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Examiner tips


Advice from the examiner on key points in the text to help you learn and recall unit content, avoid pitfalls, and polish your exam technique in order to boost your grade.
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Knowledge check


Rapid-fire questions throughout the Content Guidance section to check your understanding.
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Knowledge check answers


Turn to the back of the book for the Knowledge check answers.
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Summary




•  Each core topic is rounded off by a bullet-list summary for quick-check reference of what you need to know.
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Questions & Answers
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About this book



This is a guide to Unit 3 of the AQA(B) A2 psychology specification. The guide is intended as a revision aid rather than as a textbook. The purpose of the guide is to summarise the content, to explain how the content will be assessed, to look at the types of questions to expect, and to consider specimen answers.


There are eight topic areas in Unit 3 and you have to answer questions on three of these topics in your examination. You must choose one topic from the child development section and two from the applied options section. The choice of topics is shown in Table 1.


Table 1 Choice of topics






	Child development (choose one topic)

	Applied options (choose two topics)






	Social development

	Cognition and law






	Cognitive development

	Schizophrenia and mood disorders






	Moral development

	Stress and stress management






	 

	Substance abuse






	 

	Forensic psychology







For each of these topics, this guide will cover the following:




•  the specification content, which tells you exactly what you need to know and learn


•  appropriate content relevant to the topic. This gives you minimal coverage of the topic, as you should already have covered the details in your studies. The focus is on key terms and concepts, key theories and studies and evaluation points. The content here is not the only appropriate material; textbooks will cover the topics in various ways and probably give much more detail as well as alternative studies.


•  a sample question in the style of AQA(B) A2 questions, similar to those that you might expect to see on real examination papers


•  an analysis of how the question should be tackled and what the examiners are looking for in an answer


•  a typical grade-D student answer (student A), together with examiner comments showing where the marks have been gained and lost, drawing attention to any errors and giving suggestions as to how the answers might be improved or elaborated to get extra marks


•  a typical grade-A student answer (student B), followed by examiner comments that show which points are especially creditworthy.





If you read these sample answers and comments carefully, you will learn a lot about what you need to do to present a really effective answer in the examination.


How to use this guide


First, check your class notes and revision notes against the content presented here to make sure that you have all the right material for your revision. Then look at a sample question to see how the examination is structured and what is required. Try to answer the question, and then examine the sample answers and comments to see where credit can be gained and lost. The sample answers are not intended as model answers but as tools to help you understand what makes a good answer. Finally, you should review your own answer in the light of what you have read and consider how your own response to the question might be improved.





Content Guidance


In this section, content guidance is offered on the topic areas of child development and applied options. Each topic begins with a summary of the AQA Specification B requirements for Unit 3. This is followed by a brief account of the theories and studies that make up the unit content.


Knowledge of appropriate theories and studies is essential for the A2 examination. It is also important to be able to assess their value, and this is done here with regular ‘Evaluation’ features that provide criticisms of both.


Names and publication dates have been given when referring to research studies. The full details for these studies are normally available in textbooks, should you wish to research the topic further.


Child development



Social development


Early relationships


Summary specification content


Attachment and the role of caregiver–infant interactions in the development of attachment, including reference to human and animal studies. Function of attachment. Secure and insecure attachments. Measuring attachment.


Possible short-term and long-term consequences of privation and deprivation.


Romanian orphan studies: effects of institutionalisation, age-related benefits of adoption (Rutter et al.).


The work of Bowlby, Schaffer, Ainsworth and van Ijzendoorn.
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Examiner tip


In questions on infant–caregiver interaction you should focus on the role that these interactions might play in the development of attachment. You must do more than simply describe the behaviours.
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The role of caregiver–infant interactions


Various aspects of caregiver–infant interactions help to develop and maintain attachment. These include imitation, interactional synchrony, physical contact, modified language and sensitive responsiveness.


Imitation


Melzoff and Moore (1977) found that 2- to 3-week-old babies would imitate adults’ facial expressions and movements. They concluded that even tiny babies will spontaneously imitate face and hand movements.



