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How to use this book


Welcome to Hodder Education’s MYP by Concept Series! Each chapter is designed to lead you through an inquiry into the concepts of Language and Literature, and how they interact in real-life global contexts.
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KEY WORDS


Key words are included to give you access to vocabulary for the topic. Glossary terms are highlighted and, where applicable, search terms are given to encourage independent learning and research skills.


[image: ]





As you explore, activities suggest ways to learn through action.
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ATL


Activities are designed to develop your Approaches to Learning (ATL) skills.
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Assessment opportunities in this chapter:


Some activities are formative as they allow you to practise certain parts of the MYP Language and Literature Assessment Objectives. Other activities can be used by you or your teachers to assess your achievement summatively against all parts of an assessment objective.
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Key Approaches to Learning skills for MYP Language and Literature are highlighted whenever we encounter them.
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Hint


In some of the activities, we provide hints to help you work on the assignment. This also introduces you to the new Hint feature in the on-screen assessment.
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Definitions are included for important terms and information boxes are included to give background information, more detail and explanation.
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EXTENSION


Extension activities allow you to explore a topic further.
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Take action




•  While the book provides opportunities for action and plenty of content to enrich the conceptual relationships, you must be an active part of this process. Guidance is given to help you with your own research, including how to carry out research, guidance on forming your own research questions, as well as linking and developing your study of Language and Literature to the global issues in our twenty-first century world.
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You are prompted to consider your conceptual understanding in a variety of activities throughout each chapter.


We have incorporated Visible Thinking – ideas, framework, protocol and thinking routines – from Project Zero at the Harvard Graduate School of Education into many of our activities.
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Links to:


Like any other subject, Language and Literature is just one part of our bigger picture of the world. Links to other subjects are discussed.
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We will reflect on this learner profile attribute …


Each chapter has an IB learner profile attribute as its theme, and you are encouraged to reflect on these too.
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Finally, at the end of the chapter you are asked to reflect back on what you have learnt with our Reflection table, maybe to think of new questions brought to light by your learning.
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  Perspective  


  Point of view  


  Personal and cultural expression  



1 What does courage look like?


Perspectives formed about what ‘courage’ may look like can be influenced both by one’s own experience, and the point of view of others.
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IN THIS CHAPTER, WE WILL …





•  Find out about different types of non-fiction texts, along with their different purposes and features; and think too about the nature of ‘courage’, as presented in some non-fiction text types.



•  Explore the nature of ‘courage’, and possible different perspectives on this; along with how writers may use features of non-fiction texts to present this in different ways.



•  Take action by determining the nature of responsible risk-taking, increasing our resourcefulness and resilience, and considering the art of decision-making.
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CONSIDER THESE QUESTIONS:


Factual: What are non-fiction texts? What are the characteristics of non-fiction texts? What are news reports? What is a biography? What is a diary?


Conceptual: How might texts try to manipulate our responses? What factors might influence perspectives in texts? What do we mean when we want to consider the ‘perspectives’ presented in a non-fiction text? How might cultural factors affect texts and our responses to them?


Debatable: How far can point of view in text influence a reader’s perspective? When is an act courageous, and when is it something else?


Now share and compare your thoughts and ideas with your partner, or with the whole class.
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These Approaches to Learning (ATL) skills will be useful …




•  Communication skills


•  Organization skills


•  Affective skills


•  Reflection skills


•  Media literacy skills


•  Critical-thinking skills


•  Creative-thinking skills
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KEY WORDS


diary


editorial


feature article


news report
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We will reflect on this learner profile attribute …




•  Risk-takers – consider examples of resourcefulness and resilience in the face of challenges and change; consider how you might do ‘one thing that scares you’ in your daily life.





[image: ]







[image: ]


Assessment opportunities in this chapter:




•  Criterion A: Analysing


•  Criterion B: Organizing


•  Criterion C: Producing text


•  Criterion D: Using language
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THINK–PAIR–SHARE





1  Look at the images on pages 2–3. Which three do you think show the highest degree of courage? Why have you chosen each of these three? Can you put them into a 1–2–3 order?


Now compare your own choices with one of your classmates. How similar or different were the choices each of you made?


Get together with another pair, and as a group of four select a final 1–2–3 for the group as a whole. How did you come to a consensus if you had differing points of view?



2  Look at the images again and this time, pick out one that you feel does not show courage or which, in your view, shows the least amount of courage. Explain your choice to another classmate. Did you both choose the same images, or different ones? How different were your points of view?





What were the key factors you each considered in deciding whether something is ‘courageous’ or not?
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ACTIVITY: Free writing ‘courage’


When someone says the word ‘courage’ to you, what does it make you think about? Carry out a five-minute free write on this.
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The process for free writing is as follows:




•  Clear your mind of anything else.


•  Focus on the word and write down whatever comes to mind about it. That can be anything at all on the topic, and can be random or continuous prose.


•  Do not worry about any rules of grammar and so on.


•  Keep writing throughout the five minutes. If you get stuck, write the same word, phrase, or sentence again and again, until something else comes to mind.


•  Stop as soon as the time is up.
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Once you have finished your free write, have a look at what you have written, and underline or circle any particular points that seem to occur most frequently, or which you particularly like. Are there any individual points, words, ideas and so on that stand out?


Compare what you have written, and the points you highlighted at the end, with a classmate. Did he or she have the same or similar ideas about the idea of ‘courage’?
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What factors might influence perspectives in texts?
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DIFFERING PERSPECTIVES


What do you see in these images? What about your classmates? Did everyone come up with the same or different perspectives?


Image A was posted on Facebook and appeared to stump people as to what everyone could see in it. What do you see in these images? What about your classmates? Did everyone come up with the same or different perspectives?


Images like these and the responses to them help make us aware that different people can often look at the same situation differently, and form a very different perspective of what they are seeing. This, in turn, shapes our responses and points of view about what we feel we perceive.
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PERCEIVE–KNOW ABOUT–CARE ABOUT
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ATL




•  Critical-thinking skills: Consider ideas from multiple perspectives
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With a partner, and in character, give some verbal responses to the prompts on the right. Have five minutes of ‘think time’ first.





1  Imagine you are one of the cosmonauts in the picture. How would you feel at this point, waiting for the launch?



2  Now imagine you are the wife of that cosmonaut. Describe your feelings.



3  What would you be thinking and feeling if you were a member of the public, watching this on the television?



4  And what would be your thoughts and feelings at this point if you had been a part of the team that had constructed the rocket?





Now use the visible thinking routine ‘Perceive, know about, care about’ for each of the following characters:





•  cosmonaut



•  cosmonaut’s wife



•  member of the public watching the launch



•  member of the rocket-building team.





Respond to these three questions:





1  What can the person perceive at this point?



2  What might the person know about or believe?



3  What might the person care about?
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ACTIVITY: From where I’m standing (or sitting) …
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ATL




•  Critical-thinking skills: Consider ideas from multiple perspectives; formulate factual, topical, conceptual and debatable questions
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Choose one of the characters from the ‘Perceive–know about–care about’ activity, and imagine you are being interviewed by a news reporter.





1  From each of the boxes in the left-hand column of the table below, choose ONE question stem, and turn it into a full question that a news reporter might ask your character. Write the question stem and full question in the middle column.



2  In answering the question, the character should be able to use some of the information from the visible thinking routine: what do they perceive, what do they know about or believe, and/or what do they care about. In the right-hand column, note down what that information should be.





Now, using the questions and information from the table, write the script of an interview between your character and a news reporter at the scene.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion C: Producing text and Criterion D: Using language.
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	Question stems

	Chosen question stem and full question

	Perceive/know about/care about information character can use in their answer






	

What is …?


Where is …?


Which one …?


What is happening …?



	 

	 






	

Can you give a brief outline of …?


Who do you think …?



	 

	 






	

How would you use …?


What would result if …?


What other way might …?



	 

	 






	

What were some of the motives behind …?


What was the problem with …?


What are some of the problems of …?



	 

	 






	

Do you agree/disagree …?


What do you think about …?


Are you a … person?


How would you feel if …?



	 

	 






	

What do you think could/will happen?


If you had access to any resources at all, how would you deal with this?


Is it possible to design a … to …?
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What are news reports?


HOW DO WE REPORT THINGS IN THE NEWS?


A news report, such as that about Challenger, is the first report of an event given to a publication’s readers, as soon as possible after the event has taken place. Newspaper reports contain certain features aimed at conveying what has taken place, and gaining and keeping the interest of their audience in this. These are shown on the image of the newspaper on this page, which shows a report of the disaster that struck the space shuttle Challenger, which in 1986 broke up on take-off, killing all of those on board. You can learn about the Challenger disaster on the New York Times website: www.nytimes.com/learning/general/onthisday/big/0128.html
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DISCUSS


In today’s society, major events like this are reported online. What are the differences between online news reports and printed newspapers?


There are many different news sources. How do you get your news? Are all sources reliable? How can you tell?


Look at the following sources to find more detailed information on the elements of a news report:





•  Video: https://youtu.be/8_NmVtnEEA8




•  This video is longer, at around 20 minutes, and is aimed at testing in Canada. However, it contains a lot of details about how to write a news report: https://youtu.be/dpD8gAAtdQ8
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ACTIVITY: Read all about it!
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ATL




•  Media literacy skills: Seek a range of perspectives from multiple and varied sources


•  Creative-thinking skills: Create original works and ideas; use existing works and ideas in new ways
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Find your own news report about a disaster or current event. Identify the features of a news report and answer the following questions:






	Headline

	 






	Images

	 






	Byline

	 






	Placeline

	 






	Lead paragraph

	Who? What? Where? When?






	Body paragraphs

	What details are given for the question of ‘How’?

Where does the report attempt to answer the question of ‘Why’?








	Quotations

	Pick out the three that you feel are the most important in making the story more immediate for the reader.







Now it’s your turn to write a news report!


Look back at the images on pages 2–3. Choose one of the images. What is happening in it? What might be the headline for it? Answer the following questions which need to be addressed in a news report: Who? What? When? Where? Why? How?


Make notes for the following questions:





•  What quotes might be used in the news story?



•  What other information might be included?





Think of a catchy lead paragraph. Make a draft of it. Now try out the ladder of feedback. Create the news report.




[image: ]


EXTENSION


Now consider how this would look as an online article. What features of the printed news report would you use? Are there any different features you would include?


What is clickbait? What sort of headline would you write to tempt readers to click on the link to your story?


In groups, debate the pros and cons of using clickbait and online journalism.
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Assessment opportunities


This activity can be assessed using Criterion C: Producing texts and Criterion D: Using language.
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Giving and receiving meaningful feedback
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The ladder of feedback is a format for giving feedback, which allows the feedback to be focused and constructive. You should begin at step 1, ‘Clarify’, and move up the ladder. You can carry out this procedure after drafting a piece of writing, or for a presentation.


