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Introduction









Agency in IB: Learners in charge of their learning



We all like to have some control over our lives and what happens around us. From childhood, we do not like to be forced to eat certain foods. We get frustrated when we lose control of our work situation. We feel inspired when we are in charge of something interesting or important to us. We like to be able to organize our own homes and our free time. We like to feel that we can influence events.


When I was a child in school, I liked it most when I felt in control. Sometimes this was in the playground, helping to organize football teams. Other times I worked out for myself how to calculate an integral, or I wrote the wording for motions for a student-run debating society. I was less engaged when I had to work in a specific way through an exercise that seemed irrelevant to me.


When I first started teaching, I disliked how little agency my students sometimes had, but I found it hard to balance controlling difficult classes with empowering them to learn in their own ways. Without knowing the term, and without the skills to do it, I always wished to give them agency, with more active roles in their own learning. Perhaps that is one of the reasons why I gravitated towards the IB programmes.







Agency is a complex concept


Rather than merely ‘letting go’ of control, we, as teachers, look at how students can progressively ‘take control’ of all the aspects of their own learning, and eventually be in charge of their own lives. We keep both the student and their learning at the centre, as we see how a student becomes a ‘learning agent’ through ‘self-efficacy’ (their abilities and confidence to succeed in specific situations and accomplish tasks).


For us, agency does not take the rather weak meaning of an intermediary, like estate agents arranging the letting or selling of properties. Rather, an agent is in charge of themselves. This is worth more than James Bond’s ‘double 0’ code – students are all special agents of their own learning.


Agency highlights how people act, how they make decisions and how they learn to think for themselves. The concept of agency helps us avoid some of the traps common to student-centred learning, such as dwelling too long on a student’s particular likes and dislikes. Instead, it brings out what is central to their learning: how students make decisions; how they develop organizationally; the skills they need to manage their own leaning. It shows how they self-evaluate and set goals.


This book is about putting the spotlight on such learners and what learning means to them. It does not claim to introduce brand new insights, but it brings together some important ideas and concepts, under the umbrella of understanding the implications of agency for learners who use the four IB programmes.




Chapter previews


We begin with an overview of agency in Chapter 1. The following three chapters (Chapters 2–4) look at the three aspects of agency identified by the IB: voice, choice and ownership. A student’s voice helps them when working out and expressing their own thinking, as well as being aware of the thoughts of others. Choice moves beyond simply selecting preferences, to being aware of one’s own learning and considering options before making choices. When their voice is heard and their choices respected, students develop their sense of ownership. This brings the intrinsic motivation and responsibility for one’s own learning that leads to long-term success.


Chapter 5 looks at the relationship between agency and the most relevant models of learning for the IB. These models are developing, due to advances in psychology and changes in society, and they present new challenges and possibilities.


Chapter 6 looks at the extra need for agency in the twenty-first century, while Chapter 7 looks at the tradition of developing agency through the IB programmes, for example, in the core of the Diploma, and how approaches to learning provides a useful language for continuing to enhance agency in IB learning.


Chapter 8 looks at how the work of Carol Dweck can help us provide students with mindsets that support agency. Chapter 9 looks at how students with individual learning needs benefit from a particularly strong focus of agency, so that they learn to take charge of whatever modification or accommodations will make them most successful.


Chapter 10 emphasizes how a deeper and more authentic sense of rigour comes from a thorough approach to agency – sometimes it can look like the most rigorous approaches come from a tight sense of control from teachers and school management.


Chapter 11 looks at how agency is not just individual. It arises from a healthy community which jointly owns learning, with a clear sense of purpose, and with roles and relationships that support students with developing their voices and making their own choices.


Chapter 12 looks at how teachers can also foster interaction, by using forms of interaction and planning that promote agency most effectively. Chapter 13 then looks at how play promotes agency, and how flow and gamification can enhance learning.


Chapter 14 looks at service learning, which can provide one of the most meaningful contexts for students to develop and apply their own agency to real-world situations and genuine needs. It is not only students’ learning that benefits from agency. Teachers’ professional learning, as well as their actions, are at their best when they have meaningful voices and choices, and when they take ownership of their professional growth. This is explored in Chapter 15.


