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■ About this book

This guide covers Component 1: Introducing socialisation, culture and identity and the options Families and relationships and Youth subcultures in the OCR Sociology specification H580 (A-level).

How to use the book

The first main section of the book is Content Guidance. It follows the headings for Introducing socialisation, culture and identity and for the options Families and relationships and Youth subcultures in the OCR specification. Each part of the Content Guidance contains exam tips, knowledge checks and definitions of some key terms. Knowing and understanding the meaning of sociological concepts is an essential part of the whole course.

The second main section of the book is Questions & Answers. At the beginning of this section are the three assessment objectives (AOs) against which your exam answers will be judged, with some guidance regarding how to display the required skills, and a list of command words, which will help you to understand more clearly what each question is asking you to do. The questions provided are in the style of the OCR exam for Component 1, and are each followed by an A-grade answer. Remember the importance of noting the structure and mark allocations of questions. Throughout the student answers, you will find comments explaining why what has been written is good and is scoring well. More detailed guidance on how to use the Questions & Answers section is given on pages 66–68.






Content Guidance





■ Section A Introducing socialisation, culture and identity





What is culture?



Culture refers to the way of life of a society or social group, comprising particular values and norms, including beliefs, customs, language, history and knowledge.


Exam tip

Make sure you learn several examples of norms in the UK, and how they relate to key values.



Culture, norms and values

Values are beliefs and goals relating to what members of a society or culture feel are important and desirable. They act as guidelines for behaviour. Some principal values of UK culture include respect for human life, free speech, equality of opportunity, fairness and justice.


Exam tip

Make sure you have some good historical and cross-cultural examples, which are specific, to illustrate the relativity of both values and norms (and by implication, culture).



Norms are the cultural accepted forms of behaviour. They often reflect key 	values. For example, in the UK, what, when and how we eat and drink, the ways in which males and females dress, how we marry, how we treat our children, and what we buy are all shaped by dominant norms (and in turn by dominant values).

Culture, norms and values can be said to be relative. This means they vary in relation to time and place. The way of life in the UK today is very different from that in Victorian Britain, and also different from that in China or Peru. British norms such as queuing or drinking tea with milk would not be usual behaviour in some other countries, and key values such as democracy and equality may be seen very differently in other cultures.

Types of culture

Subcultures

Subcultures are ‘cultures within cultures’ — minority social groups that generally subscribe to the values and norms of mainstream culture but which also share values, practices, interests and problems that are unique to them.

Minority ethnic groups living in the UK are subcultures because while they generally subscribe to the values and norms of most people in the UK, they may also subscribe to a daily religious and/or cultural lifestyle that reflects and celebrates their origins. Subcultures may also be based on social class, region, sexual orientation, political views, alternative lifestyles or age groups. For example, territorial violent gangs found in inner-city areas and spectacular youth subcultures such as teddy boys, punks, goths and hipsters can be seen to constitute distinct subcultures.


Exam tip

Think about how you might illustrate the concept of subcultures with reference to religion, language, dress codes, diet, leisure activities, alternative lifestyles etc.



High culture

High culture refers to the particular products and practices that are seen as intellectually and aesthetically superior because they supposedly represent the highest levels of human creativity. Such products include classical music and theatre, opera, literature and art, while high cultural practices might include enjoying ballet or reading poetry. It can also be applied to sporting activities — for example, polo, hunting and shooting. High culture is particularly associated with the upper class.

Marxist sociologists are critical of high culture. Bourdieu (1986) argued that high culture occupies the ‘superior’ position that it does because the capitalist class can use its economic and political power to impose its definitions of moral and artistic worth on the rest of society via the media and educational system.

Popular culture

Popular culture (sometimes called mass culture) refers to those cultural products and practices that are enjoyed and/or appreciated by the majority of ordinary people. Popular culture is often the product of the media and includes listening to pop music, watching television (especially soap operas and reality TV), using social media and going to the cinema.


Knowledge check 1

Give some specific examples of products or activities that would be seen as part of popular culture.



There is a debate about the worth or value of popular culture. Some argue that it is inferior to high culture, seeing it as a superficial and dumbed-down entertainment and celebrity-obsessed consumer culture that encourages people to value materialism at the expense of critical and creative thinking. Marxists are critical of popular culture because they see it as a type of social control. Marcuse (1991) suggests that the ruling class uses popular culture to encourage the masses to passively and uncritically accept the status quo and therefore inequality.

Postmodernists such as Strinati (1995) suggest that popular culture, through the media, has now saturated our society, with a massive choice of cultural products and styles. They also argue that the distinction between high and popular culture is no longer clear-cut because technology such as the internet has made all cultural products available to everyone. High and popular culture are increasingly being mixed and matched — for example, classic literature is adapted into popular television and classical music is used to accompany advertisements and sporting events.


Exam tip

Make sure you can give examples of both high and popular culture, but also evaluate them.




Knowledge check 2

Give two examples of the mixing of high and popular culture.



