harbor (1941)
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	Responses to expansion:






	



•  League of Nations, including the Lytton Report







	  

	[image: ]






	



•  political developments in China, including the formation of the Second United Front
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•  international responses, including US initiatives and increasing tensions between the two states
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Case Study 2: Italian and German expansion 1933–40






	  

	Chapter  3 

	Chapter  4 






	Causes of expansion:

	  

	  






	



•  impact of fascism and Nazism on the foreign policies of Italy
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•  impact of fascism and Nazism on the foreign policies of Germany







	  

	[image: ]






	



•  impact of domestic economic issues on the foreign policies of these states
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•  changing diplomatic alignments in Europe, the collapse of collective security and the policy of appeasement
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	Events of expansion:






	



•  Italian expansion in Abyssinia (1935–6), Albania (1939), entry into the Second World War (1940)
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•  German challenges to post-First World War settlements (1933–8)
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•  German expansion (1938–9), the Pact of Steel, Nazi–Soviet Pact and the outbreak of war (1939)
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	Responses to expansion:

	  

	  






	



•  international response to Italian expansion (1935–6)
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•  international response to German expansion (1933–8)
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2 How you will be assessed


The IB History Diploma can be studied at either Standard or Higher Level. It has three papers in total: Papers 1 and 2 for Standard Level and a further Paper 3 for Higher Level. It also has an internal assessment which all students must do.





•  For Paper 1 you need to answer four source-based questions on one prescribed subject. This counts for 20 per cent of your overall marks at Higher Level, or 30 per cent of your overall marks at Standard Level.



•  For Paper 2 you need to answer two essay questions on two different topics. This counts for 25 per cent of your overall marks at Higher Level, or 45 per cent of your overall marks at Standard Level.



•  For Paper 3 you need to answer three essay questions on two or three sections. This counts for 35 per cent of your overall marks at Higher Level.





For the Internal Assessment you need to carry out a historical investigation. This counts for 20 per cent of your overall marks at Higher Level, or 25 per cent of your overall marks at Standard Level.


Prescribed subject 3: The move to global war is assessed through Paper 1 and is the third of five prescribed subjects. Paper 1 will contain all five prescribed subjects and questions will be numbered 1–20. There are four sources and four questions for each prescribed subject. Sources are primary and secondary with most being in written form, although there is usually at least one visual source as well.


Questions for Prescribed subject 3: The move to global war will be numbered as 9, 10, 11 and 12 in the Paper 1 booklet. The questions in this book follow the same numbering system. (There are no questions 1–8.)


Examination questions


The four questions on Paper 1 assess different skills and knowledge. You must answer all four and have one hour to do so. The question types are as follows:


Question 9: direct questions


Question 9 is worth 5 marks and has two parts, both of which test your reading comprehension abilities on two different sources. You need to answer both parts of the question by reviewing the source material and paraphrasing information from the sources. There is detailed guidance on how to answer question 9 on page 46. Examples of this type of question might be:


Example 1





a) What, according to Source A, was the importance of the Manchurian Crisis for Japan’s military?



b) What is the message conveyed by Source C?





Example 2





a) Why, according to Source B, did Germany reoccupy the Rhineland in 1936?



b) What is the message conveyed by Source D?





Question 10: value and limitations of a source


Question 10 is worth 4 marks and asks you to evaluate a source using the source’s origin, purpose and the content you are presented with.





•  The origin of a source is its author or creator. This might include the date, publisher and type of delivery, which could be a book, speech, propaganda poster or diary entry.



•  The purpose of the source explains what the author was trying to do, such as explaining the impact of an event or conveying a certain type of information.



•  The content of the source can indicate many things, such as the point of view of the author, evidence of some historical event or its interpretation or, in the case of a cartoon or other visual source, the audience that the creator wished to reach.





The values and limitations will vary according to each source. A value could be that the author of the source witnessed the event or is an acknowledged scholar. An example of a limitation could be that an author was involved in events and therefore may be less objective. You should try to explain at least two values and two limitations per source, although this may not always be possible. There is detailed guidance on how to answer question 10 on page 48. Examples of this type of question might be:


Example 1


With reference to its origin, purpose and content, analyse the value and limitations of Source A for historians studying international responses regarding Italy’s annexation of Albania.


Example 2


With reference to its origin, purpose and content, analyse the value and limitations of Source B for historians studying the effect of the Great Depression on Japan’s foreign policy.