Chapter 16 concludes by summarizing the potential and the challenges of making agency central to our vision for learning.







Not only IB


This book is written particularly with IB schools in mind, and to work across the four programmes, but the ideas are relevant to all forward-thinking educators. Best practice is not, of course, limited to IB schools. Many teachers wish their students to become autonomous and empowered learners, who will develop the tools to continue learning throughout their lives. This book stems from IB practices but it is not written to be exclusively used by IB schools, and blends IB vocabulary with terms commonly used elsewhere.







How to use this book


Naturally, since readers are also agents in charge of their own thinking and professional practice, one should feel free to use the book in any way that is helpful. To help with this, each chapter starts with an ‘In a nutshell’ summary of the chapter. Some readers may prefer to read only the summaries before choosing which chapters are most relevant to read in depth. Some may prefer to read individually, others as part of a professional learning community. This book is only a starting point. Be an agent – make its ideas your own!


















CHAPTER 1 What is agency?
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IN A NUTSHELL




	
•  Teaching has traditionally been very teacher-led. Even in student-centred approaches students’ perspectives can be overlooked, and they can be very dependent on their teachers for organizing their learning.


	
•  The concept of agency helps us to better focus on how students can increasingly determine and drive their own learning.


	
•  We use agency to look at students’ self-efficacy – their ability to be autonomous, to organize and carry out courses of action to attain their own goals.


	
•  This extends across three interconnected aspects: voice, choice and ownership.


	
•  Agency has huge implications for how we develop our school community, communication and interaction, and the professional development of our staff.


	
•  To help show agency as a continuum, I introduce four levels of agency which I will develop for voice, choice and ownership in the following chapters.
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Agency


Students develop agency as they learn to run their own lives and take charge of their own learning. Agency grows when they talk about their learning and their lives in ways that are meaningful to them. We see their agency when they are involved in decisions about what and how to learn, so that their school is about their learning. This is quite a contrast to traditional schooling, where students are recipients of learning that is laid out by the teacher under the assumption that responsible professionals organize almost everything for the students. Perhaps some of the following scenarios are familiar to you.




Scenario 1: Copy and recall






Now, boys and girls, copy down the sentences on the board and write them out ten times.








I hope that this is only familiar as a history lesson, a stereotype from when learning was dominated by a narrow model of teacher-centred transmission. It harks back to a previous age, before the exciting, modern world of photocopiers, countless worksheets and glorious electronic devices. We think back to when students were seen as passive receptacles of teaching and were drilled until they learned something or gave up. We can be happy – smug even – that we have moved well beyond such outdated and ineffective lessons.





Scenario 2: PowerPoint



Technology now provides a much more attractive ‘glossy’ approach to information transmission. Many of us are familiar with the ‘death by PowerPointTM’ lesson, where information is shown between impeccable transitions, with colourful pictures, and sometimes, if we are lucky, engaging animations.


Thinking about agency makes us focus more on the students’ role. They still often watch and listen, waiting to be guided step-by-step about what to write. We can make it seem slightly more modern by calling it ‘concept-based’ and flashing definitions of big ideas on the whiteboard for students to copy without really understanding them, but their role only changes slightly. When we provide adult language definitions of abstract notions such as ‘connections’ and ‘causation’, we have to be careful in case biddable students repeat them back to us without thinking through for themselves what they mean. Students can seem to have become thinkers, if we do not think too hard about it, because they repeat our ‘educated’ voice rather than developing one of their own.


Agency helps by focusing on the students themselves, their thinking and their roles. When we listen attentively to students’ voices, we start to hear when too much is just echoed back from adults rather than what they are genuinely thinking through. When they only have passive roles, they do not take any significant decisions.







Scenario 3: Teachers’ assessment


We can also reduce agency in much subtler ways:






I’ve noticed from your last assessment that you need to improve your tables recall/paragraph structure/spelling/biology diagrams. (Select whatever is most relevant to your own teaching.) Practice like I told you and I will test you again at the end of the week.








This seems much better. It is apparently informed by data, but these students are still receiving the teacher’s plan uncritically. They are being processed. Agency helps recognize this by putting a spotlight on how students are thinking, evaluating, creating and inferring for themselves – how much they are true IB learners.