Swap your draft with one of your classmates and carry out the ladder of feedback. Write your feedback in a table, similar to this one:






	
Step 1: Clarify
Ask clarifying questions to be sure you understand the ideas or aspects of the work. Avoid clarifying questions that are thinly disguised criticism.

	 






	
Step 2: Value
Express what you like about the idea or matter at hand in specific terms. Do not offer perfunctory ‘good, but …’ and hurry on to the negatives.

	 






	
Step 3: State concerns
State your puzzles and concerns. Avoid absolutes: ‘What’s wrong is … ‘. Use qualified terms: ‘I wonder if … ‘, ‘It seems to me … ‘. Avoid criticizing personal character or ability and focus on ideas, products or particular aspects.

	 






	
Step 4: Suggest
Make suggestions about how to improve things.

	 







Once feedback has been completed, return the work and consider the feedback you received in turn. Revise your news report as you feel may be needed. There is no set time limit for this process – make sure you carry it out thoroughly.
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What different types of non-fiction exist?
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Features, characteristics and style in autobiography


Autobiography is made up of three Classical Greek words – ‘auto’ (own), ‘bios’ (life), and ‘graph’ (to write). It thus refers to writing that one may write about one’s own life. An autobiography itself can therefore obviously be written by anyone for themselves, and its audience may be anyone. The nature of the writing reflects these considerations.


What are the features/characteristics of autobiographical writing?




•  It is written by the person whose life is being described (though for commercial autobiographies the subject of the autobiography may in fact use a ‘ghost writer’ – a professional writer who does the actual writing, although the text is written as if its subject is the writer).


•  It is usually written in past tense, as it is a description of one’s life.


•  It is written in the first person and gives the subject’s perspectives of events being described.


•  It may well contain a lot of thoughts and feelings about what is narrated, since the narrator knows what these were and can express these first hand.


•  It is generally (though not necessarily) public writing, intended for an external audience of some kind, rather than being a piece of private writing such as a diary.


•  Since that audience can, meanwhile, be anyone, the content and style of an autobiography is generally intended to be of interest to a wide range of people and groups.





There are a number of other aspects of style to think about when reading or writing an autobiography:




•  They tend to make use of a lot of detail, which makes situations, settings and characters more vivid and immediate to a reader.


•  Greater detail and bringing scenes to life mean greater use of descriptive techniques, such as imagery (including sensory imagery – references to the five senses of sight, hearing, smell, touch, taste).


•  As with a news report, direct quotes are often used, again to give a greater sense of the immediate situation, and to reveal more of any characters in the scenes being described.


•  If events are tense, expect to see techniques that convey suspense, such as use of sentence structure and punctuation, as well as key detail.


•  They may well include anecdotes – short mini-stories that enliven the narrative further.


•  Autobiographies can make great use of irony, especially dramatic irony where a reader already knows some of the major events of the life being described.


•  One further aspect to look at and think about is the use of register, which tends not to be too formal. Authors often want to give us a sense of being almost by our side, having the story narrated directly to us.
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WRITING ABOUT THINGS OURSELVES


Somebody who knew all about what it was like to blast off in a rocket to space was Helen Sharman. In 1991, she became the first British woman to travel into space when she was one of three cosmonauts taking part in a mission to the space station Mir.


The launch took place from Baikonur in Kazakhstan, and the photograph shows the three cosmonauts walking out to the rocket for take-off. She later revealed that she had thought about the Challenger space shuttle disaster (described in the news report earlier in this chapter) while she was preparing for the launch of her own mission: two female astronauts had been among those who died aboard Challenger. This revelation took place in her autobiography, Seize the Moment.
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Links to: Sciences


Have you investigated any space missions in your science classes? What is the science of space exploration? What are the impacts of space exploration?


What’s in a name? Do you know what the difference is between cosmonauts and astronauts?
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Many of these autobiography features can be seen in Seize the Moment, as the following extract shows. It describes the moments of the launch. Examples of notes about some of the linguistic features used in the passage are given in the blue labels.
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Below is an extract from another autobiography, by Malala Yousafzai. Malala was from the Swat Valley region of Pakistan, and from an area within that which had been taken over by the Taliban who did not believe that girls should be educated, and who began attacking girls’ schools to prevent that from happening.
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ACTIVITY: I am Malala
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ATL




•  Communication skills: Use and interpret a range of discipline-specific terms and symbols
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Look back at the notes in the margins on the extract for Helen Sharman on pages 11–12. As you read the extract from I am Malala, jot down notes of your own on the linguistic features that are used.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion A: Analysing.
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Malala began to come to the world’s attention at just 11 years old when she spoke out in favour of education for girls, and anonymously blogged on the topic for the BBC. At the age of 13 she was nominated for an International Children’s Peace Prize, and was awarded a National Youth Peace Prize within Pakistan. However, when she was 14 years old the Taliban made death threats against her, because of her continued activism in demanding that all girls should receive an education.


The following extract is taken from her autobiography, I am Malala, and describes the events that took place during her bus journey from school one day in October 2012.
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Following the attack, Malala was flown to Birmingham in the United Kingdom to receive treatment. By March 2013, she had made a remarkable recovery and was well enough to go to school in Birmingham. In July that year, on her 16th birthday, she gave a speech at the United Nations in New York – the speech can be watched here: https://youtu.be/3rNhZu3ttIU.


In October 2014 she became the youngest ever winner of the Nobel Peace Prize. Since the attack, she has become internationally known for her courage in refusing to be silenced and continuing her fight for the right of everyone to receive an education.
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ACTIVITY: A time when I showed courage …
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ATL




•  Communication skills: Use appropriate forms of writing for different purposes and audiences; use and interpret a range of discipline-specific terms and symbols
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Now that we have looked at the purpose and nature of autobiographical writing, here is a summative assessment task for you to try on this type of writing.


Think about the possible examples of ‘courage’ we have looked at in class. Then think of a time when you feel that you showed courage in some way (which may be, for instance, starting something new such as a new school or an activity).


Write a 500–1,000 word account of this, using an autobiographical style.


You will be assessed on Criterion C: Producing text and Criterion D: Using language. In the tables on page 17, we look at the assessment criteria and provide some hints and guidelines regarding what you need to be thinking about and demonstrating.
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Assessment opportunities


This activity can be assessed using Criterion C: Producing text and Criterion D: Using language.
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	Assessment criteria

	You need to demonstrate the following:






	
Criterion C

The student:





i  produces texts that demonstrate a high degree of personal engagement with the creative process; demonstrates a high degree of insight, imagination and sensitivity and perceptive exploration of and critical reflection on new perspectives and ideas






	




•  Personal engagement will be evident in the personal voice chosen for the writing, and the sense of involvement of the narrator in what is being narrated which comes across to the reader.



•  Imagination and sensitivity will be evident in the choices of subject matter, details, and stylistic choices made.



•  Exploration of ideas will be evident in the ideas included, and the detail used to explore them further.











	




ii makes perceptive stylistic choices in terms of linguistic, literary and visual devices, demonstrating good awareness of impact on an audience






	




•  Make use of descriptive techniques, such as:







    •  Use and think about your choices of adjectives, adverbs, and verbs.


    •  Use imagery, including sensory imagery – references to the five senses of sight, hearing, smell, touch, taste.








•  Think about sentence structures used.



•  Use direct quotes to give a greater sense of the immediate situation, and to reveal more of any characters in the scenes being described.











	




iii selects extensive relevant details and examples to develop ideas with precision.






	




•  Make use of detail which makes situations, settings and characters more vivid and immediate to a reader.











	
Criterion D

The student:





i  effectively uses a varied range of appropriate vocabulary, sentence structures and forms of expression



ii  writes and speaks in a consistently appropriate register and style that serve the context and intention



iii uses grammar, syntax and punctuation with a high degree of accuracy; errors are minor and communication is effective




iv writes with a high degree of accuracy; errors are minor and communication is effective.






	




•  For this criterion remember to:







    •  Write in the first person.


    •  Use a register which is not too formal, to give a sense of being almost by a reader’s side and narrating the story directly to them.


    •  However, note that register which is too informal should also generally be avoided, including using slang and colloquial language (except in direct quotations).


    •  In relation to register, use of contractions (‘don’t’, ‘I’d’ etc) should be considered carefully, depending on the narrative voice – note that adult Helen Sharman does not use them, but younger Malala does.


    •  Think about vocabulary use, and what might be effective and more varied vocabulary choices.


    •  Vary use of sentence structures according to purpose – shorter sentences or clauses convey tension, or show excitement.
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ACTIVITY: Analysing stylistic techniques
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ATL




•  Critical-thinking skills: Evaluate evidence and arguments
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Work in pairs. Swap your autobiography with a partner and read theirs. Identify any stylistic features used in their writing. Return the autobiography and the stylistic features notes to the original author.


Then use your notes to write a rationale of 500–600 words explaining the techniques you used, and purposes of those techniques. This can be assessed against Criterion A, as follows:






	
Criterion A

The student:





i  provides perceptive analysis of the content, context, language, structure, technique, style of text(s) and the relationship among texts






	The relevant aspects to discuss for your own writing are these:




•  Content – why you chose the particular topic and focus you did, and how you feel it shows you as being ‘courageous’.



•  Language – what particular vocabulary choices you used at any time, and why you chose those; deliberate choice and use of adjectives, adverbs, and verbs.



•  Structure – did you choose particular sentence structures for any reason, at any time? If so, where, and why? Did you try to use any asyndeton anywhere? Did you arrange any of the events in your autobiography in a particular way for any reason, at any point? If so, what did you do at that/those point(s), and why?



•  Technique – did you use descriptive techniques such as sensory imagery, similes, metaphors, personification, onomatopoeia, historic present and so on? Was there any use of irony?



•  Style – how did you use detail in your writing? Are there any particular key details included? What are they, and what was the purpose of including them? Did you use direct quotes? For what purpose? Were any anecdotes included? What register did you adopt, and how did you make that evident in the writing? Why did you choose that register?











	




ii perceptively analyses the effects of the creator’s choices on an audience






	




•  What were the intended effects on any audience of any of the above aspects of content, language, structure, technique and style? Pick out four or five that might have had a particular effect on your ‘audience’ – your readers.











	




iii gives detailed justification of opinions and ideas with a range of examples, and thorough explanations; uses accurate terminology






	




•  All of the above should be fully explained, and supported by specific examples from your text. As the descriptor states, ensure you use the correct terminology – imagery, onomatopoeia, etc.











	




iv perceptively compares and contrasts by making extensive connections in features across and within genres and texts.






	We will not be looking at this strand for this activity.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion A: Analysing.
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What is a biography?


The term biography is made up of the Classical Greek words ‘bios’ (life), and ‘graph’ (to write), and thus, as with an autobiography, it refers to writing about someone’s life. A key difference, however, is that it is not written by the subject him- or herself, but by someone else.


