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FOREWORD





Teaching is a wonderful profession. It requires optimism and hope, energy and dedication, skill and flair, judgement and tenacity. It takes practice and perseverance to perfect; indeed, can it ever really be perfected? But when it all clicks, when everything falls into place, when you succeed in firing the enthusiasm of a class, there are surely few better feelings in any profession. A fundamental joy lies at the heart of teaching, whatever the age range of the pupils.


As an early career teacher (ECT), you will hopefully already have had a strong grounding in the fundamentals of excellent teaching, and you will be continuing to receive training and coaching on a regular basis both as part of the formal ECT training programme and from your mentor and other colleagues.


This book is about how to be a teacher – and in particular, how to be a teacher at the start of your career. It is about the all-round experience of being a teacher, of what it means to exist and thrive in schools on a daily basis, from week to week and term to term. It doesn’t overlook the things that more experienced teachers can easily take for granted and that too often remain unspoken.


What does it take to be a teacher in the broadest sense? A teacher who is clear-eyed about the challenges and difficulties of the job, who experiences its usual ups and downs, who is always aware of the ways in which they could improve their practice, but who loves their job nonetheless. This book aims to offer some answers.


Many of the ideas discussed might sound familiar – and that’s because you might have said some of them to your pupils yourself. And indeed, as you set out into the foothills of your career in teaching, there’s something reassuring in the synchrony between your path into a new, exciting phase of your own life and the path of your pupils as you lead them through the first years of theirs.


In common with other titles in this series, Section One is arranged under the A–Z alphabetical headings. The ‘Asides’ that conclude each chapter are designed to encourage fun and curiosity, to promote the idea that teachers need to lift their heads out of the day-to-day and, in turn, inspire pupils to widen their general knowledge and make connections in their own learning.


Section Two provides further material for professional development, and includes preparatory checklists for both first- and second-year ECTs, alongside the Teachers’ Standards and suggestions for further reading.


Each title in the series aims to blend advice, reflection and provocation. Harry Hudson takes the reader on a skilfully charted journey from Bearing to Err, from Joy to Mentor, from Queues to Zeal. His own recent experiences as an early career teacher in classrooms, corridors, staff meetings and training sessions shine through memorably on every page.


Roy Blatchford, series editor






















SECTION 
ONE


























AMBITION







His greatest ambition for England is this: the prince and his commonwealth should be in accord. He doesn’t want the kingdom to be run like Walter’s house in Putney, with fighting all the time and the sound of banging and shrieking day and night. He wants it to be a household where everybody knows what they have to do, and feels safe doing it.


Hilary Mantel, Bring Up the Bodies (2012)





Who else but Thomas Cromwell to start a chapter about ambition? For centuries, Cromwell has been a byword for ambition, and even Hilary Mantel’s more sympathetic portrayal casts him as a man with a clear idea of what he wanted to achieve – not the Machiavellian minister of popular imagination, perhaps, but nonetheless a man with a plan.


And in Mantel’s telling, the spirit of Cromwell’s plan for England is one that all teachers could get behind. Substitute ‘teacher’ for ‘prince’, ‘class’ for ‘commonwealth’ and ‘classroom’ for ‘kingdom’, and it’s as though Mantel’s Cromwell has been through a year of initial teacher training (ITT) himself. To be ‘in accord’ with our classes and to teach in rooms devoid of ‘the sound of banging and shrieking’ sounds like a pretty worthwhile ambition for any teacher to have, let alone for someone at the start of their career. We’re all Cromwells now.


Ambition is a funny word in the English language. While on the one hand we encourage children to be ambitious – we plaster school corridors and classroom walls with messages like ‘you can do anything’, ‘be what you want to be’, ‘reach for the stars’, ‘just do it’ – as a nation we have an undoubted tendency to sniff out overweening ambition wherever it occurs, be it in our colleagues, friends or politicians, and then proceed to mistrust them for it.


There’s nothing we like more than to scoff at the highfalutin ambitions of participants on The Apprentice, as they loudly aspire to greatness and laud their virtues to the heavens. And there’s nothing we like less than the naked ambition of young politicians who are in it just to get their hands on power and make a name for themselves. It’s the sort of ambition that James Gillray’s satirical cartoons lampooned so brilliantly in Georgian England, and for which Henry VIII’s leading ministers, Cromwell foremost among them, have been panned by generations of historians.