Global culture

Global culture refers to a culture that is no longer distinct to different countries, but is shared and followed around the world — dominated by global brands, television shows, films and music and a global celebrity culture. The world has become a smaller and more immediate place as a result. It is argued that the domestic cultures of societies like the UK can no longer exist in isolation from the rest of the world and they are now influenced and shaped by globalisation.

The internet, social networking sites such as Twitter, Instagram and Facebook, multinational corporations such as McDonald’s, Apple and Amazon, and the cultural dominance of American music, film and television ensure that UK citizens are continually exposed to worldwide events, trends and fashions.


Exam tip

Make links to other components — Global culture can be linked to Component 3 Section A Globalisation and the digital social world.



Some sociologists predict that British and other national cultures will gradually be replaced by a global culture, shaped and controlled by global companies, which will socialise world consumers into much the same identity as far as consumer needs and wants are concerned. Whether the global culture is truly a hybrid of all the world’s cultures is debatable, and many feel that it is mainly a Western and even an American culture that is spread globally. The spread of global culture has been challenged by Marxists, such as Seabrook (2004), as a form of cultural imperialism.

Consumer culture

Consumer culture is a relatively recent phenomenon that has been fuelled by a rise in living standards, greater consumer choice of goods and the growing popularity of materialism. In consumer cultures, members of society increasingly value the pursuit of shopping as a major leisure activity. Conspicuous consumption is a common means of expressing identity in a consumer culture.

There is evidence that consumer culture may be shaping values and norms. Social media is now commonly used to share consumption habits — for example, posting images of recent purchases on Instagram is a recent take on conspicuous consumption and has become normalised. Additionally, credit card debt is a social norm today whereas only 40 years ago, being in any form of debt was seen by the majority as irresponsible. Young (2007) argues that today we live in a ‘bulimic society’ by which he means that there is a constant pressure to consume.

Cultural diversity

Diversity refers to variety and difference. Intracultural diversity refers to cultural differences that exist within societies despite the fact that there is consensus on fundamental values and norms and that people still experience a common sense of belonging. For example, the UK contains many different subcultures, making it culturally diverse. This can particularly be seen in the cities, which have very diverse populations, in which a range of lifestyles are accepted.


Knowledge check 3

Explain the difference between intra- and intercultural diversity.



Intercultural diversity refers to differences between cultures. As we have seen, norms and values vary between cultures, so there is a huge diversity in cultures around the world in terms of language, food, lifestyle and clothing, as well as religious and other values.

Cultural hybridity

A hybrid is a cross or merging of two or more things. When cultures merge it is referred to as cultural hybridity. UK culture is often described as hybrid because it contains aspects of English, Scottish, Welsh and Irish culture, but also cultural influences from Asia, the Caribbean and the USA, for example. Globalisation can contribute towards cultural hybridity. Instead of one, homogeneous, global culture, all cultures may take on aspects of global culture, merged with their own, creating hybridity.

Cultural hybridity can be seen in aspects of culture such as music, fashion and food. For example, British tastes in food have changed over the past 40 years. Foods from all over the world, especially Italian, Chinese and Indian food, have become popular in the UK, but many of these have been adapted to meet British tastes. Chicken tikka masala, which has replaced fish and chips as Britain’s favourite dish, is a hybrid dish: Asian chefs based in the UK combined a spicy curry with the British concept of gravy to appeal to British tastes.



Exam tip

Link cultural hybridity with hybrid identities, considered later in this topic, but also with ideas of glocalisation from Component 3 Section A.




Knowledge check 4

Give some examples of hybridity in fashion and music styles.




Summary


■   Culture is the way of life of a society, comprising specific norms and values.

■   Cultures produce products that are classified as having superior value (high culture) or as having mass appeal and low status (popular culture).

■   Cultures around the world are increasingly influenced by consumerism and globalisation.

■   Cultures are often diverse, that is, made up of subcultures organised around ethnicity, religion, age, social class, and sexual and political affiliation, and this can lead to cultural hybridity.









What is socialisation?



The nature versus nurture debate

The nature versus nurture debate refers to the academic argument between sociobiologists — who believe that human behaviour is largely the product of nature, particularly people’s genetic or biological make-up — and sociologists, who argue that the social environment in which the individual lives is more important in nurturing and shaping behaviour. Sociobiology claims that people inherit characteristics such as intelligence, personality, gendered behaviour and so on. In contrast, sociologists note that if this were the case then men and women would behave the same way in all societies. However, this is not the case — there are significant cultural variations across the world in gender behaviour. Sociologists therefore argue that this means gender is learned behaviour — it is the product of a nurturing or socialisation process specific to particular cultures and societies.


Exam tip

Learn evidence that supports nurture, including studies on the importance of socialisation, but be prepared to evaluate with evidence supporting the nature argument.



