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How to use this book





This book will help you throughout the IB Career-related Programme, building your skills every step of the way. Each chapter looks at a different aspect of the Career-related Programme in detail.


The following features will help you to consolidate and develop your understanding.






INQUIRY QUESTIONS


Questions which provide focus to your reading and understanding of each section. By the end of the section you should able to answer the questions.












Key terms


• Provide explanations of important terms.












LEARNING ENGAGEMENTS


These activities allow you to test your knowledge and strengthen your understanding.












[image: ] Top tip!


These tips appear throughout the book and provide guidance on steps you can take to improve your understanding and key things you should consider.












REAL-WORLD EXAMPLE


These present examples of how theoretical knowledge is put into practice in the wider world.












Reflection and reflexivity [image: ]


Activities and questions providing an opportunity to reflect on the knowledge you have learned.












Learning journal


Activities which help you to develop your learning journal.












‘Lightbulb’ moments [image: ]


Provide general guidance and support throughout.












Learner profile
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Highlights where content aligns with the IB learner profile.












[image: ] Common pitfalls


These demonstrate common mistakes that you may encounter and how to avoid them. Watch out for these!
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These appear throughout the book to highlight where there are links/connections between the components and aspects of the IB Career-related Programme:
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•  language and cultural studies (LCS)
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•  community engagement (CE)
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•  personal and professional skills (PPS)
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•  the reflective project (RP)
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•  approaches to learning (ATL) skills
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•  international-mindedness
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•  IB learner profile.
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Welcome to the CP Core









INQUIRY QUESTIONS




	
•  Where will CP take me?













How do we flourish in a difficult world?


Being a human is extraordinary, but no easy endeavour. We are constantly made aware of how complicated and chaotic the world can be, and if you are young, you have the added ‘gift’ of people older than you constantly telling you how much worse it is now than it was in their youth. A gift wrapped up with a final bow of how uncertain the future is too. Well, the writers of this book are all firmly in agreement that you can absolutely flourish in this crazy world of ours. The key is in having the tools to do so—and that is within everyone’s grasp. Especially yours, by holding this book.




[image: People running around a globe, each heading towards daily activities: A child running to school, an office worker commuting to a job, an athlete running to practice, a doctor travelling to a hospital, and others carrying bags or tools while moving to work.]



The world is a busy and complicated place.








So how do we flourish in a complex world? Let’s start as we mean to go on by talking about thinking. The term ‘stubborn optimism’ was coined by Christiana Figueres and Tom Rivett-Carnac in response to the challenges posed by climate change, centred on the idea that in a complex world where many of us feel a lack of control, the most powerful thing we can do is change how we behave as individuals and use ourselves as a catalyst for change. As a movement, this means that you can be a positive and energetic driving force behind your actions and beliefs, starting with understanding yourself as an individual. This then impacts those around you and ripples out to change even wider aspects of society. Imagine if we all took on this challenge and the impact it could have.


The good news is, you don’t have to take this at face value as a nice idea. You can start now with the International Baccalaureate Career-related Programme (CP). This course encapsulates the notion that we do not wait for life to happen to us; we create and shape the life we want. Therefore, the aim of this book is simple: you will learn how to flourish, adapt, bounce back and thrive in your studies and your life beyond them, both now and in the future. That might sound ambitious, but you can start to get excited about the possibilities that await you. Just be prepared to be positive, patient and open-minded.


You might find the prospect of embarking on your CP course a little overwhelming, never mind your future career. You could be reading the words ‘flourish’ and ‘thrive’ and think the world ‘survive’ is more apt. This is understandable as you are anticipating some important decision-making ahead. Certainly, our world can be convincingly scary at times, but with a mindset of ‘stubborn optimism’, you will develop a solid and adaptable skillset to navigate the many different areas of your life with strength, kindness and hope. In short, you have so much to enjoy now and to look forward to.







Take a step back and think




‘What I like about the world is simply that everybody is different.’


(Anne, charity sector, Newcastle, UK)





Before delving into the course, take a moment to reflect. When was the last time you stopped to think about what is amazing about the world around us? You may think this is a bit of a cliché question—you are undoubtedly right. However, we spend much of our lives immersed, if not drowning, in the media. The narrative can often be dominated by what is wrong in the world, what other people think we should be doing or what we should be scared about this week. It makes sense, if only for a moment’s peace of mind, to think about how remarkable the world truly is.


How would you answer the questions ‘Why is the world amazing?’ and ‘What is the most amazing thing about the world to you?’ Well, I asked over fifty individuals, aged 15–80, from different backgrounds, careers and pathways (and inadvertently one commercial-radio drive-time show presenter) these questions. The responses were varied, with most people finding it a good if rather a big question. There were some philosophical mini-essays, one-word answers; most serious, some not at all. Some found it a little embarrassing; some needed no encouragement at all. All were revealing.


We are going to look at the responses in a learning engagement with two distinct parts.






LEARNING ENGAGEMENT


Part 1


Firstly, before you look at the responses on the next page, think about how you would answer these two questions:




	
•  Why is the world amazing?


	
•  What is the most amazing thing about the world to you?





Write, draw or doodle your first thoughts.


Now look at the responses below, taking your time to consider what each person has said and why they might have said it. How many of these do you agree with? Do some of them make more sense to you than others? Feel free to add to your initial ideas.
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Looking at your ideas and the thoughts on this page, perhaps share them with your peers and teacher. What similarities can you find? Look at the role of community, culture, communication and connection at play, not to mention the power of the human mind.


How might you link this to other Core components and your DP and career-related studies courses?






LEARNING ENGAGEMENT


Part 2


Now we are going to look closer at the survey and evaluate its validity a little further.


Look at who answered these questions and where they come from. Of course, the full cultural backgrounds of all who responded are not fully included here but there could be a perceived bias towards European/US perspectives. Consider these questions:




	
•  Do you think people from other countries and different cultural backgrounds might respond differently to these questions?


	
•  Why might people from different cultural backgrounds have different perspectives on these questions?


	
•  How might you find opportunities to speak to people from different cultural backgrounds about these questions to seek multiple perspectives?





Consider whether you could carry out your own informal survey, asking classmates, family and teachers the same questions. You might find something interesting about the impact of the question on the person you ask.








From that original survey of over fifty people, I noticed that the process of thinking about the question became as important as the answer itself and what this revealed about the person. People connected with their families as they discussed it. More than that, there seemed to be a real sense of calm as they took a step back to pause and consider the big picture. Ask the right questions and it becomes as much about the journey as it does the destination.


It is this ability to develop your understanding of yourself and about the impact of your actions and beliefs that runs like a backbone through the CP. This is central to keeping your well-being front and centre.







The future is yours


Congratulations for choosing a pathway that has you, your development and your right to make choices as the central focus of your learning. It is a great time to be a CP student! With over a quarter of the twenty-first century behind us already, we know so much about education—the different ways we learn, the best ways to teach. We also know far more about how we can best prepare for a future which looks so different to the last century. This is why, when you tell people about the course you are studying, you will often find adults saying, ‘I wish I had that when I was at school’.


It can sound daunting to hear that jobs and careers are changing rapidly and there is uncertainty as to what they will look like. But let’s reframe it into something empowering from the start. With this course, you can step out of school ready for the next steps, where you can do almost anything. You can have the confidence to use skills in multiple ways and differing environments. You will be able to speak up for yourself as well as interact with and understand the world around you. Most importantly, you can be reassured that you are armed with something so much more powerful than just knowledge—you have self-awareness, adaptability and a skillset which you know is only going to grow throughout your life. Let’s look at some of the ways the CP will support your long-term development.





Encouraging you to be a lifelong learner
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Let your mind grow.








We started this book with the term ‘stubborn optimism’ as a belief in the power of an individual’s attitude and behaviour to shape the future. This links with the IB’s core principle of developing committed, lifelong learners who understand themselves with a growth mindset. You will hear this term at times throughout this book, as working towards and adopting a growth mindset has such a far-reaching impact, on both our physical and mental well-being. It’s a very practical and accessible way of feeling in charge of our learning. It means that our skills are not set in stone at birth; such is the physiological way our brain works that skills can be developed constantly. Obviously, we are all different and we will all find developing skills easier or more difficult in certain areas and at different times of our lives.






Key term


• Growth mindset: When you have the belief that your capacities and talents can be improved over time with effort.












[image: ] Top tip!


The term ‘growth mindset’ was coined by Carol Dweck. She’s worth researching as her ideas are really accessible, evidence-based and inspiring.








If you are in an IB classroom right now, there is a good chance you will see the IB learner profile on the wall, which lists the ten attributes we strive to develop throughout our lives in our commitment to being a locally and globally minded, empathetic contributor to the world’s community. These attributes are: balanced, risk-taker, caring, open-minded, communicator, knowledgeable, principled, inquirer, reflective and thinker. But this is not a checklist. Throughout our lives, our relationship with these attributes changes and strengthens in meaning; at times we will feel like experts and at other times like complete novices. Think back to the initial exercise with our survey of responses from people about what they found amazing about the world. How many of the learner profile attributes did they demonstrate by answering that one question alone? How many of the attributes seem to be relevant when engaging with the world? It’s important to realize that the learner profile is a tool and not just a poster on the wall.








Designed with your future in mind


Let’s look at the reasons why being a CP student matters and explore some of the research it is built upon. Many students globally are not studying at school what they need for the future. The CP is a course designed with the intention to align with what a range of trusted and peer-reviewed research says young people need for future readiness. It is not just important to develop skills but to know how your skills can transfer to different contexts for different purposes.


[image: ]


At the heart of this are the approaches to learning skills areas of thinking, communication, social, self-management and research. You will find that you use many skills in these areas across your DP, CRS and Core components. You can explore the ATL skills and how they link to the programme and Core components in Section 5, but let’s now look at why skill development is so important.


This understanding is not unique to the CP. The Skills’ Builder Partnership is a global movement working with educators, employers and organizations with their skill builder framework (www.skillsbuilder.org/impact). Their research came to the conclusion that ‘essential skills support higher wages, greater job and life satisfaction, and reduction in the likelihood of being out of work or training’.


They identified eight essential skills for future working practices: listening, speaking, problem-solving, creativity, staying positive, aiming high, leadership and teamwork.


From an IB perspective, what is interesting is that all these aptitudes and skills are already present in the ATL skills. And it is these that are developed in so much detail in the CP Core.


Globally, we are in the middle of a shift in the way we work, but it’s important to investigate how the types of jobs that there will be in the future may change. The World Economic Forum’s research in 2023 predicted that there will be plenty of jobs in the future, but that 23% of today’s jobs will change because ‘technology is expected to create 69 million new job roles and displace 83 million current roles’.




[image: Waffle chart showing projected global job changes from 2023 to 2027 using coloured squares to represent lost jobs, stable jobs and new jobs.]



World Economic Forum projections for total global job growth and loss, 2023–27 (Source: WEF, Future of jobs report 2023)










Long Description

Waffle chart showing a large grid of small squares, each square representing one million jobs. On the left side, a vertical block of orange squares indicates lost jobs. The central and largest portion of the grid is filled with grey squares showing stable jobs. On the right side, a vertical block of green squares represents new jobs. A label beside a single grey square notes that each square equals one million jobs. A key in the upper right explains the colours: orange for Lost jobs, grey for Stable jobs and green for New jobs.






‘The days of learning one trade for a lifetime are gone. To stay relevant in today’s job market, workers need to embrace continuous learning and reskilling. With 44% of job skills expected to change within five years, it’s essential that both individuals and companies invest in lifelong learning.’


(Source: WEF, www.weforum.org/stories/2024/10/jobs-skills-work-digital-economy)





So if there are going to be plenty of jobs, then what does the WEF predict they will be? And what are these jobs that are in decline? Table 1 outlines the largest growing and declining jobs across the world by 2030.


Table 1 Top 10 largest growing and declining jobs globally by 2030 (Source: WEF, Future of jobs report 2025)








	Largest growing jobs

	Largest declining jobs










	Agricultural workers

	Cashiers and ticket clerks






	Delivery services drivers

	Administrative assistants






	Software and app developers

	Building caretakers and cleaners






	Building tradespeople

	Material-recording and stock-keeping






	Shop salespersons

	Printing trades workers






	Food-processing workers

	Accounting and book-keeping






	Car, motorcycle and van drivers

	Accountants and auditors






	Nursing professionals

	Transportation attendants and conductors






	Food and beverage serving workers

	Security guards






	General and operations managers

	Bank tellers













LEARNING ENGAGEMENT


Why does this matter to me?


Let’s look at yourself, your context and ideas first and not make what everyone else is doing and thinking your first line of research.




	
1  First, look at the source above and think about what you find surprising and unsurprising. You might grab a piece of paper and a pen or make a voice note on your phone. Try to expand your reasons as to why certain job sectors are on the right or the left. What industries are you connected with? This may be through family or professional links you already have through school and experiences you have had personally.


	
2  Now create a visual that shows jobs in the future; think about what will still be familiar and what will be unfamiliar. This could be a mind map, a sketch cartoon, Venn diagram or whatever works for you. Aim to create your own version first, rather than using artificial intelligence (AI). Compare your responses and look for similarities and differences.


	
3  Feel free to share your responses with your peers and class too. Another important part of placing yourself at the centre of your learning is considering other perspectives and reflecting on how they may or may not affect what you think and believe.



















Academic integrity and artificial intelligence




‘The goal of academic integrity is to make knowledge, understanding and thinking transparent. Students must also master the technical components of academic integrity, which includes learning how to correctly reference and ethically use information, opinions and artificial intelligence (AI) tools.’


(IBO, academic integrity policy)





What does this mean for you as a student? Responsibility, accuracy and honesty.


This means you commit to your responsibility to produce honest and genuine work, whether individual or group-based. You accurately reference your sources and acknowledge others’ work and ideas. You also use IT and social media responsibly and you are ethically principled in the way you take part in the examination process.


You probably will have heard the term ‘agency’ already at your stage of school career. To act with agency means you have the ability to take action—and choose how you act. If we add integrity into the mix, we are talking about being transparent and honest in the way you take action. There is no better time to talk about acting with agency than when it comes to using artificial intelligence (AI) in your learning.