Question 11: compare and contrast


Question 11 is worth 6 marks, and asks you to compare and contrast two sources in terms of what information they convey to historians studying some aspect of this prescribed subject. Comparing means that you explain the similarities between the sources, while contrasting explains how they are different. You should aim to have about three similarities and three differences. There is detailed guidance on how to answer question 11 on page 136. Examples of this type of question might be:


Example 1


Compare and contrast what Sources A and D indicate about Japan’s government in 1931.


Example 2


Compare and contrast what Sources B and C reveal about the importance of the Abyssinian Crisis for Germany.


Question 12: Essays integrating knowledge and sources


Question 12 is worth 9 marks and requires you to use all the sources in the examination, and to integrate them into an essay that also contains your own knowledge. There is detailed guidance on how to answer question 12 on page 183. Examples of this type of question might be:


Example 1


Using these sources and your own knowledge, discuss the extent to which you agree that the Ruhr Crisis was a failure for France.


Example 2


Using these sources and your own knowledge, explain why the League of Nations failed to intervene in the Manchurian Crisis.


The appearance of the examination paper


Cover


The cover of the examination paper states the date of the examination and the length of time you have to complete it: one hour. Instructions are limited and simply state that you should not open it until told to do so and that all questions must be answered.


Sources


Once you are allowed to open your examination paper, you can turn to Prescribed subject 3: The move to global war. There you will see four sources, each labelled with a letter. There is no particular order to the sources, so Source A could potentially be a map, a speech, a photograph or an extract from a book. Source A is no more or less important than Source B, or Source C or D. If you see square brackets, [ ], then this is an explanation or addition to the source by the creators of the examination and not part of the original source. Sometimes sources are shortened and you will see an ellipsis, three full stops (…), when this happens.


Questions


After the four sources, the four questions will appear. You need to answer all of them. It is better to answer the questions in order, as this will familiarize you with all the sources to be used in the final essay on question 12, but this is not required. Be sure to number your questions correctly. Do not use bullet points to answer questions, but instead write in full sentences when possible. Each question indicates how many marks it is worth.



3 About this book


Coverage of course content


This book addresses the key areas listed in the IB History Guide for Prescribed subject 3: The move to global war. The chapters start with an introduction outlining the key questions they address. They are then divided into a series of sections and topics covering the course content. Throughout the chapters you will find the following features to aid your study of the course content.



Key and leading questions


Each section heading in the chapter has a related key question which gives a focus to your reading and understanding of the section. These are also listed in the chapter introduction. You should be able to answer the questions after completing the relevant section.


Topics within the sections have leading questions which are designed to help you focus on the key points within a topic and give you more practice in answering questions.


Key terms


Key terms are the important terms you need to know to gain an understanding of the period. These are emboldened in the text the first time they appear in the book and are defined in the margin. They also appear in the glossary at the end of the book.


Sources


Each chapter contains several sources. These sources indicate the title of work, author or authors, editors where appropriate, publishing company and location, date of publication and which page or pages of that publication this particular source originates from. This source information is included so that you can locate and use these sources to further your own study of history. The sources have accompanying questions and are also used with the practice questions at the end of the chapters. The range of sources used will expose you to many different types of sources that you may find in the examination.


Key debates


Historians often disagree on historical events and this historical debate is referred to as historiography. Knowledge of historiography is helpful in reaching the upper mark bands when you take your IB History examinations. The key debates in Chapters 2 and 4 will help you to develop your understanding of historiography.


Theory of Knowledge (TOK) questions


Understanding that different historians see history differently is an important element in understanding the connection between the IB History Diploma and Theory of Knowledge. Alongside the key debates are Theory of Knowledge style questions which make this link.


Summary diagrams


At the end of each section is a summary diagram which gives a visual summary of the content of the section. It is intended as an aid for revision.


Chapter summary


At the end of each chapter is a short summary of the content of that chapter. This is intended to help you revise and consolidate your knowledge and understanding of the content.



Skills development


At the end of each chapter are the following:





•  Examination guidance on how to answer different question types, accompanied by a sample answer and commentary designed to help you focus on specific details.



•  Examination practice in the form of Paper 1 practice questions.



•  Suggestions for learning activities, including ideas for debate, essays, displays and research, which will help you develop skills needed for Paper 1 and a deeper understanding of the content.