There is evidence to support both sides of this debate. Some studies of identical twins that were separated at birth and brought up in different environments do suggest there are some shared traits that remain, supporting the ‘nature’ side of the debate. However, studies of wild (or feral) and severely neglected children demonstrate the importance of the socialisation process. These rare cases demonstrate that children who are starved of human contact in their formative years consequently lack the skills other children learn from their constant contact with their parent(s) or carer(s), suggesting that nurture is the most important impact on human development.


Exam tip

For each agent of socialisation, ensure that you can make at least three points about how it socialises individuals into their identities. The points can be general or specific to particular aspects of identity, such as gender or age.



Socialisation

Socialisation begins in childhood in the family, as the older generations teach the next generation how to fit into society. This is known as primary socialisation. However, primary socialisation is supplemented by other secondary agencies of socialisation such as the education system and the media.

Functionalists believe that as a result of successful socialisation, most children grow up to be law-abiding citizens who generally conform to society’s expectations — they go to work, they get married, they treat other people with respect and so on.

Primary socialisation: the family

Primary socialisation is the initial socialisation into a society’s culture that takes place throughout childhood, usually within the family group. As part of the child-rearing process, parents/carers transmit the cultural values and norms that children need to learn in order to take their place in society. The functionalist sociologist Parsons (1965) described the family as a ‘personality factory’ because parents produce children with identities and social qualities that ‘fit’ the social expectations of the society to which they belong. For example, parents often use rewards and punishments to help children learn a sense of right and wrong, and to encourage belief in values such as achievement. Parents also act as role models and consequently they may encourage their children to imitate their behaviour in order that they subscribe to moral codes, acceptable masculine or feminine behaviour and a work ethic, for example.


Exam tip

Use evidence you study across the whole course to add to your knowledge and understanding of each of the following agents of socialisation, including studies and concepts.




Exam tip

Make sure that you are able to give examples of the qualities parents or carers expect of their children, the rewards and punishments used and specific examples of how parents or carers might act as role models.



However, New Right sociologists argue that socialisation in modern society is becoming less effective as a result of increasing trends such as divorce and the absence of a father in many one-parent families.

Interactionist sociologists argue that socialisation in families is a two-way process because it is negotiated. Parents/carers also learn from their children. Moreover, socialisation is not a universal process shared in the same way by all. Rather, it is experienced in different ways because of the influence of social class, ethnicity, religion and so on.

According to Marxist and feminist sociologists, the function of socialisation in the family is to make sure that children grow up accepting inequality, particularly based on social class and gender, as natural facts of life. Socialisation is therefore about working-class children or girls learning conformity and subordination.


Exam tip

If you do Option A Families and households, there are many examples of the influence of the family on socialisation and identity that you can use.



Secondary socialisation

There are several agents of secondary socialisation.

The education system

The education system is an influential agent of socialisation because children now spend about 14 years in schools and colleges. In England and Wales, it is compulsory that children attend school (or be in some form of training) until they reach their eighteenth birthday. Socialisation in schools involves students learning a formal subject- or knowledge-based curriculum that is ultimately tested through examinations and rewarded with qualifications. However, in addition to this, sociologists argue that there is a hidden curriculum.


Knowledge check 5

Why do functionalists and Marxists disagree about the function of the hidden curriculum?



Though functionalists would see the hidden curriculum as an important source of socialisation into the value consensus, helping to create social order, Marxists, such as Bowles and Gintis (1976), believe this hidden curriculum has an ideological function that benefits the powerful because it produces pupils who conform to the demands of teachers and schooling in general. For example, they learn the importance of obedience, regular attendance and respect for authority.

Religion

Until the mid-twentieth century, the Christian religion in the UK was a key agent of socialisation because it injected certain social values with a sacred or religious quality. These values became the moral codes that people used as guidelines to shape their behaviour. For example, most people in the first half of the twentieth century believed it was morally right to marry and morally wrong to have sex before marriage or to be gay.

The latter part of the twentieth century saw a major decline in belief in Christianity and church attendance. For example, it is estimated that less than 5% of Protestants in the UK attend church on a regular basis. This decline, which is known as secularisation, has prompted some sociologists, notably Bruce (2011), to claim that religious socialisation is no longer influential today.

However, despite secularisation, other sociologists argue that religion continues to be important in terms of being seen as an agent of socialisation in two main ways. First, not all religions are in decline in the UK. Religion is still central to many minority ethnic communities, while fundamentalist Christian religions such as Pentecostalism and sects such as the Jehovah’s Witnesses are thriving.

Second, Davie (1994) argues that religion is still a major agent of religious socialisation because millions of people in the UK believe in God and regard themselves as Christian. She argues that most people believe in God without seeing the need to belong to an organised religion and that people’s moral values are still shaped by religious socialisation but in a less visible way than in the past. Christian values also still underpin many of our laws and institutions.

Religion may be particularly significant as an agent of socialisation for some minority ethnic communities in the UK. For example, Modood (1997) surveyed young people and found that 67% of Pakistanis and Bangladeshis saw religion as ‘very important’, compared with 5% of white British youths. Individuals brought up in a Muslim, Hindu or Sikh family, for example, may feel that religion is an important influence on their norms and values.