Interactional synchrony



Condon and Sander (1974) analysed babies’ movements when an adult was speaking to them. They found that babies would move in time with the conversation and ‘take turns’ — reciprocal behaviour. Isabella et al. (1989) found more interactional synchrony in securely attached mother–baby pairs.


Physical contact


Klaus and Kennell (1976) suggested that immediate contact and skin-to-skin stimulation in the period after birth was important for the formation of a bond.


Modified language (motherese)


Motherese is a slow, high-pitched, repetitive way of speaking to young babies that involves short, simple sentences and varying tone. It aids communication and may contribute to effective turn-taking, aiding attachment.


Sensitive responsiveness


Ainsworth (1978) found that the type and quality of attachment depended on the behaviour of the mother (see Ainsworth’s strange situation on p. 9).
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Evaluation




•  Imitation may not be intentional communication.


•  Cross-cultural work suggests interactional synchrony is not linked to attachment (LeVine et al., 1994).


•  Immediate physical contact is not essential for attachment.


•  Adults use motherese with all babies and young children. There is no direct evidence that it affects attachment.


•  Cross-cultural evidence suggests that sensitive responsiveness is not always necessary for secure attachment.
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Knowledge check 1


Name five types of caregiver interactions that might play a role in the development of attachment.
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Animal research


Studies with monkeys suggest that infant–caregiver interaction is important for the development of attachment.
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Study: Harlow (1959)


Harlow studied infant rhesus monkeys separated from their mothers at birth. The caged infants had two substitute mothers: a soft cloth mother and a wire mother with a feeding bottle. The infants spent more time with the cloth mother, visiting the wire mother just for food. When later introduced to normal monkeys, the separated infants showed delinquent behaviour; they were aggressive and unable to form relationships. Harlow concluded that attachment depends on physical comfort more than on food and that a lack of attachment leads to antisocial behaviour.
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Evaluation




•  Harlow’s research caused distress to the infant monkeys.


•  It may be inappropriate to generalise from monkeys to human attachment.
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Examiner tip


Remember the two very important findings from the Harlow study: (i) Infants attach for comfort rather than for food; (ii) maternal privation leads to serious long-term consequences such as delinquency. Sometimes you might need to focus more on one conclusion than the other.
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Function of attachment




•  Cupboard-love theory — babies attach to those who feed them. Harlow’s study suggests this is incorrect.


•  Survival theory — according to evolutionary theory, attachment aids survival. Observations show how young animals often attach instinctively to the first large moving object they see (imprinting) (Lorenz, 1935). Psychoanalytic theorists (e.g. Bowlby, 1969) proposed that human infants have an innate, instinctual drive to keep proximity to the caregiver.


•  Communication theory — Bower (1979) suggested that infants choose to attach to the person with whom they can best communicate; the person who is most sensitive to the child’s communication. This explanation links to Ainsworth’s views about sensitive responsiveness.


•  The internal working model — Bowlby (1969) proposed that a child’s earliest attachment provides an internal working model of relationships, which is used as a framework for future relationships. Dunn (1993) argued that the concept is too general to be useful.
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Knowledge check 2


Why is it important for a young infant to develop a good internal working model?
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Measuring attachment: secure and insecure attachments


We shall consider three methods: the strange situation (observational method), the adult attachment interview (interview method) and the attachment Q-sort (psychological test).



The strange situation (Ainsworth)



Ainsworth et al. (1978) carried out a controlled observation of brief separations from the mother. In a series of 3-minute episodes, infant and mother were observed with the researcher, the researcher left the room, a stranger entered, the mother left, the mother returned etc. Behaviours such as proximity seeking and maintenance of proximity were recorded. Infants were classified as securely attached (65%), anxious avoidant or anxious resistant (15–20% each). Ainsworth concluded that there are different types of attachments and the type depends on the mother’s sensitivity and responsiveness.
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Evaluation




•  Category percentages are similar in many cultures.


•  Proximity seeking may not be a valid measure. Secure infants do not always stay close to the mother and are happy to explore (Cassidy, 1986).