Artificial intelligence has certainly added a complexity to the world. Until recently, the only AI we referred to in IB education was ‘academic integrity’ (or ‘applications and interpretations’ in maths). Now we have another AI to include and you must have a very clear understanding of the role both academic integrity and artificial intelligence play in your life before you start your course, and keep hold of that understanding the whole way through. This is at the heart of being an open and honest student and transfers to the way you live your life.


Research is important in every aspect of the CP Core, culminating in the reflective project. Academic integrity is all about transparency and artificial intelligence can be a great tool in supporting that transparency. Remember to remain the main protagonist in cultivating what you think and believe—everything else can, at best, be a helpful assistance tool.




‘[S]tudents need to be aware that the IB does not regard any work produced—even only in part—by such [AI] tools to be their own. Therefore, as with any quote or material from another source, it must be clear that any AI-generated text, image or graph included in a piece of work has been copied from such software. The software must be credited in the body of the text and appropriately referenced in the bibliography. If this is not done, the student would be misrepresenting content—as it was not originally written by them—which is a form of academic misconduct.’


(IBO, academic integrity policy)










Agency and building your future


You have the capacity to think, work and make choices independently through being organized and, through developing reflective and reflexive practice, you can become self-regulating and adaptable. You will get things wrong, you already have—we all have. That is the messiness of being human. But you are more than ready to shape your future with intention and heart.






Key term


• Agency: A philosophical, sociological and psychological idea that acknowledges humans as active participants in their own lives with the capacity to initiate intentional action. (Adapted from IB LCS guide, p.50)










‘You know, I don’t know about you, coach, but I hope that either all of us, or none of us, are judged by the actions of our weakest moments, but rather by the strength we show when, and if, we’re ever given a second chance.’


(Ted Lasso, American football coach)





How will you know if you are successful? First of all, you need to learn how to learn about yourself. We look at this later in this section, but the first step in having agency and a growth mindset is establishing what success actually looks like. People often think this is an upward trajectory of growth with no bumps in the road, but this is unrealistic and totally inaccurate. Real success is acknowledging that there will be surprises and setbacks, but that you have the tools to bounce back and adapt.







What does it mean to be a CP student?


A CP student is at the centre of their educational experience.


Being a CP student means being a fully conscious learner. You work with others to carve out and build your own understanding of your courses and experiences. Crucially, a CP student connects their subjects and experiences through the transfer of shared ideas and skills. A CP student is able to do this is because they do not just study career-related studies and DP subjects; there is a whole Core programme with four different elements designed for you to be able to make connections, not just in your course, but in many different contexts beyond the classroom.


There are four components of the Core: language and cultural studies (LCS), community engagement (CE), personal and professional skills (PPS) and the reflective project (RP). While each have their own identity, you will easily find clear connections between them all.
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Common features across the CP Core










Long Description

A partially eaten apple on the left, reduced to its core shape with jagged edges at the top and bottom. To the right of the apple, a cluster of phrases appears in various sizes. The largest phrases are I B learner profile and International-mindedness. Surrounding these are additional terms: Connection to C R S and D P subjects; Learning underpins personal and community well-being; Personal, academic, professional knowledge, skills and attitudes; Learning interconnects and transfers to different contexts.
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Start looking early in your course for connections between subjects and how you are using the same skills in different areas. The personal and professional skills (PPS) course will explore transversal skills in detail, but a general tool that links all your subjects together is the ATL skills categories of research, self-management, communication, social and thinking skills, which provide a general way of seeing how everything connects.








You will explore and develop a number of identities in your role as a CP student. Think of them as hats you will wear at different times. We have established that the CP is a holistic, interconnected course, so it makes sense to consider how all the elements come together in shaping you over your time in school and beyond right from the start. You will shift between certain roles as needed, which enables you to practise resilience and adaptability. These roles are explored below.






LEARNING ENGAGEMENT


CP identities


If possible, complete this exercise as a group where you divide up the roles of the ‘curious explorer’, ‘skill practitioner’, ‘ethical decision-maker’, ‘community change-maker’, ‘internationally minded communicator’ and ‘lifelong learner’.


Each of you should read your section in the text with its two parts and pick out 5–10 words and phrases that you think capture what that means in the CP.


Together, discuss your findings and create a visual (e.g. a sketch, mind map or table) that captures these different identities you will take on during your programme.


If you are working in a smaller group, you can take on more than one section and feedback your findings in the way described above. Alternatively, you can build up an understanding through reading together and discussing the words and phrases before building a visual collaboratively.














The curious explorer


The phrase ‘be curious, not judgemental’ is often misattributed to the poet Walt Whitman; its origin is actually unknown. Irrespective of this, it does capture in a simple way an essential approach to life. Think of an open or closed door. If you are curious, you are open to possibilities and prepared to be surprised by what there is to know about the world. Being judgemental, however, closes you off and any chance of a conversation or connection ends there. You are content to be just as you are and put up barriers and negativity towards anything new. Do not be mistaken—being curious does not stop you from being decisive or knowledgeable, but it is a confident stance that says ‘I know and embrace that neither I, nor anyone else, can know everything’.


Be curious to the point of nosiness about yourself—this could be relationships, ambitions, problems. This is not a chaotic curiosity—you will learn habits of mind and systems of thinking that will enable you to navigate complex environments and situations. Then think big too—be curious about life locally and globally; politics, the environment, science, the arts, the news, people on the other side of the world, and so on.




The curious explorer experiencing the CP






When I started the CP, I noticed that each subject introduced concepts—these were big, universal ideas that my teachers said would help me understand the subject more and make links to the world around me. I wasn’t sure at first as they seemed like such large topics—it was hard to know what to think as I just seemed to have more questions than answers. I shared this with my teacher and they seemed delighted I didn’t have any answers yet as it meant I was keeping an open mind. However, I started noticing that LCS and PPS talked about similar ideas, just with a different focus and context. Community engagement in particular made me realize that these ideas were connected with the world and they really mattered.


CP student, India
















Skill practitioner


The second hat you will wear on the CP is that of skill practitioner (or its more accurate title—‘skilled skill practitioner’). Developing skills has often been associated with something particularly essential to the twenty-first century, but actually this is not really true. For example, it has been known for a long time how important the skills of communication, problem-solving, critical thinking and self-management are. Skills are malleable and transferable. It is not enough to develop skills or even enough to know the level of ability you are achieving; what matters and represents true mastery is using skills in various contexts. This is why we talk about transversal skills and why they are central to the PPS course in particular.





The skill practitioner experiencing the CP






In PPS, I started asking questions and building inquiries with my teachers and classmates and that really helped me get to know the different skills I needed, both now and in the future. I saw that I move within multiple contexts, such as career-related studies, DP subjects and other Core areas as well as my personal life and work outside school. The skill domains in PPS focus on me as the learner; how I understand myself, relate to the world around me, the systems thinking I can use as well as how to develop intercultural understanding.


The PPS class focuses on transversal skills and how they might work in different parts of the course from the very start, so I was able to make connections from my own experience. For example, I found that language and cultural studies is all about communication skills and thinking about yourself as a communicator. These communication skills were helpful in community engagement, as I had to arrange meetings and write letters to start my community projects. Once the projects started, they were not straightforward and some problems arose; it was helpful to be able to apply systems thinking with my group to be able to solve this.


The reflective project starts a little later in the first year and I think it sounds like hard work with all the research, ethical thinking and project management. Though I have read a bit about it and noticed there are a lot of links with PPS in my portfolio; for example, delivering presentations, how to listen and give effective feedback.


CP student, Germany
















Ethical decision-maker


The third hat you will wear is that of the ethical decision-maker. You will have to make many decisions throughout your life—some seemingly small and inconsequential—and you will find yourself at times debating the right way to proceed and articulate where you stand. You will find that the words ‘moral’ and ‘ethical’ are often used interchangeably, but there is an important distinction. Morals are your personal beliefs of right and wrong while concern society and differing standards of right and wrong behaviour. Therefore moving confidently within and adapting successfully to different environments demands an understanding of yourself and the world around you. Exploring different ethical frameworks will help, as this enables you to build the sensitivity and self-knowledge to make sound choices that are good for you and those around you. By exploring ethical issues and dilemmas in CP, you will become someone who realizes that all actions have consequences.






Key term


• Ethics: The study of right and wrong, as well as any system or code of moral rules, principles or values. Understanding why something is right or wrong helps to inform and guide our choices, actions and behaviours.











The ethical decision-maker experiencing the CP






I’m beginning to think there are ethical issues and dilemmas everywhere; now we’ve been introduced to what these are, they seem to run through every part of the course. CRS is great because the ethical issues and dilemmas that come up are directly related to the world and my studies, and these might be interesting ideas for my reflective project. Saying that, it’s not the only area I found that has interesting issues. Community engagement is raising some interesting local organizations and issues right on my doorstep in the guided learning phase; I am going to have to work out how to navigate these problems as there are a lot of people involved.


Still, I am beginning to appreciate in Language and cultural studies (LCS), how culture plays an important role in ethical decisions—what seems a really obvious solution at times would be very insensitive in some cultures. It’s hard to know what to think, but at least the discussions and group presentations I have already done on ethical dilemmas in PPS are helping. I am getting better at arguing my ideas, but I don’t always find it easy to see alternative perspectives. However, it seems not just okay to question and challenge, but it’s actually expected. These words ‘reflective’ and ‘reflexive’ seem to be everywhere too, which gets you really thinking about your actions and beliefs and how this affects the world around you.


CP student, Hong Kong
















Community change-maker


Another hat? Yes, but it’s an important one: community change-maker. A community is a physical space we inhabit; however, community also refers to social interactions, relationships and making connections with others. Just what are the impacts of our actions within a community? It’s also important to take a step back from what is happening around us and consider how community relates to something much bigger and more complex. CP students understand that truly being part of a community involves taking part in a two-way conversation, as well as the ability to listen to the needs of those around us. Being a true community member requires hard work, stepping out of one’s comfort zone and committing to consistency of effort and communication.




The community change-maker in the CP






I was hoping that my first idea of having a bake sale and raising money for a charity might be enough for my first community engagement project, but then i realized it was not. CE is about getting to know a community first and talking with them to understand their needs and your own before deciding what to do. I always knew that different cultures and my home language played a part in my family life, but I hadn’t realized that I could build on that to make a difference in my school community.


In PPS, I noticed that I love helping out with events in my community outside school, but I keep school life separate. So, I am planning with my classmates a cultural day with students, parents and staff where we celebrate many different languages and cultures in the school through talks, performances, food and art. I am not sure where it is going yet, but I know it can have a big impact for everyone involved as we don’t just get to share what we know, we get to find out so much more about other people’s backgrounds too.


CP student, Australia

















Internationally minded communicator


The hat of being an internationally minded communicator is more than knowing that different cultures are interesting. The last sentence of the IB mission statement captures international-mindedness by saying ‘that others with their differences can also be right’. Therefore, being internationally minded is being a critical thinker, as critical thinking demands that we explore multiple perspectives which contribute to being able to form a position. It demands a mindset open to equitable, authentic relationships founded on fairness and reciprocity. Internationally minded communicators seek a more peaceful world, but they are not afraid to use their voice—and the power of communication can never be understated. With both ethical and critical thinking, the values of international-mindedness can travel more easily to different contexts and lead to a greater appreciation for the way others can lead their lives.




The internationally minded communicator in the CP






As part of my career-related studies, we looked at the ethics of the fashion industry, with a particular focus on fast fashion. As I discovered more and more, I found my views contrasted with my actions. I love buying clothing that’s cheap because it gives me more options and I can keep up to date more easily, but I am looking at the effect on the planet with the amount of waste and on people in developing countries being able to earn a living wage through these big companies, and I am wondering what to do.


I am writing to local environmental charities to see if I can get some work experience and find out the most effective way to use my voice. I am working on shaping a research question for my reflective project on an ethical dilemma centred on the fashion industry so I can understand it better. I know that I can create a podcast which might be a great way to express my ideas.


CP student, UAE
















Lifelong learner


An IB education is centred around being a lifelong learner, so it makes sense that this appears here as the last hat. In fact, all the CP hats will last a lifetime and serve you well. Curiosity, connection and open-mindedness will guide you throughout your life. Communities will always be a place to participate in, advocate for and learn from. You will spend a lifetime finding out what you think or seeking to understand why your ideas have changed. You will expect nothing less than for your beliefs and biases to be constantly challenged as the world changes around you. You will find making decisions easy at times and challenging at others, especially when more seems at stake. And lastly, you know that being a lifelong learner means understanding yourself, your aspirations and not being frightened to challenge yourself and set goals. You understand that the more you step out from what is familiar and embrace multiple perspectives from around the world, the more of a multidimensional human being you become.





The lifelong learner in the CP






I am learning a lot about myself on this course. The most valuable thing I am learning is that we are all a work-in-progress and never a finished product. The more I get into the course, the more I find out about skills I never knew I had—who knew I could keep calm under pressure and solve problems quickly? (I found this out at my eventually successful, but not uneventful, community engagement project!) The most important part of the CP is when you realize that everything connects; it makes adapting to new challenges so much easier because you know you already have skills you can use. You will also never stop being surprised and interested at what else you can learn about yourself, other people and the world around you. I can adapt to change and also be the change. I’m just getting started.


CP student, Malta
















Leading your own learning


So far, if you think the CP is all about being the protagonist in your own story, then you would be right. You lead your learning and can certainly learn to be your own coach. Learning is not a quiet endeavour; yes, it is about ‘cognitive’ skills (what we commonly refer to as thinking skills) but, more than that, it is about your understanding of how and why you learn the way you do. This is what we call ‘metacognitive’ skills and they are central to being a self-aware learner. You cannot even begin to be successful if you do not look after yourself mentally and physically, and this is where ‘affective’ skills come in. It is important for learners to understand that behaviour and attitude can influence whether they are able to adopt the mindset to work effectively.






Key term


• Thinking skills: These involve cognitive processes that we use to solve problems, make decisions, ask questions, plan, organize and create. Critical and creative thinking, problem-solving and information literacy consistently top the list of skills necessary to successfully navigate our ever-changing world in a variety of contexts.










Practical steps to lead your own learning


There are some understandings and habits you can establish from the start of your course which will set great self-management skills in motion. See these as something you do for yourself to make everything easier in the long term as progress is not immediate. Through your CP course you will learn techniques and systems that will help in each area which will build your ability to self-motivate, persevere and know what working habits work well for you.