Media

A number of sociologists have suggested that the media may have replaced religion in importance as a secondary agent of socialisation. It is argued that young people in particular are more likely to turn to the media, especially the internet, in order to provide themselves with a design for living, to help them construct the identity they want to project to the world and to help them make sense of their daily experiences.

On the other hand, some have expressed concern about the influence of media socialisation on the behaviour of young children. They suggest that casual violence and antisocial behaviour are increasing in society because of exposure to violent images on television, in films and in computer games, which impressionable children are copying. Postman (1982) argued that television (and by implication, more recently the internet) blurred the distinction between childhood and adulthood because children are exposed to images and information about sex, money, violence and other ‘adult’ matters from which they were previously sheltered. There is also concern about the amount of cyber-bullying and negative images that occur on social networking sites and the effect on young people’s self-esteem.


Exam tip

Link the media (and other agencies of socialisation) with your knowledge of identities, using examples such as gender identity to illustrate how the media may contribute to our socialisation.



The workplace

The experience of the workplace not only teaches workers skills but it also socialises them into the informal rules that underpin work, that is, the duties and obligations associated with the role and status of being a worker. For example, workers learn the discipline required to go to work for 8 hours on a daily basis, what is required to secure promotion, how to interact and work in a team with their fellow workers and so on. They may have to follow a dress code, which confers on them a distinct and visible identity. Workers may also acquire a sense of social-class identity from the work they do. For example, working alongside others and experiencing the same dangers, routines and exploitation may produce a strong sense of pride in working-class identity.

Colleagues will help to resocialise individuals in a similar way to peer groups at school, by making clear what is expected and by sanctioning unacceptable behaviour. The term ‘canteen culture’ has been used to describe the set of norms and values that people who work in a particular organisation are socialised to accept, so that certain language, behaviour and attitudes become the norm. This has been used in a critical way to describe the culture of racism within the police, whereby even individual police officers who are not racist will start thinking and behaving in ways that are, as they are socialised into the police force canteen culture.


Knowledge check 6

Explain what is meant by ‘canteen culture’, giving examples.



The peer group

A peer group is a group of people of similar age or status who are connected by friendship and/or similar experiences, who see each other regularly and who may influence one another in terms of behaviour, tastes and dress, for example. Peer groups are often underpinned by social factors such as class, ethnicity and gender.

Lees (1983) looked at the pressure peers put on teenage girls — for example, how double standards are applied to girls’ and boys’ sexual behaviour, and how the term ‘slag’ is used to control girls’ behaviour. Sewell (2000) uses the concept of ‘cultural comfort zones’ to describe the way in which we like to associate with those who are similar to ourselves — to stay in our comfort zone. He linked this to ethnic groups sticking together.


Knowledge check 7

Explain what is meant by the term ‘cultural comfort zone’.



Peer groups generally encourage their members to conform to particular values and norms. For example, boys may receive status from their male peer group for being tough or for messing around at school. Peer pressure expressed through membership of deviant subcultures may encourage young people to adopt values and norms in opposition to those of mainstream culture, such as truancy, drinking, drug taking and rebellion, which means they may come into negative contact with teachers or the police. The consequences of rejecting such peer pressure may be bullying and isolation.

Formal and informal social control

Socialisation involves social control — once cultural values, norms and rules have been learned, they may need to be enforced through the use of positive sanctions (rewards) and negative sanctions (punishment). Social control, therefore, refers to the means by which society makes sure its members generally conform to the culture and the rules that they have learned during the socialisation process.


Exam tip

If you do Option 2 Youth subcultures, there are many examples of the influence of subcultures that you can use to link to peer groups.



Formal agencies of social control

Formal agencies of control, such as the law, the police, the courts, the government and the military, have a great deal of power over ordinary citizens. Their authority usually derives from rules that are written down in the form of laws. Most people consent to live by these rules and the consequences that result if they are broken.


Knowledge check 8

How would functionalists and Marxists view social control differently?



The job of the police and the courts is to enforce the laws established by the government. These laws have been put in place by democratically elected politicians and therefore supposedly reflect the will of the people. Moreover, another reason that the majority of citizens in a society consent to formal social control by agencies such as the police and judiciary is because they benefit from it. The whole point of a law is to protect law-abiding citizens and to maintain social order. Functionalists would see a socially ordered society as desirable and beneficial to all.

Educational institutions such as schools, colleges and universities, as well as workplaces, also use formal means of social control. For example, schools usually have written rules that all pupils and students are expected to follow with regard to behaviour, uniform, hair length and so on. They also have formal punishments such as detentions, suspension and exclusion for those who fail to abide by the rules. Similarly, most workplaces have written formal disciplinary procedures that employees must abide by. On the positive side, employees may be appraised to identify their strengths and value to the organisation. On the negative side, incompetency and other failures such as persistent lateness may invoke sanctions such as verbal and written warnings, and eventually dismissal.