BIAS IN BIOGRAPHICAL WRITING


Crucially, despite supposedly being a factual account of a life, a biography may well contain bias – authors generally write biographies of people they have an interest in, for some reason – either favourable or unfavourable. A clue to this can lie in whether the biography is ‘authorized’ – published with the permission of the subject, and often written with considerable input from them – or ‘unauthorized’ – published without the approval of the subject, which often means writing the biography without any significant direct input from the subject.


A biography should, on the surface, be a factual record of a life, and so we might not expect it to contain bias. A biographer’s own opinions may well not be made explicit, but they can often be discerned (seen) implicitly by how they present their information. It is important to look for clues that may suggest the biographer’s opinions about the subject him- or herself and also about other aspects of content, such as other people who are also included in the work.


This is apparent in the passage on page 20 from an authorized biography of Desmond Tutu, Archbishop of Cape Town during the apartheid era in South Africa, when a ruling minority of whites strongly oppressed the black majority in the country. Archbishop Tutu was one of the most prominent opponents during the years of apartheid, standing up fearlessly and speaking out against it, and against the governments of the day who continued to impose it.


This passage narrates a meeting between Desmond Tutu and President PW Botha in which the archbishop sought to speak on behalf of the Sharpeville Six, a group of prisoners who had been sentenced to death for their role in the death of the deputy mayor during a protest march that had taken place in the town of Sharpeville.


The next day, following this conversation, the Sharpeville Six were granted a stay of execution by a judge who ‘for the first time appeared sympathetic’. Some months later their case was referred from the courts to Botha, who ‘replaced the death sentences with long terms of imprisonment’. All six were released at the fall of apartheid some years later.
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Features and characteristics of biographical writing


A biography …




•  is about someone’s life, and should retell this using a lot of factual content


•  is written by someone other than the subject and so …


•  is written in the third person, and one would usually not find first person references


•  is written mostly in past tense


•  is usually written in chronological order, and so usually starts with childhood


•  usually includes information about family members


•  will have less access than an autobiography to the subject’s immediate thoughts, feelings and motivations.
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ACTIVITY: A thin line between love and hate
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ATL




•  Communication skills: Read critically and for comprehension; make inferences and draw conclusions; write and different purposes
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What key details and techniques in the passage present Archbishop Tutu in a more favourable light, and President Botha in a less favourable one? A couple of suggestions have been made for both, as examples – add more to each column:






	Archbishop Tutu

	President Botha






	
The writer suggests that he knows Tutu’s inner thoughts and motivations, and mentions his ‘anger’, and even includes direct thoughts – ‘Our people have suffered for so long …’.

As this quote shows, Tutu’s words and actions seem aimed at trying to help others.



	
Botha is only observed externally and there is no sense of his inner motivations or thoughts – only the (negative) impact he has on others: ‘he was said to drive his own cabinet ministers to tears’.

As this quote shows, Botha’s words and actions all seem to have the effect of hurting people.









Now it’s your turn. Write a 500–600 word biographical account of an event in the life of someone you know – from your family, or friends – which presents them in a favourable light, without being obvious about that. Below is a process that might help in that.





•  Decide first of all, how you want them to come across to a reader.



•  Choose some characteristics that you might want to show about them in your writing. If it is helpful, you could consider the learner profile attributes as a starting point.



•  There may be some Approaches to Learning skills that you feel describe them, such as some of the affective skills: e.g. focused, determined, persistent, resilient, bounce back after failure, self-motivated, positive outlook, adaptable, etc.



•  You need to have specific qualities in mind in order to include in your writing words, actions, details of appearance and details of comments/thoughts of others that will help convey those impressions. Use a character planning box, such as the example below, to plan some specific aspects or details about your subject that you might include.
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Once you begin to draft your biography, think about how you will include your ideas from the character planning box, along with possible aspects of technique, such as the following:





•  choice of factual statements



•  word choice (particularly adjectives, adverbs, verbs)



•  imagery – particularly similes and metaphors



•  techniques of syntax – listing, repetition, for example.





Writing for particular effects is a very deliberate process, and it is important to think about what you are trying to convey to an audience, and in what different ways you may be able to achieve that.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion C: Analysing and Criterion D: Using language. It is not long enough to be used summatively with Criterion B, but may be used formatively to look more closely at skills of strands i, ii, and iii in this criterion.
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How might texts try to manipulate our responses?


We are going to look at an extract of a letter written by Martin Luther King Jr, after he had been imprisoned for taking part in civil rights demonstrations in Birmingham, Alabama, in the United States.


The letter was written on 16 April 1963, in answer to a group of clergyman and some other sympathizers who had suggested that he should try to bring about change through using legal processes, rather than engaging in civil disobedience.




[image: ]


Martin Luther King Jr


Dr Martin Luther King Jr was a leader of the African-American Rights Movement, which during the 1950s and 1960s attempted to bring about social change in the United States, including the end of segregation of blacks and whites in society, through nonviolent civil disobedience.


In 1963, Dr King would help in organizing the famous march to Washington, and would deliver his famous ‘I have a dream’ speech there.
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Read the letter on pages 24–25. Then read the notes and questions surrounding the letter, which highlight the language techniques used by Dr King. These techniques helped him to convey his thoughts and feelings in writing the letter.
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Letters


Letters always have a particular writer, of course, so to some extent they present the viewpoint of that writer. A letter is written for a specific reason, and for particular recipients, and it is thus always important when looking at letters as a non-fiction text to ask about each:




•  What is the purpose of the letter?


•  Who is it being written for?





Letters may be written for a variety of purposes – when we want to complain about something, explain something, try to persuade someone of something, describe or narrate events, and so on.


The content of a letter, and style in which it is written, will reflect what its purpose is, and who is expected to read it. Because it is a direct and highly personal piece of text, it will reflect in some way the viewpoint of the writer, and a reader can often interpret the following from the content of a letter:




•  what the writer thinks and feels about what they are writing


•  why the writer is interested in their subject


•  what the writer wants the reader to think and feel about the topic(s) of their writing.





A reader may work these out from looking at the following aspects in particular:




•  what facts and opinions have been included


•  the writer’s use of language


•  what the writer’s purpose seems to have been in writing the letter.
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ACTIVITY: Letter from a Birmingham Jail
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ATL




•  Communication skills: Read critically and for comprehension; make inferences and draw conclusions
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Read the letter on the following pages and consider the annotations. In groups of four, identify any more language techniques you can find. What techniques have you identified? What are your answers to the questions asked in the annotations? What thoughts and feelings do these suggest?


How would you describe Dr King’s purpose(s) for writing the letter?
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion A: Analysing.
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Links to: History


Have you studied the civil rights movement in your history classes? What is Dr King’s impact on American history and society? What is his impact on literature and language?


In History for the IB MYP 4&5: by Concept, Chapter 11 inquires into civil rights by asking: How have civil rights and social protest groups brought about change?
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How might cultural factors affect texts and our responses to them?


We will now look at another letter, this time written by Aung San Suu Kyi, leader of the National League for Democracy (NLD) political party in Myanmar.


The letter was written to the Secretary-General of Amnesty International, about human rights abuses, but fell into the hands of the military authorities, and was recorded by them as evidence of treason.
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ACTIVITY: Letters
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ATL




•  Communication skills: Read critically and for comprehension; make inferences and draw conclusions
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Read the letter and, as a group, discuss the following:





•  Identify the facts and opinions used in the letter.



•  Compare and contrast the two letters, making notes on the differences you can see between the way in which this letter is written, and that written by Dr King. You might like to think about things such as the language use here and in the above letter, along with sentence structure, and tone.



•  How would you describe Aung San Suu Kyi’s purpose(s) for writing the letter?



•  Both letters try to highlight injustices – why do you think Aung San Suu Kyi adopted a very different tone to that of Dr Martin Luther King Jr?



•  Which letter did you find the most effective? Why?
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion A: Analysing.
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Aung San Suu Kyi
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Aung San Suu Kyi’s father, Aung San, had as leader of Myanmar negotiated independence from the British Empire in 1947, and was considered the ‘Father of the Nation’, but he was assassinated by political rivals later that year. Aung San Suu Kyi studied and lived abroad for a while, but returned to help lead the NLD in 1988. Two years later the party won more than 80 per cent of the seats in the country’s parliament, but the military refused to hand over power, and had placed Aung San Suu Kyi under house arrest just before the elections. She remained under house arrest for a total of almost 15 years between 1989 and 2010. Her determination to stand up to the military over so many years made her one of the most famous political prisoners in the world, and led to her receiving many awards, including the Nobel Peace Prize in 1991, which was received on her behalf by her husband and children, since she was unable to leave Myanmar unless she agreed never to return, which she refused to do. She was finally released from house arrest in November 2010, and plays an increasing role in Myanmar’s state politics.
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Links to: Individuals and societies; History


What’s in a name? Should it be Burma or Myanmar? Read these interesting articles:


https://goo.gl/pytR4D


http://news.bbc.co.uk/1/hi/magazine/7013943.stm


What other countries or cities have changed their names? What do you think about this?


There is ongoing debate about Aung San Suu Kyi’s silence over the persecution of the Rohingya Muslims in Myanmar. Find out more about this. In pairs, discuss whether you think she still can be considered a human rights ambassador.
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16 October 1988


On the subject of the continued violation of human rights in Burma we wish to submit to you the following facts which have been confirmed by numerous eyewitness reports.


On 15 October over six hundred men, mostly young students, were seized by the armed forces as they sat in teashops and eating stalls in Rangoon. Buses were stopped at checkpoints set up at frequent intervals in the streets, and young men who could not produce evidence of their employment as civil servants were taken away in military trucks. Furthermore, low-income housing areas were entered by troops, even during the hours of curfew, and men taken away.


All are believed to be taken to the front lines where the Burmese army is engaged in action against insurgent forces. Those seized in Rangoon in recent days are very likely being forced to act as so-called ‘porters’ to carry the rations and arms of the government troops. It is also widely believed that they are driven ahead of the troops in order to detonate the mines laid by the insurgent forces. A high percentage of government casualties are caused by such land mines.


All this appears to be connected to reports we received about five days ago that on 6 October over five hundred people, mostly students in their early teens, were seen at the town of Pa-an, tied together in groups of two and three and guarded by the armed forces. When the people of the town attempted to give them food and water they were cursed by the soldiers, who told them not to bother feeding ‘those who are about to die’. They were kept overnight in the town hall and were taken off early the following morning in the direction of the continuing conflict.


The forced conscription of young men for service as ‘porters’ by the Burmese army is known to have taken place several times in recent years. However, this appears to be the first time it has actually taken place on the streets of Rangoon for all to see.


We request you to bring this news to the attention of all those concerned with the violation of human rights in Burma.


Freedom From Fear – Aung San Suu Kyi
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ACTIVITY: Writing a letter
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ATL




•  Communication skills: Organize and depict information logically; write for different purposes
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Choose one of the letters, or a letter of your choice from a human rights activist, and write a letter of your own to a newspaper, arguing about the injustices mentioned by the writer you have chosen, and suggesting what might be done about them, and who might act to do something.