These are all intended to help you develop the following skills in order to achieve examination success:





•  Source analysis. This book allows you to become familiar with the works of many historians and primary source material. It teaches you to analyse all types of sources and gives you the opportunity to review their strengths, weaknesses, origins, purpose, values and limitations.



•  Integrating sources into essays. Integrating sources into essays requires that you know how to write a good essay. This book gives guidance on writing good essays that integrate sources.





End of case study material


There are two case studies for Paper 1 prescribed subjects. At the end of each case study in this book you will find:





•  a full set of Paper 1 practice questions focused on each case study



•  a timeline of important events.





End of the book


The book concludes with the following sections:


Glossary


All key terms in the book are defined in the glossary.


Further reading


This contains a list of books, websites, films and other resources which may help you with further independent research and presentations. It may also be helpful when further information is required for internal assessments and extended essays in history. You may wish to share this list with your school or local librarian.


Internal assessment


A list of potential internal assessment questions for those students wishing to explore a particular topic in more depth.







Case Study 1


Japanese expansion in Asia 1931–41
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CHAPTER 1


Causes of expansion





This chapter explores Japan’s rapid progression in the late nineteenth and early twentieth centuries from an isolated, undeveloped state to a significant political and military power, especially in Asia. Much of this success was due to industrialization, a strong military and a tightly controlled political system. There were, however, fundamental flaws in the system that would lead to increasing military control of the state, the development of radical nationalism and calls for empire. You will need to consider the following questions throughout this chapter:





•  How did Japan develop into an ultranationalist state with a strong military?



•  How successful was Japan in creating an Asian empire?



•  How did Japan’s economic and political issues affect Japan’s government?



•  How did instability contribute to Japan’s domestic and foreign policy?






1 Japanese nationalism and militarism




[image: ]


Key question: How did Japan develop into an ultranationalist state with a strong military?
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Japan underwent major modernization in the late nineteenth century to become an ultranationalist state. The changes, part of the Meiji Restoration, were meant to protect Japan from foreign domination. However, modernization placed great stress on Japanese society, especially economic, and many Japanese people would eventually turn to the military to control the state’s economy, government and all policies by the early 1930s.
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SOURCE A
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[image: ] According to Source A, what is the role of Japan’s Emperor in the government?
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Excerpt from the Meiji Constitution (1889), translated as part of the Hanover College Historical Texts Collection, USA, located at: http://history.hanover.edu/texts/1889con.html.


Chapter 1. The Emperor


Article 1. The Empire of Japan shall be reigned over and governed by a line of Emperors unbroken for ages eternal.


Article 2. The Imperial Throne shall be succeeded to by Imperial male descendants, according to the provisions of the Imperial House Law.


Article 3. The Emperor is sacred and inviolable.


Article 4. The Emperor is the head of the Empire, combining in Himself the rights of sovereignty, and exercises them, according to the provisions of the present Constitution.


Article 5. The Emperor exercises the legislative power with the consent of the Imperial Diet.


Article 6. The Emperor gives sanction to laws, and orders them to be promulgated and executed.


Article 7. The Emperor convokes the Imperial Diet, opens, closes, and prorogues it, and dissolves the House of Representatives.
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The Meiji Constitution
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How did the Meiji Constitution organize Japan’s government and for what reasons?


[image: ]





The Meiji Emperor of Japan reigned from 1867 to 1912. This was a period of tremendous reform in Japan, including the abolishment of feudalism, industrial development and the creation of a parliament and modern governing systems. The Meiji Emperor declared Japan’s constitution, the first such legal document for the country, in 1889.


The Meiji Constitution, the work of a special group called the Privy Council, stated clearly that the Emperor of Japan was the head of state and that he was a divine individual. Government authority came from the Emperor and government ministers were responsible to him alone, not to the Diet, Japan’s newly created parliament. The military was allowed tremendous independence in this document, reporting directly to the Emperor and holding two cabinet positions in all governments.


The constitution required all laws and cabinet decisions to be agreed to by all ministers. This meant that if any one minister did not agree with a law or decision, they could simply refuse to sign. This would cause the government to collapse and new ministers to be appointed, or a compromise would have to be reached to accommodate demands of opposing ministers. This increased the power of the military in that they could essentially veto any government decision and could threaten to dissolve a government unless their demands were met.