Informal agencies of social control

Informal agencies of social control include the family, the peer group, the media, religion, the education system and the workplace. Informal control is exercised without the use of written rules and codes of behaviour.

Families have a range of informal social controls that they might use to shape children’s behaviour. For example, in order to positively encourage particular types of behaviour, parents may express pride, love and praise for their children and/or materially reward them. In order to deter their children from behaving in deviant ways, they may punish them by denying them particular privileges.

Peers informally sanction behaviour via bullying, or more subtle forms of acceptance or rejection. The media operate as an informal social control agency through the reporting of deviance. Outrage is often expressed about crimes committed or other deviant behaviour, which reinforces the expected norms of society. For example, moral panics may be created to sanction deviant groups.

Many religions use the notions of eternal reward (the prospect of heaven) and eternal punishment (damnation and hell) to keep their followers in line. In some religions, sanctions can even become more formal, such as being expelled from a religious order. In schools, the hidden curriculum can act as an informal mechanism of social control, by highlighting acceptable and unacceptable behaviour. Informal social control may similarly operate in the workplace, with failure to meet particular targets resulting in constant criticism and being regularly passed over for promotion.



Summary


■   There is a debate as to whether human behaviour is the outcome of biology (nature) or whether it is the product of culture (nurture), with sociologists tending to agree with the latter view.

■   The family is the key or primary agent of socialisation, although different sociological theories disagree about the social outcomes of this process.

■   There are several secondary agents of socialisation, including education, religion, the media, the workplace and the peer group.

■   Formal and informal agencies of social control function to ensure that members of a society obey the rules and generally conform to social expectations.









What is identity?



The concept of identity

Identity is a concept that refers to the sense of self, that is, how people see or judge themselves in terms of their individuality and difference from others.


Exam tip

Make sure that you have a clear definition of important concepts listed in the specification, such as identity, which you can then go on to further explain. So a ‘core meaning’ of identity could be, ‘How an individual sees themselves and how others see them’. In a definition question (Question 1) you would then need to go on to explain these points more fully and support them with examples, perhaps using aspects of identity.



Identity is also influenced by the social roles and statuses that society assigns to people. These may be family roles (e.g. father, mother, child), community roles (e.g. lover, friend, associate, neighbour) or occupational roles. Each role a person performs has cultural expectations attached to it, and the successful or unsuccessful performance of social roles can impact on identity because it can reinforce positive or negative feelings of self-worth.

The construction of identity can be seen as a two-way process, in that our sense of self will be influenced by the feedback we get from others. If an individual is constantly rejected by their peers, for example, they will develop a negative identity, seeing themselves as lacking in value.

An individual’s identity is made up of various aspects, such as their gender, social class or ethnicity. Each aspect is associated with certain cultural characteristics, or stereotypes, which relate to how society expects individuals with that identity to behave. For example, traditional cultural characteristics associated with feminine identity may include being passive and nurturing. Such characteristics are arguably changing, however, as is discussed in the sections below.


Knowledge check 9

What is meant by the cultural characteristics of different aspects of identity?



Some postmodern sociologists claim that people are now rejecting traditional sources of identity, such as those shaped by social class and ethnicity, in favour of hybrid identities formed by choosing to mix and match styles and influences from a wide range of media and global sources. It is argued that young people are choosing to construct unique identities that celebrate globalisation, cultural diversity, consumerism and individuality.


Exam tip

Make sure you know at least three different ways in which each of the following aspects of identity can influence an individual’s identity. Support your points with evidence such as theory, studies and concepts. Remember you can use evidence learned in the rest of your sociology course to link in with different aspects of identity — especially for ethnicity, social class, gender and age.




Exam tip

For each of the aspects of identity that follow, consider the cultural characteristics (stereotypes) associated with them, as well as the ways in which they intersect and may be changing.



Ethnicity and identity

Marsh and Keating (2006) define ethnicity as ‘a sense of cultural awareness and identity within groups that share a common history or heritage’. Such groups may use their ethnic identity to construct notions of differences or boundaries between themselves and other ethnic groups, that is, to reinforce the notion of ‘them’ and ‘us’.

The modern UK is a multicultural society and is made up of a variety of ethnic groups. For example, the 2011 Census showed that 86% of the population of England and Wales was white. The majority of these (80.5%) identified as ‘White British’, a drop from the 87.4% who identified as ‘White British’ in 2001. This indicates that a growing number of the white population were born outside of Britain, particularly in Eastern Europe. It is important therefore to understand that the ‘white majority’ includes a number of ethnic groups.


Exam tip

You need to learn the names of sociologists who have studied the topics you learn about, and use them to support your answers. Create a study bank, cue cards or use an online revision tool to help you when it comes to revision.