Plan your letter to begin with, including each of the following:





•  Introduce yourself.



•  Explain why you are writing, in protest at the injustices you have become aware of.



•  Give some details about what you feel particularly strongly about, from the information given in your chosen letter.



•  Describe what you think should be done about these, who you think could and should act in some way, and how they might be able to help.



•  Think about how you want to come across to the newspaper editor, and the tone you will adopt for that – passionate, like Dr King, or measured, like Aung San Suu Kyi? Which language choices will help in creating that?



•  Finish your letter by thanking the editor for their time, and signing off.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion B: Organizing and Criterion D: Using language.
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Take action
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ATL




•  Organization skills: Set goals that are challenging and realistic


•  Affective skills: Practise positive thinking; practise ‘bouncing back’ after adversity, mistakes and failures; practise ‘failing well’


•  Reflection skills: Keep a journal to record reflections
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‘Having courage does not mean that we are unafraid. Having courage and showing courage mean we face our fears. We are able to say “I have fallen, but I will get up.”’ – Maya Angelou


‘Courage doesn’t always roar. Sometimes courage is the little voice at the end of the day that says I’ll try again tomorrow.’ – Mary Anne Radmacher


‘Do one thing every day that scares you.’ – Eleanor Roosevelt







•  The well-known quote by Eleanor Roosevelt encapsulates what it is to be courageous and a risk-taker.


•  What might you do, in the context of your everyday life at school, at home, with friends and so on, which is something that might ‘scare you’? The following might be some examples:







    •  volunteering an idea, answer, or suggestion in class



    •  taking part in an assembly or event that involves speaking to a lot of people in school



    •  trying something like a new sport or club, which you are worried you might not be very good at



    •  speaking a language that is not your main language around school more



    •  volunteering to take the lead in collaborative work



    •  starting a conversation with another student whom you do not know very well



    •  saying something to a fellow student when they are doing something you feel is wrong



    •  going a day without using social media or your phone



    •  asking someone for help.








•  Your challenge is to ‘Do one thing every day that scares you’ for two weeks, and to keep a journal to record and reflect on this. You might want to use a blog for your activities and progress, such as this by Michelle Poler, who set herself the challenge of doing one thing that scared her every day for 100 days: http://100dayswithoutfear.com/list.


•  Visit this website for prompts for the challenge: www.inc.com/lolly-daskal/do-one-thing-that-scares-you-every-day.html.


•  You could also use a vlog to record your challenge.







a.  The first thing you need to do is to plan the seven things which you will be doing over the week, one per day.


b.  If you need to capture these on video (which would be a good idea if possible), plan how that might be done:







     i.   What camera might be used for recording?



     ii.  Where might the filming need to take place?



     iii. Whose permission might you need?



     iv. What might you need to do to set up for filming?



     v. Who will do the filming?








c.  Think about how much filming you might need to do – it may just be a few seconds.


d.  You will also need to film yourself talking about your experiences. If it is difficult for you to film yourself ‘in action’ doing the ‘one thing that scares me’, some individual day entries in your vlog might only be of yourself talking to camera about what you have done.







    •  For each day you will be speaking about, draft out your speech. It should be between 1 and 2 minutes.



    •  The speech for each day should include:








        •  a description of what you actually did which scared you. Think about whether you want to use humour in this, or create tension over the experience; and what you might say in order to create these



        •  your feelings about the experience, before, during and/or after doing what it was which scared you



        •  what benefits and/or drawbacks you found



        •  examples of the kinds of things which someone might try to do for this kind of project



        •  any particular points of view, opinions or comments you may have about any aspect of the process – this is your vlog and your experience, and your voice as the writer should be heard in it



        •  remember the importance of including interesting detail in your description and comments on each day.








e.  Rehearse each day’s speech as many times as you wish.


f.   Finish your vlog by summarizing your feelings about trying out one thing which scared you each day, and whether you would advise others to try it or not.


g.  Once you feel you are ready, record yourself making the speeches, using whatever device may be appropriate in your context. Feel free to ask someone to do the filming if you wish, or to set things up so that you film yourself.







•  Once your video is ready and you are happy to show it to others, share it within a group and give feedback on each other’s videos.


•  If there is time in class, your teacher may ask each group to nominate one of the videos to share and discuss further with the class as a whole.


•  Criteria C (Creating text) and D (Using language) will be used to assess your vlog.
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What is a diary?


One of the most famous diaries ever written was that by Anne Frank, who with her family went into hiding in Amsterdam in 1942 to avoid the Nazi persecution of the Jews.


The following extracts are from later on in the diary, where Anne thinks of the courage of those who are risking their lives helping the family by bringing food and provisions, and talks too of some of the conditions the family experienced in hiding, and of her own fears of the situation she is in.
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Friday, 28 January 1944


Dearest Kitty,


…


Jan and Mr Kleiman love talking about people who have gone underground or into hiding; they know we’re eager to hear about others in our situation and that we truly sympathize with the sorrow of those who’ve been arrested as well as the joy of prisoners who’ve been freed.


Going underground or into hiding has become as routine as the proverbial pipe and slippers that used to await the man of the hours after a long day at work. There are many resistance groups, such as Free Netherlands, that forge identity cards, provide financial support to those in hiding, organize hiding places and find work for young Christians who go underground. It’s amazing how much these generous and unselfish people do, risking their own lives to help and save others.


The best example of this is our own helpers, who have managed to pull us through so far and will hopefully bring us safely to shore, because otherwise they’ll find themselves sharing the fate of those they’re trying to protect. Never have they uttered a single word about the burden we must be, never have they complained that we’re too much trouble. They come upstairs every day and talk to the men about business and politics, to the women about food and wartime difficulties and to the children about books and newspaper. They put on their most cheerful expressions, bring flowers and gifts for birthdays and special occasions and are always ready to do what they can. That’s something we should never forget; while others display their heroism in battle or against the Germans, our helpers prove theirs every day by their good spirits and affection.


From The Diary of Anne Frank
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Anne Frank
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For the two years that the family remained hidden in concealed rooms on the upper floors of the house, Anne kept a diary, in which she wrote regularly, addressing her entries to ‘Kitty’ the name she had given to the diary. However, in August 1944 the family was betrayed, and arrested and sent on to various concentration camps. Anne died, probably of typhus, in Bergen-Belsen camp in Germany early in 1945, not long before the camp was liberated. Her father was the only member of her family to survive, and he found her diary on his return to Amsterdam after the war. It was first published in 1952 as The Diary of a Young Girl.
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Friday, 26 May 1944


My dearest Kitty,


…


That gap, that enormous gap, is always there. One day we’re laughing at the comical side of life in hiding, and the next day (and there are so many such days), we’re frightened, and the fear, tension and despair can be read on our faces.


Miep and Mr Kugler bear the greatest burden for us, and for all those in hiding – Miep in everything she does and Mr Kugler through his enormous responsibility for the eight of us, which is sometimes so overwhelming that he can hardly speak from the pent-up tension and strain. Mr Kleiman and Bep also take very good care of us, but they’re able to put the Annexe out of their minds, even if it’s only for a few hours or a few days. They have their own worries, Mr Kleiman with his health and Bep with her engagement, which isn’t looking very promising at the moment. But they also have their outings, their visits to friends, their everyday lives as ordinary people, so that the tension is sometimes relieved, if only for a short while, while ours never is, never has been, not once in the two years we’ve been here. How much longer will this increasingly oppressive, unbearable weight press down on us?


The drains are clogged again. We can’t run the water, or if we do, only a trickle; we can’t flush the toilet, we have to use a toilet brush; and we’ve been putting our dirty water into a big earthenware jar. We can manage for today, but what will happen if the plumber can’t mend it on his own? They can’t come to do the drains until Tuesday.


Miep sent us a currant loaf with ‘Happy Whitsun’ written on top. It’s almost as if she were mocking us, since our moods and cares are far from ‘happy’.


We’ve all become more frightened since the van Hoeven business. Once again you hear ‘shh’ from all sides, and we’re doing everything more quietly. The police forced the door there; they could just as easily do that here too! What will we do if we’re ever… no, I mustn’t write that down. But the questions won’t let itself be pushed to the back of my mind today; on the contrary, all the fear I’ve ever felt is looking before me in all its horror.


I had to go downstairs alone at eight this evening to use the lavatory. There was no one down there, since they were all listening to the radio. I wanted to be brave, but it was hard. I always feel safer upstairs than in that huge, silent house; when I’m alone with those mysterious muffled sounds from upstairs and the honking of horns in the street, I have to hurry and remind myself where I am to keep from getting the shivers.


Miep has been acting much nicer towards us since her talk with Father. But I haven’t told you about that yet. Miep came up one afternoon all flushed and asked Father straight out if we thought they too were infected with the current anti-Semitism. Father was stunned and quickly talked her out of the idea, but some of Miep’s suspicion has lingered on. They’re doing more errands for us now and showing more of an interest in our troubles, though we certainly shouldn’t bother them with our woes. Oh, they’re such good, noble people!


I’ve asked myself again and again whether it would have been better if we hadn’t gone into hiding, if we were dead now and didn’t have to go through this misery, especially so that the others could be spared the burden. But we all shrink from this thought. We still love life, we haven’t yet forgotten the voice of nature, and we keep hoping, hoping for … everything.


Let something happen soon, even an air raid. Nothing can be more crushing than this anxiety. Let the end come, however cruel; at least then we’ll know whether we are to be the victors or the vanquished.


Yours, Anne M. Frank


From The Diary of Anne Frank
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ACTIVITY: The diary of your ‘things that scare you’ challenge


Using the information on the format and content of a diary, choose three or four of your daily challenges and write diary entries that cover each of these. The diary extracts overall should total not more than 1,000 words.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion B: Organizing, Criterion C: Producing text and Criterion D: Using language.
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Diaries


Here are some tips on writing a diary entry. Adapted from www.tes.com/teaching-resource/how-to-write-a-diary-entry-6219883.





1  Make sure you write in chronological order – that is, in the order that things happened.



2  Write in the past tense.



3  To help the reader empathize with you, use pronouns such as I, we, us, we’re and I’m. They help to make the reader feel part of the text.
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Time connectors that will help:


Firstly …


Following on from …


Next …


Eventually …


Some time later …


Afterwards …


Finally …
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4  Make sure you give detailed descriptions – add lots of detail and information to people, places, events and objects.



5  Remember to include your thoughts and feelings about these things. This will make your writing more appealing to the reader.



6  Explain why – help your reader to understand your moods by explaining your different emotions and feelings. This will help the reader to visualize the moment and put themselves in your shoes.
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Reflection


In this chapter we have explored different examples of what it might mean to be ‘courageous’, along with different types of non-fiction writing, and some characteristics and purposes of those. We have looked at how perspective can influence the point of view we might have of it; and how writers might put us in particular positions in order to shape our point of view. We have also considered how cultural factors may influence our perspective and point of view.
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  Communication  


  Theme (relationships); genre (conventions)  


  Identity and relationships  



2 What’s the drama?


Writers can use conventions in literature to convey the importance of communication in relationships.
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IN THIS CHAPTER, WE WILL …





•  Find out the different ways in which we may communicate with others, and the conventions that are involved in those.