Build on prior learning and ask questions


The way your courses are designed, from your CRS and DP subjects to the four Core components, is to build on prior knowledge. They do this on purpose to make you feel secure in what you know already before then adding on new learning. If at any time you feel uncertain with something new and how it connects to your existing understanding, take a moment to reflect. Work out what your questions are and ask. Even if it is asking for a pause, a recap or simply acknowledging, ‘I don’t get it yet’.







Set goals


It’s important to personalize your learning right from the start. Do not just set long-term, big dreams without working out how you will get there. It’s important to have a vision of where you want to go, but remember this is just a statement of intent. What are the steps to get you there? No matter how incremental and small they may be, when you see them stack up, it becomes impressive and satisfying.








Connect your experiences


This section has already discussed how everything in your CP course connects, but it is up to you to make those connections. There is no one answer for you to find as it is a subjective experience. You may connect experiences and ideas in a way that is completely different to someone else. That’s exactly the point.







Trust the process


In connection with this last point, remember that the purpose of connection is not to compare yourself as better or worse than someone else. This is an exercise in patience, which can be frustrating (there are scientific reasons for this connected to the teenage brain, but let’s stay focused here). You will find that with all the different parts of the CP, when they come together, the process is the purpose, not the product. You could have a student blindly working their way through courses, acing tests and coming out of school without an ounce of self-awareness, or ability to bounce back from mistakes or any idea about their skillset and how to use it. The aim of the CP is knowing yourself and moving forward, which could look like many different things.






Reflection and reflexivity [image: ]


What is a successful learning process meant to look like?


This leads us on to the question: what is a successful CP experience? Think about the picture here, which has something to say about what it’s like to go through a learning process. Think about your learning engagements so far from school and your whole CP experience ahead of you. Reflect on these questions:




	
•  What do you most relate to?


	
•  What surprises you?


	
•  What message is being communicated here?


	
•  Does it challenge your existing position on what progress means?







[image: Conceptual diagram showing rows of circles with different amounts of blue colour, accompanied by captions stating this is progress, this is also progress and so is this.]



What does progress look like?










Long Description

Diagram showing three horizontal rows of circles, each outlined in black and filled with different amounts of blue. Above the first row is the caption: This is progress. The row has six circles, each showing blue at gradually increasing levels from left to right. Above the second row is the caption: This is also progress. This row also contains six circles. The blue levels differ from those in the first row and vary from circle to circle, illustrating uneven or non-linear progress. Above the third row is the caption: And so is this. The six circles in this row each display blue in different quantities and positions, with some nearly full, some around half and others with only a small amount of blue.




The answer? Well, hopefully you have concluded that success and progress look like many things, as long as you place yourself as the learner at the heart of the learning journey. And by that we mean a fully engaged, proactive, reflective, resilient learner who can learn equally from the setbacks as they can from the successes.

















Most of all, lead your own thinking


So far in this introduction, we have seen how the values of international-mindedness and the learner profile inform the whole of the CP. A common thread throughout the CP Core is that by understanding yourself and those around you, ethically and culturally, you can navigate the many contexts you live and work in and advocate for yourself and others.


This can be a complex process, but use all the Core elements to develop your thinking in different ways. Understanding values and understanding yourself and those around you properly can only happen by considering how many different factors directly contribute to this. You will encounter a motif in this book used in different ways in LCS, CE and RP. Whatever the focus, the iceberg demonstrates how some ideas/factors/values are far more obvious than others (those above the surface), but the more we explore them and build up a portrait of understanding, the deeper we can go in our thinking (below the surface). Just as an iceberg, what is above the surface can look huge, but actually it is just a small mass compared to the massive base below; critical thinking involves surface-level observations and a far deeper level of analysis and reasoning.




[image: Stacked smooth stones balanced on a rock beside a flowing river with blurred greenery in the background.]



How can ethical values be both visible and hidden? (Source: IB RP TSM, p.39)










Long Description

Diagram showing an iceberg with a clear horizontal waterline dividing what is visible above the surface from what is hidden below. At the top, the heading EXPLICIT VALUES appears. To the right of the visible portion of the iceberg is a list that reads: Physical structures; Observable events; Shared knowledge; Stakeholders; Language or narratives; Rituals, ceremonies, symbolism, practices. Below the waterline, the heading IMPLICIT VALUES appears. To the right of the submerged portion of the iceberg is a second list that reads: Philosophy; Motivations; Bias worldviews, perspectives; Assumptions; Societal trends; Local or global contexts; Ideologies; Systems, relationships between the parts.




An iceberg model is used in ‘systems thinking’ as a way of analysing what affects us as individuals in the world around us. It is an analogy that works because it enables us to understand what is visible and easier to identify and then work, step by step, towards a deeper understanding of what is influencing us that is hidden. So, here, if we consider understanding ethical values, you would start out at the top of the iceberg, asking ‘What’s happening?’ and ‘What’s happening over time?’ as you look at the behaviour and actions around you and whether these stay the same or change over time. Then you start to consider what is less obvious and requires deeper thinking; you might ask ‘What is influencing me/people to act like that?’ and then look deeper at culture, asking ‘What beliefs do I/people have that promotes that?’


For example, let’s take a school community’s attitude towards reducing plastic waste.






REAL-WORLD EXAMPLE


What’s happening?


A group of students—the Zero Wasters—have campaigned in their school for there to be zero plastic bottle use with a ban in school. They want all schools in the local area to do the same.


What’s happening over time?


The Zero Wasters wanted to understand the culture of waste in the school and monitored the amount of plastic waste generated by the school over time with a community engagement project. They found out that it was mainly students causing the waste proportionally, which was surprising as a survey revealed that the students supported doing something about the waste in the school. What also changed over time was the number of students who seemed to know about plastic waste and wanted to do something positive about it. This was reinforced with some of their studies in sciences, geography and environmental systems and societies as well as community projects.


What is influencing people to act like this?


The school is in a coastal local community. School initiatives, such as beach clean-ups, have shown the impact of plastic waste on their local environment, which many students have spoken about. So, the Zero Wasters discovered a desire for change on environmental issues among the student body, but students thought it was pointless as it wouldn’t change anything. A closer look at some of the students’ social media use and general media consumption does reveal support of action on climate change and not enough being done.


What beliefs do people have that promotes this?


A recent documentary revealed the way social media can make young people anxious with the sheer volume of information available. Perhaps that made the young people think it was pointless to act? The Zero Wasters found that interesting, but the wider global issue that concerns everyone is that plastic waste is a major contributor to climate change with carbon emissions. This is such a huge problem, it can be hard to feel positive when you don’t feel you can do anything. The Zero Wasters concluded that if you could see a change immediately in your local community and the positive effect it might have, then this might not only change behaviour, but also create a more positive attitude towards acting on ethical values.












LEARNING ENGAGEMENT


Applying systems thinking to an ethical issue


Following this example of the ‘Zero Wasters’, consider an ethical issue that affects your school community. It might also be plastic waste or it might be a different issue. For example, you could consider: over-use of cars/under-use of public transport or bikes by parents and staff, ethically sourced food in your school canteen, limitations on access to education for the wider community or equal opportunities in sporting activities based on gender or age.


Use the same questions:




	
•  What’s happening?


	
•  What’s happening over time?


	
•  What is influencing people to act like this?


	
•  What beliefs do people have that promotes this?





Create a mind map of your possible ideas. What possible outcomes and solutions might this mind map suggest? Remember to use the example to help you consider different perspectives and ways of considering this.


The purpose of this exercise is not to have all the answers immediately but to see where your thinking might take you and how many stakeholders there are to consider in different communities. Not only this, it will also help you see what starts seemingly small and local, can connect to global concerns.








This opportunity will come up time and time again throughout your CP as you will have opportunities to engage in lots of different thinking skills—analytical, critical, creative, ethical, reflective and reflexive. This will sometimes be challenging and uncomfortable as it takes us out of our comfort zones, but by doing this, we are willing to question what we think is true rather than accept it without question.


In CE, this can lead you to a greater respect for cultural influences so we can make the right choices and take the right courses of action for our communities. In LCS, we can analyse language and culture in our individual values and how we can leverage that to impact our future. In PPS, you will reflect on how values and ethics work differently and similarly across different contexts and use strategies to align yourself and adapt. In the RP, you will draw upon all elements of your course to think critically about an ethical dilemma and form your own position.










Reflection and reflexivity


You have already read that it is important to lead your own thinking in the CP and that you will engage in lots of different types of thinking. So it is important to spend some time here introducing you to another connecting feature through all the Core elements: reflection and reflexivity.






Key terms


• Reflection: Metacognitive and process reflection involve examining past experiences and actions to improve future practice (focused on the ‘how’ of actions).


• Reflexivity: Critical and self-reflexivity involve examining our thoughts and beliefs, where they come from and the impact they have.








It may be that some of you have studied the IB before at MYP, or you may well be completely new to it. If it’s the former, you may feel familiar with the term ‘reflection’ and know what it’s all about; if the latter—well, you may feel a little baffled. Whatever you bring to this, have a completely blank slate and open mind to this section. This is all about finding new ways of thinking about thinking and thinking about our actions, and it’s likely that you have not considered reflexivity before, whether you have already had experience of the IB or not.




[image: Two circular models comparing reflection and reflexivity, each with central labels and outer rings highlighting metacognitive, critical and process reflection on the left, and self-reflexivity and critical reflexivity on the right.]



Reflection and reflexivity: Ways to widen and deepen your thinking (Source: IBO 2025b, p.28)










Long Description

The left diagram represents reflection. At its centre is a ring surrounding a smaller inner circle labelled REFLECTION. Beneath the heading is the text: Process relating to ACTION AND IMPACT—what, how, why and with what effect we and others do what we do. Surrounding this centre are three labelled segments forming the outer ring. At the top, the segment labelled METACOGNITIVE REFLECTION includes the description: The what and how of our actions as learners. On the lower right, the segment labelled PROCESS REFLECTION includes the description: The impact of our actions. On the lower left, the segment labelled CRITICAL REFLECTION includes the description: The why of our actions and their impact. The right diagram represents reflexivity. Its structure mirrors the reflection diagram. At the centre, a ring surrounds an inner circle labelled REFLEXIVITY. Beneath the heading is the text: Process relating to BELIEFS AND VALUES—what, how, why and with what effect we and others think what we think. The outer ring contains two labelled segments. At the top, the segment labelled SELF-REFLEXIVITY includes the description: The what, how, why and effect of our own beliefs and values. At the bottom, the segment labelled CRITICAL REFLEXIVITY includes the description: The what, how, why of collective beliefs and their impact.






	
•  Metacognitive reflection builds an awareness of one’s own cognitive/learning processes and examines one’s thinking, actions and goals, which leads to self-regulated learning.

What does this look like? You consider the ‘what’ and ‘how’ about your actions as a learner.





	
•  Process reflection starts with an experience and leads to new or changed understandings, insights and/or actions.

What does this look like? You reflect on the impact of your actions.





	
•  Critical reflection links reflection with analytical and critical thinking, encouraging students to focus on experiences and actions within a broader, systemic context.

What does this look like? You think about why you took those actions and why they might have had an impact—and the implications of this.





	
•  Self-reflexivity involves considering one’s positionality, identifying and questioning one’s own assumptions, biases and attitudes, understanding how they influence one’s own responses and actions, and how they impact others, given the complexity and interconnectedness of roles and relationships.

What does this look like? This means you identify what your own or others’ beliefs are, how and why they have developed and the effect they have had on yourself and others.





	
•  Critical reflexivity involves critically examining and challenging collective assumptions, values and frames of reference, understanding their contexts (e.g. cultural, societal, historical), how they shape perceptions and actions, how they impact others and how they might change in the future.

What does this look like? You think past individual beliefs and consider whole systems, such as communities and cultures, and ask what and how they believe what they do and why this has the impact and implications it does.








(Source: IB RP guide (2025), p.60)


Reflection and reflexivity are not something new, introduced by the IB. The value of reflective and reflexive practice in business globally has long been recognized as a way to invest in the development of people and sustain organizations in the long term. This is beneficial for many reasons but generally, a commitment to reflective and reflexive practice forges new and deeper understandings of yourself and the people around you. With more understanding comes greater empathy and creativity as you are adaptable to your own and others’ needs. Your reflective and reflexive skills are your internal compass, which you can use and develop in every aspect of your life. This tool helps you make sense of your experiences, choices and growth; in short, you can learn how to be your own coach and champion. Through reflective and reflexive skills, you will focus on the impact of actions and beliefs on individuals, groups and wider aspects of society.






LEARNING ENGAGEMENT


All this could sound complicated, but it does not have to be. Look at the following table and revisit your response to the learning engagement on p.xxiv. Identify where you looked at each stage of the table in your learning engagement mind map.


Table 2 Reasons for being reflective and reflexive








	It helps you think critically about lived experiences happening both now and in the past.






	It deepens thinking about actions and beliefs, helping you identify biases and assumptions you and others might hold.






	When you understand yourself and others better, you are able to change.






	Enables you to adapt as you understand why your and other’s actions and beliefs might have the impact they have.


















Making thinking easier


The first step in widening our understanding of reflection and reflexivity is to expand the vocabulary around it and link it to the skills you are already practising. What could being reflective and reflexive look like? When you know just how many diverse approaches you can take to thinking in this way, the more relevant it will be for you and you will see why it takes place so much in your CP course. You will notice that many of the ways we understand our actions and beliefs are actually things we are doing already; we just haven’t thought about them that way or connected them to personal development. Reflective and reflexive questioning and thinking is not easy and involves deep introspection at times. However, Table 3 lists the aspects of learning that this type of thinking does make much easier.


Table 3








	Self-awareness

	Getting to know yourself so you can see when your own biases and assumptions are playing a part in your thinking.






	Analytical thinking

	Where you break down complex ideas and experiences into parts to identify possible patterns.






	Critical thinking

	Being able to analyse information objectively, breaking down assumptions and critiquing solutions without one’s own biases getting in the way.






	Evaluative thinking

	Builds upon critical thinking and is a structured approach to inquiry that leads you to make decisions.






