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Reviews






A wonderfully warm, encouraging and realistic overview of teaching with practical tips for topics ranging from safeguarding and building relationships to report writing and teacher self-care. Rob has created a close companion, not only for Early Career Teachers but for veterans wanting to reignite that spark and remember why they got into teaching in the first place. Thank you for sharing your knowledge and experience with us!


Sophie Smith-Tong, founder of Mindfulness for learning.


-----------


The Caring Teacher is an inspirational handbook, packed with practical guidance to help teachers in all stages of their career to perform their roles and responsibilities with young people’s interests at heart. Rob’s guiding principles of care and integrity shine through and remind us that we can all make a difference to our students.


David Alcock, teacher, founder of Hopeful Education, 
and educational blogger and presenter.


-----------


Rob Potts has created an engaging and down-to-earth insight into the lessons he has learned in his teaching career. The Caring Teacher contains often rib-tickling reflections on the reality of creating a positive learning relationship.


Although this is by no means a how-to manual, Potts’ writing manages to balance a guiding hand with practical notes on everything from lining up to parents’ evenings. The Caring Teacher supports the reader in their pursuit of becoming exactly that, by encouraging them to develop their own personality and strategies within the classroom. It is a worthy and enjoyable read, with a giggle or two along the way.


Chris Dyson, headteacher at Parklands Primary School 
and National Leader of Education.


-----------


Paths into teaching are always interesting to read and Rob’s path, which he uses so well to illustrate this incredibly useful book, particularly so. Rob draws upon his own experience to give prospective or new teachers a wealth of tips and advice. Reading it would inspire more experienced teachers too. An EBD school is a fine place to start your career and Rob’s experience here allows him to really dig down into what behaviour management means and how you can manage the most difficult of classes.


I loved the moral base from which Rob writes. Having a child of his own with SEND informs lots of his advice – which is so ridiculously useful and sensible! He is right that ‘gobby’ is not a million miles from ‘articulate’ and there is a way into working with every child. Every child really does matter and building relationships is key to your success. ‘Nobody goes into teaching for an easy life,’ Rob says, but this book will certainly help you to find your way into a very rewarding career.


Paul Garvey, education consultant, author and former 
Ofsted Lead Inspector.


-----------


An education world where the ‘I’ is present for everyone is the key focus of The Caring Teacher. Powerful questions, looking at our words differently and positive ways for self-awareness are the key themes. A great book to support our new normal where caring and being kind is the new currency to help everyone. Thank you Rob for such an inspiring book, a book for change, a book that will guide everyone whatever stage they are at in their career.


Tracy Shand, CEO Exeat Together and author.


-----------


I loved this book. So often, in the teaching profession, we start out wanting to make a difference to the young people and families we work with, but lose sight of this in the maze of professional standards, data, progression demands and paperwork. Rob reminds us all the way through his book of the ways in which we show care and nurture in the profession while also meeting all the demands on our time. He presents balanced perspectives on a wide range of professional experiences and seeks to offer guidance and insights into sustaining integrity, particularly for those teachers in their early careers. I’d highly recommend this book for all teachers entering the profession: it’s a great read, friendly, relatable, and full of practical advice and tips as well as addressing the bigger questions around sustaining a caring professional identity.


Amanda Nuttall, Senior Lecturer for Primary Education 
at Leeds Trinity University.














‘Love many, trust few, always paddle your own canoe.’
Katie (Reprographics), Eckington School.


To Joan, for always being there and for instilling the right 
values from day one. And to Sheila – the most committed, 
compassionate and fierce colleague one could wish for.


Thanks also to all my frazzled colleagues for hanging on in there, 
the parents who have been such valued allies over the years 
and to the most important people (the kids) for providing daily 
reminders of why we keep putting ourselves through all of this!
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Foreword






Gosh, Rob – why didn’t you write this 56 years ago?