•  Explore the different ways in which communication can impact on others, and how it may affect our relationships with others.



•  Take action by developing more effective communication techniques to use in different contexts.
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CONSIDER THESE QUESTIONS:


Factual: What are the different ways in which people communicate with each other? What different conventions are associated with the ways people communicate? What conventions are used to communicate with an audience in the genre of drama?


Conceptual: How can ways in which we communicate affect our relationships with other people?


Debatable: Is non-verbal communication more powerful than verbal communication?


Now share and compare your thoughts and ideas with your partner, or with the whole class.
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These Approaches to Learning (ATL) skills will be useful …




•  Communication skills


•  Media literacy skills


•  Critical-thinking skills


•  Creative-thinking skills
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KEY WORDS


body language


communication


conventional


convey


juxtapose


self-esteem


tone


vigorous


vivacious
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We will reflect on this learner profile attribute …




•  Communicators – develop as a communicator through various activities involving analysing and using different methods of communication.
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Assessment opportunities in this chapter:




•  Criterion A: Analysing


•  Criterion B: Organizing


•  Criterion C: Producing text


•  Criterion D: Using language
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DISCUSS


Look at the scene from the play, The Miracle Worker. What different ways of communicating are being used by the characters in the scene? What messages are they communicating?


Create a table. In the left-hand column, brainstorm different ways in which we communicate with others. Then in the right-hand column, suggest a figure between 1 and 10 for how powerful you think it is as a way of communicating, with 10 being extremely powerful, and 1 not at all a powerful way of communicating.
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What are the different ways in which people communicate with each other?


COMMUNICATION


Communication takes many forms, and while some of the most common are spoken and written, there are many other ways of communicating. Some of them are believed to be more powerful than words. For instance, it is thought that when we speak to another person, around two-thirds of the message they receive in fact comes from ways in which we are communicating beyond the actual words we use – the tone of our voice, our body language, facial expression and eye contact. Search online for non-verbal communication to find out more about how we communicate without words.


Have you ever felt you know how someone feels when they have not said anything? That is because they are conveying the message in ways other than by using words.
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CONNECT–EXTEND–CHALLENGE


Watch the video ‘Good communication skills for teens’: https://youtu.be/_UTx6iPLsH4.


Think about the following:





•  How were the ideas and information presented in the video connected to what you already knew about good communication skills?



•  What new ideas did you get that extended or pushed your thinking about communication skills in new directions?



•  What is still challenging or confusing for you to get your mind around about the topic of communication, and what you saw and heard in the video? What questions, wonderings or puzzles do you have?





You can present your comments in a table like the one below, or use sticky notes for displaying on the wall.






	Connect

	Extend

	Challenge






	 

	 

	 







Share your thoughts with a classmate or in small groups.
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Communication is a powerful influence on how we feel, and how we can and do make others feel. Read the Maya Angelou quote. Positive communication can make us feel elated and reassured, and do much for our self-esteem. Communication can equally be used to hurt – at times grievously (ever heard of the saying ‘The pen is mightier than the sword’?) – while malicious or ineffective communication in various contexts can have extremely damaging consequences.


It is very important, therefore, that we become aware of the different ways in which we can and do communicate, of how that might be done effectively, and of the consequences that may result from ways in which we communicate.
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DISCUSS


In each of these examples, a different type of communication is being used. Identify each, and give an example of how it might be used to:





a  impact positively on someone else, and



b  impact negatively on them.
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DISCUSS


What is cyberbullying? In what ways does it use communication to impact negatively on people?
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AUDIENCE


With whom do we communicate and in what ways do we do it? Why do we choose those particular methods?
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ACTIVITY: Who are you talking to?
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ATL




•  Communication skills: Use a variety of media to communicate with a range of audiences
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Complete the table below. Choose six different types of ‘audience’ with whom we might communicate, and for each suggest a way in which we communicate. Remember that ‘audience’ is the term used for any possible recipient of our communication, and that it may even refer just to ourselves, for instance when we are writing a diary.


Now think of different ways in which we might communicate – for example, by how we look, what our facial expressions might be, what the tone used might convey, and so on.


Then in the last column, explain the impact each way of communicating might have on the particular ‘audience’ each time. You might also want to act out how you would communicate with each different audience.






	Audience

	A possible way in which I might communicate with that ‘audience’

	What impact might this have on my ‘audience’?
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion D: Using language.
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What conventions are used to communicate with an audience in the genre of drama?


CONVENTIONS OF GENRES


Writers who create literary works are engaging in direct communication with their readers, and attempting to convey certain ideas and messages in different ways. To do this they will choose a particular genre in which to write. A genre is a particular style or type of literature, such as drama, speech, horror, poetry, and so on.


Different genres have their own particular conventions, which are the characteristics they have that mean they can be categorized in a particular literary genre.


Conventions also communicate meaning to an audience or reader. Some of the conventions of drama can be categorized as literary, technical and performance conventions, and include those listed in the information box.
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Conventions of drama
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TECHNICAL AND PERFORMANCE CONVENTIONS OF DRAMA


Acting, speaking, and non-verbal communication are performance conventions of drama, which are crucial in conveying the meaning of what is happening in a play, beyond the words on the page. These conventions are essential in defining drama and in distinguishing it from other genre types as, unlike with a written text, in drama definitive decisions must be made as to how words and actions will sound and look, since these will be spoken and carried out, rather than being described.


While stage directions are often given by a playwright to indicate aspects of performance conventions, a director too must make such decisions on these, in collaboration with the actors.


Acting: The Merriam-Webster online dictionary defines acting as ‘the art or practice of representing a character on a stage or before cameras’. (www.merriam-webster.com/dictionary/acting)


Acting can thus encompass all movements, gestures, facial expressions, words and so on, which are used by an actor to represent a character, and which (as in real life) provide clues as to the nature of the character and his or her thoughts and feelings.


We will now look at these conventions and how they are used in the play, The Miracle Worker by William Gibson.
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The Miracle Worker by William Gibson
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William Gibson (3 November 1914–25 November 2008) was a New York playwright and novelist. His most famous play is The Miracle Worker (1959), which won him the Tony Award for Best Play after he adapted it from his original 1957 television play. He adapted it again for the 1962 film version and received an Academy Award nomination for Best Adapted Screenplay.


The Miracle Worker is based on the early life of Helen Keller, and dramatizes the real-life events of the arrival of semi-blind teacher Annie Sullivan to teach the young Helen, who had been left blind, deaf and mute following a childhood illness.


Helen’s behaviour in the play demonstrates the impact five years of highly limited communication had on her. The playwright is also keen to present the impact of this behaviour on those closest to Helen. Annie feels that underneath her outward behaviour, Helen is intelligent and curious, and ‘a little safe, locked’, which may well have ‘a treasure inside’. She therefore refuses to indulge Helen’s poor behaviour in the way Helen’s family have done (‘It’s less trouble to feel sorry for her than to teach her anything better, isn’t it?’). In her determination to teach Helen more effective ways to communicate, she adopts a tough love approach instead.


This leads to a series of physical, psychological and intellectual battles between the two, which on stage ‘constitute unforgettable theatre’ (Time magazine). Two particular actors playing the roles of Annie and Helen, Anne Bancroft and Patti Duke, won a number of awards for their performances in the play, and then won Oscars too when the play was transferred to film in 1962.


The Miracle Worker has much to say about the different ways in which communication can take place, and on the different ways in which relationships can be affected by how that may happen. It raises other questions too, such as that of using physical force on a child. Meanwhile, the play demonstrates how the conventions of drama can communicate ideas in different but very powerful ways. Both the genre and its ideas will be explored throughout this unit, as we focus on aspects of the nature and impact of communication.
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ACTIVITY: Directing a character




[image: ]


ATL




•  Communication skills: Use and interpret a range of discipline-specific terms and symbols
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This activity is based on the first scene of the play, The Miracle Worker.


Goal


Get into groups of three. Each member takes on one of the following roles:





•  Kate Keller



•  Captain Keller



•  Doctor





You are each a director for a production of the play, and must direct your particular actor in how to perform the role of the character in the opening scene of the play on stage.


Look at Scene 1, from the beginning to His face has something like fury in it, crying the child’s name; KATE, almost fainting, presses her knuckles to her mouth, to stop her own cry. The room dims out quickly. Read through the scene. In your notebook, write down any directions you want to give the actor when they speak particular lines. Consider these in terms of how they might act, speak or use non-verbal communication. You must provide at least two examples of direction for each.


In your group, perform a dramatic reading of the scene, in which each of you takes the part of the character for whom you have given directions.
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ACTING


Look again at the choices you made in the case of your character for the activity on the left. Share with your group members the reasons why you made each choice.
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ACTIVITY: Writing a diary entry


Later in this chapter, you will be writing a dramatic monologue, containing the thoughts and feelings of a character in one of the scenes from the play.


As practice for that, let us first consider what Kate’s thoughts and feelings may be, immediately after this scene in which she has discovered that Helen cannot see or hear. We will use the format of a diary to identify and develop the thoughts and feelings of a character. Read about the features of a diary on page 31.


If Kate were to write a diary entry following the events of this first scene, what would she write? And how would it be written? Write Kate’s diary entry of 500–600 words.
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Hint


For the voice of the writer in this play, it is the character of Kate. What features of Kate are evident in the opening scene? You may have noticed that:




•  she has a tendency to ask questions and she cares a great deal about Helen


•  she is quite insightful and practical in noticing that something is wrong and in knowing how to check for that. She is likely to understand some of the implications of Helen’s blindness and deafness for the future, therefore


•  she responds quite emotionally, firstly to the news that Helen seems to be alright, and later to the discovery that other things are wrong.
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Complete the reflective prompts below. As a result of this self-assessment, make any further amendments to improve the work.






	Where/how have you shown in your writing:

	Your response






	Kate’s tendency to ask questions

	 






	That Kate cares a lot about Helen

	 






	That Kate is thinking about what may happen as a result of her discoveries about Helen

	 






	Kate responding in an emotional way to the events of the scene
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion C: Producing text and Criterion D: Using language.
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DISCUSS


The scene following the opening of the play shows us how things are in the Keller household five years later. Read the passage in which we meet Helen properly for the first time, from ‘First I’m gonna cut off this doctor’s legs …’ to ‘Percy darts to the bell string on the porch, yanks it, and the bell rings.’


How would you describe Helen’s feelings in this scene? Write what you think her feelings would be at different points in the scene. Explain in the case of each what evidence you are using to make those deductions.