Yet for all this, in teaching there’s nothing inherently wrong with being ambitious or having a clearly defined ambition – far from it. On the contrary in our profession, some degree of ambition is essential. We should be ambitious for precisely the same reasons that we encourage our pupils to be ambitious, namely because it’s likely to make us better teachers, just as we hope that encouraging our pupils to be ambitious will make them better pupils.


Having some degree of ambition is likely to make us push ourselves to become better at what we do and more motivated to achieve as highly as we can. Being around ambitious people, and having a healthy degree of competition with our peers, can help us set our own sights higher.


While ambition of course means different things to different people, and particularly so in a profession like teaching, the common effect is that it gives us the drive and, simply put, the oomph necessary to be successful.




AMBITION IN TEACHING


To be an ambitious teacher is not synonymous with seeking glory or riches or fame. It doesn’t even have to mean the desire get promoted. Indeed, the public service ethos so intrinsic to teaching often mitigates against the same motivations that drive those in business, politics or sport, and that, as a result, have come to define the concept of ambition in the popular consciousness.


As teachers, we’re rarely in it for the money or the individual laurels. A decent salary, yes, occasional complimentary emails from colleagues or parents, certainly, but a bank balance running into the millions? Unlikely. Similarly, teaching awards do exist, but they’re hardly the Oscars, and it would be fair to say that few teachers are household names.


What does it mean, then, to be ambitious in teaching? Beyond the obvious guiding ambition that should be common to all involved in schools – to achieve the best possible outcome for all pupils – part of the beauty of teaching is that ambition can otherwise mean completely different things to different people. Unlike other careers, we’re not all out to sell the most shares, get the top job (CEO, prime minister, Supreme Court judge) or run the fastest 100 metres.


Instead, to be ambitious in teaching means having goals that are achievable but challenging. It’s about knowing what you want to have achieved by the end of the week, over the course of the next term or year, and in 5 or 10 years’ time. Here are some of the things that ECTs would often cite as being their ambitions, a number of which, obviously, would be more relevant for a longer time frame than others:




	To become confident in the routines of a new school.



	To learn how to apply the behaviour policy of a new school.



	To establish a good relationship with all your classes.



	To learn the names of all your pupils.



	To establish a good relationship with a particularly tricky pupil (maybe one with whom you’ve struggled before).



	To improve a particular aspect of your teaching (e.g. explanations, entry or exit routines, giving feedback, clarity of instructions).



	To feel confident in teaching a new topic, scheme of work or syllabus.



	To take responsibility for a new extra-curricular club.



	To gain a deeper understanding of different types of SEND and implement that in your practice.



	To take the lead in running a trip for the first time.



	To improve the efficiency of your marking.



	To achieve results in your exam classes above or in line with pupils’ predicted grades.



	To become subject coordinator, head of department or head of year.



	To become a senior leader.



	To become a headteacher.






It really is worth making time to think explicitly about this sort of thing. Such is the full-on nature of school life – the constant churn of lessons, meetings and duties, parents’ evenings and after-school clubs, assessments and reports, not to mention planning, marking and resourcing – that it’s all too easy to lose sight of what you’re actually seeking to achieve amid the busyness of the process of getting there.


This makes it all the more important to maintain a really clear focus on the aim, the end-point, the ‘where’ that we’re trying to reach. Without establishing and then retaining a strong sense of this, it’s easy for things to more quickly feel overwhelming. And this is especially true if you’re just starting out on your teaching career, when it can be easy to get so caught up in the particulars that you lose the ability to zoom out and see the bigger picture.


So, before the school year starts, towards the end of a holiday or even just on the journey to or from work one day, take the time to think explicitly about what your ambitions are. What does success look like to you, in the short-, medium- and long-term? If you’ve just taken up a new post at a new school – maybe it’s your first job in teaching – your short-term ambition may simply be to settle in. But whatever the case, having a clear sense of ambition not only makes you more likely to work to achieve it, but it also gives you a sense of satisfaction when it is achieved.