The Diet


The constitution also created a parliament, called the Diet. This was composed of two divisions: an elected House of Representatives and an appointed House of Peers. The House of Peers was composed of nobility, high taxpayers, famous individuals and special appointments made by the Emperor. The House of Representatives was elected by those with suffrage which would eventually include all men over 25 years old. The House of Representatives could create and pass laws which then had to be approved by the House of Peers. If approved, these laws went forward to the cabinet of ministers for consideration. If the cabinet approved, the law went forward to the Emperor and the Privy Council for consideration and possible approval.



Education and loyalty to the state
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How did the education system promote nationalism and loyalty to the state?
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Modernized Japan required all citizens to attend school for four years; in 1903 this was expanded to six years. The stated purpose of compulsory education was to teach practical skills and the ability to problem-solve, although what it did achieve was increased literacy throughout the country. This led to people reading books, newspapers and journals, including those that criticized the state. Literacy was directly connected to increased awareness of government and its policies, and people’s growing opposition to many of these.
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SOURCE B
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[image: ] Read Source B. What is the ‘fundamental character’ of the Japanese Empire?
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Excerpt from The Imperial Rescript on Education by the Roy Rosenzweig Center for History and New Media, located at Children and Youth in History, https://chnm.gmu.edu/cyh/primary-sources/136.


Know ye [you], Our subjects:


Our Imperial Ancestors have founded Our [the Meiji Emperor’s] Empire on a basis broad and everlasting, and have deeply and firmly implanted virtue; Our subjects ever united in loyalty and filial piety [respect for elders and those in authority] have from generation to generation illustrated the beauty thereof. This is the glory of the fundamental character of Our Empire, and herein also lies the source of Our education. Ye, Our subjects, be filial to your parents, affectionate to your brothers and sisters; as husbands and wives be harmonious, as friends true; bear yourselves in modesty and moderation; extend your benevolence to all; pursue learning and cultivate arts, and thereby develop intellectual faculties and perfect moral powers; furthermore, advance public good and promote common interests; always respect the Constitution and observe the laws; should emergency arise, offer yourselves courageously to the State; and thus guard and maintain the prosperity of Our Imperial state; and thus guard and maintain the prosperity of Our Imperial Throne coeval with heaven and earth [for as long as heaven and earth exist]. So shall ye not only be Our good and faithful subjects, but render illustrious the best traditions of your forefathers.


The way here set forth is indeed the teaching bequeathed by Our Imperial Ancestors, to be observed alike by Their Descendants and the subjects, infallible for all ages and true in all places. It is Our wish to lay it to heart in all reverence, in common with you, Our subjects, that we may all attain to the same virtue.


October 30, 1890
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The Ministry of Education eventually altered the national curriculum, which now emphasized loyalty to the state, family and community. Students were instructed to value Japan’s special institution, the Emperor, his divinity and other aspects of Japan’s history and culture. The emphasis on Japan’s uniqueness was a huge factor in the development of ultranationalism, also called radical nationalism, which is closely related to fascism.


Offering oneself to the service of the state and protection of the Emperor was also encouraged. Teachers in training had to learn military drills as part of their teaching skills and, by the 1920s, students throughout the country were also required to participate in these. The special connection between the education system and the military would later greatly aid in the military’s popularity and eventual control of the political system.


The rise of radical nationalism
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What factors may have contributed to the rise of radical nationalism?
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Japan had a unique history and, alone among east Asian states, was never annexed to any European or American empire. These factors helped greatly in the creation and propagation of ultranationalism.


A special mission


Many politicians and philosophers believed that Japan was unique among world states and, as such, had a special mission. Some of the things that these individuals believed made Japan unique included:





•  It had an Emperor who was divine and descended from the Sun Goddess.



•  It had not been conquered by European powers or the USA.



•  It had an ancient history of being independent.



•  The vast majority of its people were Japanese and shared a common culture and history.



•  It was the only non-European state to defeat a European state in modern war (see page 19).



•  It was a major military and industrial power by 1920 and one of the most important states at the Paris Peace Conference in 1919, which dealt with the results of the First World War.
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SOURCE C
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[image: ] According to Source C, what were Japan’s people not to question?
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Excerpt from Fifty Years of Light and Dark: The Hirohito Era by the staff of the Mainichi Daily News, The Mainichi Newspapers, Tokyo, Japan, 1975, p. 11. Mainichi Shimbun, or Daily News, has been published since 1872 and is one of the largest media companies in contemporary Japan.