Change of emphasis onto learning


Agency is a change from looking at teaching. Instead, it looks at what each student learns to do for themselves, throughout the learning process.






In the past our schools have catered mostly for groups of learners, for classes of kids, with a one-size-fits-all approach. Arguably, many students felt disenfranchised in the midst of that, as they just had to sit and do what they were told. Lessons were delivered to students who were passive in the way that they received that.


core-ed.org/research-and-innovation/ten-trends/2014/learner-agency/ (Accessed 14 June 2019)








It is not that we have failed to make learning active and engaging. It is just that busy learning does not in itself ensure that students are developing their voices to the full; making increasingly informed choices; owning their learning.


It can be tempting to look at early learners busily playing together, or primary children concentrating, or secondary students studying hard to learn content, and say that they are getting everything that they need. However, our goals should go beyond students being busy and engaged. Some students are particularly happy when they are busy and do not have to think for themselves! The role of the students in their thinking, the choices and the decisions they make, is just as important.


The real test of engagement is not in being happily busy, but in having a drive to be a learner, and in gradually taking over all the aspects of learning until you can learn independently, in school and throughout the rest of your life. Agency requires more than a ‘hands on’ classroom where students can be physically active, but mentally dependent on teachers. Agency requires a ‘hands on – and think it through for yourself’ classroom.


Applying the ‘used to think/now we think’ routine from Visible Thinking, we used to think that active learning was sufficient to have students become lifelong learners, but now we think that they need to become agents in charge of their own learning. You can read more about Visible Thinking on their website: www.visiblethinkingpz.org/VisibleThinking_html_files/VisibleThinking1.html.




Scenario 4: Science


I have seen countless science experiments, even in IB schools, when the students are given materials, a set of instructions to follow and a table to fill in. Because it is an IB school, they may have a ‘prediction’ to write and then perhaps forget, and a conclusion to write, which is sometimes even dictated so that students get the perfect notes they ‘need’.


Agency helps us turn around our approach so that experiments become a way for students to think through concepts for themselves. Young learners might be seeing for themselves how mud can become sticky. Chemistry students might think through for themselves the possible structures of ozone (O3) and how to explain them, or work out how to design an experiment that tests for energy changes from one form to another. It helps ensure that they are authentically involved in making choices, explaining their thinking and designing experiments.


This takes much longer. It needs a high level of expertise and engagement from teachers, who have to follow and guide students’ thinking carefully. However, agency is worth all the hard work! It provides students with the deepest possible learning – and also develops the skills needed to excel in Diploma Programme (DP) internal assessments – so it is best to start as early as possible.







Great examples


There are great examples at all age groups of IB learners taking control of their learning, from very young students selecting activities and challenging themselves every day, to Diploma students organizing their own Creative, Activity, Service (CAS) activities or Extended Essays (EE). To see how this works, and to make this situation the norm, we need to look at the decisions students make and the skills and habits they are developing that will sustain their own learning. We need to see how much of the learning came from the teachers, and how much from the students themselves.










What is agency?


This takes us to a closer look at the definitions of agency. In the social sciences it can be:




	
•  an actor’s ability to initiate, plan and maintain a programme of action, or


	
•  an actor’s ability to act independently (Campbell, 2009).





We need to examine the different aspects of students taking control, and agency provides a set of ideas in how to do this. A key term here is self-efficacy – the ability to be autonomous, to organize and carry out courses of action to attain desired goals (Bandura, 1997). We can see education as the process by which students develop their abilities to think and act for themselves in a variety of powerful ways, across the curriculum and applied to practical situations.


Since we will look at agency mainly from an IB point of view, we will now look at the IB’s approach to agency, which helps identify its key features.
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Agency in the IB


Agency has formally been part of the IB Primary Year Programme (PYP) since October 2018. However, all IB programmes have had student agency since the founding of the DP in 1968, when it went beyond simply providing an internationally recognized university admissions qualification for mobile young people. The IB has always had high aspirations for developing mature young people with the personal and mental qualities to act as responsible global citizens. The start of the IB Diploma has included three core elements (Hill & Saxton, 2014), which all develop students’ agency:




	
•  In the Extended Essay students develop and follow their own lines of research.


	
•  In Theory of Knowledge (TOK) they study multiple perspectives about knowledge and develop awareness and agency over their own thinking.