There are more formal opportunities for all of this as well. Towards the start of the academic year, you sit down with your line manager to set targets for your annual appraisal and, if relevant, to review those from last year. For all that this can feel daunting, it’s an invaluable chance to discuss with a more-experienced colleague what your ambitions are, and often to see these reflected in your appraisal targets.


But don’t just be ambitious once or twice a year at the time of your appraisal meetings. Particularly as a teacher early in your career, make sure to know what your aims are throughout the year. The desire and drive to be ambitious, whatever that ends up looking like for you, should come from you. To be really effective, as we know with our pupils, nothing beats intrinsic motivation.








CODA


Ambition isn’t a purely personal thing, of course, and it should be integral in schools in other ways too. Being able to define and share a clearly articulated ambition for the whole school is one of a headteacher’s main responsibilities, for example. It’s for the headteacher, together with governors and the senior leadership team, to draw up the school development plan, which sets out the ambitions of the whole school over the course of the next school year.


Schools should be inherently ambitious places – ambition should permeate their every decision and new initiative. Ambitious above all for their pupils, the raison d’être of every school, but ambitious too for their staff and, indeed, ambitious for the wider community in which they continue to be such an integral part. Without ambition, schools become stagnant and uninspiring; it’s ambition that gives schools the very vitality, buzz and sense of purpose that make them such exciting places to work.


So be ambitious for your pupils and yourself, and make sure to find a position where you can buy into the shared ambition of the whole school. On an individual level, ambition really does mean different things to different people, but whatever form it takes, and however grand our designs, ambition can push us to achieve great things – and when it’s children’s education at stake, that’s no small motivation.





ASIDE




	
Which of the following words is not derived from Arabic?




	Alcohol



	Coffee



	Lemon



	Shampoo








	
What words do these initials stand for? The number is a clue.


100 = P in a P


For example, for 1066 = B of H the answer would be 1066 = Battle of Hastings.

































BEARING





What are the differences between being a trainee and being an ECT?


There are a few obvious ones to begin with: more classes and increased contact time; less preparation time in the school day; generally more responsibility; fewer observations of your teaching; greater expectations; more autonomy. Although there is still the timetable reduction, as an ECT you are now a fully-paid-up member of staff, and you no longer exist in the special twilight zone reserved for trainees.


Yet perhaps the most significant difference between your training year and your first year is just the feeling that comes with being a qualified teacher. It’s a matter of self-perception. You naturally walk a little bit taller as a qualified teacher, conscious of the increase in your status since your days as a trainee – you’re now a teacher, not a trainee.


This shouldn’t come as a surprise; as an ECT you are now a different teacher to the teacher you were in your training year, and you have a certificate to prove it. Of course, this doesn’t mean you won’t still feel nervous, and it doesn’t mean that you’re the finished article. Even experienced teachers still feel nervous and no teacher is ever really the finished article.


But you should consciously be aware of this new feeling nonetheless, because if channelled properly, it can really help your teaching. Sometimes you need to look for it explicitly, because it can easily be masked by all the nerves and uncertainty that you will inevitably still feel in your first years in teaching.


In fact, you’re often most aware of it whenever you walk into a classroom actually to teach, because it’s only then that you notice that you’re walking into the room with more confidence than you did when you were still a trainee. Your bearing and manner just seem to ooze greater assurance than they did in your pre-QTS (qualified teacher status) days. It’s an empowering feeling and a sign that you are maturing as a teacher; it’s a feeling both to be embraced and to be kept in check.




THE EFFECT OF YOUR BEARING IN THE CLASSROOM


As teachers, our bearing is always important, but it’s particularly worth thinking about when you’re an ECT. The way we hold ourselves in the classroom and the way we present to our pupils is often something we’re unaware of unless we’re consciously looking for it ourselves (which is difficult even at the best of times – having the objective self-awareness to be able to analyse your own bearing when you’re trying to teach a class at the same time takes some doing) or unless a colleague refers to it as part of a lesson observation.