•  Ainsworth neglected temperament, family background etc.


•  Fraley and Spieker (2003) suggested two dimensions to attachment: proximity seeking versus avoidance, and anger/resistance versus emotional confidence.
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The strange situation (van Ijzendoorn)


Van Ijzendoorn and Kroonenberg (1988) compared 32 strange situation studies from eight countries. They found more anxious-avoidant attachments in Germany and more anxious-resistant attachments in Israel and Japan. This suggests different child-rearing practices affect the type of attachment. De Wolff and van Ijzendoorn (1997) found only a weak link between the mother’s sensitivity and security of attachment.


The adult attachment interview (Main et al., 1985)


The adult attachment interview is a 1-hour interview with 15 open questions about attachment experience. Responses are categorised as insecure-dismissing, autonomous-secure, insecure-preoccupied or unresolved. Autonomous-secure individuals have securely attached children.
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Examiner tip


It is useful to know about more than one way of measuring attachment, then you can gain evaluation marks by comparing one method with another.
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The attachment Q-sort


This involves sorting a set of 90 cards into piles according to how true the card description is of the child’s behaviour. An attachment score is then calculated.


Consequences of privation and deprivation


Privation is never having had a secure relationship with an attachment figure. Animal research (e.g. Harlow’s monkey study on p. 8) showed that privated monkeys became delinquent and aggressive. Case studies of severely neglected individuals provide evidence for the effects of privation on humans. Genie (Curtiss, 1977) was neglected until the age of 13 years. She was physically underdeveloped and had no language skills. Although her condition improved when taken into care, she never really recovered from her years of privation.
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Study: Koluchova (1991)


Koluchova studied twin boys who had been locked in a cellar from the age of 18 months. At 7 years they went into care and were later fostered. By 10 years their IQ level was average. They had normal family attachments. As adults, they had jobs and families. The years of privation seem to have been overcome.
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Deprivation is having a secure relationship with an attachment figure and then losing it. Short-term consequences include a sequence of behaviour known as protest–despair–detachment.


This was shown by Robertson and Robertson (1968), who filmed young children going into care. Schaffer (1996) suggested that boys suffer most in separations. Other factors are a difficult temperament, previous family conflict and repeat separations. Long-term consequences of deprivation include separation anxiety — fear of being abandoned by an attachment figure resulting in increased clinginess and stress. For adults, separation anxiety may cause insecurity and lack of trust.
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Knowledge check 3


Distinguish between privation and deprivation.
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Study: Belsky (1988)


Belsky analysed the combined results of several studies into the effects of daycare on attachment. The results suggested that attachment is negatively affected if a child spends more than 20 hours a week in non-maternal care.
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Romanian orphan studies and the effects of institutionalisation


Large numbers of Romanian children were found to be suffering extreme privation in orphanages in the 1990s. Many were adopted in the UK and they have been studied by the English and Romanian Adoptees (ERA) study team.


Age-related benefits of adoption


Rutter et al. (1998) compared Romanian orphans adopted in the UK with a control group of British adopted children. Four years after adoption there were no significant differences between the two groups in physical and cognitive development. However, the greatest ‘catch-up’ was seen in those who had arrived in Britain before 6 months of age.


Other ERA findings indicate that the consequences for children adopted after 6 months are not so positive. The Romanian institution-reared adoptees showed more autistic-like symptoms and unusual attachment behaviours than the UK controls. Beckett et al. (2006) found that many Romanian children aged over 6 months at the time of adoption continued to show negative cognitive effects at 11 years.
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Evaluation




•  Rutter’s original view that the effects of privation can be overcome may be over-optimistic. For adoption after 6 months, the consequences seem long-lasting.


•  The ERA research is large scale and well controlled. Previous work involved single cases or animal experiments.


•  Negative effects may not be due to institutionalisation alone, but due to a severely impoverished and unstimulating environment.
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Examiner tip


It is important to recognise that the Romanian orphan research is longitudinal and to try to present some of the more recent findings in an answer.
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Bowlby’s theory of attachment


Bowlby stated that mother love in infancy is just as important for a child’s mental health as are vitamins and minerals for physical health. He suggested that young children need ‘a warm, intimate and continuous relationship with mother’.