	Problem-solving

	Finding challenges, exploring possible solutions and making changes.






	Adapting to change

	Adjusting your approach as a response to new information.






	Open-mindedness

	A mindset of being responsive and non-judgemental to new ideas and perspectives.






	Empathy

	Considering the feelings of others and the value in doing so.









Reflection and reflexivity enable you to:




	
•  assess your performance critically


	
•  respond to failure and bounce back


	
•  explore the strengths and weaknesses of arguments and your performance


	
•  analyse your own and others’ thoughts, feelings and behaviours


	
•  identify and question assumptions, biases and values


	
•  explore the connection between experiences and beliefs with actions and decisions


	
•  consider multiple perspectives and possible solutions


	
•  adapt and change approaches with confidence.









LEARNING ENGAGEMENT


Even though you may be at the start of your programme, it is a useful exercise to think about how you have already been using different types of reflective practice and where you might use it in the future. Using the table and bullet-point list above, discuss with a partner where you have used these skills already in your school career, and where you anticipate using them in the whole CP.


This learning engagement could be the type of activity you use in PPS as you explore different contexts and how you use skills.










How do I ask reflective and reflexive questions?


The following questions and question stems give you a feel for how each particular area of reflection or reflexivity can sound. You can use these to discuss all sorts of aspects of your course, such as: process, topic, research, ethical dilemma, format, learning, understanding, thinking, culture, language, community, skill, context, concept, actions, decisions or beliefs. This list is not exhaustive!


Table 4








	Type of reflection/reflexivity

	Description

	Questions










	Metacognitive reflection

	‘What’ and ‘how’ of actions

	



	
•  What is your goal?


	
•  How could you approach this project/topic/research/challenge/process?


	
•  What resources will I need?


	
•  How will I know I have been successful?










	Process reflection

	Effects of actions

	



	
•  What did you learn from …?


	
•  How has this changed your thinking?


	
•  What are the next steps?


	
•  What would you do differently next time?










	Critical reflection

	‘Why’ of actions and effects

	



	
•  Why did you choose this …?


	
•  Why did you act in this way/take this decision?


	
•  How have your actions/decisions had an impact on …?


	
•  How could you have acted differently or changed the outcome?










	Self-reflexivity

	Effect of belief of self on others

	



	
•  How did your values/assumptions/biases affect the approach you took to this?


	
•  How could your values/assumptions/biases affect others?










	Critical reflexivity

	How/why these beliefs came about, and how/why they have the impact they do

	



	
•  Where do you think your bias about … comes from?


	
•  How has the process changed your understanding and your thinking?


	
•  What has influenced your perspective now?
























Creating, experiencing, documenting and curating your experiences


One of the best ways to make reflective and reflexive practice part of your life is through journaling. Each element of the Core requires you to keep a centralized learning space, which you will use in different ways. In LCS, CE and RP this is referred to as the learning journal and in PPS it is called the portfolio. This is mandatory for completing each part of the Core and completion is verified and assessed by your school.






[image: ] Top tip!


Reflection is not:




	
•  Objective: The learning journal is a place to be refreshingly subjective.


	
•  Told in the third person: You should write in the first person—this is all about what you think.


	
•  Descriptive: No ‘dear diary’ entries here.


	
•  What you think you should write: No performance journalling needed. Write down every thought, no matter how unrefined you might think it is. The worst that could happen is you give yourself something to laugh at when you look back on it.


	
•  Pointless: Giving yourself even five minutes to gain some insight into what you have done and why you might believe something is never wasted.














Thinking can be messy


The nature of this centralized learning space differs depending on the subject; however, there is much in common which allows you freedom to find out what works for you. Take ownership of the learning journal or PPS portfolio—this is not something that is happening to you. You are creating it, and it is an opportunity to be practical and creative. Now that you have read about what can be involved in reflective and reflexive thinking, you know that this journal is not about performing and writing a superficial diary. This is a place for honesty, exploration, uncertainty and finding patterns in your own learning and thinking.







Approaches to journaling and keeping a portfolio


Your IB teachers may have a system in place for you to use, which undoubtedly will be about making this as accessible for you as possible. Schools often will set up or ask students to create a digital folder for journaling, which is great as it’s also a place where you can keep resources, such as a question and activity bank for ways to use and interact with your work. You are not limited to digital, however, as there are many fans of physical journals as well. Many students keep both a notebook and a digital journal as it gives lots of choice for how you want to respond. After all, very few of us want to do things in one way all the time. However, you should ensure that whatever tools you use, there is one centralized space that acts as the gateway that outlines your learning journey. You can use the digital learning space as your central area where you can upload any notes, mind maps and diagrams from your physical journal. If you use a physical journal as your central space, then you can use tools such as QR codes to link to digital evidence.






[image: ] Top tip!


You can make reflective and reflexive practice interesting by varying different aspects: the way you respond, who you work with on it and the setting you are working in.










The way you respond


You might choose a mixture of written, oral, visual and digital responses and move between them in your journal. Each of these are different modes of responding and you are encouraged to use different modes (multi-modality) in your CP course. There are good reasons not to get stuck in one way of responding.


For example, typing can be efficient but we can delete things so easily that we don’t keep a record of our thought processes as well as handwriting and all its messiness can convey. Equally, writing can be a lot when you are trying to work out your thoughts, so voice notes can be really effective at capturing where your thoughts are at. Lastly, not only might you find drawing and visuals the best way to capture your thinking rather than blocks of writing, but you may find a cartoon, graph or painting which captures exactly what you want to say.







Who you work with


Reflections can be the result of your own independent work, but more often than not you will have worked with others. You might be reflecting on pair/group work where you all had very different perspectives or you were given feedback on some work. Equally, you might have taken part in a whole class debate in person or a discussion on a forum which has left you with challenges to your thinking.







The context of your experience


You might be reflecting on experiences from different contexts: school, course, professional or personal. You might be reflecting on informal learning engagements or formal assessments. Furthermore, you might be drawing upon your experiences with different people, be this teachers, family or experts from the wider community (e.g. leaders in a work-experience setting).














Using your journal in the Core


All aspects of the Core use a journal or portfolio, and there will be much shared practice. It’s good to consider the unique nature of each Core element, however, so the journal or portfolio’s role can start to take shape in your mind. This is another part of finding a system that works for you and making the most of it. You might use the same digital platform divided into different sections for all the Core components or have a physical journal that does the same. As long as you have a clear space for each area of the Core, it will work.
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Learning isn’t a straight road; your path will vary.












LEARNING ENGAGEMENT


Using the information below on the Core components, create a visual that clearly captures the similar different ways you will use a journal or portfolio to support your learning journey in each Core component. For example, this could be a mind map or a Venn diagram.










Language and cultural studies


The learning journal in LCS documents the whole learning journey and your specific learning story. It evidences your participation, any instruction you received and assessment. It is, moreover, a place for reflection and multiple perspectives as you paint a picture of your linguistic and cultural repertoire over the CP course. The LCS section will give you lots of ideas on how to keep your journal, but initial ideas could include your initial language and cultural portrait, ongoing reflections as you revisit this portrait and embark on new research and learning engagements, as well as review points with your supervisor. Your supervisor will monitor the learning journal but will not tell you exactly how to keep it, so you can be creative in the way you do it.







Community engagement


In CE, the learning journal informs your assessment; that means you use it as a place to record ongoing experiences, whether that be working on your project or informal conversations you have outside of them. It is also a place to inform and document specific review points with your teacher and class where you can take a step back and consider your learning journey. CE is very much about dialogue and sharing, so expect to use your learning journal as a companion to conversation and a place for all your thoughts that develop about yourself and your relationship with the concept of community.








Personal and professional skills—Portfolio


Through an inquiry process of ‘focus, explore, act, reflect and share’, the PPS portfolio has two purposes: it serves as a place where you create responses to your inquiries, but it is also a place where you curate your learning engagements as a final assessment. When you explore this section of the book, there will be lots of ideas on how you might use the portfolio, but the overriding idea is that you first use it as a holding folder of all the work, conversations, experiences and, of course, reflections you have over the 100-hour course. However, progressively throughout the course you will be asked to self-assess and present on specific learning goals, culminating in a final curated portfolio where you evidence your achievement through the requirements of the PPS learning outcomes.







Reflective project


In the RP, it possibly will not come as a surprise that the learning journal is for your reflections on your research and process, as well as a place to signpost how your beliefs and values are changing and being challenged. When you come to write your written reflection (up to 1,000 words for the reflective project—final reflection form), you will use your learning journal to track your process and how your thinking has changed and deepened over the course. One of the most important functions of the learning journal is that it serves to authenticate your reflective project as your own work. It provides the basis for your discussions with your supervisor and for your presentations to your peers, as well as a place to record feedback. It is not formally assessed by the IB, unlike your project, but it is a mandatory part of the process. Without the learning journal, your work cannot be verified as your own.







Summary


All learning journals and the PPS portfolio are a place for:




	
•  revision and refining goals


	
•  gathering evidence and artefacts


	
•  recording feedback (from teachers, peers, others)


	
•  making reflections


	
•  understanding and engaging with concepts


	
•  demonstrating learning outcomes.







[image: Conceptual diagram showing types of evidence, including mind maps, timelines, blogs and vlogs, reflections on research, case studies and annotations, recordings of discussions and meetings, reflections on feedback, voice notes and audio recordings.]



Digital or physical evidence (or both!) could take all sorts of forms










Long Description

At the centre is a rectangle labelled EVIDENCE. From this rectangle, nine lines extend outward to coloured boxes, each representing a different form of evidence. At the top, a box labelled mind maps contains a simple cluster of connected circles. To the upper right, a box labelled timelines shows a horizontal line with evenly spaced vertical markers. To the right, a box labelled recordings or minutes of discussions or meetings includes a small image of a clipboard with notes and a pencil. Beneath that, a box labelled reflections on feedback displays a magnifying glass. Along the bottom right, a box labelled audio recordings shows a handheld microphone. At the bottom, a box labelled voice notes also shows a handheld microphone. On the lower left, a box labelled case studies and annotations shows a small image of a clipboard with notes and a pencil. To the left, a box labelled reflections on research contains a stack of books. On the upper left, a box labelled blogs and vlogs displays an illustration of a laptop.












Using this CP Core textbook


This is not a manual; it’s a companion. You don’t have to read it from cover to cover. You can jump around, return to certain sections when you need inspiration and guidance and use this book as a mirror and a map.




Create your own adventure


Each section of this book is designed to be a complete companion for you as a student through specific aspects of the CP Core. Your teachers have Core guides and teacher support material available from the IB ready to use, and this book supports you as the student and helps you to get the most out of your experience. With that in mind, remember that:




	
•  You may use the LCS, CE, PPS and RP sections simultaneously and move around between them.


	
•  All of the sections are designed not just to support your transversal skill development, but to enable you to be increasingly independent over the course of the two years you are taking the CP.


	
•  Your teachers and mentors will also find this book useful as it enables them to see the course from your perspective and what will help you.
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Table 5 An example two-year overview for RP, PPS, CE and LCS








	Year

	Month

	Activities






	1: Foundation and exploration

	1

	



	
•  Welcome and orientation: Intro to CP Core and learning journals


	
•  Theme/concept: Self-awareness, identity, agency, optimism


	
•  PPS: Communication skills and team-building


	
•  CE: Explore definitions of ‘community’


	
•  Activity: ‘What makes the world amazing?’ student reflection


	
•  LCS: Start language/cultural portrait learning engagement










	2

	



	
•  PPS: Collaboration, perspective-taking


	
•  LCS: Identity and culture—compare home and host cultures


	
•  CE: Begin mapping local community connections


	
•  RP: Intro to ethics and dilemmas in professions


	
•  Activity: Mind-map community issues










	3

	



	
•  RP: Ethical case studies and first research discussions


	
•  PPS: Ethical reasoning


	
•  CE: Choose area of interest for engagement


	
•  LCS: Cultural inquiry (interviews, exploration)










	4

	



	
•  Reflection checkpoint #1: What have I discovered about myself so far? How has my mindset shifted?


	
•  CE: Design an initial engagement plan


	
•  RP: Shortlist potential dilemma topics










	5

	



	
•  RP: Develop possible research questions


	
•  PPS: Time management and mindset for long-term success


	
•  CE: Begin first round of engagement


	
•  LCS: Explore language and worldview










	6

	



	
•  RP: Choose ethical dilemma and refine working question


	
•  Workshop: Research skills (bias, source credibility, AI use)


	
•  CE: Reflect on early engagement experiences


	
•  LCS: Learning journal check-in










	7

	



	
•  RP: Source gathering and journaling


	
•  PPS: Emotional intelligence and conflict resolution


	
•  CE: Systems awareness in local contexts


	
•  Activity: Interview someone in your career field










	8

	



	
•  RP: Develop argument structure


	
•  CE: Continue/expand engagement


	
•  LCS: Review point 2


	
•  PPS: Transferable skills reflection










	9

	



	
•  RP: Outline or concept map due


	
•  CE: Peer-sharing of progress


	
•  Reflection checkpoint #2: What values have shaped my actions? What do I want to build towards?


	
•  LCS: Showcase a learning journal artefact










	10

	



	
•  Year-end reflection and planning ahead:


	
•  Journal reflection and goals for the year ahead


	
•  RP: Summer thinking task (optional prep work)


	
•  CE: Final check-in or celebration of Phase 1


	
•  LCS: Optional student-led presentations










	
2: Agency and completion


	1

	



	
•  RP: Finalize plan and research question


	
•  Begin writing (intro and structure)


	
•  CE: Re-engage or pivot based on feedback


	
•  PPS: Reflection on motivation and purpose










	2

	



	
•  RP: Draft 1 of main body


	
•  CE: Apply feedback from previous year


	
•  PPS: Critical thinking and resilience


	
•  LCS: Focus on area of exploration










	3

	



	
•  RP: Draft 2 submitted—feedback and edits


	
•  PPS: Reflexivity, bias, and clarity in writing


	
•  CE: Document personal and collective growth and impact


	
•  LCS: Link cultural learning to aspirations connected to area of exploration










	4

	



	
•  RP: Final revision, citation check, bibliography


	
•  PPS: Communication and professionalism


	
•  Viva voce preparation begins


	
•  CE: Final reflection writing










	5

	



	
•  RP: Final submission


	
•  Viva voce presentation


	
•  PPS: Looking ahead—careers and transitions


	
•  CE: Prepare evidence of impact and learning










	6

	



	
•  PPS: Resilience, change and global awareness


	
•  LCS: Global cultural issues in your field


	
•  CE: Optional creative expression of project










	7

	



	
•  Learning journal synthesis:



	
•  Reflective project


	
•  CE and LCS intersections


	
•  Self- and systems-learning







	
•  PPS: Future-ready skills


	
•  Final reflections:



	
•  What changed in how you think?