Our bearing matters for its implications both for behaviour management, where it has a massive impact, but also just for generally how we come across as teachers. Our posture in the classroom, our gait, our gestures, even our demeanour – all the various components that contribute to our bearing – are intrinsic to our teaching style and the manner in which we command the room.


The good news is that we’re in control of our bearing to a much greater extent than we sometimes think. There’s a lot of acting involved in teaching, and acting is all about changing your bearing to achieve certain effects. And, like an audience at the theatre, pupils are hugely perceptive of even the slightest changes. The smallest twitch of our head or movement of our hand are noted and interpreted in an instant, often without pupils even being aware they’re doing it.


While in one sense there’s something slightly intimidating about this – how easy it is for a subconscious gesture to be misinterpreted – it’s also immensely powerful, and being aware of the full pedagogical potential of your bearing is essential.


Given that your bearing as an ECT will already be subtly different to how it was as a trainee (even if you can’t always see it for yourself), you should own this difference and maximise its potential. As a qualified teacher, for example, you should walk into a classroom with the inherent confidence of someone who knows that they own the space and is confident that what happens in that room only happens on their terms.


This is not arrogance or high-handedness – you are not a tyrant or a dictator. Your control of the classroom is exerted with a fundamental respect for everyone within it, yet you nonetheless leave no doubt that you are in charge, and this should be apparent even just from the way you enter the room. And pupils like this – they actually want the safety and reassurance that comes with knowing that you are in control, even if they might not admit it aloud. It is in this sort of atmosphere that they can thrive.


Bearing alone is therefore sometimes more powerful than anything you could say, and this is why it really is worth taking time to consider its various components. It will help your behaviour management and it will help you to engage pupils better in what you’re teaching.


Here, then, are some different aspects of your bearing to consider. There isn’t necessarily one ‘correct’ approach with each of the following (except perhaps personal hygiene!). Instead, teaching requires us to be flexible and to adapt our bearing to the specific situation we’re in. The right bearing for one moment would not necessarily be right for the next, and two different teachers might achieve the same effect with a slightly different bearing. An early years setting is clearly different from an A-level lesson.


What follows are seven points of self-reflection. You can apply them to your own practice and discuss them with your mentor, perhaps with reference to a recent lesson observation. You should also bear in mind that many of these are also relevant for how you present in meetings with individual pupils or their parents; your bearing here is really important too.




1. Posture and stance




	Do you stand up or sit down? In what instances is it appropriate to sit down, especially with younger children?



	If you’re standing up, are you standing tall with your shoulders back or are you slightly hunched?



	Are you leaning on a desk or a wall, or are you standing upright?



	Are your legs crossed or wide apart?



	Do you ever put your hands on your hips and, if so, why?











2. Gesture




	What are you doing with your arms?



	Do you cross your arms and, if so, how often and why?



	How aware are you of the gestures you’re making?



	What’s the default resting position of your hands and arms?



	Are you using your fingers, hands and arms to emphasise points you are making?



	How much do you open your arms wide and make use of your full arm span?



	When you’re gesturing at a pupil, is your hand open or closed? Do you ever point?



	Do you hold a board pen or a clicker? If so, do you fiddle with it?











3. Eyes




	Do you keep your eyes still, or are you constantly looking in different places?



	Do you look at all parts of the room (including the corners and the parts right under your nose)?



	How much do you use your peripheral vision?



	Do you make eye contact with pupils when they’re talking or when you’re talking to them?



	Do you use eye contact as a non-verbal way of dealing with low-level behaviour?



	Do you ever raise your eyebrows? If so, why?











4. Head movement




	Do you turn your head to all parts of the classroom?



	Do you ever tilt your head to one side when you want to emphasise that you’re thinking about something a pupil has said?



	When and why would you shake your head at pupils?



	When and why would you nod at pupils?











5. Position in the room




	Do you stand front and centre in the middle of the room when giving instructions or explaining new content?



	Do you ever move to the opposite corners of the room from the pupil currently giving an answer to a question?



	Do you move around the room or do you largely stay in one place?



	Where do you stand in relation to the board? Are you an adjunct to the board or is the board there to help you?



	Do you ever stand among the pupils or do you always remain at the front?



	Do you respect pupils’ personal space?











6. Facial expression




	What expression are you pulling?