When you first asked me to pre-read this book, The Caring Teacher, I was immediately struck by the fact that the focus and content were so similar to our recent publication, It Takes Five Years to Become a Teacher. I worried that the books would be too similar and for the first few pages my worries seemed to be justified. And then you started…


So many great tips, so many amusing anecdotes and some dos and don’ts that would have really helped me in those first five years at Normanton Secondary Modern. One section that especially struck home was the section on language in chapter 5. It was 1965 when I started teaching and nobody ever talked to us – as trainee teachers – about the need for positivity, encouragement and language. I had hated school myself – and I had hated teachers. As a breed they seemed uniformly negative, aggressive and to share a common dislike for me. How I ended up being a teacher has always been somewhat a mystery to me. College was an early escape from sixth form, but at that time I had no intention of entering the profession when I left.


My early learning of how to teach all took place ‘at the coal face’ in Normanton Secondary Modern, in a West Yorkshire pit town. The teachers there, the only role models I had, also seemed to spend their days snarling and sneering at the students, who – in turn – ignored them for the most part. With a book like this, I would have found better routes into communication with those disaffected and demotivated pupils.


I love the way the book advocates finding a positive way to address two serious issues in one: the eternal struggle and lack of self-belief alongside the pupil’s perseverance. And the advice on pupils’ wellbeing would have really been an asset when I returned to England after many years abroad and restarted my career at Great Horton Middle School in Bradford. I loved those five years in an inner-city middle school, with its interesting mix of highly motivated and disaffected students. I made so many mistakes, particularly with the thirteen-year-olds who were in my Year 8 classes for two years. I encouraged them to share their worries and concerns in private diaries that only I read (and never marked) and then found I had promised never to disclose the horrors that some were experiencing in their lives. Rob’s book would have guided me through the process of supporting those adolescents so much more effectively.


Yet one of the most moving sections for me was reading the great advice on watching out for the lonely child on the playground. I was that child – not just lonely but abused many days of the week, yet no member of staff ever stepped in with a kind word of encouragement or support, and not one adult intervened on my behalf.


I attempted to make myself invisible for the last two years of my primary school education, avoiding the other children and lurking furtively on the fringes of the playground. Yet some days they would refuse to let me fade into obscurity and came seeking me out with shouts of abuse and name calling that still make me cringe today. And if – in heading towards the school doors at the end of playtime – I inadvertently came too close, they would run screaming as though from a historical leper, fending me off in mock horror. And the two statutory teachers on yard duty each day would turn a blind eye and ignore my humiliation. Would that the teachers in my primary years had read that chapter and watched for the lonely, scared child!


Thank you so much Rob – reading this essential guide for those entering the profession or seeking further support just flew by!


Ros Wilson


Cert.Ed. Dip.Ed. M.Ed.


Education Consultant 07866 581623


Ros@BIGWRITING


@RosBigWriting

















Introduction






When I first entered the teaching profession we were bombarded with all sorts of technical guidelines and advice: marking policies, how to plan a three-part lesson, assessment for learning, the difference between aims, objectives and outcomes. All bases were covered – often in infinite detail. Once I stepped into a classroom, however, I quickly realised that unless you can forge effective relationships with the students and quickly get them on side, much of this know-how can soon become redundant.


As I progressed through my career, I noted a tendency for people to assume that relationship building and pastoral care were natural gifts that you were either good at or you weren’t. I also encountered teachers who would openly acknowledge that ‘this isn’t really my strong point’ or ‘I don’t do pastoral!’ As one of those teachers with a supposedly natural aptitude for this side of the job, this attitude always irked me somewhat and I wondered whether it would be as acceptable for those of us drawn to the pastoral element of the role to say, ‘Teaching and learning isn’t really my thing.’ I suspect not.


The fact is that to be an effective teacher you need to be able to master both the academic and pastoral side of your role proficiently; the success of one usually predicates the other. Moreover, empathy, emotional intelligence and, where required, diplomacy are all skills (not natural gifts) and, like any skill, they can be developed with hard work and a willingness to grow and develop yourself.


I wrote this book with the aim of helping others to unlock these skills within themselves. Whether you’re just embarking on your teaching journey as a trainee or ECT or if you’re a more experienced professional looking for fresh approaches to benefit your practice, there is advice here that I hope will make your classroom a happy and productive workplace for you and your students. I’ve also shared some of my own experiences as a teacher – including one or two where I’ve got things badly wrong – and hope that this can inspire, reassure and possibly even amuse you.


