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				TESTIMONIALS

			

		

		
			
				WalkThrus have taken front and centre and been the foundation of our CPD offer at our multi-academy trust. The book and related subscriber materials have enabled staff to take ownership of their own professional learning, while the shared language of the techniques has given staff at all levels a shared understanding and starting point to engage in rich conversations on how to improve their practice.

			

		

		
			
				Volume 1 arrived and within a few hours it looked as though WalkThrus had exploded all over my office! The plethora of possibilities to use such evidence-informed techniques for curriculum, teaching and learning, CPD and instructional coaching were limitless.
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				TESTIMONIALS

			

		

	
		
			
				Great CPD should be actionable, iterative and focused on our best bets for teaching. WalkThrus offers all of this and more by offering a framework for teaching development that provides the what, why and how of great teaching, whatever your career stage.

			

		

		
			
				Tom Sherrington and Oliver Caviglioli have crafted an absolute gem of a book. Wherever you are in your teaching career, WalkThrus has codified the very best educational research in this aesthetically pleasing, mercifully practical guide to elicit best practice.
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				The WalkThrus really are exceptionally well put together. They give staff a focus point for professional exploration and debate. Concise descriptions and bold images make this a tool of joy. And unlike set programmes, the WalkThrus are immeasurably flexible, allowing us to tailor them to suit our development plans. 

			

		

		
			
				The WalkThru toolkit has helped underpin Guernsey College’s teacher-led, evidence-based approach to professional development. The resources are beautifully presented and highly accessible. Our teachers love the WalkThrus, and our students are feeling the benefit – this makes me a very happy professional development manager!
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				Tom started out as a physics and maths teacher in the 1980s and has since worked in numerous schools of different kinds as a teacher and leader, gathering ideas and working with a fabulous range of teachers and students. 

				He began writing the popular blog teacherhead.com as a way of sharing ideas and, encouraged by the engagement from teachers, went on to publish The Learning Rainforest: Great Teaching in Real Classrooms and Rosenshine’s Principles in Action, working with Oliver and John Catt Educational in both cases. 

				He works with schools and colleges providing support on curriculum, assessment and improving the quality of teaching and is a regular speaker and contributor to conferences and education festivals. Tom and Oliver are big fans of the researchED movement.
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				Oliver’s childhood was steeped in design, thanks to his architect father’s daily sermons on ‘good taste’. His adulthood was immersed in the world of special schools, culminating in a decade of headship.

				During that time, both backgrounds merged in the development of effective visual communication – firstly for children, then increasingly for colleagues. 

				Then, after a decade of training and writing about visual learning strategies, Oliver started illustrating other people’s education books. In turn, that moved on to designing the structure, look and layout of the pages themselves.

				His work with the Learning Scientists (Understanding How We Learn) was his first fully–designed creation, soon followed by his own Dual Coding With Teachers. Previous collaboration with Tom Sherrington (both Rainforest books and Rosenshine’s Principles in Action) meant that Teaching WalkThrus was a natural development. 
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				Welcome to Volume 2 of Teaching WalkThrus, featuring our new teacher models, Jenny and Joe. This book is a follow-up to Volume 1 (the Yellow book) and the precursor to Volume 3 (the Green book). We are over the moon with the response to the first volume, which has been sold around the world and embraced with great enthusiasm by teachers and leaders in schools and colleges of all kinds. 

				The books are now part of a wider set of materials that we have developed for supporting professional learning via www.walkthrus.co.uk and we’re thrilled that over 1000 schools have joined our growing community. Instructional coaching is growing in popularity as a central mechanism for supporting teachers’ professional learning and we are delighted to be playing our part by providing the tools to support this powerful process. We’ve enlisted the support of a number of specialist contributing authors in this volume, harnessing the wonderful depth of knowledge and experience that exists in the field of education. 
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				WELCOME

			

		

		
			
				WELCOME

			

		

	
		
			
				DESIGN

				Our WalkThrus are written to be deliberately generic and context free. We are committed to the idea that a WalkThru is not a rigid recipe or checklist that must be adhered to. It is only ever a reference point for reflection or to support coaching and feedback discussions. At the bottom right of every WalkThru page, you will find the same message repeated: ‘Attempt, Develop, Adapt, Practise, Test’, spelling out ADAPT. 

				It is essential that teachers ADAPT the WalkThrus so that they take form in their very specific contexts – with their subject; their students; their classroom.
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				WHY?