Then, in pairs or small groups, share your comments. What differences and similarities were there in the way each of you interpreted Helen’s feelings in the scene, and in the evidence you used to do so?


[image: ]







[image: ]


Diaries


Diaries are often completely personal in nature, of course, with the only audience quite possibly being the writer him- or herself. When writing for a wider audience, however, there are several things to remember about the format of this text type:




•  entries should be dated


•  it should be written in the first person


•  it will be informal in register


•  it should reflect the voice of the writer.
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SPEAKING


Communication is one of the MYP key concepts. According to the definition of communication, it involves ‘exchanging’ or ‘transferring’ something – facts, ideas, signals, for example, which form a ‘message’ of some kind. Communication also means there must be someone who communicates something (a ‘sender’), and someone who receives it (a ‘receiver’).


Communication should also involve ‘conveying information or meaning’. Does this always happen when we try to communicate something? Does it always happen in the way that we intend it to?


Helen’s actions and responses in the scene you read for the Discuss activity above are caused to a large extent by her inability to convey information and meaning about herself, which means that others – both the characters around her and the audience – must try to interpret what she thinks and feels.


This is a characteristic of drama, where as an audience we hear and see the words and actions of a character on stage, and have to interpret those ourselves, usually without knowing any more about what the thoughts of the character may be. In a novel or a poem, on the other hand, we are often told the thoughts of a character by the narrator or speaker.


Two conventions that can be used within the genre of drama to convey inner thoughts and feelings are the soliloquy and dramatic monologue, which we will look at in greater detail later.


Both require that the character speak his or her own thoughts, which Helen, being mute, is unable to do. The audience is therefore placed in the position of the other characters in the play in having to try to ‘look into’ Helen from the outside, and interpret from her actions only.
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Internal monologue


The Encyclopedia Britannica defines an internal monologue as a ‘narrative technique that exhibits the thoughts passing through the minds of the protagonists’. A character on stage in a play may use this technique as part of a soliloquy or dramatic monologue, which presents to the audience the character’s innermost thoughts.


These thoughts might be represented in one of two ways:





1  Thoughts that are loosely related, and may not seem to follow on coherently, as the character’s mind leaps from one thought to another.



2  More rationally structured sequences of thought and emotion.
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DISCUSS


Find out about internal monologue techniques and literary devices. What features can you identify? Which authors have used this technique? How is it related to stream of consciousness?


Here is a short extract of more loosely related thoughts, which are not always entirely coherent in their sequencing:


‘The very air in the ward seemed to have become heavier, emitting strong lingering odours, with sudden wafts that were simply nauseating, What will this place be like within a week, he asked himself, and it horrified him to think that in a week’s time, they would still be confined here, Assuming there won’t be any problems with food supplies, and who can be sure there isn’t already a shortage, I doubt, for example, whether those outside have any idea from one minute to the next …’ – Jose Saramago in Blindness


Here is a short example of part of an internal monologue that is more rationally structured. Read the example and identify any features.
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Wait. I think I need to take a breath and stop. Is this really the right thing to do?


Because if I go ahead with this, it will count as breaking in, and do I really want to be committing a crime?


So I’m standing here, and I don’t know what to do. Why doesn’t Sarah come around? She’s always hanging about when I don’t want her there. And now she might be useful, she’s nowhere to be seen.


Right. I need to stop thinking about this now, and go ahead and do this. I just need to take a deep breath, and one step forwards, and I’ll be there. Across the threshold. Where Mrs Denton was when she disappeared …


What about those rumours? There must be a reason why this place has been empty for so long. And didn’t the bus driver claim this had been the scene of some other unexplained events?


Stop it. These are just rumours.


I’m going in.
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You may have noticed some of the following
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How can ways in which we communicate affect our relationships with other people?


FAILING TO COMMUNICATE EFFECTIVELY
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ACTIVITY: Communication fails
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ATL




•  Communication skills: Use a variety of organizers for academic writing tasks


•  Critical-thinking skills: Gather and organize relevant information to formulate an argument
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Watch this video, which shows in a comic way the effects that a failure to communicate meaning can have on a receiver: www.youtube.com/watch?v=Ozpek_FrOPs.


In the graphic organizers below, 1) suggest some reactions of the shopkeeper as the receiver, and reasons for those, and 2) identify particular aspects of the customer’s communication that made it so unclear to the shopkeeper.
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Then, write four tips to help make communication clearer.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion A: Analysing.
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THINK–PAIR–SHARE


What examples can you think of when someone (which may be yourself or someone you know, or someone you have seen on television or in a film) failed to convey the meaning of what they intended to communicate? How can it affect both a sender and a receiver?


Think about two examples of where intended communication failed. How did those involved feel and respond?


Once you have your two examples (write notes on them if needed), share your examples with each of you doing so in ways that you think might prevent the other from understanding what you are saying. How might you communicate with them in ways that may result in that? What did you each try to do?


Get together with another pair and share your examples. Then, as a group of four, choose one example to share with the whole class, along with your group’s thoughts on the reasons as to why communication of meaning may fail, and the impact this can have on those trying to communicate and those trying to understand.
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CONFLICT



Earlier in this chapter we looked at the impact on Helen when she was unable to communicate meaning clearly to others. We have just explored the impact on others when communication is not clear and they are unable to grasp the meaning.


William Gibson in The Miracle Worker juxtaposes (places next to each other, usually something done by a writer for effect) scenes in Act 1 to show the impact of Helen’s inability to communicate what she wants to say both on Helen herself, and then on her family. The scene following Kate’s intervention, when Helen attacks Martha, shows the toll that Helen’s difficult behaviour has had on her family. It also allows Gibson to set out in one scene the different types of conflict that are present within the family.


Conflict is a literary device that can be used for several purposes. The playwright uses it to provide insight into the nature of the relationships between the various members of the family (all of whom are present in the scene), and the impact Helen’s inability to communicate, and efforts to do so, has had on the family relationships.
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ACTIVITY: Conflict
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ATL




•  Creative-thinking skills: Use brainstorming and visual diagrams to generate new ideas and inquiries


•  Critical-thinking skills: Draw reasonable conclusions and generalizations
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1  Get into groups of two or three. Brainstorm on a piece of poster paper the different conflicts that are shown in the scene with the family, from ‘Inside the lights have been gradually coming up …’ to ‘the lights dim out …’. Do not forget to consider internal, as well as external, conflicts.



2  Use a mind map, such as that in the example below.
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3  Divide up the conflicts you have identified. For each of the conflicts you are individually considering, indicate the following:







    •  What has caused the conflict?


    •  What do you think are the feelings of the character(s) on each side of it, or of a character experiencing an internal conflict?


    •  What might be a possible solution to it?








4  Get back into groups. For each of the conflicts you have looked at, share the ideas you have had on these prompts.



5  Choose TWO of the conflicts your group has identified from the play, and consider the role communication has played in creating these, and/or which it may play in resolving the conflict. Write one or two paragraphs explaining your ideas.
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Assessment opportunities


In this activity you have practised skills that are assessed using Criterion A: Analysing and Criterion D: Using language.
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What different conventions are associated with the ways people communicate?


IMAGERY AND SYMBOLS


We have looked at performance elements that form some of the conventions of drama. As a literary genre, however, drama also contains a number of literary elements, such as the following:
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The elements we will be looking at more closely in this unit are highlighted.


Script


The script contains all of the words spoken by the characters in a play, along with any stage directions. Within those words playwrights (or screenwriters, in the case of movies), may use literary devices in the forms of images and symbols for a number of purposes, such as to advance their plot, develop their characters and further reinforce the meaning of what they are trying to convey.


Imagery and motifs


The Miracle Worker makes use of a large number of similes and metaphors, along with other imagery and motifs, to communicate ideas about theme and character. For instance, the play is largely constructed of a series of conflicts, the most significant of which is the one that takes place between Annie and Helen. To reflect this theme further, the playwright inserts many references of different kinds to battle – images of physical struggle, similes and metaphors, and so on.


These are especially noticeable where characters are speaking before they have become aware of Helen’s behaviour as a frustrated blind, deaf and mute child. A number of examples of these occur, therefore, in Act 1, and have the effect of foreshadowing the battles ahead:




[image: ]


KELLER: … this is my wife’s first [child], she isn’t battle-scarred yet.


DOCTOR: Oh, by morning she’ll be knocking down Captain Keller’s fences again.


KATE: Men, men and their battle scars, we women will have to—


ANNIE: He keeps digging up that battle!


ANNIE: … with all the fights and trouble I’ve been here it taught me what help is, and how to live again.
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Foreshadowing is a technique used to hint at what is to come in a narrative or story. As such it may lead a reader or audience to have certain expectations, and/or to experience anticipation or suspense and leave them interested in finding out more.


When we see characters, and especially Kate and Annie, interacting with Helen later, they are almost always in a situation of physical struggle with her:
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[Martha] But at once Helen topples Martha on her back, knees pinning her shoulders down, and grabs the scissors.


[Kate] … Kate reaches for the scissors in Helen’s hand. But Helen pulls the scissors back, they struggle for a moment, then Kate gives up, lets Helen keep them.


[Annie/Helen] … they confront each other …


[Annie] She takes the doll from Helen, and reaches for her hand; Helen instantly grabs the doll back. Annie takes it again, and Helen’s hand next, but Helen is incensed now; when Annie draws her hand to her face to shake her head no, then tries to spell to her, Helen slaps at Annie’s face. Annie grasps Helen by both arms, and swings her into a chair, holding her pinned there, kicking, while glasses, doll, bonnet fly in various directions.


[Annie] Helen is now in a rage, fighting tooth and nail to get out of the chair, and Annie answers while struggling and dodging her kicks.
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The repeated use of an image, such as that of battles in The Miracle Worker, means that the image becomes a motif – an image that reminds us of something important through communicating constant reminders of it.
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That moming had begun like any other, though a little later than usual. It was exam time

so school started at nine instead of eight, which was good as I don’t like getting up and can
sleep through the crows of the cocks and the prayer calls of the muezzin. First my father
would try o rouse me. “Time to get up, Jani mun,’ he would say. This means ‘soulmate’

in Persian, and he always called me that at the start of the day. ‘A few more minutes, Aba,
please; I'd beg, then burrow deeper under the quilt. Then my mother would come. ‘Pisho,
she would call. This means ‘cat’ and is her name for me. At this point I'd realise the time and
shout, ‘Bhabi, T'm late!’ In our culture, every man is your brother’ and every wignagiygur|
sister, That's how we think of each other. When my father first brought his wife to school, all
the teachers referred to her as ‘my brother’s wife’ or Bhabi. That's how it stayed from then on.
We all call her Bhabi now. >
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I slept in the long room at the front of our house, and the only fumiture was a bed and

o cabsinet whiich § liad bought with some of the money T had been given s an Bparg
campaigning for peace in our valley and the right for girls to go 0 school. On some shelves
were all the gold-coloured plastic cups and trophies I had won for coming first in my class.
Only a few times had I not come top - each time I was beaten by my class rival Malka
e-Noor. [ was determined it would not happen again.