	
•  As part of CAS, students engage in service where they make decisions and are responsible to a breadth of physical, creative and social engagements. CAS should never, of course, be about counting service hours. At its best it has always been about developing responsible students with self-efficacy.







[image: ]






Enhancing the role of agency


In the enhanced PYP, launched in October 2018, agency now plays a key role. It is likely to have a similarly explicit role in the other IB programmes in the future; it is emerging as a major organizing theme. Since the enhanced PYP was launched, every IB school that I visit says that ‘agency’ is the new element that makes the most difference, and that it is relevant across all their programmes. However, there is still a huge variety in what agency looks like in different schools, with different schools having different insights, as we learn together how best to use the concept of agency to develop our students.










The three aspects


As part of the extended PYP, the IB identifies key aspects of agency (IBO, 2017).






Agency is the power to take meaningful and intentional action, and acknowledges the rights and responsibilities of the individual, supporting voice, choice and ownership for everyone in the learning community.


IBO, 2017








Voice, choice and ownership are all expanded in the coming chapters (specifically Chapters 2, 3 and 4), but here’s a very brief overview.




Voice


Voice provides students with the ability to express themselves and be heard. It emphasizes learning from a students’ point of view. They talk and listen meaningfully about themselves, their learning and their learning community.


Voice is relevant for all ages: young learners are beginning to express themselves outside the home, while adolescents need to spend time developing their abilities and sense of self. All adults in school need a voice to be fully part of the community.







Choice


Choice can be much more than making a simple option within an activity. For students to make good choices, they need to develop their metacognition and self-regulation. They need to be aware of their learning journeys and be involved in setting and monitoring their next steps. This helps them make informed decisions about their learning. This is vital for having truly effective differentiation, which rarely works smoothly and consistently with only the teacher making choices. Well-developed choice also leads to thoughtful action, which is more likely to be initiated by learners the more they are used to making important choices.







Ownership


Students are more motivated and successful when they have control over their learning and when the learning is connected to their interests. They understand school as their community which sustains their learning. Ownership increases as their voices are heard and their choices are respected.


For students to become self-directed learners who own their learning, they need to share the responsibility for their learning. Responsibility needs some student empowerment which is grounded in shared values and purpose, so a well-functioning learning community plays a central role.


Owning their learning helps students become citizens in charge of their lives and, if we have done our job properly, citizens who are internationally-minded and own their responsibility to act ethically.
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Different levels of agency


Students cannot get to the deepest level of agency straight away. That is normal – and quite okay. Agency should not be seen as an intimidating and unrealistic learning utopia, but a progression from low agency to high agency through which both students and adults move.


I therefore suggest various levels of agency for each dimension of voice, choice and ownership. These approaches are not meant to be definitive, but to present some of the dimensions along which students, and other learners, develop.


I encourage readers to develop their own rubrics to match their circumstances.




Level 0: No agency


The teacher decides everything. Students follow and demonstrate successful compliance. They may be successful in narrowly-focused assessments, but they do not develop agency and are not prepared to organize their own learning in later education or in life.








Level 1: Apprentice



Students are getting started on agency. They are learning to use their voice, making relevant choices about their learning, and have some sense of ownership.







Level 2: Capable


Students are working effectively on their own learning.







Level 3: Accomplished


Students are agentic learners with a mature approach.







Level 4: Exemplary


Students are doing something extraordinary. Perhaps they are taking charge of extended projects, where they think critically and sustain their own work, or perhaps they are combining many aspects of agency. They are certainly well-prepared for life’s great challenges.





















CHAPTER 2 Voice
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IN A NUTSHELL




	
•  There are many different aspects of voice, from simple listening in a discussion about how students feel, to systematically developing students’ abilities to consider and express their voices about key aspects of learning and contributing to how a school is run.


	
•  All staff across all subject areas inside and outside the classroom are responsible for developing students as communicators.


	
•  A particular use of one’s own voice is reflection – a voice of self-awareness about learning. This voice guides and directs one’s own learning and can initiate action.


	
•  As they develop their own voices, students need to listen to all voices. This is fundamental to equity and inclusion in the school, and to international mindedness. It includes hearing and valuing different community languages and dialects, including the non-standard dialects of disadvantaged students, and seeking out traditionally unheard voices.