				It is important that everyone involved in sharing ideas about teaching understands the underlying rationale and evidence base, where one exists. This applies to all of the ideas we explore in this book, including the use of WalkThrus themselves.

				The Why? section in this volume includes an overview of the all-important memory model that underpins so many of the strategies, alongside a selection of the key ideas from influential educational thinkers and researchers such as Nuthall, Sweller, Fiorella and Mayer. 
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				WHAT?

				In this second volume, we have selected another 50+ ideas presented by Jenny and Joe as WalkThrus. The strategies are organised into the same six sections as in Volume 1, covering the range of activities that teachers need to explore with any class. It is our intention that, put together, the books should be regarded as forming one coherent curated set. There is no hierarchy between the books in terms of importance or ‘difficulty’ and we hope that every teacher will find that they are collecting ideas from across the whole range to meet their learners’ needs.
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				HOW?

				The How? section includes further guides for teachers and leaders regarding the implementation of WalkThrus as a tool for teacher development. This includes a repeat of the A|D|A|P|T strategy and more guidance for using WalkThrus in various professional learning scenarios. 

				The WalkThrus might be self explanatory on first reading, but the way ideas translate into improved practice is complex so it is essential that teachers and leaders think hard about how to engineer professional learning processes that are effective and sustained.

			

		

		
			
				CLUSTERS

				One of the tools we have developed is the idea of clusters. We found, through our experience in various training scenarios, that WalkThrus strategies are often strongly interconnected. It is powerful and efficient to combine linked strategies into a cluster so that teachers learn to use them in combination. We find that the ‘If, Then, So that’ structure helps with thinking through the choice of WalkThrus for a specific purpose. Readers can find a free downloadable cluster-builder toolkit to help them link WalkThrus from across all books and series to support them in their planning.
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				It is important that everyone involved in sharing ideas about teaching understands the underlying rationale and evidence base, where one exists. This applies to all of the ideas we explore in each book, including the use of WalkThrus themselves. It also applies to the nature of successful professional learning. The Why? section explores the evidence around successful teacher development alongside a selection of the key ideas from influential educational thinkers and researchers, with several guest authors making contributions. 
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				WHY?

				REASONS FOR THE WALKTHRUs
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				WHAT?THE WALKTHRU SERIES

				PAGE 84

			

		

		
			
				HOW?WALKTHRUs FOR DEVELOPMENT

				PAGE 468
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				A MODEL FOR LEARNING

				PAGE 22

			

		

		
			
				SUCCESSFUL PD

				PAGE 28

			

		

		
			
				HIDDEN LIVESOF LEARNERS

				PAGE 42

			

		

		
			
				WalkThrus and their underpinning Memory Model

			

		

		
			
				The research behind effective PD

			

		

		
			
				A summary of Nuthall’s seminal book

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			
				WHOLE-CLASS TEACHING

				PAGE 26

			

		

		
			
				PRACTICEPERFECT

				PAGE 35

			

		

		
			
				WalkThrus and the core challenge teachers face

			

		

		
			
				Doug Lemov’s model for teacher development
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				THE LEARNING SCIENTISTS’ SIX

				PAGE 49

			

		

		
			
				LEARNING AS A GENERATIVE ACTIVITY

				PAGE 63

			

		

		
			
				TRIVIUM 21C

				PAGE 77

			

		

		
			
				Six key ideas for supporting student learning

			

		

		
			
				Introducing Fiorella & Mayer’s SOI model and8 key strategies

			

		

		
			
				Building a curriculum with Grammar, Dialectic and Rhetoric
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				COGNITIVE APPRENTICESHIP

				PAGE 70

			

		

		
			
				Four dimensions for making thinking visible
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				THE ABCDE OF COGNITIVE LOAD THEORY

				PAGE 56

			

		

		
			
				A summary of Sweller’s important work
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				In our training, we always find it is very helpful to engage teachers with a simplified model of the learning process using the concepts of Working Memory and Long-Term Memory.

				The diagram opposite draws on ideas from Cognitive Load Theory and the work of Dan Willingham. In this simple, un-annotated form, it provides a useful stimulus for discussion. The questions we ask are:

				What does this diagram tell us about the learning process?

				What are the implications for teachers?

				Further questions to consider might include: 

				How do we ensure students are thinking? 