The important thing to take from this book is this: you may have been drawn to the teaching profession for all sorts of reasons but, if you wish to be successful, care needs to be at the core of everything that you do. Teaching can at times be an incredibly taxing – and occasionally soul destroying – vocation but, if you focus on putting wellbeing and happiness at the front of your agenda, you’ll quickly find that it can be the most rewarding and enjoyable job in the world.

















CHAPTER 1:


Starting out





So you want to be a teacher? Great! It’s a brilliant job, the career prospects can still be pretty good and, if you’re prepared to put up with the bumps in the road and remember why you started out down this track in the first place, it can provide you with moments of sunshine on a more regular basis than pretty much any other job I can think of. But, before you click send on that email and sign your life away to the Department for Education, there are a few things that you need to know.


First things first, it’s not going to be the way things are presented on those expensive adverts they use to hook young, idealistic dreamers onto a journey of fulfilment and transformation on prime-time TV. The advertisers present an alluring image: attractive young go-getters, with glowing complexions and sharp business dress; rows of smiling students, transfixed by their idealistic young teacher; moments of inspiration amidst strategically placed Bunsen burners and an uplifting soundtrack. All good.


What they don’t show are the bags under the teachers’ eyes, gathered after spending all night planning a lesson, or those many moments of despair and doubt wondering, ‘Why do they behave for their regular teacher but not for me?’


What they also fail to mention is the reason why they have to spend so much money on costly recruiting campaigns and generous financial incentives for trainee teachers anyway: as an Early Career Teacher (ECT), there’s still around a 33% chance that you won’t make it beyond your first five years in the classroom. These figures are improving but that’s still an attrition rate that’s comparable to the Battle of the Somme.




Surviving the first year


Even if you’re one of the hardy souls who makes it back to the trenches unscathed, there will be a need to accept that, if you’re going to make it to the pot of gold at the end of the rainbow (your Teacher’s Pension!), you’re going to have to find a way to make this work – and keep it working – until you’re 68! No amount of energy, idealism and (that increasingly dreaded word) resilience is going to keep you upright and functional for the next four decades – no matter how good the holidays are.


So unless you’re prepared to grind doggedly through your prime adult years or join the reported one-in-three teachers who plan to quit the profession altogether within the next five years, you’re going to have to establish a sustainable approach to teaching.


Actually, scrap that. Life is far too short for us to simply get by and ‘make things work’. You need to find a way to make the job fun and rewarding and keep it that way. And hopefully that’s where this book can help.


No amount of energy, idealism and resilience is going to keep you upright and functional for the next four decades – no matter how good the holidays are.


Before I leap straight in and reveal the secret formula for finding the fun, I should probably start by telling you a little bit about myself and my own route into teaching. I’ll start with the first plot twist: unlike a lot of those who gravitate towards a career in education (often without a pit-stop in between) I hated school. Really hated it.


As a ‘reasonably bright’ working-class kid from Salford, I eschewed the opportunity of a scholarship at one of the region’s better independent schools (smart move 11-year-old me!) and instead followed my mates to a low performing and, frankly, rough local comprehensive school. What followed was five years of fights, bullying, copying down from OHPs (ask your parents!) and a complete lack of fulfilment. Whenever I sit marking books, being sure to provide encouragement, reassurance and clear, constructive comments, I’m always left scratching my head and wondering whether I ever received such helpful feedback from my teachers. And the answer is, I don’t think I ever did. However, as I was (as I may have mentioned) reasonably bright, I managed to pass my GCSEs (unlike a frighteningly high proportion of my peer group) and was able to move on to A-levels at the local sixth form college and eventually a degree. From there, as someone who as well as being reasonably bright could also write a bit, I moved on to a career as a sports journalist. So far so good.


Now, at this point, the prospect of ever returning to school, let alone as a teacher, would have been absurd. School had been a time in my life to be endured, rather than enjoyed, and my abiding memory of teachers (aside from a few honourable exceptions) were of middle-aged men with tweed jackets and stale breath who would occasionally emerge from a smoke-filled staffroom to bellow at you or instruct you to stand staring at a wall until the dinner bell had sounded. This was not a life path that I would have envisioned for myself.