The school was not far from my home and I used to walk, but since the start of last year I
had been going with other gils in a rickshaw and coming home by bus. It was a journey of
just five minutes along the stinky stream, past the giant billboard for Dr Humayun's Hair
Transplant Institute where we joked that one of our bald male teachers must have gone when
he suddenly started to sprout hair. I liked the bus because I didn't get as sweaty as when I
walked, and I could chat with my friends and gossip with Usman Ali, the driver, who we
called Bhai Jan, or ‘Brother’ He made us all laugh with his crazy stories.

| had started taking the bus because my mother was scared of me walking on my own. We
had been getting threats all year. Some were in the newspapers, some were notes Or messages
passed on by people. My mother was worried about me, but the Taliban had never come for
a girl and I was more concerned they would target my father as he was always speaking out
against them. His close friend and fellow campaigner Zahid Khan had been shot in the face
in August on his way to prayers and I knew everyone was telling my father, ‘Take care, you'l
be next!

Our street could not be reached by car, so coming home I would get off the bus on the

road below by the stream and go through a barred iron gate and up a flight of steps.

| thought if anyone attacked me it would be on those steps. Like my father I've always been

a daydreamer, and sometimes in lessons my mind would drift and I'd imagine that on the
way home a terrorist might jump out and shoot me on those steps. | wondered what I would
do. Maybe I'd take off my shoes and hit him, but then I'd think if I did that there would be
no difference between me and a terrorist. It would be better to plead, ‘OK, shoot me, but first
listen to me. What you are doing is wrong. I'm not against you personally, I just want every
girl o go to school!

I wasn't scared but I had started making sure the gate was locked at night and asking God
what happens when you die. I told my best friend Moniba everything, We'd lived on the
same street when we were little and been friends since primary school and we shared
everything, Justin Bieber songs and Twilight movies, the best face-lightening creams, Her
dream was to be a fashion designer although she knew her family would never agree o it, so
she told everyone she wanted to be a doctor. It's hard for girls in our society to be anything
other than teachers or doctors if they can work at all. I was different - I never hid my desire
when I changed from wanting to be a doctor to wanting to be an inventor or a politician.
Moniba always knew if something was wrong, ‘Don’t worry' I told her. ‘The Taliban have
never come for a small girl!

When our bus was called, we ran down the steps. The other girls all covered their heads
before emerging from the door and climbing up into the back. The bus was actually what we
call a dyna, a white Toyota Town Ace truck with three parallel benches, one along either side
and one in the middle. It was cramped with twenty girls and three teachers. [ was sitting on
the left between Moniba and a girl from the year below called Shazia Ramzan, holding our
exam folders to our chests and our school bags under our feet.
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After that it is alla bASHE | remember that inside the dyna it was hot and sticky. The cooler
days were late coming and only the faraway mountains of the Hindu Kush had a frosting of
snow, The back where we sat had no windows, just thick plastic sheeting at the sides which
flapped and was too yellowed and dusty o see through. All we could see was a little stamp of
open sky out of the back and glimpses of the sun, at that time of day a yellow orb floating in
the dust that streamed over everything.

 remember thaihe B ned right off the main road at the army checkpoint as always and
rounded the colfter R deserted cricket ground. T don't remember any more.

In my dreams about the shooting my father is also in the bus and he is shot with me, and
then there are men everywhere and I am searching for my father.

In reality what happened was we suddenly stopped. On our left was the tomb of Sher
Mohammad Khan, the finance minister of the first ruler of Swat, all overgrown with grass, and
on our right the snack factory. We must have been less than 200 metres from the checkpoint.

We couldn't see in front, but a young bearded man in light-coloured clothes had stepped
into the road and waved the van down.

Is this the Khushal School bus?’ he asked our driver. Usman Bhai Jan thought this was a
stupid question as the name was painted on the side. ‘Yes, he said.

‘I need information about some children; said the man.
“You should go to the office/ said Usman Bhai Jan.

As he was speaking another young man in white approached the back of the van. ‘Look,

it's one of thoslour BUEEMcoming to ask for an interview, said Moniba. Since I'd started
speaking at events with my father to campaign for girls education and against those like the
Taliban who want to hide us away, journalists often came, even foreigners, though not like
this in the road.

The man was wearing a peaked cap and had a handkerchief over his nose and mouth as if he
had flu, He loobkd HESSIlege student. Then he swung himself onto the tailboard at the
back and leaned in right over us.

‘Who is Malala?’ he demanded.

No one said anything, but several of the girls looked at me. I was the only girl with my face
not covered.

That's when he lifted up a black pistol. I later learned it was a Colt 45. Some of the girls
screamed. Moniba tells me I squeezed her hand.

My friends say he fired three shots, one after another. The first went through my left eye
socket and out under my left shoulder. I slumped forward onto Moniba, blood coming from
my lefc ear, so the other two bullets hit the girls next to me. One bullet went into Shazias left
hand, The third went through her left shoulder and into the upper right arm of Kainat Riaz.

My friends later told me the gunman'’s hand was shaking as he fired.
By the time we got (0 the hospital my long hair and Moniba's lap were full of blood.

1am Malala — Malala Yousafzai
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Image(s) Major news reports are almost always
accompanied by an image, which either shows the event
taking place (something that is increasingly common
nowadays, as so many people carry smartphones, and
therefore cameras) or should be linked to the headline.

Headline The title of the report. It should be designed to
capture a reader’s attention.

Pew Pork Today

VOL.CXXXV... No. 45,665

NEW YORK WEDNESDAY, JANUARY 29, 1966 30 CENTS

SPACE SHUTTLE EXPLODES

TRAGEDY STRIKES 74 SECONDS AFTER
LIFT-OFF: ALL 6 IN CREW ARE KILLED

e inal

m A front-page report on the Challenger space shuttle disaster

Debris Rains
on Local Area

By Samuel Kane

Quotations The use of direct quotes from eyewitnesses,
or from people directly involved in some way with

the event even if not present at the time of the event
(neighbours, close relatives, and so on), help give a reader
a greater sense of what actually took place, and of being
directly spoken to by someone who was actually there at
the time.

Placeline This tells readers where the events described in
the news report have taken place (it is also usually where
the report is written).

Byline This is the name of the person or people who
has/have written the news report.

Lead paragraph This is the first paragraph of the news
report, which introduces the newsworthy event that has
taken place. It should include information on WHAT has
taken place, WHERE it has happened, WHEN it occurred
and WHO was involved.

Body paragraphs The news report will continue on to
fill in more information — often explaining in greater detail
HOW and WHY the event took place. The information
should be factual in nature.

Note how, for a longer news report such as this, the
report is divided into subsections with subheadings.
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Use this table to reflect on your own learning in this

chaptel
Questions we asked

Answerswe | Any further

found questions
now?

Factual:

Conceptual:

Debatable:

Approaches to learning | Description | How well did

you used in this chapter

~whatnew | you master
skills did you | the skills?

learn?

Practitioner

Novice
Learner
Expert

‘Communication skills

Organization skills

Affective skills

Reflection skills

Media literacy skills

Critical-thinking skills

Creative-thinking skills

Learner profile
attribute(s)

Reflect on the importance of
being a risk-taker for your
learning in this chapter.

Risk-takers
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Direct speech helps to bring the reader into

the situation.
B

Note the short sentences and use of
punctuation as the tension builds, as the

rocket is about to launch.
.

* Alot of sensory imagery - sight, sound,
touch — can be found in this paragraph.

* Alot of small detail is also described - as
the astronauts can do nothing but wait,
Helen Sharman is noticing everything — a
sign of her tension at this moment.

* 'Sergei said nothing, Tolya said nothing:
the voice from the bunker was silent.” —
This is an example of asyndeton, where a
conjunction is left out for emphasis. Here
the repetition and asyndeton emphasize
the silence at this point, which in turn

again reflects the tension of the moment.
1

* More sensory imagery throughout the
paragraph, including onomatopoeia in
‘rumbling’ (as was ‘hiss’ in the previous
paragraph).

o The repeated references to time ticking
down, as well as being a factual
description, also serves to add to the
tension of the events being described.

* Helen Sharman has said little about her
own thoughts and feelings so far, but her
impression that the rocket seems about to
topple over again indicates the tension she
is feeling.

* Another descriptive feature used here
is personification of the engines and

the instruments.

In my earphones, a voice from the bunker said, “Five
minutes to go. Please close the masks of your helmets.”

The three of us obeyed, then confirmed. Our call sign was
ozone, and we identified ourselves by crew number. I was
the last to confirm, and so I said, “Ozone 3, ozone 3, my
helmet is shut. We are in the preparation regime, ready to

go."

The bunker replied, “Understood, ozone 3. We are also in
that regime. Everything on board is correct and we are now
ready to launch.”

Alitdle later, the voice said, “Two minutes.” Then it said,
“One minute.”

Now that we were not moving around or reaching for the
controls above us, it was comfortable to be sitting there

in the spacesuit. I glanced at the little talisman, swinging
from the hatch above us. I felt the pressure of Tolya’s elbow
against mine. I could hear the quiet hiss of static in the
speaker against my ear. Sergei said nothing, Tolya said
nothing; the voice from the bunker was silent. It was a
moment of stillness, of final waiting. My feet were still cold.

Fax away, deep below, there came a bl inghoig Relind
rocket engines ignited. On the conrrol pane flue gl
clock had started automatically; we were nominally one
second into the mission, then two, and the engines still
rumbled far below. Three seconds and the rumbling grew
louder and, as the four launch-gantries swung away, I could
feel vibration but no sense of acceleration. I knew we must
have left the ground and were in that momentary limbo
where the rocket seems to balance precariously on its thrust,
surely destined to topple. But the engines continued to roar
beneath us and the instruments confirmed that we were
away from the tower, that acceleration was beginning to
build, and we could feel the pressure of g-forces growing
steadily against us.
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've learned that people will forget what you said,
people wil forget what you did, but people will
never forget how you made them feel.

B The novelist Maya Angelou
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When I next looked at the clock we were twenty seconds into
the flight - and above us the talisman was taut on its string,
no longer as free to swing, I could now sense the rocket’s
power, not only from the vibrations coming through the seat

but also from the increasing press of acceleration. The clock

showed that forty seconds had elapsed. The voice from the
bunker confirmed the successful launch and Sergei briefly
responded. G-forces continued to grow; the rocket was getting
lighter as the fuel burned away and we were picking up speed.

After 115 seconds came the first of several loud bumps and
bangs: the escape rocket on the nose of the craft was being
jettisoned. At this point we were 46 kilometres from the
ground on the threshold of space. Three seconds later there
was another jolt, this one bigger and from below, as the first-
stage booster rockets separated from us. This was the moment
we passed the 50 kilometres mark, the height the Russians
usually designate as the beginning of space.