	
•  Voices are developed through students taking roles that articulate issues, and through learning to say things even when they are difficult.


	
•  Students’ voices should have an impact across the life of a school. Teachers can draw on student voice by systematically collecting feedback from students and using this to guide planning and learning. Schools can draw on student voice for guidance and to inform governance.
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Communicators have a voice


The IB places a great value on communication (IBO, 2017). ‘Communicators’ is a key part of the Learner Profile, so that students:






… understand and express ideas and information confidently and creatively in more than one language and in a variety of modes of communication. They work effectively and willingly in collaboration with others.


IBO, 2017








This core value is strengthened in the voice component of agency. Communicators have a voice. We want our students to be seen and heard, to be articulate about their learning and about their lives. Internationally-minded citizens also listen to global voices and strive to understand them – even those that they might disagree with.




Many levels


Voice has a huge scope, from asking students what they would like to choose in free-choice time, to consulting focus groups or a school council before deciding the strategic direction of the school. Although developing voice does not fit a linear spectrum, there is some progression in how students develop it.


Students have to first build a set of ‘voice’ skills, where they can articulate their preferences, beliefs and aspirations to themselves and to others, before they can be thoughtfully included in governance. With this in mind, I propose four rough levels of voice (as well as a level with no voice).
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Level 0: The teacher’s word is law




	
•  This is seen as an outdated attitude to voice – in many nineteenth-century classrooms, for example, students had no voice.










Level 1: Apprentice




	
•  At this level, students are starting to talk about their preferences and their satisfaction with their learning, but at a very simplistic level. They can answer surface-level questions about opinions and feelings.


	
•  They are consulted on mainly token issues, but rarely about planning or issues central to the school. This is not to say that talking about simple things is not valuable – it can often be an important part of building relationships. However, the voice journey needs to go deeper.










Level 2: Capable




	
•  When students are capable users of their voice, they are consulted on important things – although the consultation process is still mainly initiated by adults.


	
•  Students also talk about their learning regularly throughout the day, with a focus on what works effectively for each student, including at least some evidence. (How do you learn this best? How do you know?)


	
•  Students do not only articulate the positive – they are confident to express a broad range of reactions constructively and to identify some problems, as well as talking genuinely about what engages them.


	
•  Teachers model and scaffold voice by talking the students through their own learning and their classroom organization. Adults also talk to students more about what is important to them. Remember, voice is never one way.










Level 3: Accomplished




	
•  Accomplished students participate actively in decision making. They can help articulate what actions to take and give evidence of their achievement.


	
•  They talk about important aspects of their learning and identify both significant strengths and issues to address. They are included in addressing some of the big issues of learning, such as planning and assessment.


	
•  Accomplished students actively embrace equity. They are part of an inclusive culture that ensures all students’ voices are heard. By this level, students are promoting equity themselves.


	
•  Students articulate possible strategies as well as feelings and aspirations – with only some prompting.










Level 4: Exemplary




	
•  At an exemplary level, student voice is systematically developed in the classroom and throughout the school. It is used to help evaluate the overall direction of learning, and it has an impact on improving the quality of learning.


	
•  Students independently make connections and articulate them.


	
•  Student leaders drive some aspects of decision making in the school, with adults in supportive roles only sometimes.


	
•  Equity has a high priority, including articulating voices outside school.


	
•  Students respond to each other’s contributions as much as the teacher’s.














Key features of voice




	
1  It is the role of all staff to help students develop their own voices. They develop them across all subject areas – and this is key to being communicators.



[image: ]







	
2  As they develop their own voices, students need to listen to all voices. This is fundamental to equity and inclusion in the school, and to international mindedness. It includes hearing and valuing different community languages and dialects – including the non-standard dialects of disadvantaged students.


	
3  Reflection is also a form of voice – a voice about your own learning. As reflection develops, students use an internal voice about their learning to guide and direct. They form questions, make decisions and propose and initiate action.


	
4  Students develop roles with voice.


	
5  Teachers can draw on student voice


	
6  Schools can draw on student voice for guidance and involve it in governance.










Developing students’ voices


Developing students’ voices includes getting students to express themselves clearly and making sure that the voice includes a clear focus on learning.