When I talk about my past life in the ever-so-glamorous world of sports journalism, the response from many people (not least fellow teachers) is incredulity: why would you give up that lifestyle to be a teacher?


It’s true, being a sports journalist can be incredibly exciting and enjoyable and it’s certainly a pathway I’m still happy to encourage my students to head down if they harbour the ambition. During the years I spent in journalism, I covered major events, encountered a few famous people and met many great friends. I also (unknowingly at the time) developed a range of skills that have served me well in my current career. As a sub-editor, I sharpened up the grammar and proofreading skills that have come as second nature to me as an English teacher; I became perilously accustomed to working to tight deadlines; and when you’ve delivered a live match update for the radio on a freezing afternoon at The Shay, in Halifax, the prospect of a Key Stage Three assembly holds little fear for you.


Looking back, it’s tempting to wonder, why the hell did I give that up? But at the risk of sounding trite and worthy, the one key thing I lacked was fulfilment. Although working in the press box at a Grand Final sounds exciting, much of the day-to-day work of a sports journalist revolves around reporting on the banal minutiae of sport and satisfying the appetite for rolling ‘news’ – you can literally spend a full week reporting on the state of someone’s hamstring!


The other thing that I lacked as a sports journalist was that indescribable buzz you can experience when something you’ve done can completely transform someone’s day – or even their life.


Being able to make such a positive impact on the lives of others on a day-to-day basis provides you with a sense of satisfaction that few experiences can match.


There’s a reason why hairdressers are consistently ranked as the happiest workers in Britain: having someone plant themselves in your chair feeling like a dog’s dinner and then watching them strut out feeling like a million dollars must provide a sense of job satisfaction few other careers can come close to matching. Being able to make such a positive impact on the lives of others on a day-to-day basis provides you with a sense of satisfaction that few experiences can match.


And so it was I decided to ignore the well-meaning advice that flowed from friends and family – including my mum, who had worked as a learning mentor for over 20 years – and made a change in career that I’ve rarely regretted.


Once I’d made this decision – with my dreaded 30s edging perilously into view – my route into teaching was also fairly unconventional but provided me with a holistic insight that has been invaluable, both as a classroom teacher and, later, as a senior leader.


I decided pretty early that I didn’t want to be one of those people who started teacher training and either dropped out mid-course or made it into my NQT year and then decided it wasn’t really for me. I also harboured memories of my own unfulfilling school days and wondered whether a return to a school environment was really going to be right for me. So I decided that, before I even thought about which teacher training route I should opt for, I ought to gain some shop-floor experience working in a school and, when the opportunity came up to work as a teaching assistant at a school for kids with Emotional and Behavioural Difficulties, I jumped at it.


For those who have never worked at an EBD school, let alone one that was firmly in the crosshairs of Ofsted, I can tell you that it was an experience that could probably warrant a book of its own. But it was also an experience that provided a bedrock for my own career that has proven to be absolutely priceless. If you can cope with being sworn at, accidentally kicked in the privates (yep, that happened!) and spending a healthy chunk of your working day coaxing kids off the roof, you can cope with anything. More formatively, however, as a teaching assistant you could almost feel invisible at times, like a scullery maid tiptoeing silently into the parlour of a country house with afternoon tea, and this gave me an incredible insight into the behaviour of teachers and not only how they treated me as a lowly teaching assistant but also how they presented themselves and how they managed relationships with other members of the school community. It’s an experience that continues to instruct me in my own teaching career – particularly in my role as a leader – and one that I’ll draw upon throughout this book.


As a teaching assistant you could almost feel invisible at times, like a scullery maid tiptoeing silently into the parlour of a country house with afternoon tea.


My year as a teaching assistant (which included working with the progeny of some of the more high-profile members of the city’s criminal fraternity) was invaluable and it’s an experience that I would recommend to anyone who wants to enter a career in education with a more rounded skill set and more realistic expectations. It was now time to start thinking about the most appropriate route into teacher training though.


The big choice for me was whether to opt for a more traditional Postgraduate Certificate of Education (PGCE) or go for the ‘learn on the job’ approach, which at that time meant finding a school wishing to host me and a university willing to accredit me on the Graduate Teacher Programme (GTP).