Hirohito was now the ‘God Emperor’ of the almost 2,600-year-old nation, being the 124th in line from the Heaven-descended ancestor called [Emperor] Jimmu. Although scholars found the early part of the Imperial lineage dubious, not a single one of the ‘beloved subjects’ was expected to question the ‘established’ godliness of the new Ruler of Japan.
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Philosophies developed that Japan not only was special compared to other countries, but should also remove all non-Asian dominance from the region. Since Japan was the only successful, independent modern state, then it was the mission of the Japanese to use these qualities to lead the rest of Asia. Nationalism developed into radical nationalism by the late 1920s. There were many elements to radical nationalism but essentially proponents opposed any policies or politicians that in their view weakened the Emperor and therefore Japan. To this end, assassinations and assassination attempts were a means of terrorizing officials into following and implementing their philosophies. Radical nationalism led to outright racism towards other non-Japanese in Japan’s Empire (see page 70).
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SOURCE D
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[image: ] According to Source D, what would free people from materialism and why?
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Excerpt from Emperor Hirohito and His Chief Aide-de-Camp: The Honjō Diary, 1933–36 by Honjō Shigeru, translation and introduction by Mikiso Hane, published by University of Tokyo Press, Tokyo, Japan, 1982, p. 25. Honjō was head of the Kwantung Army of Japan from 1931 to 1932 and later served as the military’s liaison with Japan’s Emperor until 1936. Mikiso Hane was an internationally renowned historian on Japanese history and a professor at Knox College in the USA from 1961 to 1992.


[Ultranationalist ideologist] Ōkawa Shūmei placed the emperor system at the core of his thinking, regarding it as the source of morality and religion. He emphasized the ‘way of the Japanese’ and the ‘Japanese spirit,’ which embodies ‘statism, idealism, the principle of combat and spirituality.’ ‘The Japanese spirit,’ in Ōkawa’s opinion was incompatible with ‘the Anglo-American democratic spirit which is the product of individualism, utilitarianism, hedonism, and materialism.’ A second Restoration was needed, Ōkawa asserted, to free the people from the oppression of materialism and unite the people and the Emperor. The uniqueness of Japan entitled it to become the leader of Asia …
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Growth of militarism


Closely connected to the philosophy that Japan had a special mission or destiny was that of militarism. In order to protect Japan, secure its colonial possession and dominate Asia, which might lead to confrontation with Britain, France or the USA, a large navy and army were required. The military had held a special place in Japanese society for centuries (see below), so the idea of a strong military was not an unusual one. The Meiji Constitution, for example, had also enshrined the special relationship between the military and the Emperor, with the military reporting directly to him (see page 11).


The military was a political force in Japan, holding cabinet positions in the government (see page 11). In this way, the army and navy were able to affect politics and ensure their growth and maintenance. In the late 1920s, as economic crises continued to weaken the civilian government, militarism became increasingly popular as it was tied to expanding the empire, which many hoped would bring economic relief and new lands to settle peasants (see pages 35 and 39).
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SUMMARY DIAGRAM
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Japanese nationalism and militarism
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2 Militarism and foreign policy
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Key question: How successful was Japan in creating an Asian empire?
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Japan had a long history of militarism. The pre-modern government of Japan had been a military dictatorship in which real authority rested with a shōgun; the Emperor was a symbol of national unity and was involved primarily in religious rites, rather than having any power. Industrialization, including the development of factories, railways, ports and international trade, strengthened Japan, allowing, and perhaps requiring, it to expand its empire to include neighbouring states and territories.


Militarism before the First World War
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What events resulted from Japan’s militarism in the early twentieth century?
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From the late nineteenth century, as Japan modernized and industrialized, its power to dominate and intimidate other nations grew. It acted on long-standing interests in countries such as Korea and engaged in other conflicts with Russia, China and Taiwan. The First World War was its opportunity to demonstrate its strength to the world, especially China and Germany.


Korea 1876–1905


Japan had long had economic and political interests in Korea, the closest neighbouring state. The Mongol Empire launched attacks against Japan from in the years 1274 and 1281, unsuccessfully. Japan invaded Korea in the late sixteenth century but was forced out by Korean and Chinese armies. By 1876, Japan had enough Western military technology and a new desire to export its manufactured goods that it was able to force Korea to sign the Japan–Korea Treaty (1876), also known as the Japan–Korea Treaty of Amity or the Treaty of Ganghwa Island. This document stated:





•  Korea was no longer a tributary state to China.