In 2011, just under 20% of the population of England and Wales identified with an ethnic group other than white. People from Asian ethnic groups made up 7.5% of the UK’s non-white population — this group included people of Indian descent (2.5%), Pakistani origin (2%) and Bangladeshis (0.8%). This was followed by Black ethnic groups (at 3.3%) including those of African (1.8%) and Caribbean (1.1%) origins. Those who identified with Mixed/Multiple ethnic groups stood at 2.2%.

Everybody has an ethnicity and therefore an ethnic identity. However, this may feel more significant to those individuals belonging to a minority ethnic group, since it may be a source of difference and discrimination.

Socialisation and ethnic identity

Ethnic identity is the product of socialisation, in that from an early age the identities and personalities of people are shaped by social or environmental influences such as their experience of the family, the education system and religion.


Exam tip

For each of the aspects of identity, ensure you have evidence of the influence of at least three different agents of socialisation. You do not need to apply all six agents of socialisation to every aspect of identity, so select the ones that seem more appropriate.



The family

Ghumman (1999) outlined some distinct primary socialisation practices found in many Asian families in the UK, including bringing children up to be obedient, loyal to and respectful of their elders and community, the acceptance of arranged marriage, based on negotiation with one’s parents, respect for religion, and a strong sense of obligation to older people and extended kin.

Reynolds (2004) found African Caribbean family life in the UK produced a strong transnational African Caribbean identity among young people. Her research indicated that collective and individual pride in African Caribbean culture and identity was achieved by maintaining close family ties with extended kin living in the Caribbean via Skyping, email and so on, and by offering family members mutual economic and social supports regardless of where they lived in the world.



Education

Studies of Indian and Chinese children indicate the importance of educational success to family and ethnic identity. However, there is also evidence that aspects of the hidden curriculum can undermine ethnic identity. For example, studies of curriculum content suggest that the knowledge taught in schools tends to be ethnocentric. The contribution of black or Asian culture to history, literature, science, mathematics and so on is either rendered largely invisible or reduced to special occasions such as Black History Month or stereotypical topics such as slavery and civil rights.

Another aspect of the hidden curriculum is the expectations that teachers might have with regard to particular ethnic groups. Sewell argues that African American boys regard entrepreneurship or ‘hustling’, as well as masculinity, as more important than academic achievement. Consequently, British teachers have low expectations of African Caribbean people, especially boys, and treat them more unfairly and harshly in the classroom. This may account for the fact that black boys are more likely than any other social group to be excluded from school. Sewell also suggests that black boys feel excluded within school due to ethnicity, gender and class — seeing school as an overwhelmingly white, middle-class and female institution. As a result they may form anti-school subcultures based around their ethnic group as a form of ‘cultural comfort zone’.

Religion

There is a strong relationship between religion and ethnicity. For some minority ethnic groups, particularly Pakistani, Bangladeshi, Indian and Jewish groups, religion is probably the most influential agent of socialisation outside the family and consequently religious identity overlaps considerably with ethnic identity.

Islam has a strong impact on young Pakistani and Bangladeshi identity in terms of diet, worship, dress, behaviour and everyday routines and practices. Jacobson (1997) has suggested that some young Pakistanis see being Muslim as more important than being Pakistani or British. She suggests that this is a defensive identity, which may compensate for the lack of power experienced by young Muslims.

Changing ethnic identities

In a more global society, the impact of ethnicity on identity may be diminishing but also changing. For example, Gilroy (1993) found that black youths in the UK share a ‘Black’ identity with those from the USA, forged by music and popular culture, based on a shared experience of racism and struggle, which he refers to as a ‘Black Atlantic’ identity. Kathleen Hall (2002) found that young Sikhs in London struggled with their identity, not feeling truly ‘English’ due to exclusion based on skin colour, but not really identifying with India either, since they were born in Britain. These generational differences in the meaning of ethnicity to identity were also found by Modood (1997) who observed that second- and third-generation members of minority ethnic groups still felt a strong sense of their culture of origin in their ethnic identity, but also identified more strongly with Britain than their parents and grandparents did. The impact of racism and exclusion in strengthening ethnic identity was also suggested by Jacobson (1997), who found that many young Pakistanis adopt a strong Islamic identity as a response to social exclusion from white British society.


Exam tip

Make sure that you can use evidence and examples to show how all aspects of identity may be changing in recent times. Globalisation and postmodern ideas about changing society are always useful to use here, as are ideas about hybridity.



However, another change identified by Hewitt (2005) is that ethnic identity has become more significant to the white majority, as an increase in immigration, particularly in traditionally white working-class communities, has led to the perception that white British identity is under threat. Such feeling could in part explain the strong ‘Leave’ vote in the 2016 EU referendum in many working-class communities.

Hybrid identities

There is some evidence that identities are evolving and that modern hybrid or dual forms of identity are developing, for example, among Britain’s younger minority ethnic citizens. Butler (1995) studied third-generation young British Muslim women and found that some chose to reflect their ethnic identity through the wearing of traditional dress, while others took on a more ‘negotiated’ identity, that is, they adopted Western ideas about education, careers and equality while retaining respect for their parent culture.


