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			Samuel began his teaching career as a history teacher in Bedfordshire having completed his PGCE in secondary history at the University of Cambridge under Christine Counsell. His career quickly accelerated, becoming a head of history and classics. He then moved on to become a lead professional and worked for a SCITT Consortium. Samuel has also had educational resources and research published and organised researchED Northampton. He has also delivered courses nationally. Samuel then became an assistant head where he had responsibility for the sixth form and led a post 16 consortium arrangement. He then served as a vice principal, where he directly oversaw student care, the sixth form, the curriculum and served as the safeguarding lead for an entire trust. 

			Samuel also served as a lead facilitator for NPQSL. In 2015 he served as an associate principal, with GCSE and A Level results under his tenure receiving commendation from the DFE, Nick Gibb and the SSAT. Samuel is now the principal of a large all-through school and has helped to guide its GCSE results from the bottom 20% nationally to the top 20% and A Level outcomes to the top 5% nationally.

		

	
	
	  This book is dedicated to those who have supported me, inspired me and believed in me. You know who you are.

		

	
		
		

		
			Introduction: ‘Shifting sands – Education, education, education’

			This book is designed to serve as a dip in and dip out guide to a wide array of varying aspects of whole-school life, though it can be read in one full sitting. Each chapter is self-contained, providing a short and sharp insight into a specific aspect of school improvement.

			When I commenced my life as an educator I was trained by Christine Counsell at the University of Cambridge. My PGCE in Secondary History was academically rigorous to say the least. The course consisted of an assertively strong approach to reading, reading, reading. Knowledge itself truly was power. This is a mantra that has stuck with me throughout my career. Christine was championing exactly the things then that she champions now. Namely, the curriculum serves as a progression model, the importance of in-depth and expert subject knowledge, a strong approach to routines for learning, a belief in subject communities and a moral purpose driven by a desire for social justice. None of this grounding has left me. However, my resolve and belief in these fundamentals has been challenged, at times waned and come under pressure by what I can only describe as a fad-driven approach to education that has engulfed our profession for a good 15 plus years.

			As I moved into the world of being an NQT workload was not something that anyone discussed with any sense of intent nor was there really a view that something should be done to support staff with their workload. The motto ‘sink or swim’ really was held true and asking an eager and energised NQT to teach eight different subjects, five to A2 standard, was a challenge and a half. What shocked me more than anything during my formative years as a teacher was the speed of change, most of which was nonsensical. I worked in a fantastic school but there was always a sense that change, change and a little more change was both good and necessary to keep ahead of the game. I got it. I understood it. However, I didn’t necessarily agree with it all. 

			As I moved into the lower echelons of middle management, as a Head of History, Lead Practitioner for Teaching and Learning and as a lead for SCITT, I was at times utterly shocked by what I witnessed. A time of 10-20% teacher talk crept in. Edutainment became the expected norm. Differentiation by task plagued us all. Everything was about pace, pace and a little more pace. If your lessons were not entertaining, not fast paced and not resource-rich then one would not be deemed an ‘Outstanding’ teacher, whatever that actually meant. Group work was rife. Think, pair, share, VAK, learning style questionnaires and so on, all flooded the INSET training airwaves. A five day AFL course run by the Local Authority at the time drilled into us all a belief that pupils retained 80-90% of what they taught one another and that differentiated learning objectives were the future. Bloom’s Taxonomy was seen as the vehicle to judge lessons by. The list of edutainment approaches goes on and on. Inside the Black Box had been misinterpreted in the extreme.