•  Japanese citizens could not be arrested or tried in Korean courts.



•  Korea could not impose any restrictions on Japanese trade.



•  Japan was allowed the use of three ports for its exports.





In 1884, supporters of Japan overthrew Korea’s government briefly in a coup d’état. A counter-coup was launched against this new government and supported by Chinese troops. It was clear to other states that Korea was unable to defend itself from other countries and, in 1885, Britain took control of a Korean port city. In 1894, a major peasant revolt erupted against the Korean government, partly in response to the presence of Japan in the country’s affairs. When the Korean government asked China for assistance, Japan declared that Korea had violated the Japan–Korea Treaty, and occupied the capital city with 8000 troops. It installed a government and assassinated its main opposition leader, Empress Myeongseong, in 1895. Japanese interference in Korean affairs led to war with China.


First Sino-Japanese War 1894–5


A long series of events, primarily over Japan’s interference in Korean affairs but also including assassinations, bans on Japanese imports in China, and other issues, caused increasing tensions between Japan and the Qing Dynasty of China. Japan’s essential takeover of Korea in 1894 and the gain of even more rights there caused the Qing Dynasty to declare war on Japan in August 1894.
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[image: ] How does the artist contrast the soldiers of Japan and China in Source E?
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Japanese engraving depicting a scene from the First Sino-Japanese War by Suzuki Kwasson, Tokyo, Japan, early twentieth century. Suzuki (1860–1919) was a prolific artist who depicted battle scenes from the war, along with a variety of other topics and themes.
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The war progressed rapidly for Japan, which had a modernized military, complete with ironclad warships, pontoon (floating) bridges and modern rifles. By October, Chinese troops had been driven out of Korea, and Japan began the invasion of Manchuria, a huge province in northeastern China and ancestral homeland of the Qing Emperors of China. Several towns and cities were captured by Japanese troops before winter weather slowed their invasion. In November, Japanese forces captured Port Arthur, a major economic prize; by mid-February 1895, after a long siege, they seized the port of Weihaiwei; then in March, they captured islands off Taiwan.


China requested Japan’s terms for peace after suffering nothing but defeat after defeat. The Treaty of Shimonoseki was signed by both countries in April 1895. This treaty:





•  granted Korea full independence from China



•  gave Taiwan and the Liaodong Peninsula to Japan



•  required China to pay a large indemnity to Japan, approximately 13,600 tons of silver



•  allowed Japanese ships to operate ships on the Yangtze River, and to have factories in four Chinese ports that would now be completely open to Japanese imports.





Immediately after the Treaty of Shimonoseki was announced, Russia, Germany and France declared that the treaty had to be altered to accommodate their desires. Although Japan clearly dominated China during the war, it was in no way prepared to deal with three of the world’s great military powers. In this Tripartite Intervention, as it became known, Russia took control of the Liaodong Peninsula and Port Arthur, leasing them from China. Germany would soon take control of part of the Shantung Peninsula from the much-weakened Chinese government. Japan was humiliated and embittered, but forced to submit to the European powers’ demands.


Although the Chinese government gave Taiwan to Japan, officials in Taiwan resisted. On 23 May 1895, Taiwan declared itself the Republic of Formosa, leading to a five-month war that ended with a Japanese victory in October.


Russia


Russian control of the Liaodong Peninsula and Port Arthur in 1895 had revealed that Japan needed more development if it was to protect itself and its interests from European states. Japan’s industrialization continued at a rapid rate, leading to increasing exports, increasing revenues to support further military costs, and a larger, better armed military. Japan also sought allies.
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[image: ] According to Source F, which country controlled more of China than any other state as a result of the Tripartite Intervention?
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Tripartite Intervention results, 1895.
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SOURCE G
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[image: ] According to Source G, what was the purpose of much of Japan’s foreign policy?
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Excerpt from Japanese Diplomacy in a Dilemma: New Light on Japan’s China Policy, 1924–1929 by Nobuya Bamba, published by University of British Columbia Press, Vancouver, Canada, 1972, p. 35. Bamba specializes in the diplomatic and intellectual history of Japan and is a professor at Tsuda College, Tokyo, Japan.