Main points




•  Infants have an innate need to attach to one figure — monotropy.


•  Young children need the continuous care of this person for the first 2 years — a critical period.


•  Breaking of the attachment bond in the critical period results in irreversible long-term damage to the child.


•  The consequences of maternal deprivation include delinquency, affectionless behaviour and intellectual retardation.





Evidence




•  Harlow’s monkey study (see p. 8) supported the view that separation from the mother had long-term consequences.


•  Lorenz’s research with geese showed that attachment behaviour (following behaviour) is innate in other species.



•  Goldfarb (1943) compared outcomes for children raised in an institution and children who had been fostered. The group that had spent 3 years in an institution scored less well on cognitive and emotional tests.


•  Bowlby carried out retrospective interviews with 44 juvenile thieves, 14 of whom were described as affectionless psychopaths who showed no feelings for others. Bowlby found that most of the affectionless individuals were separated from their mother in the first 2 years. Bowlby concluded that maternal deprivation in childhood leads to delinquency and affectionless behaviour.
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Evaluation




•  Bowlby confused deprivation and privation.


•  Delinquency is related to the causes and circumstances of separation (e.g. family trauma) and how the separation is handled (Rutter, 1981).


•  Hodges and Tizard (1989) argued against the 2-year critical period. They showed that children adopted at 7 years could develop attachments.


•  Some animal studies suggest that the effects of early deprivation are reversible (Suomi and Harlow, 1972).


•  Freud and Dann (1951) found that effective substitute care could mediate the effects of early separation. ERA research suggests that ‘catch-up’ is possible if adoption occurs early enough.


•  Schaffer and Emerson (1964) argued against monotropy. Their study of Scottish infants showed that multiple attachments are the norm.
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Examiner tip


Any discussion of Bowlby’s work should include evidence in favour of and against his theory. It is also important to discuss the implications of his work e.g. how child-care policy and practices have been affected by his theory.
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The work of Schaffer


Schaffer and Emerson (1964) studied attachment in 60 Glaswegian infants. They proposed four stages of attachment development:





(1)  the asocial stage (0–6 weeks) — babies do not differentiate much between people and objects



(2)  the diffuse stage (6 weeks–6 months) — babies have no obviously preferred attachment figure



(3)  the single attachment stage (7–12 months) — babies show a strong preference for one attachment figure, with fear of strangers



(4)  the multiple attachment stage (over 12 months) — most children have up to five attachment figures by 18 months
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Knowledge check 4


In what way did the work of Schaffer and Emerson contradict Bowlby’s theory?
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Later relationships


Summary specification content


The development of friendship in childhood and adolescence. Age-related change in friendship. Sex differences in children’s friendship.


Research into the causes and consequences of popularity and rejection.
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Examiner tip


Be careful not to base your answer just on personal experience. It should be founded in psychological theory and research. Do not write about your own friendships; instead refer to theory and evidence.
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Friendship in childhood and adolescence


According to Smith et al. (2003) friendship is ‘a close relationship between two particular people, as indicated by their association together or their psychological attachment and trust’.



Age-related change in friendship


Most research focuses on changes in the understanding of friendship with age. Selman (1980) suggested five stages of friendship understanding:





(1)  3–6 years — physical partner



(2)  5–9 years — one-way assistant



(3)  7–12 years — reciprocity



(4)  10–15 years — exclusive intimacy



(5)  over 12 years — autonomous interdependence
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Study: Damon (1977)


Damon asked children questions about friendship. Under the age of 7 years, friendship is about who you play with. At 8–11 years, friendship is about shared interests, trust and kindness. From 12 years, friendship is about mutual understanding and intimacy. Damon concluded that understanding of friendship changes with age as children become less egocentric.
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Study: Bigelow and La Gaipa (1975)


Bigelow and La Gaipa studied children’s ‘my best friend’ stories. Younger children’s stories focused on living close, play and common interests, whereas older children referred more to loyalty and intimacy. The researchers concluded that, as children get older, there is less emphasis on physical interaction and more focus on psychological characteristics and concern for others.
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Knowledge check 5


Use your knowledge of research methods to suggest how Bigelow and La Gaipa could have analysed the data from the ‘best friend’ stories.
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Evaluation




•  Language ability may be a confounding variable. Older children can express complex emotional ideas more easily than younger children.