Our smooth acceleration continued as the rocket grew lighter;
now we were using the second-stage engine. This was the

centrally-mounted main engine, used from the moment of

lift-off. It was still burning steadily when, 165 seconds into
the flight, the protective fairings that covered the windows was
jettisoned, no longer needed to protect the spacecraft from the
i here as (13 SESERY i1« B8 m Osphere left outside!

Sunlight streamed in. 1 looked down at the Earth. We were
already over the Pacific!

Tolya said, “What can you see? What can you see?” He had no
it and wal SEEE bigife golden sunlight pouring in.

I could see the curvature of the Earth!

Speckly white clouds! A brilliant azure sea! The blackness

of B Now 1 SRR o Bllerc the theory had told me

I should be - out from the world, above the blue skies and
diamond-studded clouds. Dreams sometimes do come true
and I felt so alive!

* The sentences in this paragraph become a
little longer, as the rocket launches successfully
away.

* Sensory imagery is used throughout these two
quite technical paragraphs.

The use of repeated exclamation marks over the
next few lines illustrates both the crew’s relief at
the successful launch, and sense of wonder at
what they can now see from the rocket.

The short sentences used in these lines also reflect
the excitement of the crew. Their almost child-

like exclamations are a contrast to the quite long
technical descriptions of the launch itself.

Note the use of adjectives, especially of colour, in
the descriptions.
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An opening that captures
interest It suggests a significant
event taking place and raises
questions in a reader as to the
nature of this, as well as curiosity
and al pation about what the
speaker will do.

Paragraphing The relatively short nature of these suggests the anxiety
of the speaker and reflects how his or her thoughts are going in different
directions. The use of brief paragraphing at the end provides a sense of
climax as the speaker finally decides on action.

The paragraphing also helps to convey the divided nature of the speaker’s
thoughts and feelings, and the clear uncertainty he or she feels about what
to do.

Transitions The linking of the paragraphs is clear, as
the speaker uses the beginning of each paragraph as a
reaction to, or reflection on, the previous one.

Within paragraphs too, sentences transition coherently
from one to the other, despite the abrupt nature of
these at times.

Wait. | think | need to take a breath and stop. Is this really the right thing to do? Coherence Even

Because if | go ahead with this, it will count as breaking in, and do I really want to be committing a crime? though the uncertainty

So I'm standing here, and | don’t know what to do. Why doesn’t Sarah come around? She’s always hanging of the speaker is clear in

about when I don't want her there. And now she might be useful, she’s nowhere to be seen. what is said, his or her
Right. I need to stop thinking about this now, and go ahead and do this. I just need to take a deep thoughts are conveyed
breath, and one step forwards, and I'l be there. Across the threshold. Where Mrs Denton was when she ina manner so they

disappeared ...

What about those rumours? There must be a reason why this place has been empty for so long. And didn’t
the bus driver claim this had been the scene of some other unexplained events?

Stop it. These are just rumours.

I'm going in.

Overall structure Note how this is
circular in nature, beginning at one
point, and returning to that point at the
end via a route through the speaker’s
thoughts, which serve to make the final
decision seem very significant.

Overall, the sequence of thoughts
is relevant and naturalistic, and
provides a credible and suspenseful
thought-narrative with clear use of
organizational features for effect.

build on each other, and
build to a dimax at the
end. The monologue
maintains coherence,
even while reflecting
some of the less-
structured thoughts.

Sentence structure A variety of sentence lengths and types are used.
Very short sentences convey the speaker trying to take control of his.
or her feelings and actions. Questions convey the speaker’s fears and
uncertainty about what to do. Some sentences are grammatically
incomplete, reflecting the nature of personal thoughts at times.
Meanwhile, the ellipsis (....) used at the end of one sentence indicates
the speaker losing control of his or her thoughts again, as if the
speaker has moved in a direction he or she is fearful of going.
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As shown here, King often uses
balanced comparisons and contrasts
in his sentence structures. Why
might he do this?

‘A metaphor

Use of emotive adjectives

Why is the reference
to ‘Funtown’ ironic?

We know through painful experience that freedom is never voluntarily
given by the oppressor; it must be demanded by the oppressed. Frankly,
| have never yet engaged in a direct action movement that was “well-
timed,” according to the timetable of those who have not suffered
unduly from the disease of segregation. For years now | have heard

the word “Wait!” It rings in the ear of every Negro with a piercing
familiarity. This “Wait!” has almost always meant “Never.” It has been a
tranquillizing thalidomide, relieving the emotional stress for a moment,

Personification —{— only to give birth to an ill-formed infant of frustration. We must come

Another comparison — what do the
highlighted images suggest about
his feelings at this point?

Metaphor and alliteration — what
are the effects of these?

What does this very long sentence
reveal about King's thoughts and
feelings about what he is writing
about?

What do you notice about the
narrative voice King has adopted in
this section? What does it suggest
about his feelings?

Pick out eight examples of words or
phrases that you think have been
carefully chosen by King for effect.
What effects do you think they are
aimed at having?

to see with the distinguished jurist of yesterday that “justice too long
delayed is justice denied.”

We have waited for more than 340 years for our constitutional and
God-given rights. The nations of Asia and Africa are moving with
jet-like speed toward the goal of political independence, and we still
creep at horse and buggy pace toward the gaining of a cup of coffee
at a lunch counter. | guess it is easy for those who have never felt the
stinging darts of segregation to say, “Wait.” But when you have seen
vicious mobs lynch your mothers and fathers at will and drown your
sisters and brothers at whim; when you have seen hate-filled policemen
curse, kick, brutalize and even kill your black brothers and sisters with
impunity; when you see the vast majority of your twenty million Negro
bothers smothering in an airtight case of poverty in the midst of an
affluent society; when you suddenly find your tongue twisted and
your speech stammering as you seek to explain to your six-year-old
daughter why she can't go to the public amusement park that has just

What might King's feelings have been as he describes the
impact of segregation on a 6-year-old girl?

What does he suggest is the result of segregation?

been advertised on television, and see tears welling up in her little eyes
when she is told that Funtown is closed to colored children, and see
the depressing clouds of inferiority begin to form in her little mental
sky, and see her begin to distort her little personality by unconsciously
developing a bitterness toward white people; when you have to
concoct an answer for a five-year-old son asking in agonizing pathos:
“Daddy, why do white people treat colored people so mean?”; when
you take a cross-country drive and find it necessary to sleep night after
night in the uncomfortable corners of your automobile because no
motel will accept you; when you are humiliated day in and day out by
nagging signs reading “white” and “colored”; when your first name
becomes “nigger” and your middle name becomes “boy” (however
old you are) and your last name becomes “John,” and when your wife
and mother are never given the respected title “Mrs.”; when you are
harried by day and haunted by night by the fact that you are a Negro,
living constantly at tiptoe stance never quite knowing what to expect
next and plagued with inner fears and outer resentments; when you
are forever fighting a degenerating sense of “nobodiness”; then you
will understand why we find it difficult to wait. There comes a time
when we find it difficult to wait. There comes a time when the cup of
endurance runs over, and men are no longer willing to be plunged into
an abyss of injustice where they experience the blackness of corroding
despair. | hope, sirs, you can understand our legitimate and unavoidable
impatience.

Letter from a Birmingham Jail - Martin Luther King

This is an example of a rhetorical
question. What are these used for?

King refers to a lot of close family
members in this part of the letter —
why do you think he does this?

Why do you think this sentence is
s0 long?

Repetition is used a lot in King's
letter, and in his speeches. What is
the effect of repetition here?

Is this a fact or an opinion? How
does King try to justify it in the final
three sentences of the extract?
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Tutu and his personal assistant, Matt Esau, went
into Botha's office. It was the first time Esau had
met Botha, and he was struck by the president’s size;
alongside Tutu, who stood only 1.6 meters (five
feet four inches) tall, Botha was, in Esau’s words, a
groot, fris Boer (a “big, beefy Afrikaner”). Esau was
also struck by the lighting - and Robin Renwick
wrote later that being received in Botha's dimly-

lit study conjured up images of what it must have
been like to call on Hitler in his bunker. Botha was
accompanied by the director general of his office
and by one or two cabinet ministers.

Tutu told Botha he was not appealing for the
Sharpeville Six on legal grounds. As a minister of
thie gospel lne luag come to plead. for mercy, Wiy
was not to be confused with justice. He was opposed
{0 the death penalty in principle - in 1982 he had
successfully pleaded for the lives of white South
African mercenaries sentenced to death for trying

{0 overthrow the government of the Seychelles
islands. Hanging the Sharpeville Six, he now warned,
could spark new violence, particularly because the
following Monday, March 21, was the anniversary

of the 1960 Sharpeville massacre. It would be a
statesmanlike act, Tutu said, to grant a reprieve. Botha
replied that South Africa’s courts were independent
and he did not want to encroach on them. He
operated within certain limits when he exercised his
prerogative to grant clemency; this case did not fall
within those limits. Botha provided only a glimmer
of hope; the trial judge was hearing an application
for a stay of execution in Pretoria, he said. If the
court decided there were other circumstances that he
needed to look at, he would do so.

At that point the atmosphere deteriorated. Botha

said there was something else he wanted to discuss:
the church leaders’ petition. The original of the
document had been mailed to the president the day
after the abortive march, somewhat wrinkled after
b AN o 8 corr Sl BT o]
Tutu a four-page reply, then started to berate him.
Rt i s R | SRR 0 (o

his trademark, he excoriated the archbishop for
instigating an illegal march; for allegedly drawing

up the petition only after the march; for supposedly

B S o SR BN 112 o RS
sanctions; for supporting the outlawed liberation
movement, the African National Congress (ANC);
and for having the temerity to invite Thatcher, Reagan,
and Koh! [then heads of government in the United
Kingdom, United States, and Germany] to interfere in
South Africa’s domestic affairs.

At first Tutu restrained himself. Botha's behavior was
not out of character - he was said to drive his own
cabinet ministers to tears. But as Tutu tried and failed
ol L R i M o R, (o
point to point, an anger born of decades of observing
the consequences of apartheid stirred within him.
Tutu thought to himself: “Our people have suffered
for so long. | might never get this chance again.”
Shakinga finger back at Botha, he said: “Look here,
I'm not a small boy. Don't think you're talking to a
small boy. I'm not here as if you're my principal...

I thought I was talking to a civilized person and there
are courtesies involved.”

Rabble-rouser for Peace: the Authorised Biography of
Desmond Tutu —~John Allen






OEBPS/OEBPS/images/21-1.gif
Words Actions

Things said by others Details of appearance

B Character planning box





OEBPS/OEBPS/images/42-1.gif
Shopkeeper

Customer

B Graphic organizers

Reaction 1

Communication fault 1

Communication fault 2

Communication fault 3






OEBPS/OEBPS/images/22-1.jpg
B Martin Luther King Jr





OEBPS/OEBPS/images/44-1.gif
audience character conflict
dialogue imagery monologue

motifs plot script setting structure