Nowadays, there is a whole range of ‘on the job’ options and many schools favour schemes such as Teach First and School Direct as they enable them to cast young recruits in precisely the mould that their organisations desire. This route was particularly enticing for me as, having already worked in education for a year and with a mortgage to pay, the prospect of earning a full-time wage while I trained was really appealing. Ultimately, however, I backflipped and went for a PGCE and, for me at least, the ability to call upon the support of other trainees in my subject specialism and to have the time to step away from my training schools in order to reflect on what I had learned, proved to be extremely beneficial. I still often hear younger teachers arguing about the relative merits of both of these pathways and those who have adhered to schemes like Teach First tend to be particularly loyal (and even messianic) when discussing the merits of their chosen route. The truth is that there are pros and cons to both pathways and the decision for anyone embarking on this journey is to figure out which one best suits them.







You’re a teacher, Harry!


Whichever training route you decide upon, after a year as a trainee, you’ll be ready to embark on the next stage of your journey: navigating your way through your ECT years. During your year of Initial Teacher Training (ITT), you will have hopefully had the opportunity to observe some outstanding practice by experienced colleagues, and you may well have witnessed other lessons that will have appalled you and, fuelled by the arrogance of youth, you may even have thought to yourself, ‘If I ever teach a lesson that bad, you can shoot me.’ As someone who may have occasionally shared those very feelings, I would strongly urge you to hold that last thought until you have spent a few years in the classroom and understand that occasionally circumstance will dictate that the only thing you need to focus on is somehow making it through the next 50-60 minutes. The one thing your ITT year will undoubtedly see you laden with, however, is a heap of misconceptions, and in this section I’ll attempt to identify some of the biggest whoppers for you to look out for and hopefully reject.







Respect is earned


Perhaps the most common and most career limiting misconception that hobbles ECTs is the assumption that becoming a teacher will automatically confer you with a level of respect and, once bestowed with that metaphorical sheriff’s badge, those around you will automatically bend to your will and follow your commands unquestioningly. It doesn’t and it won’t.


Becoming a teacher won’t immediately bestow you with respect. You have to earn it. And it will take time.


Just like in any other walk of life, respect is something that you will have to earn. And it will take time. If you were once a high-achieving student who was motivated and well-behaved (as many future teachers probably were), it’s easy to see where this misconception took root. You probably enjoyed school life, respected the status of your teachers and were desperate to seek their approval. For a lot of children though, at least two thirds of this mentality does not apply. For many kids – at the time at least – school is not a place where they enjoy being; often it is somewhere that imposes a structure upon them that they are not keen to embrace and presents them with a set of hopeless challenges that they don’t feel able to meet. For many of those same children, teachers aren’t role models and they aren’t authority figures who must be obeyed; they are alien figures from a world that is different to theirs, whose sole purpose is to impose that restrictive regime and force them through a series of impossible and demoralising tasks. With that in mind, it is hardly surprising that many children do not believe that their teachers’ respect is something that they desire or need. Yet ultimately – as I will try to outline later – the teacher’s ability to establish mutually respectful relationships and confer appreciation for any positive achievements they can seize upon, are perhaps the two biggest factors in bringing the best out of young people.


There is still a lot of groundwork that needs to go in before you are able to reach that point so, in the meantime, I will leave you with the following simple (yet essential) maxim: respect has to be earned and it has to be shared.







‘Pupils won’t misbehave if it’s a good lesson’


In the teaching world, there’s a maxim that you will inevitably have rammed down your throat verbatim from the start of teacher training and then, periodically, at inset days and training events throughout the duration of your career. The premise is simple, it appears to have a fair amount of logic attached to it but it is also absolute nonsense. However, I guarantee you that it won’t be too long before someone tells you: ‘Pupils won’t misbehave if it’s a good lesson.’


I’m not sure who came up with this particular whopper but it’s one that is still pervasive, is utterly wrong and is often used to inflict shame and guilt upon teachers when things go awry in the classroom. It would be tempting to attribute a falsehood of this nature to Michael Gove, during his short yet impactful time at the DfE, but this dogma goes back well before his time and has been parroted endlessly for as long as I can remember. But I can tell you one thing: it’s not an expression that was either coined by a child or indeed anybody who has any understanding of children and adolescents.