•  Categorisation of dilemma responses/content of stories may be subjective.


•  Hypothetical dilemma responses may not reflect real-life reasoning.
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Sex differences in children’s friendship


Relationships between boys are extensive — boys spend time in a large group and focus on shared activities. Relationships between girls are intensive — girls have intimate friendships in pairs and focus on emotional closeness. These differences continue into adolescence. Benenson and Christakos (2003) found that among 10–15-year-olds, girls had more ‘best friends’, boys’ friendships lasted longer and girls worried more about friendship.





[image: ]






Examiner tip


It is often difficult to find things to discuss on sex differences in friendships. One option is to discuss psychological explanations for sex differences e.g. male/female hormones, evolutionary pressures, operant conditioning and social learning and modelling.
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Study: Benenson (1990)


Benenson interviewed 10-year-olds and used rating scales to determine important aspects of friendship. The boys’ data revealed friendships of large interconnected groups, with the focus on the status of the group. The girls’ data revealed more intimate friendships or ‘cliques’. Benenson concluded that social networks are different for boys and girls.
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Study: Lever (1976)



Lever interviewed 10-year-old US boys and girls about their friendships. Girls preferred a best friend, were happy to show affection and shared intimate secrets. They were also more anxious about threats to friendships and more likely to be jealous. Boys’ friendships were more open and more group-focused.
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Popularity and rejection


Coie and Dodge (1983) used a method known as sociometry to identify five types of child: popular, average, controversial, neglected and rejected. Rejected children can be divided into two types (Berk, 2003):




•  rejected-aggressive — impulsive, aggressive, hyperactive and lacking in ability to understand others


•  rejected-withdrawn — passive, socially withdrawn, high in social anxiety and often targeted for bullying





Causes




•  Similarity. Children choose friends who are similar in terms of sex, age, background etc. Unusual/deviant children tend to be excluded. Kandel (1978) found that friendships lasted longer if the friends were similar.


•  Attractiveness. Children prefer attractive peers, with the effect more marked in girls than boys (Vaughn and Langlois, 1983). Attractiveness may be physical or linked to status.


•  Personality. Rejected children are aggressive and disruptive. Dodge (1983) found a link between personality traits and popularity.


•  Early relationships. According to the internal working model, the earliest bond between child and carer acts as a model for future relationships.


•  Poor social skills.
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Study: Dodge et al. (1983)


Dodge et al. observed playground behaviour, watching a third child trying to join in with a pair already playing together. Popular children were socially adept and able to join in. Neglected children did not attempt to join in and rejected children were too aggressive and forceful.
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Knowledge check 6


Dodge et al. carried out their observation in a playground. What type of observation was it? Give one strength and one limitation of this type of observation.
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Evaluation




•  A clear cause-and-effect relationship cannot easily be established. Rejection may cause aggression rather than the other way round.


•  Learning social skills can help avoid rejection (Oden and Asher, 1977).
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Consequences


Rejected children are more likely to have psychiatric problems as adults (Cowen et al., 1973), experience alcoholism (Duck, 1991) and get into trouble with the law (Kuperschmidt and Coie, 1990).
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Evaluation




•  A cause-and-effect relationship between rejection and negative consequences cannot be determined.


•  Schaffer (1996) suggests that aggressiveness may be the key factor rather than rejection.


•  Most studies fail to distinguish between rejection and friendlessness. Bagwell et al. (1998) argued that rejection by some is less damaging than total friendlessness.
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Summary




•  Infant–caregiver interactions: imitation, interactional synchrony, physical contact, modified language, sensitive responsiveness.