			As time moved on I hoped, prayed and wanted things to settle. I became sick of the expected voyages of discovery, international café lessons and endless card sorts for the sake of them. Sadly we then saw the rise and fall of assessment with, and then without, levels. Data hinged around flightpaths, with pupils expected to move in formulaic and robotic upward trajectories from one term or data capture to the next. They were expected to do this at light speed too, otherwise you, the teacher, had failed. Pupil Premium financial pump priming then came in. Yet it has done little in real terms to address the needs of these pupils as schools have used this money to pay for initiatives that add next to no value. A rise of gaming the system, with qualifications that can be achieved in a week and flood bucket three of your Progress 8 dominated school thinking. However, this set of approaches lacked any real thought bar getting Ofsted off our backs. Key Stage 3 became the wasted years as leadership teams wanted an elongated Key Stage 4 experience that allowed for results, results and more results. Results at what cost though?

			We have also seen the rise of companies selling us magic silver bullets, with promises of seeing rapid and sustained progress if you follow formula X. Almost all of it has been tosh. Almost all of it has been at the expense of the very reason we have trained teachers to teach. They have been trained to be the experts not the guide from the side or the facilitator of games that somehow magically brings about learning. We have also been led to believe that learning can be measured. More so in a 15-minute snapshot, where pupils are measured against a skill-driven, differentiated learning objective. This has all been at the expense and loss of so many skilled teachers, skilled professionals, who became tired, jaundiced or simply flogged to death by extreme demands. 

			My career thus far has spanned an array of settings, from an Upper School, to an all girls’ school, to a flagship school within a Trust, a free school and an extremely large all-though school. I have held numerous positions, most notably as a Director of Sixth Form for nearly five years and then as a Vice Principal for five and a half years. During my time as a Vice Principal I was in charge of student care, safeguarding, curriculum, the SEF, the SIP, Teaching and Learning, operated as a safeguarding lead and served as a primary governor. I also worked as an Associate Principal for a year. During my tenure as an Associate Principal, my school achieved GCSE and A Level results that received commendation from the DFE, Nick Gibb and the SSAT. I have also had the privilege to write and deliver national NPQ qualifications. 

			What I aim to do with this book is challenge some of the suggested norms that we are expected to accept as a profession and consider how things can potentially be otherwise done. Will everyone agree with me and my views? Absolutely not. Nor should they. I adore the fabric of discourse that fills our profession and see discussion, challenge and critique as a positive. I hope you find this book useful if nothing else. 

			The book is divided into five sections, with each section taking a major driver for school improvement. Section 1 focuses on leadership, Section 2 on behaviour, Section 3 on the curriculum, Section 4 on teaching and Section 5 on workload and professional development. As you read this book I would like you to consider carefully what you consider the inter-relationship between the Mother Ship (i.e. the school in its entirety) to be with all of the satellites that protrude from it (i.e. all of the subject domains within the school). This is key to how you run a school and the very decisions that you make.

		

	
		
			Section 1: 

			Leading from the front, centre and rear

		

	
		
			Chapter 1: Leading, leading, leading

			Leadership is the capacity to translate vision into reality

			Common misconceptions

			
					You have to change your leadership style on a regular basis, according to a situation.

					You should operate as an island.

					Being busy as a leader makes you visibly effective and making lots of regular changes is a positive and what people want.

			

			What type of leader are you? Are you strategic? Are you someone who strives for excellence? Are you an operational manager? There is a lot to think about when you consider being a leader.

			Being a leader is tough, it can be lonely, you can feel like an island operating in isolation. Sometimes, as a leader, you have to keep your powder dry, you have to keep your doubts to yourself and you have to abate negativity. Equally leading can be highly rewarding, exciting and you can feel very much like you are creating a team. Just remember, Rome was not built in a day!

			Over the last few decades a lot has been made of leadership styles. Are you authoritarian, dictatorial, dogged, a devolved leader, compassionate, humble and so on. A lot has been made of how we respond to different situations. For example, do you decide on the basis of logic, using an analytical and impersonal approach or do you allow your values to dictate how you respond, using a more subjective and people-orientated approach? Are you the sort of person who likes to have everything meticulously planned or are you the type who allows nature to take its course and respond to events accordingly? I appreciate that these examples may seem binary. 