				How do we help them connect new learning to prior learning? 
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				 THE LEARNING MODEL
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				Why do some students seem to forget things so easily? 

				How do we become so fluent in some areas and find other things much more difficult?

				On the next page spread is a more fully annotated version for reference. In a training situation, we recommend starting with the clear diagram to engage teachers’ thinking and to explore their preconceptions before providing a more definitive labelled model. The model-building process is key to professional learning as identified in Practice with Purpose; all our WalkThrus are rooted in this model to some extent.
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				 ANNOTATED LEARNING MODEL
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				BUILDING KNOWLEDGE AND EXPERIENCEEach student has unique set influenced by: life and school experiences; home/social context; curriculum; reading.Other factors: motivation, sense of self, habits. 

				SECURING ATTENTIONDesign activities to foster focused thinking.Ensure clarity of communication.Develop study habits and routines to buildconcentration.

				PROCESSING IN WORKING MEMORYAttend to the bottleneck problem of finite memory; present material in small steps.Use dual coding to increase capacity. Ensure students activate prior knowledge, linking retrieved information with new information.
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				‘Understanding is remembering in disguise’ (Willingham)

			

		

	
		
			[image: ]
		

		
			[image: ]
		

		
			
				STORING IN LONG-TERM MEMORYThinking is key: ‘Memory is the residue of thought’ (Willingham)Nuthall’s three-times rule suggests repeated engagement with key ideas. Schemas develop as students select, organise and integrate new information with existing knowledge (Fiorella & Mayer).

				GENERATIVE PROCESSESNeed variety, increasing depth, range and intensity of retrieval activities.Include desirable difficulties: remove cue and recency; space and interleave practice. Include big picture and detailed level recall.Practise at higher frequency for fluency or automaticity.
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				WHOLE-CLASS TEACHING

				Once we have an understanding of how learning works in terms of a simple memory model, the real challenge for teachers is to extend the implications for teaching an individual to teaching a whole class of students, each with their own schema-forming brains and their unique set of knowledge and experience. This issue is captured in Nuthall’s Hidden Lives of Learners. 

				Many of our WalkThrus deal with the process of setting up classroom routines so that teachers are engaging all students in thinking, making connections, retrieval practice, developing fluency and identifying where individual students are struggling. Part of this requires developing a mindset where teachers move from thinking has anyone understood?, does anyone know the answer? to does everyone understand?, does everyone know the answer? This is the core challenge teachers face and it’s all too easy to take the success of a few students to represent the rest.
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				Our hope is that WalkThrus provide the framework for improving teachers’ capacity for dealing with this challenge more and more successfully.
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				In this paper, Sam Sims and Harry Fletcher-Wood explore the evidence for six traits said to be essential for successful professional development. We have included five as the critiques are important to understand in terms of applying the WalkThrus. The sixth is collaboration. This is less vital than often thought. In the My Teaching Partner study, for example, it wasn’t present and yet the programme was successful, with lasting impact two years later.

			

		

		
			
				CHARACTERISTICS OF SUCCESSFUL PROFESSIONAL DEVELOPMENT
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				www.bit.ly/3bY7D6W

			

		

		
			[image: ]
		

	
		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			
				SUSTAINED | FREQUENCY IS CRITICAL, NOT TIME SPAN

			

		

		
			
				PRACTICE-BASED | CREATE NEW HABITS

			

		

		
			
				SUBJECT-SPECIFIC | GENERAL PEDAGOGY FITS ALL SUBJECTS

			

		

		
			
				EXTERNAL EXPERTISE | CHALLENGE THE FAMILIAR & REFRESH IDEAS

			

		

		
			
				TEACHER BUY-IN | PURPOSE & BENEFITS ECLIPSE VOLUNTEERING

			

		

		
			
				CHARACTERISTICS OF SUCCESSFUL PROFESSIONAL DEVELOPMENT
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				SUSTAINED | FREQUENCY IS CRITICAL, NOT TIME SPAN

				Claim: Frequency, not time-span, is critical. 

				Critique: We can all agree that a one-day training day has limited impact in teachers’ classrooms. The consensus view, consequently, is that PD is effective when it is sustained over time. Yet even if structured in terms of cycles, it still might lack impact – over a two-year period, teachers might face a fortnightly diet of entirely new material. For this reason, Sims and Fletcher-Wood say that what teachers need is repeated practice to change their ingrained habits. Frequency trumps the length of the time span.
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				PRACTICE-BASED | CREATE NEW HABITS

				Claim: PD needs to contain an element of active learning or practice. 