I’m not sure who came up with this particular whopper but it’s utterly wrong and is often used to inflict guilt upon teachers when things go awry in the classroom.


For the avoidance of doubt, there is no disputing the fact that, if your lessons are well planned and engaging, you are likely to find behaviour management much easier. However, despite the best efforts of those who ought to know better to propagate this myth, it is far from a simple cause and effect scenario.


This is probably one of those areas where those teachers who have made the transition from being poachers to gamekeepers are at a slight advantage. If you were once one of the ‘naughty ones’ during your own school days you will know already that no lesson ever conceived can be as interesting or engaging as the story your pal on the next desk wants to share with you. And, even if your teacher, Professor Hawking, is about to reveal the origins of the entire universe on his interactive whiteboard, you are likely to be more fascinated by the lewd symbol that one of your classmates has daubed on the wall behind his desk.


Effective planning is one of the key weapons in your armoury but there are lots of equally essential skills that you will need to develop in order to crack behaviour management.


The truth is that the quality of your lessons is one of the most important factors in effective behaviour management but it is far from the only factor. You could spend every second of spare time outside of the classroom planning meticulously and producing the most beautiful resources but that will not guarantee that 9B is going to behave during period five on a Friday afternoon. Similarly, the teacher next door may be teaching to the exact same lesson plan as you (or perhaps even an inferior one) but their class may be fully engaged and behaving impeccably. The fact is that there are far more variables in play than the content of the lesson plan – and some of the most critical factors don’t always come naturally and take time to master.


Effective planning is one of the key weapons in your armoury but there are lots of equally essential skills that you will need to develop in order to crack behaviour management. In the meantime, ignore the member of staff at the front of the hall at inset (they probably don’t really believe what they’re saying themselves). Cut yourself some slack; you’re going to have good lessons and you’re going to have bad lessons. Sometimes you’re going to be on top form and, on other occasions, you are going to have a stinker. Don’t blame yourself, learn from each of those experiences and invest the time in developing the full array of skills that will make you an effective classroom manager.







Kids are rarely the problem


If ever you hear someone try to steer you away from a school because ‘the kids there are terrible’, your inclination should always be to walk away from that person and disregard any advice they proffer you in future – certainly where teaching is concerned. Kids are rarely – if ever – the problem.


You can work in challenging schools in deprived areas where the students’ values and motivations are not guaranteed to immediately gel with the educated, middle-class values that you have cultivated – even if you come pre-loaded with your own working-class credentials (trust me, that card holds limited value!). Your job as a teacher is to find the commonality that enables you to bring the best out of those kids, not to mould them in your own image.


Similarly, if you’re assuming that finding your way into a leafy lane suburban state school or – better still – a cosy little private school is the key to an easy life, think again. The kids might get dropped off in nicer cars but this environment presents its own set of challenges.


Whether you are dealing with kids who are hobbled by physical, emotional and intellectual deprivation, low aspiration and distrust of authority, or those who are entitled, demotivated and may even look down their noses at the teachers, with their inexpensive hatchbacks and comfy shoes, the students at whichever school you work at are going to present their own unique challenges. That’s the job you signed up for.


It takes a special individual to look at the group in front of them, analyse their strengths and weakness and then seek to bring the absolute best out of each individual.


One of the most depressing comments I have ever heard was from a colleague who told me that he was looking to move onto another school in order to ‘work with more academic students’. As an unapologetic idealist, this comment floored me. To borrow a footballing analogy, it has always been my view that, as teachers, we should always aim to be more like Jürgen Klopp than José Mourinho. Virtually anyone can take a group of hand-picked high achievers, sprinkle a little fairy dust, watch them shine and then bask in the reflected glory. But it takes a special individual to look at the group in front of them, analyse their strengths and weakness and then seek to bring the absolute most out of each individual. That’s teaching!


You will find some groups and individuals are harder nuts to crack than others and you will almost certainly find that, even in the longed-for ‘good school’, this will often vary from class to class and year group to year group. Fixing these idiosyncratic puzzles and finding the perfect alchemy within each class can be one of the most challenging – but also one of the most rewarding – elements of the job. It’s what we do and developing this particular skill set is at least as important as sharpening your subject knowledge. As one of my former headteachers once astutely remarked to a colleague of mine: ‘You’re not a teacher of maths; you’re a teacher of children.’