•  Functions of attachment: cupboard love theory (food), survival, communication and the internal working model.


•  Harlow (1959) concluded attachment depends on comfort and privation leads to antisocial behaviour.


•  Measures of attachment are: Strange Situation, Adult Attachment Interview, Attachment Q-sort.


•  Ainsworth’s three attachment types: secure, anxious-avoidant and anxious-resistant.


•  Privation — never having had an attachment (Genie, Koluchova twins, Romanian orphans).


•  Deprivation — when an attachment is disrupted/broken (Robertson studies).


•  Short-term effect of deprivation — anger, despair, detachment. Long-term effects include separation anxiety.


•  Early Romanian orphan research showed recovery. Later findings are less positive.


•  Bowlby argued for innate, instinctual monotropy in the critical period and irreversible negative consequences, including delinquency and affectionless psychopathy.


•  Schaffer proposed multiple attachments.


•  Age-related changes in friendship shift from shared activities to intimacy and reciprocity.


•  Boys’ friendships are extensive, girls’ are intensive.


•  Coie and Dodge identified five types of child: popular, average, controversial, neglected, rejected.


•  Causes of popularity/rejection include: similarity, attractiveness, aggression, internal working model, social skill.


•  Consequences of rejection include psychiatric problems, alcoholism, deviance.
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Cognitive development


Piaget’s theory of cognitive development


Summary specification content


Schemas: adaptation, assimilation and accommodation. Piaget’s stages of intellectual development. Characteristics of these stages, including object permanence, conservation, egocentrism, class inclusion. Piaget’s research, including the three mountains experiment and conservation experiments.


Schemas, adaptation, assimilation and accommodation


A schema is a unit of knowledge. Piaget proposed that babies are born with simple schemas, for example sucking and grasping schemas. Infants soon develop new schemas, such as throwing schemas.


The process of developing schemas in response to experience of the world is called adaptation. Adaptation occurs through two processes:





(1)  assimilation — adding to an existing schema or applying an existing schema to a new situation



(2)  accommodation — altering a schema or developing a new schema to cope with a new situation
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Examiner tip


Make sure you can define Piaget’s terms clearly and have concrete examples of schema development. For example, you could explain the process whereby a grip schema for holding a crayon is adapted as the child moves on to using a smaller pencil.
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Piaget referred to disequilibrium, which is a state of cognitive imbalance that is experienced when what we know about the world is inconsistent with incoming information. Cognitive balance or equilibrium is restored through accommodation. Piaget was a constructivist: he believed that understanding of the world is constructed through experience and discovery. He thought that children learned through active discovery and his theory of discovery learning was influential in primary education.


Piaget’s stages of intellectual development and his research


Piaget proposed four invariant and universal stages of cognitive development. The child’s understanding is different at each stage:





(1)  0–2 years — the sensori-motor stage



(2)  2–7 years — the pre-operational stage



(3)  7–12 years — the concrete operational stage



(4)  over 12 years — the formal operational stage





The sensori-motor stage


Knowledge is limited to simple motor reflexes and sensations. There is no object concept — the child has no awareness of objects outside the immediate present. Early in the sensori-motor stage there is no distinction between self and others. Intentional behaviour begins at about 8 months and by the end of this stage general symbolic function is acquired, so the child understands that one thing can stand for another. Object permanence (object concept) arises at around 8 months.
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Study: Piaget (1963)


Piaget tested object permanence by taking a toy from the child and hiding it under a blanket. Before 8 months of age, infants would not reach for the hidden toy. Infants over 8 months would search for the toy, showing that they had object permanence. Piaget concluded that object permanence develops at around 8 months.
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Knowledge check 7


Why might the infants in the Bower and Wishart study have shown object permanence whereas the infants in the Piaget study did not?
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Evaluation




•  Failure to reach for the toy may not mean that the infants did not understand that it still existed: they might have thought that it was not allowed, or have lacked motor skills.


•  Other studies showed that even 3-month-old babies have object permanence. Bower and Wishart (1972) turned out the lights and found that infants continued to reach for an object in the dark.
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