				Critique: It’s true that we find it hard to adopt new actions. This is important because we find it hard to adopt new actions if our habits remain unchanged. Even new goals seem to have little impact if old habits persist. However, practice during PD sessions isn’t always meaningful; repeated practice of new techniques in the environment in which they will later be performed is the key to habit change. The associated review and feedback of coaching helps establish new robust cue-responses.
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				SUBJECT-SPECIFIC | GENERAL PEDAGOGY FITS ALL SUBJECTS

				Claim: PD should be subject specific.

				Critique: This isn’t necessarily true. The Instructional Coaching approach of My Teaching Partner (MTP) was subject to a randomised-control study, revealing a positive statistically significant effect size on pupil attainment after two years. Significantly, the MTP programme contained no subject knowledge training, only general pedagogy. Yet, its success was seen across different subjects. It seems that the intense and frequent practice in classrooms, with specific subjects, was sufficient for teachers to adapt the techniques to various contexts. 
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				EXTERNAL EXPERTISE | CHALLENGE THE FAMILIAR & REFRESH IDEAS

				Claim: PD should include external challenge/expertise.

				Critique: It’s true that outside expertise can refresh and provide new strategies – however, it’s not important who provides this level of challenge. It’s the ideas that matter. Sims and Fletcher-Wood would like this view to be subject to further studies. From the WalkThrus point of view, the PD materials help teachers avoid the onerous task of collecting, curating and designing in-house publications – in each and every educational organisation. 
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				TEACHER BUY-IN | PURPOSE & BENEFITS ECLIPSE VOLUNTEERING

				Claim: Those who volunteer for PD succeed more than those obliged to participate.

				Critique: Buy-in can be a product of the process rather than a prerequisite. Helen Timperley, in her 2011 book Realizing the Power of Professional Learning, points out that explaining the purpose and benefits of a PD programme has greater impact than requesting volunteers. This chimes with Viviane Robinson’s work on the effectiveness of revealing the usually unarticulated theory of action behind the nature of the proposed strategy.
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				Teach Like A Champion author Doug Lemov has written a book about how teachers learn. Its aim, as the full title reveals, is ‘Getting Better at Getting Better’.

				The book’s 42 rules (OK, ‘principles’ if you prefer) help us move our focus from training days where we talk about techniques to classrooms where we practise them. 

				For that practice to be optimal, the techniques and activities need to be ‘deliberately engineered and designed’. Here are five rules most pertinent to the deliberate use of the WalkThrus in PD programmes.

			

		

		
			
				DOUG LEMOV’S

				PRACTICE PERFECT
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				RULE 1 | ENCODE SUCCESS

			

		

		
			
				RULE 15 | MODEL & DESCRIBE

			

		

		
			
				RULE 16 | CALL YOUR SHOTS

			

		

		
			
				RULE 19 | INSIST THEY WALK THIS WAY

			

		

		
			
				RULE 29 | DESCRIBE THE SOLUTION (NOT THE PROBLEM)

			

		

		
			
				DOUG LEMOV’S PRACTICE PERFECT
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				RULE 1 | ENCODE SUCCESS

				A golden rule in teaching is not to let your students learn something incorrectly, as it takes great effort to override the error. For this reason, learners need to practise new methods correctly from the start. And for that to happen, the teaching techniques need to be explained sosuccess invariably follows. 

				There is no value in romanticising errors. They dishearten and take valuable time to correct. Success, however, needn’t be 100% perfection. But teachers need to know what ‘getting it right’ looks and feels like.
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				RULE 15 | MODEL & DESCRIBE

				The ideal combination is the description, the visual and someone demonstrating what it looks like in action. 

				A description – however well written – leaves too much to the imagination. A visual on its own lacks an explanatory narrative. And a demonstration (see rule 16) doesn’t necessarily reveal its key components to the untrained eye. But, as a trio, they help the learner ‘triangulate’ their perceptions as they move from one to the other. This multi perspective helps build an understanding of a technique to accelerate fluency. 
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				RULE 16 | CALL YOUR SHOTS

				It takes an expert, writes John Bransford, to dissect what they see in classrooms and not be diverted by superficial detail. For non-experts, there is a danger of noticing and learning the wrong things. 