The truth is it’s not the behaviour or academic prowess of the students that is likely to render somewhere either a rewarding place to work or a hell hole; it’s the calibre of the management.


I’m assuming that anybody reading this will be doing so in the hope that they won’t join the growing ranks of those who decide that teaching is no longer for them. So I’ll furnish you all with some simple but essential advice, whether you’re looking for your first job or your next job: do your homework!


Ofsted reports are the usual go-to for teachers on the lookout for a potential new school but they only paint a limited picture of what a school is really like to work in. My advice is to dig deeper. Reach out to friends (and friends of friends if necessary) to find out what the school is really like. Ignore superficial features such as facilities and even location and get to the nitty gritty. What is the Senior Leadership Team like? Is it a happy, inclusive staffroom? Is there a high staff turnover?


Also, even if you reach the interview phase, never lose sight of the fact that this is a two-way selection process: you are choosing whether the school is right for you, every bit as much as they are choosing whether you are right for them. Treat the interview process in the same way you would view a house you are thinking of buying. Grab any opportunity to talk to those already at the school, outside of the confines of the process if possible; look beyond the carefully choreographed timetable for the day and keep an eye trained for potential cracks in the ceiling. Always follow your gut; the person interviewing you (most likely your potential future boss) is likely to be on their best behaviour but, if you’re getting negative vibes, don’t be afraid to politely and graciously withdraw from the process. If you fall into the wrong post, it can quickly transform teaching from a dream vocation into the job from hell, where every passing weekend is punctuated by the ‘Sunday night fear’ and you find yourself living for the holidays and dreading the start of each new term. Treat choosing a new school with the same care that you would finding a new partner: only commit if it feels absolutely right!


Most importantly, don’t allow your natural competitiveness to propel you into the wrong job. Yes, you may well want to win the interview process and prove yourself the best candidate but remember: there is an abundance of teaching roles out there and your only priority has to be landing the right one.


Kids rarely are the problem in a school; poor leadership sometimes is. Choose carefully.


There are plenty of supposedly challenging schools out there where the relationships you build, the camaraderie in the staffroom and the presence of a caring and supportive leadership team will make going to work each day a pleasure (and banish that Sunday night fear!). Equally, there are ‘high-performing’ schools, often draped in shiny new buildings, where the atmosphere is oppressive and each working day (while you are able to endure it) will be a nightmare. If you’re genuinely passionate about pastoral care, be sure to find a working environment where the staff are afforded the same level of nurture, care and respect as the children.Kids rarely are the problem in a school; poor leadership sometimes is. Choose carefully.







Respect your elders


In the world of boxing the term journeyman is used to describe those fighters whose ambition has long expired but who can still eke out a living by turning up each weekend and doing enough to avoid serious harm but not enough to ever win. The term journeyman is generally used in a disparaging way but actually the word has far more noble origins. The word’s roots are derived from the medieval trade guilds and it was used to describe skilled workers who had successfully served their apprenticeships and were now effective practitioners of their trade. Unfortunately, the more modern interpretation of the word has won over and anyone labelled a journeyman is assumed to be an undistinguished professional loser whose only interest is in cashing the next pay cheque.


That cranky old teacher shuffling around the staffroom could be you one day.


Sadly, in teaching, a similar myth has been allowed to develop and older, more experienced staff are often unfairly categorised as being ineffective and marking time until their retirement. One or two schools are particularly keen to propagate this narrative when indoctrinating young, enthusiastic trainees and it can sometimes be expedient (for all sorts of reasons) to squeeze out older, more expensive staff and fetch in young, cheap and more malleable replacements.