	
•  How have your actions evolved?


	
•  What do you value most now?


	
•  Share project journey with peers














	8

	



	
•  Programme showcase or celebration


	
•  Portfolio and journal finalization


	
•  Student-led presentations, community sharing or CP exhibition


	
•  Optional peer-led well-being reflections






















Suggested CP Core monthly timeline


You might wonder how the CP Core could build together and work over two years. It’s most important to stress that the CP process can look like many different things—that is the beauty of the flexibility of the CP. So Table 5 (on the following spread) is not set in stone or a requirement of the CP in any way. It is merely to help you visualize how the course might connect together and develop over the two years.






LEARNING ENGAGEMENT


Using this example of a core timeline, make a note of what excites you, what you have further questions about, and what you are curious to know more about. Think about this first by yourself and then share with a partner or as a class to compare and contrast your responses. From here, you can discuss ideas you might have to explore further and how you can all contribute to the programme’s success.













Conclusion


We may have reached the end of the opening section, but this is just the start for you.


Remember the ‘stubborn optimism’ and ‘growth mindset’ with which we started this section? This weaves its way through your whole CP experience as you embark on becoming the lifelong learner who is so many things: the curious explorer, the skill practitioner, the ethical decision-maker, the community change-maker, the internationally minded communicator. As you build skills over the next two years of the CP, remember that it is never about perfection, but about how much you can learn about yourself and the world through all the ups and downs of the whole process. An authentic and relevant education with you at the very centre of it.















1 Community engagement (CE)
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1.1 Understanding CE









INQUIRY QUESTIONS




	
•  What is CE and how does it fit into a CP and IB education?


	
•  What are the aims of CE?


	
•  What are the key guidelines of CE?


	
•  What is the role of the learning journal in CE?


	
•  How does CE connect to the other CP components?


	
•  How does CE connect to the other IB frameworks?


	
•  What are the CE requirements?


	
•  How do you approach reflective and reflexive practice in CE?


	
•  How is CE assessed?


	
•  How can you take care of your well-being while engaged in CE?













1.1.1 What is community engagement?


Community engagement (CE) is an active process of working collaboratively with communities in order to create meaningful solutions to complex issues that affect them. This includes learning in partnership with representatives from the community, helping to develop the ability of a community to solve problems and achieve tasks. It includes building relationships and making decisions with the community.


CE is one of the four components of the CP Core. It is a requirement for all CP students and takes place over the two years of your studies. Together with the other three Core components—language and cultural studies (LCS), personal and professional skills (PPS) and the reflective project (RP)—CE supports you in developing and embodying the attributes of the learner profile.


CE offers you opportunities to learn in, from and with communities. It teaches you how to ethically apply knowledge and skills by using both your cognitive and affective learning. It invites you to engage with communities in dialogic, reciprocal, reflective and reflexive ways, and expand your understanding of complex systems. By engaging in inquiry-based processes, you will learn to explore CE dimensions, prepare for community engagements, foster community relationships grounded in ethical actions, and evaluate and share your work with others.






Key terms


• Dialogic: A reciprocal style of communication where different perspectives and viewpoints can arise, people can openly respond, and inquiry and the co-construction of knowledge are centred.


• Reciprocal: Reciprocal communication and relationships are built on respectful, shared efforts with mutual, two-way contributions that benefit everyone involved.


• Systems: Sets of interacting or interdependent elements that use processes or procedures to work towards a common purpose. Social, economic, political and ecological systems provide a lens for exploring structure, interdependence, complexity and change in the human and natural worlds.












[image: ] Top tip!


CE is not meant to be approached in a linear way. It is a process-based journey that will require you to revisit each of the CE sections in this book multiple times. The CE aims and learning outcomes are deeply interconnected, which requires a well-rounded approach to thinking and doing. You can support a well-rounded learning process by understanding CE sections as having a modular and non-linear structure. This means that the chapters are divided up into distinct parts and you do not have to engage with them in a set order. Headings and summaries will help you locate CE concepts and chapter themes.
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Relational ways of being that lead to ethical action
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Community engagement










Community engagement aims


In CE, you will gain a deeper understanding of how you can positively impact the communities you belong to, both now and in the future. Through CE, you learn how to ethically engage with the community in compassionate and informed ways.


The aims of CE are for you to:




	
•  build relationships and engage in reciprocal collaborations that contribute to individual and collective well-being


	
•  develop awareness of the complexity of, and appreciation for, the diverse ways of knowing, doing and being


	
•  cultivate compassionate integrity, ethical solidarity and active hope



	
•  embrace reflective and reflexive practice as tools for building a cognitive and affective foundation that supports lifelong learning and global citizenship.









Key terms


• Active hope: Authentic, action-oriented hopefulness that combines criticality and a clear view of reality with identification of what we truly long for and the determination to act and move in that direction.


• Compassion: The capacity to both understand conceptually and empathetically what it is like to be an actor in a system, combined with the intention to act in support of others who might be impacted by the unintended consequences of human behaviour within larger, interconnected systems.








Central to your CE journey are the relationships you develop with the community. CE places value on respect and collaboration leading to ethical action. You will need to approach community engagements with a spirit of humility, openness and critical curiosity. Through CE experiences and relationships, you will grow as a person and develop your academic, civic, social, cognitive and affective skills. You will also cultivate an attitude of openness, solidarity and compassion for your communities and the larger social and environmental systems in which they are embedded.


Throughout this process, you will:




	
•  develop and apply critical- and creative-thinking skills, social and affective skills, and ethical reasoning


	
•  reflect on your background and ways of thinking, developing the ability to create caring relationships and engage in place-based learning


	
•  gain a deeper understanding of local and global issues, and develop the ability to understand and ethically engage with complexity


	
•  develop a sense of individual and collective responsibility, and the capacity to become an active participant in realizing individual and collective goals.











Key guidelines


These guidelines will give you a deeper understanding of CE.






CHOICE OF ENGAGEMENTS


Student driven: You are required to be an active participant in your own learning process. While your teachers will offer support and guidance, it is expected that you will use your voice throughout your CE journey so that you can co-create, share and collaborate with the community.




	
1  Relevant opportunities or challenges : It is essential that you research challenges and opportunities that are relevant to you and the community. The importance of the engagement needs to be clearly and explicitly defined by you and the community, keeping in mind that there needs to be a common understanding of the opportunity, and a shared vision of the desired outcomes. If these outcomes change over time, there must be continued mutual understanding between you and your community partners.


	
2  Dimensions and principles:



	
a  Your engagements need to include different parts of the community: personal connections, relationships with others, and how everything works together as a whole, including different environmental and/or social systems. You can’t engage ethically with a community without acknowledging these complex and interconnected layers. Your engagements need to reflect an understanding that communities overlap, intersect or are nested within each other; individuals identify with, and participate in, multiple communities. Communities themselves are embedded and operate within larger systems. In some cases, the meaning of ‘community’ may be straightforward, and in other cases, it may require more thought and deliberation before you come to a full understanding of the meaning of ‘community’.


	
b  You must bring an actively respectful communication and reflective and reflexive thinking to your community engagements.










LEARNING AND PARTICIPATION




	
1  You are the one responsible for shaping your CE journey, with your teacher’s support.


	
2  You are required to participate in the guided-learning time organized by your school.


	
3  Your active engagements need to be sustained over the course of the two years of the programme.





ASSESSMENT




	
1  You are required to maintain a learning journal in a format that you decide upon and discuss with your teacher.


	
2  You need to prepare for and participate in the three review points throughout the two years of the programme.


	
3  Through your engagements, you will need to demonstrate the four learning outcomes.
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The four learning outcomes articulate what you are able to do at some point during your community engagement journey. They are derived from and embed with the principles of engagement and the dimensions of a community (see Section 1.1.6).

















1.1.2 The learning journal


You are required to keep a learning journal throughout the two years of your CE learning journey, which must be sustained throughout the two years of the programme. It is important you understand the value of the learning journal, and it is a good idea to set it up and contribute to it early on. Your teacher will explain the fundamentals of the learning journal so you can set it up and have it ready for the learning engagements that happen throughout this section.




[image: Conceptual diagram showing a central learning journal icon surrounded by eight labelled circles representing elements of learning, all enclosed within a larger circle marked with four directional themes: learning tool, identity and growth, learning outcomes, and holistic assessment.]



An overview of the learning journal










Long Description

Diagram showing a large outer circular border containing four blue double-headed arrows placed around its perimeter, each representing a thematic domain. At the top right, the arrow is labelled IDENTITY AND GROWTH. At the bottom right, the arrow is labelled LEARNING OUTCOMES. At the bottom left, the arrow is labelled HOLISTIC ASSESSMENT. At the top left, the arrow is labelled LEARNING TOOL. Inside the large circle is an inner ring formed by eight smaller coloured circles, each representing an element of the learning journal. At the centre is an illustration of the Earth with an open notebook placed on top of it. A white label above the notebook reads: THE LEARNING JOURNAL: A centralized learning space. Starting from the top and moving clockwise, the first small circle is labelled Review points. The next circle is labelled Feedback. Following this is a circle labelled Evidence and artefacts. Continuing clockwise is a circle labelled Reflective and reflexive thinking. Next is a circle labelled Self-assessment activities. Further around is a circle labelled Critical engagement. After this is a circle labelled Research. The final circle in the sequence is labelled Planning, revising and evaluating.




The learning journal is a centralized learning space where you will show evidence of your sustained engagements and your demonstration of the learning outcomes. The learning journal will help you hone your approaches to learning (ATL) skills, connect more deeply with the learner profile, understand your identity and growth, and help you prepare for assessments that reflect not just one competency or skill but what you have learned overall. You will use it for planning, exploration, reflection and reflexivity, and it will house meaningful information about your CE explorations.


The learning journal will help you become a more independent learner and the more you add to it, the more it becomes ‘yours’—your own place to explore creativity, innovation, analysis, research and complex ideas. The artefacts you place in your learning journal will contain evidence of your learning and growth. Artefacts include things like annotated photographic evidence, letters, artwork, reflections, research, reports and digital presentations. These artefacts will provide you and your teacher with essential feedback on your learning. You want your learning journal to reflect varied numbers and types of artefacts that demonstrate your reflective and reflexive thinking. You will also want to track your constructive feedback in your learning journal as this will help you see your growth over time.




What format can the learning journal take?


Your teacher may set learning journal guidelines to support your individual development and/or your school’s local context. It is important that you update your learning journal on a frequent basis so it authentically captures your CE journey. You also need to construct it in a way that allows for oversight by the school and being amenable to submission to the IB, if required. You may choose the format and style of your learning journal, and this may include:


Table 1.1








	Multimodal

	A digital learning journal with photographic and video evidence.






	A physical learning journal with tools such as QR codes to link to digital evidence, such as videos.






	Combining physical and digital elements to benefit from a range of modes that enable you to best express yourself in personal and creative ways, and to effectively capture your learning.






	Multilingual

	Multilingual elements, such as the primary language of your school/school’s location and/or your first or best language.









Maintaining your learning journal will be a continuous process of observation, documentation and reflection, and you are expected to highlight both strengths and challenges.










1.1.3 Connecting CE




Connecting CE to the CP Core


CE supports the rest of the CP Core by helping you to develop a deeper sense of ethics, reflection and reflexivity, reciprocity and systems awareness. Throughout this section, you will have many opportunities to improve your understanding of these topics and how you can apply this to the rest of the CP Core.


[image: ]


[image: ]


[image: ]


Links to language and cultural studies (LCS), personal and professional skills (PPS), and the reflective project (RP) can be found in Table 1.2 (on pp.8–9).







Connecting CE to other IB frameworks


All four IB programmes emphasize developing lifelong learners who can make a difference and have a positive impact on the world. The following concepts are central to all IB programmes and they help students embody the IB mission:


[image: ]




	
1  International-mindedness ‘is a multifaceted concept that captures a way of thinking, being and acting characterized by an openness to the world and a recognition of our deep interconnectedness to others’ (IBO 2019, p.2). It requires curiosity and a willingness to show interest in people, places, things and issues that might, at first, seem different, unfamiliar or challenging. Internationally minded people approach the unknown with curiosity and inquisitiveness rather than making quick judgements or retreating to what is familiar. They see learning as lifelong and life-wide, and they develop the skills and dispositions needed for effective research and inquiry.
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2  The ten attributes of the learner profile underpin and are central to understanding what it means to be internationally minded (IBO 2019, pp.3–4).
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3  Approaches to learning (ATL) skills support students in cultivating the dispositions, strategies and practices that foster international-mindedness, ensuring that students have the skills required to embody the learner profile.







CE and international-mindedness




[image: Conceptual diagram showing three linked elements: Learner Profile, International-mindedness and Approaches to Learning Skills, each with accompanying text explaining how CE develops international-mindedness in and with the community.]



Ways in which CE develops international-mindedness










Long Description

Diagram showing three vertically aligned circular elements, each paired with a rectangular text box on its right. Arrows point upward from the bottom circle to the middle circle, and from the middle circle to the top circle. At the bottom is a circle labelled LEARNER PROFILE. Aligned with it is a rectangular box containing the description: The IB’s mission statement in action and the foundation of international-mindedness. Above it, connected by an upward arrow, is the circle INTERNATIONAL-MINDEDNESS. To its right, a rectangular box explains: An openness to the world and a recognition of our interconnectedness with humans and nature. At the top, another upward arrow leads to the circle APPROACHES TO LEARNING SKILLS. The accompanying rectangular text states: Cognitive and affective learning strategies and practices that develop international-mindedness. A bracket on the left groups the three elements together with the label: CE actively develops international-mindedness in and with the community.