				Such errors of observation are avoidable. To ‘call your shots’ is to announce what your actions will be before executing them – as in some versions of the game of billiards where you have to notify which ball you intend to pot. Explaining a WalkThru to an observer focuses their attention, in much the same way, on the key actions involved. 
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				RULE 19 | INSIST THEY WALK THIS WAY

				Much like discovery learning for pupils has been critiqued for being an inefficient way to learn, so it is with professional development. Leaving teachers to interpret vague verbal descriptions of methods is inefficient. Yet many teachers feel they ought to ‘put their own spin on it’, as Lemov explains. 

				Better – and completely legitimate – is to replicate the model presented. Imitation often needs to come first before more advanced variations are attempted. Rather than curbing creativity, it creates stability upon which to later forge adaptations. 
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				RULE 29 | DESCRIBE THE SOLUTION (NOT THE PROBLEM)

				To draw another parallel with teaching students, we know how the use of the negative – ‘don’t’ – is less likely to be as successful as pointing to what is wanted. Similarly with feedback for teachers. Lemov writes that ‘Good feedback describes the solution – in concrete, actionable terms – rather than the problem.’ 

				The WalkThrus are designed with this specific purpose in mind. And, alongside the Three Point Communication dynamic, they help establish exactly what the solution looks like, step by step.

			

		

		
			[image: ]
		

		
			[image: ]
		

	
		
			[image: ]
		

		
			[image: ]
		

		
			
				Hidden Lives is the culmination of 40 years of research. It is not a book about how to teach. As Nuthall says, it is ‘primarily about the learning process as it occurs in ordinary classrooms’. Nuthall and his team explored the complexities of learning by setting up cameras and audio equipment, recording everything over several months, transcribing and collating the data. Their meticulous research revealed classrooms through students’ eyes, offering insights into how learning happens within the complex world of the classroom.

			

		

		
			
				NUTHALL’S HIDDEN LIVES OF LEARNERS
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				See Nuthall’s Hidden Lives of Learners in Action
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				EFFECTIVE TEACHING: WE SIMPLY CANNOT TELL BY LOOKING

			

		

		
			
				LEARNING IS HIGHLY INDIVIDUAL

			

		

		
			
				THREE IS THE MAGIC NUMBER

			

		

		
			
				CURRICULUM CONTENT AND LEARNING ACTIVITIES ARE INEXTRICABLY LINKED

			

		

		
			
				PEER CULTURE AFFECTS LEARNING

			

		

		
			
				NUTHALL’S HIDDEN LIVES OF LEARNERS
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				EFFECTIVE TEACHING: WE SIMPLY CANNOT TELL BY LOOKING

				Nuthall opens the book with a salutary reminder: we simply cannot tell by looking whether teaching is effective. He explains that the evaluation of observable teacher performance is heavily influenced by current fashions in teaching. Further, the teaching that produces most learning varies from class to class and day to day. His message is that what we see in the classroom is just the background of teaching. The implication is to focus more on understanding student learning and the challenges students face.





OEBPS/image/206.png





OEBPS/image/p2.png





OEBPS/image/p83.png





OEBPS/image/53.png





OEBPS/image/p24.png





OEBPS/image/p32.png





OEBPS/image/230.png





OEBPS/image/168.png
LA

NESCICHTISTS & | COCHITIVE SCAD | G EMERA T E






OEBPS/image/265.png





OEBPS/image/196.png
TEIE EEARNING MODEL M HOLE-CLASS TEACHING





OEBPS/image/73.png





OEBPS/image/153.png





OEBPS/image/229.png





OEBPS/image/p0-13.png





OEBPS/image/p6.png





OEBPS/image/202.png





OEBPS/image/245.png





OEBPS/image/Teaching_Walkthrus_Vol2_-_ebook.png
TEACHING

WALKTHRUs

FIVE-STEP GUIDES TO INSTRUCTIONAL COACHING

TOM SHERRINGTON
OLIVER CAVIGLIOLI

®





OEBPS/image/p01.png
ESTABLISH YOUR
EXPECTATIONS






OEBPS/image/156.png
N LK TEIRES WS UL





OEBPS/image/p121.png
o && && r& && && &&





OEBPS/image/85.png





OEBPS/image/p87.png
Al
D
IAIPI
T

19

A
|D
A[P]
T

L

A
|D
A[P]
T"

Al
D
[AlP]
T

Al
[
A[P]
T

§
ENE“AL
r‘”‘aog{





OEBPS/image/218.png





OEBPS/image/209.png
5





OEBPS/image/p27.png





OEBPS/image/p36.png





OEBPS/image/226.png





OEBPS/image/p12.png
.