	How aware are you of the expression you’re pulling?



	How clear and unambiguous is the expression you’re pulling to your pupils?



	Is the intended meaning behind your expression the meaning that pupils are actually taking from it?



	Do you ever exaggerate your expression to make a point?











7. Personal presentation




	What clothes do you wear to school? Are they in keeping with the school’s culture?



	Do you look professional? (This is not the same as wearing a suit.)



	Do you keep on top of your personal hygiene (e.g. body odour, breath, fingernails)?



	Do you drink tea/coffee/water during lessons? If so, when and how often?






With all of these, it’s important to remember that there might be a gap between how you think you’re coming across and how you’re actually coming across.


This is why it’s so useful to have someone observe your lessons, so that you can get an objective perspective. Do you seem nervous, for example, when you actually don’t feel nervous? Are you looking too relaxed? Or do you convey the impression of being focused and in the zone? Do you give the impression of being pleased to be there? Do you ever cross the line from having a strong and confident bearing to becoming overbearing or oppressive?


It’s important to remember that your bearing also matters whenever you’re moving around the school site. Whether you’re transitioning between lessons or going to the toilet or picking up printing from the photocopier, you’re giving off lots of signals which the pupils around you are spotting and interpreting, again often without you being aware of it.


You’re seen by far more pupils when you’re in the corridors, in the playground or on duty than you are when you’re teaching in your classroom. It’s therefore worth asking yourself the following questions about your bearing in a non-classroom setting:




	Do you look friendly and approachable? Would one of your pupils be happy to approach you if they had a question or wanted to talk to you about something?



	Do you smile and interact with colleagues and pupils? Do you seem happy to be at school, and do you give the impression of getting on with your colleagues?



	Do you look rushed or disorganised? Often in schools we need to go quickly from place to place, but there are different ways of doing this. Are you moving with pace and purpose or do you give the impression of barely being in control?



	Do you look confident and are you seen to be looking around you? Are you giving the impression of being an adult in charge or do you look timid and as though you’re trying not to be seen?






How we physically present to pupils is enormously important. Not only does it play a significant role in behaviour management, but it’s also an intrinsic part of our general classroom toolkit. Teaching is a profession that uses the whole of the body and, as a teacher at the start of your career in particular, you shouldn’t forget to pay just as much attention to the way you control your bearing as the way you control your words.




ASIDE




	
Which of the following is not the name of a book of the Bible?




	Joshua



	Samuel



	David



	Daniel








	
What words do these initials stand for? The number is a clue.


2 = W in a F


For example, for 1066 = B of H the answer would be 1066 = Battle of Hastings.




































CULTURE





If you were looking for a job in Silicon Valley, you might find yourself heading to the websites of some of the great Californian titans. You’d click through to their careers pages, and would be met by columns of glossy words and even glossier graphics. You’d read about the professed cultures of the companies you were aspiring to join.


Apple, for example, has a section of its website specifically dedicated to its values and ethos (www.apple.com/careers/uk/life-at-apple.html). It’s full of exactly the sort of highfalutin phrases and sentiments you might expect – promises to accept prospective employees for who they are, a keenness to help them become who they want to be and, perhaps most interestingly, the idea that lots of those who already work for Apple do so precisely because they felt that the company’s values aligned with their own.


Culture clearly matters massively in the modern world of recruitment. Indeed, go to the websites of Alphabet or Meta, Visa or Chevron, or any number of other mega companies and you’ll find the same sort of schtick as on Apple’s website. It’s no longer enough for companies to offer a big salary and generous holidays – they have to sell their organisations’ culture as well, and prospective employees expect nothing less.


Whether the reality ends up meeting the promises is, of course, another question entirely.




CULTURE WITHIN A SCHOOL


Every school has its own culture and, as with big Silicon Valley companies, there’s also the potential that claims about the culture don’t completely match up with the reality. The only way to find out what a school’s culture is really like is by joining the organisation yourself, either as a teacher or, indeed, as a pupil.