International-mindedness involves open-minded inquiry into diverse perspectives, a critical appreciation of multiple points of view, and a desire for positive action.


CE allows you to engage with local and global issues and to practise intercultural understanding, as well as developing respect through interaction with diverse communities. This includes working with communities to collaboratively explore and respond to relevant issues while fostering an appreciation and understanding of diversity and justice. CE challenges you to critically consider power and privilege and become aware of the complex nature of local and global challenges, cultivating a sense of responsibility towards the wider world.






Key terms


• Power: This refers to the hierarchical structures, relations and processes that are formed by social, cultural, political, economic and historical factors, and that involve a person’s or group’s capacity to exert influence, domination or control over other individuals and groups. Power is not equally distributed in all contexts.


• Privilege: A social advantage that only one person or group of people have, usually as a result of their social, economic, sexual, racial, identity, position or viewpoints.








As an internationally minded student, you respect and value differences in others, actively learning about local, national and global issues. You show empathy for others and care about the world around you. You seek harmony and understanding when interacting with people from cultural contexts different from your own, and you are open-minded enough to realize that there are always opportunities to learn from others. International-mindedness is part of all aspects of the IB curriculum and it is incorporated into what you learn and how you are taught through concept-based inquiry approaches.
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Table 1.2 Linking CE to LCS, PPS and the RP








	CE LEARNING OUTCOME 1: Foster reciprocal and dialogic engagement






	LCS

	PPS

	RP






	CE supports you in skilfully negotiating an understanding of meaning in diverse situations within and across languages/cultures. This includes developing an understanding and appreciation of the mediating role of languages and cultures in identity formation.

	CE supports you to develop more effective communication skills as you seek to open dialogue that fosters reciprocal and ethical engagement when participating with and contributing to communities.

	CE supports you to practise reciprocity in structured dialogues, such as interviews and viva voces.















	CE LEARNING OUTCOME 2: Explore systems and develop awareness of their roles within these






	LCS

	PPS

	RP






	CE deepens your knowledge and understanding of systems thinking. Language is a system and a social practice. When using language, you will be engaging with relational/cultural/social systems and this may include exploring larger local/global systems.

	CE helps you identify, analyse, and explore relational/social systems and understand your roles within systems. This will support you to develop strategies and practices to navigate, challenge and thrive within those systems, both personally and professionally.

	CE supports your knowledge and understanding of personal, relational and larger systems. This supports your RP work, which asks you to consider an ethical dilemma arising within the context of human and/or ecological systems.













Key term


• Ethical dilemma: A choice between two (or more) conflicting values or courses of action, where each alternative has its own drawbacks or may lead to undesirable consequences. Because neither alternative provides an ideal solution, there is no clear-cut answer and an ethical decision is difficult to make.














	
CE LEARNING OUTCOME 3: Develop, articulate and enact ethical thinking and action







	LCS

	PPS

	RP






	CE will help you develop a deeper knowledge and understanding of ethical philosophies and paradigms, and this will influence your decision-making processes as you apply ethics in community engagements. This will support your explorations of ethics and ethical practices within the context of language and culture.

	CE supports PPS by asking you to draw on interpersonal and intrapersonal skills, such as ethics, as you collaborate with the community, particularly within diverse settings.

	While developing your CE engagements, you will learn about the nature of ethical dilemmas through real-life, community based situations. This will support your ability to view your ethical dilemma from diverse perspectives.















	CE LEARNING OUTCOME 4: Engage in reflective and reflexive practice






	LCS

	PPS

	RP






	CE and LCS invite you to engage in ongoing reflection and analyses of your positionality, perspectives, and biases as you engage with wider cultural/social factors and contexts. Both Core components require you to challenge your own perspectives and remain open to changing them. This helps cultivate the ability to hear others’ perspectives and understand diverse contexts.

	CE and PPS offer you ongoing opportunities for reflection and reflexivity, practised in community, personal or professional settings. It is essential to reflect on your own actions and impact in personal and professional settings while also examining your beliefs and values. This will help you ethically navigate sensitive topics and build bridges across differences.

	CE and RP ask you to explore various perspectives on ethics and ethical dilemmas, which is an essential part of deeper investigations, investigating multiple perspectives and making skilful decisions.













LEARNING ENGAGEMENT


An internationally minded student


Individual reflective practice


Here are some personal characteristics that have been identified as essential in an internationally minded student:




	
•  knowledge, understanding and appreciation of different cultures


	
•  self-awareness


	
•  empathy


	
•  an ability to collaborate with people from different backgrounds


	
•  an ever-deepening knowledge and understanding of global issues


	
•  an ability to see oneself as interconnected with other beings on the planet, including humans, non-humans and the natural world


	
•  language skills.
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The table below lists the IB learner profile attributes. Try to connect these with the list of characteristics given above by adding the characteristics to the relevant section of the column on the right.


Table 1.3








	Inquirers

	They develop their natural curiosity. They acquire the skills necessary to conduct inquiry and research and show independence in learning. They actively enjoy learning and this love of learning will be sustained throughout their lives.

	 






	Knowledgeable

	They explore concepts, ideas and issues that have local and global significance. In so doing, they acquire in-depth knowledge and develop understanding across a broad and balanced range of disciplines.

	 






	Thinkers

	They exercise initiative in applying thinking skills critically and creatively to recognize and approach complex problems, and make reasoned, ethical decisions.

	 






	Communicators

	They understand and express ideas and information confidently and creatively in more than one language and in a variety of modes of communication. They work effectively and willingly in collaboration with others.

	 






	Principled

	They act with integrity and honesty, with a strong sense of fairness, justice and respect for the dignity of individuals, groups and communities. They take responsibility for their own actions and the consequences that accompany them.

	 






	Open-minded

	They understand and appreciate their own cultures and personal histories, and are open to the perspectives, values and traditions of other individuals and communities. They are accustomed to seeking and evaluating a range of points of view, and are willing to grow from the experience.

	 






	Caring

	They show empathy, compassion and respect towards the needs and feelings of others. They have a personal commitment to service and act to make a positive difference to the lives of others and to the environment.

	 






	Risk-takers

	They approach unfamiliar situations and uncertainty with courage and forethought, and have the independence of spirit to explore new roles, ideas and strategies. They are brave and articulate in defending their beliefs.

	 






	Balanced

	They understand the importance of intellectual, physical and emotional balance to achieve personal well-being for themselves and others.

	 






	Reflective

	They give thoughtful consideration to their own learning and experience. They are able to assess and understand their strengths and limitations in order to support their learning and personal development.

	 





















CE and the learner profile
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Through a deepening understanding of the IB learner profile, CE supports the development of your international-mindedness. The learner profile attributes reflect the well-rounded nature of an IB education and highlight the importance of nurturing curiosity, cultivating compassion, and developing the knowledge and skills needed to care responsibly for our planet. By developing connections within the community, including human-to-human and human-to-non-human/nature, you will examine your own identity and values through the lens of the learner profile. CE will give you a greater ability to be able to reflect on your thinking and actions in relation to the learner profile.






LEARNING ENGAGEMENT


CE and the learner profile


Collective reflexive practice


[image: ]




	
1  With a peer, discuss each of the attributes of the IB learner profile and how they relate to your own identity, beliefs and values.


	
2  Next, discuss how each IB learner profile attribute will support you throughout your CE journey.


	
3  Share back with the whole group.


	
4  Record your thoughts in your learning journal, noting if any of your perspectives and viewpoints about CE and the learner profile have changed.
















Approaches to learning in CE
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CE supports you to develop your own set of skills to become a self-regulated learner who can ask good questions, pursue their aspirations, set effective goals and foster the resilience, commitment and determination to achieve them. These skills help to support your ability to make decisions and take action, encouraging you to see your learning as an active and dynamic process. They underpin your ability to engage in dialogic, reciprocal and reflexive ways, and to develop a better understanding of what the community needs. The ATL skills are given in Table 1.4 below.


Table 1.4 ATL skills








	Communication

	Exchanging thoughts, messages, and information effectively through:



	
•  interactions, including effective communication, intercultural understanding, non-verbal and digital literacy, collaborative engagement and digital participation


	
•  language, including critical reading and research, effective writing, structured and logical organization of academic work, mathematical and symbolic literacy, and academic integrity and citation.











	Social

	Working effectively with others through:



	
•  respectful and compassionate engagement


	
•  collaboration and teamwork


	
•  conflict resolution and decision-making


	
•  leadership and advocacy


	
•  constructive communication.











	
Self-management

	
Organization skills: Managing your time and tasks effectively through:



	
•  effective planning and organization


	
•  strategic learning productivity


	
•  appropriate technology use and preparedness.





Affective skills: Managing your state of mind through:




	
•  mindfulness


	
•  perseverance


	
•  emotional management


	
•  self-motivation


	
•  resilience.





Reflection: (Re)considering what has been learned, and choosing and using the ATL skills through:




	
•  reflective and adaptive learning


	
•  thoughtful inquiry


	
•  analytical reasoning and problem-solving


	
•  ethical awareness.












	Research

	
Information literacy: Finding, interpreting, judging and creating information through:



	
•  information gathering and analysis


	
•  effective processing and presentation


	
•  research and communication literacy.





Media literacy: Interacting with media to use and create ideas and information through:




	
•  research and information management


	
•  critical awareness and perspective


	
•  effective communication and analysis.











	Thinking

	
Critical thinking: Analysing and evaluating issues and ideas through:



	
•  critical observation and problem-solving


	
•  argument formulation and evaluation


	
•  creative thinking and perspective-taking


	
•  solution generation and analysis


	
•  complex systems exploration.





Creativity and innovation: Developing things and ideas that never existed before through:




	
•  creative ideation and problem-solving


	
•  innovation and design


	
•  critical and flexible thinking


	
•  conceptual thinking.





Transfer thinking: Utilising skills and knowledge in multiple contexts through:




	
•  cross-disciplinary learning and application


	
•  knowledge integration and creation


	
•  adaptation and transfer.
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The following questions can help you consider how the approaches to learning (ATL) skills can be developed in CE. As you read them, you might want to record your thoughts in your learning journal.


Communication skills:




	
•  How can you evaluate the effectiveness of your communication skills? How does self-awareness impact your ability to effectively communicate with people in the community?


	
•  How can you develop your active listening abilities to be able to consider different perspectives?


	
•  How can effective communication help develop intercultural understanding?


	
•  How can you consider digital literacy in your CE work?


	
•  How do you understand the role of non-verbal communication in dialogues?





Social skills:




	
•  How can you use your collaboration skills to help create a safe classroom environment—one that allows diverse perspectives to be explored in respectful ways?


	
•  How can your relationships in the classroom be a model for the relationships you develop within the community?


	
•  How can you develop and maintain collaborative relationships within the community?


	
•  How can you use constructive and respectful communication in conflict resolution and decision-making processes?





Self-management skills:




	
•  What inspiring examples of community initiatives could motivate you to participate in CE in an active and sustained way?


	
•  How can you use your affective skills (mindfulness, perseverance, emotional management, self-motivation and resilience) when you experience disagreements, discomfort and challenges in CE?


	
•  How can you use reflective practice to support your learning?





Research skills:




	
•  How can research help you identify, explore and understand opportunities and challenges in CE?


	
•  How can you take into account bias and AI-generated materials when researching?





Thinking skills:




	
•  Through critical thinking and flexible perspective taking, how can you understand your roles and responsibilities within the communities you are a part of?


	
•  What different perspectives can you apply to understand relevant issues?


	
•  How can you use flexible thinking to understand different perspectives?


	
•  How do you know you are making ethical decisions that support the community?









LEARNING ENGAGEMENT


CE and the ATL skills
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One way of developing your ATL skills is by mapping how they can be applied in CE. With a peer, your teacher or a group of students, create a visual representation of the ATL skills. You may choose to create a mind map, table, puzzle, collage, compass or something else that represents your thinking. The objective is to connect the ATL categories (and possibly subcategories) to what you currently understand about the aims, dimensions and principles of CE. This activity is meant to spark your initial thinking and imagination around the development and application of the ATL skills in relation to future community engagements. You can revisit this representation in the later stages of your CE journey to see if and how your thinking has changed.



















1.1.4 CE requirements


CE relies on learning and engagements that happen both in the classroom and within the broader community. Your learning process will include a mix of guided-learning time in the classroom, as well as active engagements beyond the classroom. These contexts are distinct, yet interrelated and interconnected.




[image: Venn diagram showing guided time and active engagement, each with key prompts, overlapping around C E requirements, which state that guided time and active engagements support each other.]



The CE learning process is a mix of guided learning and active engagements.










Long Description

Elements under guided time are as follows: Orientation and introduction; Ongoing guidance; Review points. Elements under active engagement are as follows: Duration and commitment; Focus of C E; Forms of engagement. Data under C E requirements is as follows: Guided time and active engagements support and inform each other.




As you apply your skills and knowledge in new and/or unfamiliar CE contexts, you will gain new perspectives and connect to the concepts you have studied in your guided-learning time. Applying your knowledge and skills in guided-learning time and active engagements, and considering how these CE requirements support and inform one another, will help foster a more purposeful and impactful CE experience.





Guided-learning time


During guided-learning time at your school, you will explore the nature of CE, its aims and learning outcomes and how it relates to the rest of your CP Core. You will investigate the nature of community challenges and opportunities with the intention of engaging compassionately with the community. You will also have the opportunity to engage in respectful conversations and practise reflection and reflexivity.




[image: Four students in a classroom engaged in a group discussion.]



Classroom discussion is an essential part of sharing ideas and perspectives.








CE is not an extracurricular activity. Rather, it is the ongoing study and application of concepts and practices that support the community. CE is deeply connected to the rest of the CP Core, your subject areas, your co- and extracurricular activities, and your life outside of school. As you work in class with your peers and teacher, you will develop your understanding of how to respectfully engage with diverse communities, values and belief systems, and participate in conversations that allow for a broad range of perspectives and ideas. You will inquire into topics of personal, local, and global significance, and examine issues of identity, power and ethics. Your guided-learning time will provide you with opportunities to check your understanding and give and receive feedback.







Active engagement




[image: Five people seated on stone stairs, interacting socially.]



Active engagement is an essential part of building relationships with the community.