			The list of traits and characteristics that make a strong leader is almost endless. I have seen people peddle the idea that you should adopt and adapt a particular leadership style for any one given particular situation. This can, I would argue, cause confusion regarding the type of leader that you are. John Dunford once said, ‘good leaders do not have a single leadership style. You adapt to suit the situation. The appropriate leadership style to develop a new school policy on teaching and learning is very different from the style adopted when the fire alarm goes off.’1

			With Dunford’s comments in mind, what leadership style would you adopt to these two differing scenarios:

			1: One of your senior team line manages a BTEC subject and has unearthed a situation where the head of department has completely misunderstood the requirements of the Key Stage 4 specification. As a result, an entire year group has completed a raft of coursework that is irrelevant and 15 weeks of curriculum time has been lost. What do you do?

			2: Ofsted last visited your school two years ago and you are not expecting them to come to your school for another year. However, you have just received a call from a lead HMI stating that your school will be going through a full inspection tomorrow. What do you do?

			Whilst there is much to be appreciated with Dunford’s stance I do feel adopting a different leadership persona or cloak is something to be wary of. By changing your leadership style you will be changing your demeanour, manner and how you come across to others. Ultimately you need to be true to yourself, your personality, your strengths and areas to develop. Leadership style surveys are probably as useful as learning style surveys.

			A key starting point for anyone considering moving into leadership is that you must at first understand yourself fully before you can lead anyone else. You must know what you stand for, what defines you, what your moral compass is, how you think, how you act, how you treat others and how you deal with stress, problems and crises. I have personally found Boyatzis’ model of ‘the ideal self’ really useful here as a starting point.2 First you need to carefully consider who you are at this current moment in time, then consider your strengths and then consider what you would like your ideal self, as a leader, to be. Very simply this can be mapped out as follows:
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			A lot has been made of what makes a successful leader. If you look at any leadership orientated job advert you will see an array of superlatives, mostly focusing on being a superhero or superhuman. The reality is the traits expressed in most job adverts are a work of fiction. The very best leaders are authentic, humble, flexible, willing to learn from others, often experienced or show a propensity to learn very quickly. Most of all, the very best leaders are human and never forget what it is like to be one of the troops. The very best leaders have a deep understanding of themselves, in terms of their values, beliefs, moral purpose and vision.

			A useful model to analyse yourself against is the Johari Window Model but, as with any self-assessment tool, you have to be fully honest with yourself. The window is divided into four sections. Firstly there is the open or free area, which outlines what information you know and what you want others to know. For example, you may share details about you, your vision, your approach here. Then we have the blind area. This area details what you do not know about yourself but what others know about you. This is where feedback from others comes into play. The third area is the hidden area. This is what you know about yourself that others do not. Often sensitive information about yourself will reside in this area. The final area is the unknown area. This is what is unknown to both yourself and others. For example, feelings, behaviours or attitudes. The window looks as follows:

			[image: ]

			As a tool the Johari Window Model can be useful to get you to think carefully about yourself but it can also be useful to ask others, close to you and who know you well, to create a window for you. As with any self-evaluation confidentiality, trust and respectful honesty are key.

			It is really important to define your values, what is important to you and what your beliefs are. How you deal with key situations, both in terms of the decisions you make and how you make them, will define you, your tenure and how you are perceived. Moral dilemmas can test us to the full. For example, how would you deal with this situation:

			‘You have been given an allocation for Pupil Premium funding and your school has directed you to spend this money on additional one-to-one tuition to ensure that there are no gaps in your GCSE results data at the end of the year. Your school policy says it must be spent only on those children who are eligible. However, in the Year 11 cohort that you are working with, six children who are eligible for the funding are actually high attaining pupils on entry who are academically performing significantly ahead of their peers. There are six other children who are not eligible for this funding but would benefit from some direct intervention, utilising the Pupil Premium funding. These pupils are significantly behind their peers and unlikely to achieve a grade 4 in maths and English. What will you do? It is situations like this that can really test our moral purpose, our values and our beliefs. You need to be mentally prepared for situations like this.’
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