To catch up to more advanced or superior ones and to supersede them was the individual as well as national goal. Naturally, then, they [Japan] considered the unequal treaties as great national humiliations, and to get rid of them became a major purpose of their diplomacy during the [Emperor] Meiji era. The whole of the national energy was exerted to achieve this goal. Likewise, the people in Meiji [Japan] felt the Triple [Tripartite] Intervention was a great national humiliation. The entire country became enraged. ‘Gashin shōtan’ (endurance and hard work for the achievement of future revenge) expressed Japan’s determination to wipe out this humiliation … The Russo-Japanese War was Japan’s ‘revenge’ against Russia. Russian ambitions toward Korea gave Japan an opportunity to act.
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Anglo-Japanese Alliance 1902


Britain was also concerned with Russian expansion in Asia. Russia was rapidly industrializing, clearly expanding towards China, had gained the major port of Port Arthur, and was now building a railway to link the entire Russian Empire with its Asian possessions. Britain had dominated China economically through wars and lopsided treaties throughout the nineteenth century. It had no intention of allowing Russia to expand without a challenge. Unable to afford the expense of a large naval fleet or standing army in China, Britain formed the Anglo-Japanese Alliance of 1902 with Japan. It was the first military alliance for Japan in modern times. Essentially:





•  Japan and Britain would aid each other militarily if either was at war with two or more countries.



•  If either country was at war with only one other state, then the other would remain neutral.





This alliance was clearly directed at Russia, and Russia’s only ally was France. France had no intention of fighting a distant war in Asia since it was more concerned with an increasingly aggressive Germany. The Alliance guaranteed Japan that it needed to deal only with Russia in the case of war, and it was determined to provoke a war and win.


Russo-Japanese War 1904–5


Tensions between Russia and Japan had increased between 1895 and 1904. Russia, leasing Port Arthur and parts of the Liaodong Peninsula from China, stationed a fleet of warships off Port Arthur in December 1897; the port was soon fortified and construction started on railways that would eventually link it to Russia through China’s Manchuria. Russia began to pressure Korea to grant mining and forestry rights, further provoking Japan, which felt that Korea was in its sphere of influence.


During the Boxer Rebellion in China in 1899 and 1900, approximately 200,000 Russian troops were stationed in Manchuria to protect the railway from Chinese rebels and soldiers. This was also done to prevent Japan from stationing troops there and interfering with Russia’s interests in the region. Once the Boxer Rebellion had been crushed, these troops were not withdrawn despite Russia’s promises to do so. Both Britain and Japan felt that their interests in China and Korea were threatened by this force.


Japan initiated a series of diplomatic meetings with Russia to resolve the crisis and to clarify the sphere of influence of each state towards Korea and China; Korea and China were too weak for either power to consider their input or protests. Eventually, Japan proposed that Manchuria would be in the Russian sphere of influence and Korea would be in Japan’s. Russia did not respond and so in February 1904, Japan expelled Russia’s ambassador and severed all relations with Russia. Many historians believe that Russia’s government desired war with Japan due to a crippling political crisis in Russia at the time, in which there were calls for a constitution and governing reforms which were opposed by the Tsar (Russian Emperor).
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[image: ] How does Source H depict the weakness of Japan?
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‘Don’t twist in my hands! I want to see how your skin tears on my teeth!!’ Russian postcard from just before the Russo-Japanese War depicting a Russian Cossack [warrior] eating a Japanese soldier for breakfast, about 1904.
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Tsar Nicholas II’s government hoped that an outpouring of nationalism at Russia’s eventual victory over Japan would reinforce the Tsar’s popularity and help suppress criticism of his government and its institutions.


Japan attacked the Russian navy at Port Arthur on 8 February 1904 and soon afterwards launched an invasion of Korea. By the end of April:





•  A Japanese army had entered Russian-controlled Manchuria.



•  The Japanese navy had defeated the Port Arthur-based Russian navy.



•  Port Arthur was under siege by land and sea.
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[image: ] According to Source I, why were Japanese troops successful in the attack on Port Arthur?
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Excerpt from The Attack upon Port Arthur, 1905 by Lt. Tadayoshi Sakurai, published by the Russo-Japanese War Research Society, www.russojapanesewar.com/sakuri-1.html. Tadayoshi Sakurai was an officer in the Japanese army and participated in Japan’s attack on Russian troops at Port Arthur in 1905.