Exam tip

It is a good idea to use recent events and examples to support points and add depth to your answer, but remember that precise sociological evidence is needed as well.



Johal (1998) found that second- and third-generation young British Asian people subscribed to a dual identity. He suggests they inherit an Asian identity, which they predominantly use in their home environment. However, they also adopt a form of identity that Johal calls a ‘white mask’, which they use in public spaces such as school to interact and connect with their white peers. Similarly, Ghumman (1999) suggested that Hindu and Sikh girls compartmentalise aspects of their daily experience, noting that they behave as obedient and respectful daughters, wearing the shalwar kameez and speaking in Punjabi or Hindi at home. However, at school they speak English to one another while engaging with teachers in much the same way as their white peers.

Modood, however, while acknowledging the appearance of hybrid identities among young Asian people, notes that the overwhelming majority of young British Pakistanis and Bangladeshis subscribe to a traditional Asian identity. Most choose to organise their domestic and personal lives on the basis of the values of their parents — obligation, community, honour and so on.

Hybridity works in many ways, however, and Back (1996) argues that white youths adopt aspects of black culture as well as the other way round, leading to a shared hybridity which he refers to as ‘neighbourhood nationalism’.

Globalisation has also encouraged hybridity. Youth of all ethnic origins can be found in the global fast-food outlets of KFC, Nando’s and McDonald’s, and in coffee shops such as Starbucks. The global dominance of black music genres such as rap/hip-hop and nu-soul has led to young white people borrowing from and playing with language and style that originate in black culture as they attempt to construct their own hybrid identities.

Nationality and identity

Nationality is a formal, legal category that derives from people belonging to a specific ‘nation state’. Nationality is usually accompanied by legal rights such as being able to carry a passport, legally marry or vote at a particular age. It also involves certain duties such as obeying the law of the land.

National identity is the sense of being part of a nation, which gives the individual a sense of pride, purpose and meaning. This may be expressed through patriotic or nationalistic attitudes, feelings and behaviour — for example, by volunteering to fight for one’s country in times of war or supporting the national football team.

As with any aspect of identity, national identities strengthen when they become threatened. Thus a sense of national identity has long been more significant in Scotland, Wales and Northern Ireland than it has in England, due to England’s historical dominance. Wars, terrorist attacks and even perceived crises in immigration levels have all been linked with increased awareness of national identity.


Knowledge check 10

Give some ways in which individuals may express their national identity.



Guibernau and Goldblatt (2000) claim that British identity is a fairly recent invention and that it is based on themes including geography, particularly Britain’s island status, and a sense of superiority, which comes from our history as an empire and as a victor in wars.

Skey (2012) notes how British identity is sometimes expressed by the sentiment that ‘others’, because of their appearance, traditions and ways of behaving, are threatening ‘Britishness’, but also notices a shift towards an English identity which is more exclusive and seen as a necessary response to a perceived threat from ‘others’. Garner (2010) agrees that a sense of ‘white’ English national identity is often expressed in negative ways — for example, through concerns about immigration, multiculturalism, religious fundamentalism, the ghettoisation of minority ethnic groups and their supposed failure to conform to British cultural norms.

Anderson (1983) points out that national identity is socially constructed, in that we do not necessarily have any more in common with those from our country than we do with those from other countries — this seems especially true in a global and interconnected world. He refers to nationality as an ‘imagined community’, constructed through devices such as anthems and flags, to create a sense of belonging and cohesion. This could be linked to functionalist Durkheim’s ideas about social solidarity and the perceived importance of creating a shared national identity in order to prevent anomie. Durkheim, the founder of functionalism, felt that anomie was damaging to society and to individuals.

Socialisation and national identity

Education

The teaching of history, English literature and religion in British schools tends to promote national identity. In 2014, in reaction to a controversial Ofsted report that some schools in Birmingham were promoting Islamic values rather than British values, Michael Gove (then Secretary of State for Education) announced that all schools would be required to promote ‘British values’ such as respect for democracy and British law, individual liberty, religious tolerance and opposition to gender segregation, although critics question how uniquely ‘British’ these values actually are.


Exam tip

Find example questions from the Life in the UK test on the internet, so that you can give examples in your answers.



Migrants to Britain hoping to gain British citizenship and permanent residence must score at least 75% on the Life in the UK test. This includes questions that focus on the values and principles that supposedly lie at the heart of being British.

Media

Sindic (2008) argues that the media give people the opportunity to imagine themselves as members of the same national community, who share the same experiences despite the geographical distances that physically separate them.

Anderson suggests that the media encourage British identity in a variety of ways. First, they encourage people to identify with national symbols such as the royal family by taking a keen interest in their activities. The media generally approve of and defer to the monarchy and are critical of the notion of republicanism. Members of the royal family are therefore treated as celebrities by the media and their lives are closely scrutinised. Second, some sections of the media may encourage national identity by promoting anti-European attitudes. Third, the media talk up British achievements in global sporting events such as the Olympics, the football and rugby World Cups and the Tour de France.