Active engagement refers to the time you spend outside of the classroom, working in and with the community. This can include engaging in advocacy initiatives online, helping out at a local charitable organization, or contributing to a research project with community partners. While these direct interactions with the community will be related to what you discuss during guided-learning time, they will go beyond that. All active engagements must be designed and carried out in ways that align with CE guidelines and requirements. You will need to carefully consider the forms of engagement you choose and their relationship to the learning outcomes. Your active engagements must be reflected in your learning journal. Examples of engagements include decision-making and organizing activities, participation in community events, advocating for community needs, and engaging in learning and research that benefits the community.


While all students engage in classroom guided-learning time, active engagements in the community may vary widely, depending on students’ interests, the authentic needs of the community and the community connections that are developed. Depending on the nature of the engagement, you may need to obtain special permissions from your school, and you will need to follow the safety and risk protocols that are in place at your school.




Sustained engagements


You will be encouraged to aim for longer-term, sustained engagements that enable you to develop respectful partnerships within the community. Sustained engagements provide the necessary time to explore issues, create collective understandings and visions, and collaboratively plan, act, reflect, evaluate and share. Sustained engagements may include long-term relationships with the same community over time, with perhaps a different focus at different times. Engagements may also involve different community partners, depending on the focus area within which the community challenge or opportunity is identified.







Shorter-term engagements


In certain contexts, shorter-term engagements may be appropriate and allow for flexibility. For example, in the case of crises or natural disasters, you may want to offer solidarity to the community by providing immediate responses and support. It is important that you consult with your CE teacher when you have questions about the nature and length of your engagements.


CE is complex and, at times, the process may be ‘messy’. Sometimes, despite everyone’s best intentions, aligned with logical action sequences, it is not possible to see hoped-for outcomes. When intentional and well-planned engagements do not come to fruition and/or result in shorter-term engagements, this will be an important part of your learning journal reflections.






Reflection and reflexivity [image: ]


Guided time and active engagements


In your learning journal, reflect on the following questions. You may choose to share with your teacher, a peer or the whole group.




	
•  How do your individual learning and thinking styles support your own growth and development during guided-learning time and active engagements?


	
•  How do your individual learning and thinking styles support the community during active engagements?


	
•  What intentions and goals would you like to set for guided time and active engagements?


	
•  How will you use your ATL skills and the learner profile attributes to support others during guided-learning time and active engagements?


	
•  What potential challenges and benefits might arise from guided-learning time and active engagements?


	
•  What are you most excited about when it comes to guided-learning time and active engagements? Is there anything you are concerned about?


	
•  What more would you like to know and understand about guided-learning time and active engagements?























1.1.5 Reflective and reflexive practice in CE


The concepts of reflective and reflexive practice will be woven throughout your CE component. These ideas are explored in Table 1.5 below. Reflective practice involves looking back at past experience to improve future learning, while reflexive practice deepens this lens by asking you to examine your thoughts, feelings and biases, and understand how these influenced your actions and impacted the community.


CE asks you to review your thinking and actions, examining your views and assumptions, and being open to having your perspectives challenged and even changed. You will discover more about reflection and reflexivity as you journey through these sections; however, at the start of your CE explorations, it is useful to have a basic understanding of how reflection and reflexivity support the principles of CE and contribute to international-mindedness through ethical engagement. Although reflection and reflexivity are deeply related, it is important to understand how they are distinct from each other.


Table 1.5 Comparing reflective and reflexive practice








	
Reflective practice

(looking back to improve future goals and actions, and manage change)



	
Reflexive practice

(turning the mirror back on ourselves, opening to changing our perspectives, and examining what we take for granted)








	



	
•  Examining your past experiences and actions to improve future practice


	
•  Examining your thinking and actions as they relate to your personal goals


	
•  Looking back at your own learning, thinking and actions/processes to discover new or changed understanding and insights, and applying these to your engagements within broader contexts


	
•  Linking critical thinking and questioning and interrogating your active engagements while understanding systemic causes, structural concerns and the connections between power, knowledge and identity






	



	
•  Considering where you come from and how this influences how you habitually think and interact with others


	
•  Questioning your own attitudes, thought processes, values, assumptions, prejudices and habitual actions


	
•  Understanding how your assumptions, biases, attitudes, responses and actions influence and impact others


	
•  Understanding your roles and responsibilities in relation to others


	
•  Challenging collective assumptions and values, understanding how they drive perspectives and actions, and how they impact systems


	
•  Being open to collectively changing assumptions, biases and perspectives


	
•  Examining individual assumptions in relation to collective social, cultural and historical narratives
















[image: Venn diagram showing reflection and reflexivity overlapping, with prompts on each side and a shared centre theme of embodying international-mindedness through ethical thinking and action.]



Reflection and reflexivity combine to embody international-mindedness.










Long Description

Questions under Reflection are as follows: How can I reframe this problem for future improvement? How can I examine systems to help make them more inclusive and equitable?. Questions under Reflexivity are as follows: How do my biases relate to my positionality and identity, and influence my actions? How can I become more attentive to individual and collective values and identities to understand how they impact the whole?. Data at the intersection is as follows: Embodying international- mindedness through ethical thinking and action.








Reflection and reflexivity [image: ]


With your teacher or a peer, discuss what you have learned about reflection and reflexivity, noting their similarities and differences. Then share your thoughts with the whole group. Reflect on your learning and growth in your learning journal.




	
•  How do reflection and reflexivity develop international-mindedness so that you can all contribute to a more peaceful world?


	
•  How do reflection and reflexivity contribute to ethical interactions with the community?


	
•  How can reflection and reflexivity help create positive and sustainable change?


	
•  How can you examine your own assumptions and biases, even when you think you are ‘right’?


	
•  What is most exciting about becoming a more reflective and reflexive learner? Are there any concerns about reflection and reflexivity?


	
•  How does reflexivity extend the concept of reflection, which is featured in both the learner profile and the ATL skills?















REAL-WORLD EXAMPLE


Developing individual and collective capacities


Early on in their CE learning, students gather at a lunch break to discuss their work in the community. They all want to engage with community partners whose work revolves around environmental protection. Two students debate the need for human economic progress over certain environmental protections. One student shares their belief that in order to protect the environment in the long term, human jobs must be secured; in this way, humans will be able to develop more green technologies. They mention that marginalized communities should have a chance to develop economically, and it is not fair that they should continue to suffer. The other student agrees with the comment about marginalized communities and argues that everyone needs to ramp up their protection of the environment, and that by placing human progress and well-being at the top of the priority list, we will keep doing what we are doing to the planet, and nothing will ever change. They note that humans in certain places have become accustomed to luxuries at the expense of the environment, and we need to see faster change. The two students’ conversation becomes the only focus in the room, and the remaining students find it hard to contribute to the conversation. A third student speaks up, reminding everyone that they are meant to be working together to determine processes around reaching out to potential community partners. She expresses a need for a more calm and structured reflection process and several other students nod their heads in agreement. The two students apologize and end their debate, asking what should happen next.












LEARNING ENGAGEMENT


Have a look at the list of words and the hexagon diagram below. Working with your teacher, a peer or in a small group, fill in each hexagon with a key term, making sure each term links with the neighbouring hexagons and discussing how and why the different words connect. Each hexagon can connect to up to six others. Arrange them until you are comfortable with the connections. Your teacher may ask you to explain to others why you have created these connections.
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[image: Illustration showing a grid of 12 blank hexagons arranged in a honeycomb pattern, serving as a visual template for organizing concepts or information.]



Template hexagon diagram


















Reflection and reflexivity [image: ]


With your teacher or a peer, discuss the following questions. You can add further questions before sharing your thoughts with the whole group.




	
•  How can we discuss our perspectives, assumptions and biases in ethical and respectful ways?


	
•  What shared understandings and group agreements can we co-create to support and include everyone?


	
•  How will we know if we are spending too much time on less important things while missing out on what is most important?


	
•  How can we collectively respond to changes as they happen?


	
•  As we discuss our biases, how can we remain open to them changing over time? How will we know when and if they change over time?


	
•  How do we understand how our affective states impact our actions and the systems we are a part of?


	
•  How can we collaboratively unpack societal/cultural worldviews and mental models?


	
•  How can we understand power dynamics as always present and ever-changing?


	
•  How can we become more attentive to quieter voices and leaders, ensuring that they have time to share their valuable insights?
















1.1.6 How is CE assessed?




The learning outcomes


Assessment in CE is represented in the form of a continuum, rather than a fixed journey. It is ongoing and focuses on providing evidence of learning and engagement centred on the four learning outcomes (LO). You will find more detailed information about assessment in Section 1.5.




[image: Illustration showing assessment timeline as a double-headed arrow with formative on left side and summative at right side.]



Assessment in CE (Source: IBO 2025a, p.21)










Long Description

Under the formative section, the first stage is titled Informal formative, with the subtitle ONGOING and the description: Informal, immediate, day-to-day, formative assessment. Next is Interim progress review, with the subtitle PERIODIC and the description: Periodic, formal formative assessment reviewing progress. Under the summative section, the final stage is titled Final evaluation, with the subtitle END OF PROGRAMME and the description: Holistic evaluation of all evidence and final decision on completion of the programme.




To complete this Core component successfully, you will need to demonstrate and provide evidence that you have met the learning outcomes LO1–LO4, described in Table 1.7.


Table 1.7 CE learning outcomes








	Learning outcome

	Descriptors






	LO1

	Foster reciprocal and dialogic engagement

	Students are able to develop reciprocal and respectful partnerships with a chosen community, engage in dialogue with their community partners throughout, and undertake responsive, collaborative action that positively contributes to themselves and the community.






	LO2

	Explore systems and develop awareness of their role within these

	Students are able to undertake inquiry-based activity and analyse the structures and impact of systems, becoming aware of their complexity and interdependence. They recognize themselves and their communities as part of larger social and natural systems. They articulate an awareness of their positions and roles within these systems and an understanding of how their choices and behaviours are both shaped by and can have an impact on them.






	LO3

	Develop, articulate and enact ethical thinking and action

	Students are able to understand the importance of ethical thinking at a personal, relational and systemic level, and to demonstrate this through their actions. They understand the ways in which different ethical considerations overlap and sometimes contradict each other, and that what they think is right may not always be what is right for someone else.






	LO4

	Engage in reflective and reflexive practice

	Students are able to formulate and engage in CE experiences in a reflective and reflexive manner. They engage in a range of reflective and reflexive practices as part of a process of understanding the self and others.













Reflection and reflexivity [image: ]


Think about these questions individually and then share your thoughts with your teacher, peers or in a small group. It is important that you give your reasons or thoughts.




	
•  How do the CE learning outcomes relate to the LOs in the other Core components?


	
•  Which learning outcome concepts, ideas and/or terms are new for you?


	
•  Which learning outcomes are you most excited about and why?


	
•  Do you feel concerned about any of the learning outcomes at this time? If so, why?


	
•  How can you imagine yourself applying these learning outcomes to hands-on situations and future learning?
















The role of the learning journal


Your learning journal will not be given a grade; however, throughout the two years of your programme, your learning journal could demonstrate:




	
•  evidence that highlights your understanding of the learning outcomes


	
•  thoroughness and depth of reflections


	
•  self-awareness and contextual/situational awareness of the issues encountered when engaging with the community


	
•  evidence of creative and critical thinking


	
•  practices and questions that arise from reflective/reflexive processes, accumulated over time, with the intention to learn (i.e. not purely descriptive reflections)


	
•  a meaningful selection of personal learning artefacts that accurately represent your approaches to CE and your overall CE journey.





The learning journal plays an important role across the continuum of assessment activities. The three review points are more formal evaluation events in your CE journey, when you will need to outline key moments of learning and growth. For these review points, you will have to select and share evidence from your learning journal in ways that will help you tell your authentic CE story. The learning journal will also support the final decision on your completion of the CE.




[image: Timeline showing learning journals leading to review points and a final evaluation, with icons for notes, reflection, discussions and assessment across ongoing and end-of-programme stages.]



How does the learning journal inform and support assessment? (Source: IB CE guide, p.35)













What types of evidence should you add to your learning journal?


Your learning journal will be developed over a period of time and it will include reflective and reflexive responses to questions, showing the development of your learning and growth over time. As you add evidence into your learning journal, you will reflect on your own responses to engagements in and with the community, including questions that these experiences have raised for you. As you work to create your learning journal, it is important to ask yourself: ‘Which evidence should I pay more attention to and prioritize? Why?’


Learning journal evidence should:




	
•  be a meaningful, authentic and relevant reflection of your learning, understanding and growth


	
•  reflect a well-rounded and ethical approach to your CE journey, rather than a checklist of completed and uncompleted tasks


	
•  provide varied details, explanations, context and connections


	
•  come from different sources and perspectives


	
•  cover all dimensions of communities (personal experiences, relationships, knowledge and understanding of ecological and social systems)


	
•  include specific and notable examples of the principles of engagement (dialogue, reciprocity, reflection and reflexivity)


	
•  demonstrate your ability to analyse biases, perspectives and assumptions in a balanced way


	
•  be closely related to—and show your knowledge of—the learning outcomes.





In the following table, you will find different types of evidence and examples that you can include in your learning journal to demonstrate that you have met the learning outcomes.


Table 1.8 Types of evidence to include in your learning journal








	Evidence type

	Examples






	Planning, revising and evaluating engagement

	Mind maps, timelines, communication charts, voice notes, recordings or minutes of discussions and meetings






	Research

	Research into proposed community engagements






	Critical engagement

	Case study material and/or other material from the guided learning, as designed by your school






	Self-assessment activities

	Reflection upon the IB learner profile attributes and their interaction with systems and ethical thinking in relation to community activities






	Reflective and reflexive thinking

	Self in the context of community; personal growth and development in written and oral forms (e.g. audio recordings, voice notes); multimodal forms; self and/or community in the context of larger systems






	Evidence and artefacts

	Evidence from your CE activities, such as annotated photographic evidence, letters, etc.






	Feedback

	Sharing and responding to feedback from teachers, peers and community partners






	Review points

	Preparation, documentation and reflection upon review points













LEARNING ENGAGEMENT


Learning journal evidence


With a peer, your teacher or in a small group, look at the list below and decide which pieces of evidence might be considered strong learning journal examples, and which pieces of evidence would be considered insufficient learning journal examples. Discuss how you could transform an insufficient piece of evidence into a strong piece of evidence. Your teacher may ask you to share your thoughts with the whole group.