Get students expressing themselves clearly


All teachers develop the Learner Profile, so all help their students to become communicators. This means that whatever subject one teaches, students are taught to express their thoughts orally, to find their own voice in writing, and perhaps to extend their voice through other media such as video.


The first step can be simple – teachers talking less. In classrooms where the teacher does most of the talking, it is difficult for students’ voices to resonate. This is one of the biggest errors in traditional classrooms, and it sometimes remains in IB classrooms where the teacher keeps too big a role for themselves.


As a rough guide, teachers should not talk more than ten minutes in one period. Even if a class of 20 has as much as half an hour of discussion in a period, ten minutes teacher talk leaves only one minute for each student. Twenty minutes teacher talk would only leave 30 seconds per student.


It is useful for teachers to try using a timer to see how much they really talk – most of us are surprised by how much of the discussion we dominate. Chess timer apps are useful – instead of swapping over time between playing white and black pieces, you swap over from teacher to students’ turns to see easily how much time is given to the teacher and how much to students.


A simple way of extending voice in class discussions is to encourage students to respond to each other – not always going through the teacher. The teacher just becomes a facilitator of turn taking, rather than the master talker. Paired talking routines are also invaluable in increasing talk time per student. Students can turn to a talk partner at any time in a lesson, to discuss the content and how they are learning it, so that they develop their voice across their learning.
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Simple talk about preferences



Talking about preferences generally begins when teachers talk to their students about what they like and dislike, often offering some of their own preferences (the teacher is also part of the community), and to model the conversation.


Sometimes adults ask students quite conventional questions that they have answered many times before and may have become routine. They ask about what students like to do outside school, what their ambitions are and maybe about their preference in fashion or music, for example. This works well as an ice breaker, so that students become comfortable and confident talking, but is only a starting point. The goal is to move on quickly to more substantial matters, such as their genuine passions and personalities, and to develop their voice about learning.







Voicing passions


We want to move beyond conventional answers to hear about students’ genuine passions – both to build relationships and to incorporate these passions into planning. This means we need to hear students’ ideas and understand how they think. We need to hear about their knowledge and experience.


It is easier to make learning interesting and owned by students if we can connect learning goals with their interests. If they are interested in Minecraft, soccer, ballet or video games, this can become a good starting point – providing it connects to important aspects of learning. If students’ interests can connect with curricular goals, they will learn better than starting with a topic that they do not initially care about.







Focus on learning


We want to plan time for ongoing classroom listening routines in which students ‘talk out’ their thinking as a community. It is useful to have some regular prompts. The easiest start with what students like and how they feel about their learning.




	
•  What do you like most?


	
•  What is most frustrating?


	
•  What you do want to do better?


	
•  What was surprising for you?


	
•  What would you like more time to think about?


	
•  What do you want to learn next?





At its most simple, students say what they feel about their learning. Just asking, ‘What did you learn well today?’ gets the conversation going. Students are used to non-searching questions about their favourite subjects.


However, this can remain shallow unless we refocus on how well the processes of learning are working, and how they are or are not leading students to success. Students can talk about what works best – including evaluating and expressing how they are making progress – in their own words and using scaffolded phrases that become part of their repertoire of self-expression.




	
•  What are you most proud of? Why?


	
•  What helped you learn the most? What wasn’t useful?


	
•  What could you do differently next time?


	
•  Have you noticed anything today about how you learn best?


	
•  What is most important about your learning?


	
•  What is your next step?


	
•  How will you know when you have been successful?





Their voice should consider how other people think:




	
•  What do other students think about it? What are the different opinions?













Reflection as a voice


This brings us nicely to how students develop their voice in reflection, which brings in yet another Learner Profile attribute.




Reflective






We thoughtfully consider the world and our own ideas and experience. We work to understand our strengths and weaknesses in order to support our learning and personal development.


IBO, 2017








As students become reflective, they articulate their ideas, their thinking and their learning.


A first step in reflecting about learning is helping students to communicate what they understand about their learning. Sometimes this is limited to students giving short answers to questions about their emotions as well as their achievements.