Our objective points were the Northern Fortress and Wang-tai Hill. There was a fight with bombs at the enemy’s skirmish-trenches. The bombs sent from our side exploded finely, and the place became at once a conflagration, boards were flung about, sand-bags burst, heads flew around, legs were torn off. The flames mingled with the smoke, lighted up our faces weirdly, with a red glare, and all at once the battle-line became confused. Then the enemy, thinking it hopeless, left the place and began to flee. ‘Forward! Forward! Now is the time to go forward! Forward! Pursue! Capture it with one bound!’ And, proud of our victory, we went forward courageously.
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In December, Japanese artillery destroyed most of Russia’s navy that was anchored at Port Arthur. The city itself surrendered in January 1905. A Russian army hoping to relieve the siege had been forced to retreat to the city of Mukden in Manchuria, ending all hopes of saving the port city. Mukden fell to Japan in March after a massive battle involving around 500,000 soldiers, one of the largest battles of the twentieth century. Russia’s European-based navy finally arrived in May 1905 after months at sea, only to be annihilated in the Battle of Tsushima Straits. Japan then occupied Sakhalin Island, on Russia’s Pacific Ocean coast. A revolution erupted in Russia against its government and Russia sued for peace.


Treaty of Portsmouth 1905


Russia and Japan signed the Treaty of Portsmouth that brought the Russo-Japanese War to a close. Negotiated by the USA, the treaty:





•  required both Russia and Japan to remove all troops from Manchuria and restore it to China’s control



•  allowed Japan to lease the Liaodong Peninsula and Port Arthur from China



•  granted Japan the right to lease the Russian-built Southern Manchurian Railway from China



•  granted Japan the southern half of Sakhalin Island.
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[image: ] How does Source J depict Russian weakness at Port Arthur in 1904?
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A large Japanese hand crushing Port Arthur, 25 July 1904, from a series entitled ‘Long Live Japan: One Hundred Victories, One Hundred Laughs’. A Japanese poster by Kobayashi Kiyochika. Kiyochika was a famous painter and print-maker, living from 1847 to 1915.
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Japan acquired international respect and authority as the result of the Russo-Japanese War, in addition to the treaty’s benefits. The USA agreed to Japanese control over Korea in return for Japan allowing the US full dominance of the Philippines, its large Asian colony. Britain extended the Anglo-Japanese Alliance and recognized Japan’s control over Korea as legitimate. The Japanese military’s prestige soared and it benefited from increased government spending. Nevertheless, Japan believed that it should have received:





•  an indemnity from Russia to pay for the war



•  all of Sakhalin Island



•  outright control of Port Arthur, the Liaodong Peninsula and parts of Manchuria, instead of having to lease them from China.
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SOURCE K
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[image: ] What were the main results of the Treaty of Portsmouth for Japan, according to Source K?
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Map of the results of the Treaty of Portsmouth 1905.
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While Japan was victorious, it seemed that the Great Powers were determined to hinder Japanese growth whenever possible.


The First World War


The First World War erupted in 1914 and allowed Japan an opportunity to demonstrate its strength. This strength was directed at Germany and China, although China was ostensibly an ally of Japan during the war.

OEBPS/OEBPS/images/18-1.jpg
SAKHALIN

Shantung
Peninsula
(Germany)

¢
Shanghai N
o 0 200 400mls
Taipei
0 300 600 km

TAIWAN
(Japan)

[ Empire of Japan






OEBPS/OEBPS/images/question.jpg





OEBPS/OEBPS/images/title.jpg
Access to History

for the IB Diploma

The move to global war

Andy Dailey

]

HODDER
EDUCATION





OEBPS/OEBPS/images/cover.jpg
Access to History
for the IB Diploma

The move to global war

Andy Dailey






OEBPS/OEBPS/images/9-1.jpg





OEBPS/OEBPS/images/15-1.jpg
lependent

Powerful Privy
The Imperial Rescript Council

on Education






OEBPS/OEBPS/images/rules.jpg





OEBPS/OEBPS/images/16-1.jpg





OEBPS/OEBPS/images/check1.jpg





OEBPS/OEBPS/images/20-1.jpg
3@6}”}74“’6 xaaaxa.

Bpems, #noncraz matypa,
He Beprucs Bb pyEaxs!
IlocmMoTpI0 EAED Bama WIEYPa
Pnerca ma sy6axn!!






OEBPS/OEBPS/images/22-1.jpg
A

|
It






OEBPS/OEBPS/images/23-1.jpg
SAKHALIN

Shantung i

Peninsula

(Germany)
¢
N
0 200 400mis
0 300  600km

TAIWAN

] Empire of Japan