Religion

In the 2011 Census, 59% of people in England and Wales identified as Christian. The Anglican Church continues to play a central role in royal weddings and the annual remembrance service for the UK’s war dead, as well as national commemoration services for victims of disaster and terrorism. In the courts, people swear on the Bible, the UK Parliament begins each day with ‘prayers’ and the national anthem asks God to save the Queen. National identity in other countries is also often linked to religion. For example, in the USA, Bellah (1970) argues that ‘Americanism’ acts as a civil religion, which unites a nation of immigrants around one clear national identity. Therefore, phrases such as ‘in God we trust’ and ‘God bless America’, which are used on coins, in songs and in speeches, are a reference to a God of America, which may encompass various religions.

Changing national identities

Sociologists such as Condor (2006) argue that British or English identity may be under threat in the twenty-first century for a number of reasons. Celtic identity has always been a powerful source of identity in Scotland and Wales, and has been given political and legal legitimacy in those parts of the UK in the form of a Scottish and a Welsh Parliament, which have the power to introduce legislation on a wide range of issues. A total of 44.7% of Scots voted to leave the UK in the 2014 Scottish independence referendum.

Surveys routinely show that people born in Wales, and particularly those who speak Welsh as their first language, see themselves as Welsh only. Welsh identity has been assisted by legislation aimed at protecting the Welsh language and culture, especially in the education system. The Welsh language is compulsory in Welsh schools up to Year 11, despite the fact that it is only spoken by a minority of the Welsh population.

It has been suggested by Condor that while groups such as the Welsh and Scots have developed a strong sense of identity underpinned by language, history, education, government and media, English identity has traditionally not been that pronounced. However, with a growing feeling of threat relating to immigration and globalisation, English national identity is on the rise. For example, the 2011 Census found that only 14% of white people identified themselves as purely British. In contrast, 64% saw themselves as ‘purely English’.

Kennedy and Danks (2001) suggest that national identity is being undermined by globalisation, especially economic and cultural globalisation. It is argued that developments in satellite television, smartphones and the internet mean that people are exposed to and can access information and consumer products from all over the world. Halsey (2000) agrees, suggesting that a creeping Americanisation has undermined any distinctly British national identity in recent times.

However, Sindic does not agree that globalisation is undermining British national identity. People often choose to use global technology such as the internet to express, maintain and strengthen their national identity, that is, to reinforce their difference from other nationalities. Additionally, data from large-scale surveys do support the view that national identity is in decline, and indeed, support for the UK leaving the European Union suggests that British national identity remains strong, and support for Scottish independence and increased devolution also suggests that national identity in Scotland, Wales and Northern Ireland is still important.

Gender and identity

Sociologists distinguish between the concepts of ‘sex’ and ‘gender’. The former refers to the biological or physical differences between males and females. This is normally straightforward although some people who are biologically male may feel female and vice versa. There is a growing awareness of transsexuality, gender fluidity and the idea of ‘non-binary’ gender identification.


Knowledge check 11

What is the difference between sex and gender?



The concept of gender refers to the social expectations of behaviour that society attaches to each sex. In other words, it refers to how societies and cultures construct masculine and feminine identities to which people are expected to conform. Therefore gender identity is the way in which an individual’s gender and the expectations surrounding it impact on how they see themselves and how they are related to by others.

The UK is a patriarchal society and consequently there is a hegemonic ideology about how males and females should behave with regard to everyday behaviour — the cultural characteristics of masculinity and femininity. For example, there is expectation that males and females should dress differently, carry out different domestic responsibilities and go into different occupations. It suggests that ‘manly’ behaviour involves being tough and aggressive, taking risks and so on, while ‘ladylike’ behaviour involves being passive, demure and submissive, being concerned with physical appearance, being caring and so on. However, it is suggested that these traditional gender identities are now being challenged by new versions of femininities and masculinities.


Exam tip

Use feminist ideas to link to gender identities. You can also use material from the gender inequalities section of Component 2 to link to gender identity and vice versa.



Socialisation and gender identity

The family

Most sociologists agree that the family is the main agent in socialising children into gender roles. Gender socialisation begins the moment children are born. Once a child’s sex has been identified they are subjected to gender stereotyping. For example, newborn babies are given blankets and clothing that are gender specific in terms of colours, that is, pink for girls and blue for boys. Witt (1997) found that parents expected their babies to act differently according to their gender within 24 hours of their birth.

Wood’s (2002) observation of parents suggests that fathers demonstrate a more rigid set of gender expectations than mothers. For example, fathers were more likely to use physical smacking and harsh verbal rebukes on their infant sons whereas they perceived their daughters to be softer and consequently more sensitive to criticism and discipline. Fathers also held their daughters more than they did their sons. Girls therefore were subjected to more gentle treatment, which continued well into adolescence.


Exam tip

Remember to evaluate by briefly discussing how these processes may also be influenced by social class, ethnicity and religion, and how they may be changing.
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