When teachers begin with reflection, often they only look for a simple emotional response. They might ask, ‘How well did you learn today?’ and ask their students to colour in a smiley face, a blank face or a sad face. Alternatively, students colour in green, amber or red traffic lights, or give thumbs up. Optimistic students tend to give more positive answers than those that are more reserved, reflecting their emotions as much as their learning.


In more effective reflections, students answer about success with simple evidence. Try asking: Which success criteria did you achieve? How do you know? What did you do that helped you learn most? This makes the conversation more evaluative and productive, because it helps students have a voice about learning as well as their feelings.


As much as we can, we should make sure that our questions deal with what makes learning effective: What strategies did you use? Which were most effective? What stopped your learning from being better? What are your next steps? How will you complete them? When do you expect to complete each step?







Reflection as voice to others, self-voice or chore


We need to have some formal processes for reflection, which typically includes students filling in reflection forms. We need to be wary that these can become tiresome and counter-productive if they are overused, since students can quickly discover which artificial and formulaic responses teachers accept. Reflection is a habit of mind that students can develop through regular short oral discussion as a class or with talk partners, as well as through longer exercises.


It is also important to keep a growth mindset, where reflection guides future action more than identifying blame for past actions. Eventually, reflection develops an internalized voice that guides improvement and helps students self-regulate their actions.







No poster child


A poster can be a useful tool for getting students to communicate their learning, but beware – they can become overused in progressive classrooms. They are fun and accessible, but it is easy for students to fill up their design and voice time on aspects of the poster which aren’t relevant to their message. Perhaps they spend a lot of time choosing colours they like or intricately decorating it, instead of paying close attention to the message they are forming and how clearly they are expressing it.








Student-led parent-teacher conferences



One of the most powerful ways of developing and showcasing students’ voice is when they lead their conference with their parents or guardians. It is amazing how learners as young as three can lead their own conferences when they are properly prepared.


It becomes a periodic focus to review their learning, reach conclusions, and to articulate them as clearly and confidently as possible. This shows that they are partners in learning, not just recipients, and that their understanding of their learning is as important as their teachers’. We know that we have developed their reflective voice well when student-led conferences need hardly any extra preparation.







Students read their teachers well


It is important to bear in mind that many students are reluctant to say they do not understand. Even in a happy classroom, students try to overstate how secure they are with concepts – especially with teachers they get on well with, and so do not want to disappoint.


Students are great at reading their teachers and knowing what they want to hear. Since they were born, they have been watching adults carefully and looking at what pleases them. They may give you the feedback they think you want and, at least in primary school, say that you are the best teacher in the world. They will say they particularly loved the lesson that you loved to teach. They may echo your dislikes or frustrations. We have to work particularly hard on students’ voices for them all to be happy to say they do not understand something.


They are also experts in knowing if a question is asked genuinely, or if it is a ritual question, part of a hollow school script. We can ask questions, but if the answers do not count, the questions do not count much either. We need to actively look out for predictable questions and answers, knowing how well students will give us the voice they think we want, rather than their own one.







Do something about what you hear


Saying ‘meaningful’ does not make it so. Student voice is not simply about giving students the opportunity to talk or write about their opinions and ideas; it means that their ideas and opinions matter and make a difference.


Ask yourself the ‘so what’ question: What changes because of what students say? If nothing changes, the questioning is not authentic, and students will quickly work out that we are just going through the motions, although perhaps with good intention. Students can be exceptionally quick to pick up when adults do not follow through on what they say. Meaningful voice leads to meaningful choices.







Contribution of mindfulness


Some schools find that mindfulness activities can feed into students becoming more aware of their emotions and more able to articulate them to others. As students develop awareness of themselves and each other, they are better able to articulate emotions and to hear, validate and respond to the voice and concern of others.










Students learn to listen to all voices




Voice or voices?


It is better at times to talk about voices rather than voice. When only one voice is heard, it is not an internationally-minded community, it is a silo. The world is full of many voices, and students with agency can often use several voices. Truly internationally-minded students learn to listen to and understand many of them throughout the educational process – starting with the voices nearest to them. Here we have more Learner Profile connections.




Principled






We act with integrity and honesty, with a strong sense of fairness and justice, and with respect for the dignity and rights of people everywhere. We take responsibility for our actions and their consequences.
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