Schools might not invest the millions of an Apple or an Alphabet in setting out their culture in shiny prose, but the culture of a school matters just as much as that of any company, and probably more. Without a good culture, schools cannot achieve excellent and sustainable outcomes – it really is as simple as that. Teachers won’t want to work there, parents won’t want to send their children there, and pupils themselves won’t want to attend.


Cultures really do vary between schools, and this isn’t surprising when you consider all the factors that determine a school’s culture. It may be a cliché that culture is set at the top, but it’s true. The governors, headteacher and leadership team of a school – and the relationship between all three – are vital for a school’s culture, not just in the policies they introduce, but also simply in the tone they set and the way they go about their work.


The nature of the staff body also plays a big role. How long have most staff been in post? What’s the turnover of staff? How strong is the institutional memory among staff? What’s the average age of the staff? What’s the gender ratio on the staff? How ambitious are the staff? How local are most of the staff to the school? All of these questions and more are instrumental in setting a school’s culture.


Similarly, the location of the school and the demographic of its pupils are also important. Is the school rural or urban? Is it in the north or the south? What’s the level of deprivation in the local area? What is the religious and ethnic mix of the pupil body? What proportion are EAL (English as an additional language)? What proportion are on free school meals? Are there any other local schools? If so, how good are they? What is the school’s admissions policy? How local are most pupils to the school?


Finally, the age and history of a school have huge implications for its culture. How old is it? What has its reputation traditionally been? Does it have long-standing traditions and a sense of its past? Or is it relatively new and creating new traditions as it goes along? Does it have a long list of prestigious alumni? What is its track record when it comes to national tests, exam results and Ofsted inspections?


Given the huge range of variables that contribute to a school’s culture, it’s almost impossible to look at a school and be able to know what its culture is from the outside. You can at best make an educated guess, but you can never really know until you’ve actually been there for a while and have soaked it up for yourself.


This can be frustrating when you’re looking for a new school, because culture really should be one of your first considerations in choosing where you work. That’s why it’s helpful if you can get an insider’s perspective on what it’s really like from someone who already works at the school. You can get a certain sense of a school’s culture when you look around it, either at interview or beforehand, but nothing is quite the same as working there yourself.


A school’s culture also matters from a teacher’s perspective because a strong culture is so important for giving us the sense of fulfilment that we all need if we’re to thrive at work. A strong culture gives you the feeling of self-worth and purpose that comes with an awareness that everyone in the organisation is pulling in the same direction towards a common goal and, crucially, that you’re part of something bigger than yourself.


A strong culture means that even on the days when you can’t necessarily see it or feel it – when your lessons don’t quite go to plan or you can’t see the progress your classes are making – you nonetheless have a deep-rooted confidence that all the different parts of the school around you are still working in pursuit of a shared aim. Just like the employee of a company who really believes in the product they’re selling, we do our jobs more effectively as teachers if we really believe in the mission and purpose of the school we work for – and that’s all about culture.


But what are the components of a school’s culture? When you’re early in your career, it can be difficult to put your finger on precisely what it is that defines the culture of your school. It’s true that there is a certain intangibility to culture, a something in the air – you know it when you feel it – but there are also concrete markers by which you can assess a school’s culture.


The following are the sorts of things you can be looking out for when you’re considering the culture of your current school. And when searching for a new school, these are the sorts of questions you can ask to try to get a sense of its culture.







SCHOOL POLICIES AND PRACTICES




	What is the behaviour policy? Is it clear and understood by teachers, pupils and parents? Does it have widespread support? Are sanctions centralised?



	What is the marking policy? How much marking is expected to be done per class per term? In what depth are teachers expected to mark?



	What is the attitude to SEND? What support is in place?



	What is the approach to cover and duties? Do teachers have to do cover and/or duties? If so, how many per week? How is this organised?



	What is the extent of centralisation? How much are teachers expected to conform to centralised schemes of work? How much autonomy do they have?



	What is the school’s approach to safeguarding? Is it an integral part of the school?



	What is the school’s extracurricular offering? How many clubs are run? How many intra- or inter-school activities take place?



	What is the school’s attitude towards trips? How many trips are run? What sort of trips?



	What is the approach to setting or streaming? Are pupils put in streams or sets? If so, for how many subjects and at what ages? Is the rationale for this clearly set out?
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