As an inexperienced teacher, however, you’d be well advised to reject this myth and pay some respect to your elders. Maureen in the English department might be a little cantankerous but you can guarantee that her subject knowledge is encyclopaedic and she’s probably forgotten more about actual pedagogy than you know. By the same token, Alan in geography may be riddled with gout and might even be prone to the odd faux pas but he’s gathered 40 years of working knowledge of the dark arts of classroom management and has the kind of unshakeable ethics that we should all admire. Neither of them can probably parrot any of the in-vogue educational buzzwords and they’ll each have witnessed countless fads rise, fall and then rise again in a monotonous cycle. In any other working environment though, you’d be soaking up that kind of accumulated knowledge like a sponge, so it’s tragic that in our trade there has been a conscious drive to write off our most experienced practitioners as ‘past it’ and (often) usher them on an undignified journey towards the knacker’s yard.


For the sake of your own development, you should avoid being part of that cattle drive. More importantly, if you last the course, that cranky old teacher shuffling around the staffroom could be you one day.







Learn your trade first


The other narrative that seems to have gathered pace over the past decade or so is the cult of premature ambition.


I’ll talk about this particular phenomenon and the pitfalls associated with it during the final chapter but, in the meantime, I’ll leave you with a simple warning: don’t be rushed into trying to run before you’ve really learned how to walk.


Another common (and infuriating) trope that I’ve witnessed many times over the years is that of really capable and committed teachers being disparaged for ‘lacking ambition’.


Devoting yourself to being an outstanding teacher is a noble ambition.


I worked with an outstanding languages teacher called Lesley very early in my career and I can remember her being tarnished with the ‘lacking ambition’ barb. Her response was immediate and should be instructive to anyone who is serious about having a worthwhile career in education: ‘I am ambitious; my ambition is to be an outstanding teacher.’


As far as I know, Lesley is still working at the same school, is still the same kind and committed professional who I was able to lean on for support as an NQT and is still delivering outstanding lessons to classes full of happy students. That’s outstanding teaching and there should be no more noble ambition than that.


Unfortunately, for reasons we’ll explore later, too many ECTs are bloated (and often exploited) with premature ambition and promises that ‘If you follow this path, you’ll be on SLT within three years.’ It’s tempting rhetoric but ultimately, if you want to achieve credibility and longevity, it’s worth thinking carefully before being reeled in. My advice would always be: learn your trade, earn respect, enjoy what you’re doing and, once you’ve earned the rewards and are fully equipped to be a good leader, go for it!




OEBPS/nav.xhtml






		Cover



		Title Page



		Copyright



		Reviews



		Dedication



		Contents



		Foreword



		Introduction



		Chapter 1: Starting out



		Chapter 2: Guiding principles



		Chapter 3: Setting out your stall



		Chapter 4: Building relationships; earning respect



		Chapter 5: Understanding the power of your interactions



		Chapter 6: Building successful home–school partnerships



		Chapter 7: Making parents’ evenings and school reports count



		Chapter 8: Your role as a form tutor



		Chapter 9: Keeping your students safe



		Chapter 10: Making every child matter



		Chapter 11: Looking after yourself



		Chapter 12: Integrity













		Cover



		Title Page



		Copyright Page



		Contents



		Foreword













		1



		2



		3



		4



		5



		6



		7



		9



		10



		11



		13



		14



		15



		16



		17



		18



		19



		20



		21



		22



		23



		24



		25



		26



		27



		28



		29



		30



		31



		33



		34



		35



		36



		37



		38



		39



		40



		41



		42



		43



		44



		45



		46



		47



		49



		50



		51



		52



		53



		54



		55



		56



		57



		58



		59



		60



		61



		62



		63



		64



		65



		66



		67



		68



		69



		70



		71



		73



		74



		75



		76



		77



		78



		79



		81



		82



		83



		84



		85



		86



		87



		88



		89



		90



		91



		92



		93



		94



		95



		97



		98



		99



		100



		101



		102



		103



		104



		105



		106



		107



		108



		109



		110



		111



		112



		113



		114



		115



		116



		117



		118



		119



		120



		121



		122



		123



		124



		125



		126



		127



		129



		130



		131



		132



		133



		134



		135



		136



		137



		138



		139



		141



		142



		143



		144



		145



		146



		147



		148



		149



		150











OEBPS/images/tp.jpg
The Caring
Teacher

How to make a positive
difference in the classroom

Rob Potts

JOHN
GATT







OEBPS/images/cover.jpg
AJOHN CATT PUBLICATION

How to make a positive
difference in the classroom

By Rob Potts