	
•  A photo of the soup kitchen where you have been going regularly to cook


	
•  A short essay describing what you did in one experience of an engagement


	
•  A letter of advocacy for a precise human rights issue


	
•  A document crediting your participation in a race in your local village/town


	
•  A plan of action created by you and other members of the community


	
•  A screenshot of a blog you have created


	
•  A reference to an article downloaded from the internet about a global issue


	
•  Notes from an interview with your school principal about a strategic decision your school wants to implement


	
•  A poem/song written by you


	
•  A meme


	
•  A phone number for a potential community contact
















Learning journal artefacts


Learning journal artefacts will help you prepare for and reflect on your review points, conversations with community partners and class/community demonstrations. Growth-over-time maps, mind maps, stock and flow, and systems icebergs can be very helpful, among other types of artefacts (see systems thinking in Section 1.2.2 for more information on stock and flow and systems icebergs).




Growth-over-time maps


A growth-over-time map is an effective way to show your growing awareness of the CE learning outcomes. Conceptually, they are quite simple, involving x- and y-axes. The x-axis represents time, while the y-axis represents your growth in a particular area (e.g. ethics, self-management, resilience, reflexivity and systems thinking). The following example outlines a student’s growth over time in their understanding of ethics.




[image: Timeline of Term 1 showing rising understanding of ethics, with speech bubbles describing students reflections and blue balloon icons marking progress from September to November.]



Example of a growth-over-time map










Long Description

Text in speech bubble at September reads: I came to C E thinking I was already an ethical person and that I didn’t have much to learn, which was a bit arrogant. I started to become more interested but did not yet fully understand the importance of learning about ethics. Text in speech bubbles between October and November reads: I completed an ethical case study in class and then created my own in my portfolio, which might relate to my future R P; I started feeling frustrated because people were not listening to my ideas. I spoke harshly to my peers and avoided them by not responding to their emails; Through an ethic of care, using the systems ladders, I reflected on my emotions and how they impacted others. I then apologized. Text in speech bubble after November reads: My current wondering is about how ethics play out in professional life. Who gets to decide what is ethical?.









Mind maps


Mind maps support your understanding of the various community partners that impact and/or are impacted by a particular issue. As a CE student, it can be useful to create a mind map that houses important contact information and brainstorming ideas about how you might work with them to address an opportunity or help solve a community challenge. Mind maps are useful for your initial brainstorming process because they help you get a better understanding of complex topics through visual connections.


When creating mind maps, access your thinking skills and stay open-minded about new and unexpected connections. Allow your creativity to flow freely, pausing to reflect on new connections. Notice what happens as you identify areas of interest and begin to refine your ideas. These can be significant moments of reflection and reflexivity.


The following template can be useful to support your initial explorations of your chosen CE topic. You can use or adapt this template to support your learning.




[image: Mind map with Exploration Topic at the centre, linked to several Partner nodes, each showing identical prompts: contacts, websites, questions, connections and exploratory ideas.]



A possible mind-map template as you begin exploring potential CE partners








Mind maps can be created in a variety of ways, and you can discuss various online tools with your teachers and/or peers (e.g. Coggle, MindMeister, Lucidchart, Google drawing/slides, Microsoft slides, Mural and Miro). As you create your maps, it is important to keep the following in mind:




	
•  Clarity and focus—ensure every community partner is directly related to the topic at hand.


	
•  Question the links and connections between community partners, as this will help you gain further clarity on the systems dimensions of the topic you are interested in.





Notice the level of detail in the following example mind map, which focuses on some of the key concepts and stakeholders involved in addressing homelessness. While this map presents a range of interconnected themes, you may want to narrow your focus to a particular aspect or cluster on the map. However, it is essential that you develop an understanding of the relationships between all relevant stakeholders, no matter what community opportunity or challenge you are exploring.




[image: Mind map on homelessness showing linked areas such as health services, management and support, risks, community contributions and research options, each with example actions or inquiries.]



Preliminary mapping of key concepts and stakeholders in addressing homelessness










Long Description

Data is as follows: Government and public sector: Example: Municipal government- contacts, names/emails; links to relevant website sections; questions to ask project leads include municipality’s connections to N G O and healthcare agencies; exploring town hall meetings and youth advisory panels. Community and non-governmental organizations: Example: Local food bank- contacts, names/emails; links to About us and Volunteer website sections; questions to ask project leads include organizations connections to government funding agencies; exploring volunteer and donation campaign opportunities. Community storytellers: Example: Acclaimed documentary centring the voices of local unhoused individuals-contact details for filmmaker, producer and key collaborators; ethical considerations around engaging featured participants; links to featured healthcare workers and community members. Healthcare and support services: Example: Community health centre- contact details for onsite staff; organizations mission, vision and values; ethical considerations around engaging patients and clients; connections to other health centres and social services. Private sector and business community: Example: Possible interview contacts- contacts for local business owners, developers, social leaders, philanthropic foundations and inclusive employers; reviewing websites and news articles to understand connections between private and public sector partners. Education and research: Example: Possible interview contacts- contacts for academic researchers in areas such as social work, public health, sociology, psychology and related studies; reviewing websites and articles on this topic to highlight references to public–private partnerships.




There are various types of community partners that you can consider when creating your mind maps. Some partners are directly and/or indirectly affected by the topic under exploration, and some support the topic. The following table can help you create your mind maps.


Table 1.9 Types of community partners (Adapted from Visible Network Labs, 2023)








	Partner type

	Partner role

	Examples






	Local community

	Core partners directly affected by engagement. Contribute local knowledge and insights

	Residents, homeowners, tenants, families, children






	Government

	Act as regulators and facilitators. Provide funding, enforce regulations, offer platforms for dialogue

	City council, environmental agency






	Local businesses

	Provide resources and have a vested interest in community well-being. Contribute to economic development

	Local shops, corporate offices






	Non-profit organizations

	Facilitators, mediators, or implementors. Bring expertise and focus on specific issues

	Food banks, educational charities, advocacy groups






	Educational institutions

	Offer knowledge and expertise. Engage in research projects, offer educational opportunities

	Local schools, colleges, universities






	Activists and community leaders

	Serve as thought leaders or catalysts. Accelerate pace of change by drawing attention to issues

	Community organizers, bloggers, grassroots organizations






	Media

	Inform the public about community issues, actions and results. Advocate for change and accountability

	Local newspapers, TV stations, influencers






	Donors and foundations

	Provide financial resources crucial for initiation and continuation of community engagement activities

	Philanthropic organizations, individual donors






	Ecological entities

	Create functioning ecosystems and biodiversity. Create ecological balance to protect our planet’s health

	Plants, animals, microorganisms, ecosystems






	Environmental and geophysical elements

	Provide critical resources required for planetary survival

	Water, soil, air, climate, land formations









While it may seem unusual to include ‘ecological entities’ or ‘environmental and geophysical elements’ as community partners, doing so reflects ecocentric worldviews. Such perspectives recognize the land, water and other non-human entities as relational beings and recognize their importance in shaping our communities and decisions. These entities are not considered passive resources, but rather an integral part of the health of the community. They are considered community contributors and their well-being is worthy of deep consideration.


It is important to remember that mind maps are useful for initial topic explorations; however, you are also expected to develop your ideas in collaboration with the community to ensure your ideas reflect authentic community needs. Mind maps are not meant to support you in developing your ideas in isolation. Rather, they are intended to help create initial sparks of exploration and inquiry to support you in reaching out to community partners who have some of the same interests as you.






Learning journal


What have you learned about the importance of your learning journal as an ongoing, continuous and creative process? Note down your thoughts.




















1.1.7 Your well-being is important




[image: Hands holding a paper cut-out of a human head with a colourful illustrated brain, symbolising mental health, cognition and emotional well-being.]



It is important you look after your own well-being during your CE experience.








It is important to understand that sometimes our CE work does not turn out as we had hoped. Sometimes, despite our best efforts, we do not see the desired results. This may lead to feelings of disappointment, confusion, stress, guilt, overwhelm and doubt, which can sometimes lead to decreased motivation, fatigue, anxiety or hopelessness. While all feelings and emotions are a natural part of the human experience, and are equally valid, sometimes they can be difficult to manage. Naming your thoughts and feelings can help reduce stress and open you to new perspectives.


[image: ]


Reflecting back on the ATL skills, we can see that emotional awareness is a key part of our self-management affective skills. Emotional awareness can help us understand our feelings and emotions, and once we understand what is happening, we can take steps to support ourselves. There are many ways to practise resilience, including reflecting on your feelings, adjusting your mindset, finding new strategies to help you stay on track, and maintaining persistence and flexibility.






REAL-WORLD EXAMPLE


Recognizing and responding to the emotional aspects of CE


Eileen came into CP CE knowing she wanted to become more involved with local organizations that support families dealing with childhood cancer. Her brother spent much of his childhood in and out of the hospital, and Eileen feels grateful for the care he and her family received.


Since beginning the CP, Eileen has reached out to several local organizations and has met with representatives from each one. She has chosen to get more deeply involved with one organization and, through this organization, she has completed a volunteer training program, supported a volunteer recognition day and family orientation days, and provided support during community outings for children who are well enough to attend. Eileen has been learning more about what this organization does and she has been researching the impacts of childhood cancer.


Recently, Eileen has started to feel a little overwhelmed after her visits to the organization. She has learned that a few of the children she met are not doing well, and that they will no longer be well enough to attend group outings. She has also seen some distraught parents while visiting the organization. Eileen cancelled her last three visits to the organization and she feels badly for not having the motivation to follow through with her CE commitments.


Eileen approaches her CE teacher to explain what is happening, saying she feels guilty. Her teacher reassures her that she has done nothing wrong, and that there are moments when her CE work may feel overwhelming, especially when working with vulnerable communities. She suggests Eileen speak with a school counsellor or a trusted adult to talk through her feelings. Eileen meets with the school counsellor and creates a plan for continuing with the organization.


A few months later, Eileen reflects on her CE work. She realizes that processing her feelings and emotions has helped her to develop more resilience and greater compassion for those impacted by childhood cancer. She wants to go into pediatric nursing and she knows that her CE work will help her provide more support to families in the future.


Eileen now feels more settled in her work, and she is better able to meet and attend to emotional challenges. In her learning journal, she reflects that she is feeling more balanced and that she has an even deeper sense of purpose.








As you care for yourself and your community, you will develop more empathy and compassion. While this can feel very nourishing, sometimes it can also lead to feeling overwhelmed or emotionally drained. When you are experiencing mental-health challenges, it is essential to find ways to recharge and prioritize your well-being so that you can maintain your ability to engage with—and show care within—the community. Maintaining a balance between the outward energy you use to care for others and caring for yourself is an important part of your CE work. Here are some ways you can care for yourself as you learn and grow:




	
•  Acknowledge your feelings. It is okay not to be okay, and at times you may need to take a break from a challenging situation.


	
•  Celebrate successes, such as learning a new skill, making new friends, connecting with your values and acting in alignment with your ethics.


	
•  Think about your efforts as an opportunity to learn, and if things do not go as planned, try to focus on positive solutions.


	
•  If you find yourself becoming discouraged, caught in negative thinking cycles or feeling alone, reach out to a trusted person.


	
•  Find positive ways of coping, which may include:



	
•  listening to music


	
•  watching your favourite movie or TV show


	
•  talking with a trusted person


	
•  getting a hug from someone you trust


	
•  spending time in nature


	
•  hugging a tree


	
•  gentle movement, stretching or exercise


	
•  reducing online screen time


	
•  meditating or praying


	
•  being with pets


	
•  calling a loved one


	
•  cooking


	
•  volunteering and being of service to others


	
•  writing or journaling


	
•  doing a creative activity


	
•  practising gratitude


	
•  engaging in breathing exercises.














LEARNING ENGAGEMENT


Calming exercise


Slow, deep breathing is one of the most effective ways to calm the body. When you are feeling anxious or overwhelmed, try following some or all of the steps below.




	
•  Sit in a comfortably upright position. You can also stand with your feet shoulder-width apart, with your hands relaxed and hanging by your sides.


	
•  If it feels comfortable, close your eyes. However, if closing your eyes does not feel okay, you can soften your eyes and gently cast your gaze at about a 45-degree angle downward, focusing on a point 1–2 feet in front of you.


	
•  Tune into your body and notice how you are feeling. Are there any thoughts arising? Do you notice you are breathing?


	
•  Connect with your feet and feel their weight on the floor. Notice if there is more weight on one foot or on one part of the foot. Try to even out the weight between the bottom of your heels, the inside (big-toe side) of each foot and the outside (little-toe side) of each foot. If you are sitting with your legs crossed and your feet off the floor, you can sense into the weight of your legs.


	
•  Connect with your body by taking three slow, deep breaths. Focus on the flow of your inbreath and outbreath, aiming for a complete outbreath before breathing in again. If your mind takes you away from your breath, this is completely normal. Once you notice that your mind has wandered away from following the breath, you can gently redirect your focus back to your inbreath and outbreath. It does not matter how many times you need to do this.


	
•  Once you have taken a series of inbreaths and outbreaths, you can slowly open your eyes if they have been closed or slowly lift up your gaze if your eyes are open.


	
•  Refocus on your surroundings by engaging your senses: What do you see, hear, smell, taste and feel? Are some senses more prominent than others? There is no correct answer, and the point is to simply notice what you notice without judging your experience.


	
•  If at any point you feel uncomfortable, feel free to pause or stop. It may take some time for this practice to feel intuitive and comfortable.















Learning journal


What have you learned about self-care as it relates to CE? In your learning journal, can you capture this in a growth-over-time map or in some other format?













1.1.8 Summary




	
•  CE is a compulsory element of the CP Core, driven entirely by you with your teacher’s guidance.


	
•  Your engagement in and with the community has to be informed by the three principles (dialogue, reciprocity, reflection and reflexivity) and the three dimensions of community (personal, relational, systems).


	
•  You are required to engage in a sustained way during the two years of your CP programme.


	
•  You are required to keep a learning journal with evidence of the learning outcomes.


	
•  You are required to participate in at least 30 hours of guided learning.
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them by not
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they impact the
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