OEBPS/image/81.png





OEBPS/image/102.png





OEBPS/image/p102.png





OEBPS/image/96.png





OEBPS/image/p109.png
% M’ @:






OEBPS/image/192.png
LEARMING FCOGNITINE APPREMTICESEIF | T RIF DR 21C





OEBPS/image/113.png





OEBPS/image/211.png





OEBPS/image/46.png






OEBPS/image/p82.png





OEBPS/image/169.png
UCCESSFULPD  FRACTICE FERFECT I DDER EIVES





OEBPS/image/266.png





OEBPS/image/213.png





OEBPS/image/159.png





OEBPS/image/160.png
S =0 O S






OEBPS/image/79.png





OEBPS/image/248.png





OEBPS/image/80.png





OEBPS/image/p0-12.png





OEBPS/image/p5.png
FORGOTTEN

onNuvS® *
=
o
=]
N_
w!
=1
ﬂ o_mnoo QQJ
_m.ooo“ o o
w (] N N
g oo o .® oooo
s 0 0. ..
S Cee -
°
oo






OEBPS/image/217.png





OEBPS/image/233.png





OEBPS/image/p111.png





OEBPS/image/149.png





OEBPS/image/p33.png





OEBPS/font/SourceSansPro-Semibold.otf


OEBPS/image/228.png





OEBPS/image/99.png





OEBPS/image/p105.png





OEBPS/image/p21.png





OEBPS/image/84.png
|





OEBPS/image/p122.png





OEBPS/image/261.png





OEBPS/image/155.png
IBSTRUCTICRNSTDESICH ST

FARCD URDERS TAMDBING





OEBPS/font/MinionPro-Regular.otf



OEBPS/image/227.png





OEBPS/image/p106.png





OEBPS/image/p37.png





OEBPS/image/340.png





OEBPS/image/p9.png





OEBPS/image/198.png





OEBPS/image/172.png
TEIE EEARRNING MO DEL





OEBPS/image/52.png





OEBPS/image/255.png





OEBPS/image/101.png





OEBPS/image/p11.png





OEBPS/image/238.png





OEBPS/image/p4.png





OEBPS/image/p86.png
OLD HABIT






OEBPS/image/p26.png





OEBPS/image/p101.png





OEBPS/image/151.png





OEBPS/image/p22.png
ENSER





OEBPS/image/98.png





OEBPS/image/p0-11.png





OEBPS/image/204.png





OEBPS/image/194.png
(PRACTICE PERECCT  HIDDEM LIYVES






OEBPS/image/107.png





OEBPS/image/p0.png
THINK, PAIR,
SHARE

(e}
CHECK FOR
UNDERSTAND!





OEBPS/script/idGeneratedScript.js
function RegisterInteractiveHandlers() {
RegisterButtonEventHandlers();
ProcessAnimations();
ProcessMedia();
}
function ProcessMedia() {
var oFrame = document.getElementsByClassName("_idGenMedia");
for (var i = 0; i < oFrame.length; i++) {
var actions = oFrame[i].getAttribute("data-mediaOnPageLoadActions");
if(actions) {
var descendants = oFrame[i].getElementsByTagName('*');
for(var j = 0; j < descendants.length; j++) {
var e = descendants[j];
var tagName = e.tagName.toLowerCase();
if(tagName == 'video' || tagName == 'audio') {
if(e.paused) {
var selfContainerID = e.id;
eval(actions);
}
}
}
}
}
}
function ProcessAnimations() {
	var oFrame = document.getElementsByClassName("_idGenAnimation");
	for (var i = 0; i < oFrame.length; i++) {
		var actions = oFrame[i].getAttribute("data-animationOnPageLoadActions");
		if(actions) {
			var selfContainerID = oFrame[i].id
			eval(actions);
		}
		var cn = oFrame[i].className;
		if(cn.indexOf("_idGenCurrentState") != -1) {
			var actions = oFrame[i].getAttribute("data-animationOnStateLoadActions");
			if(actions) {
				var selfContainerID = oFrame[i].id
				eval(actions);
			}
		}
		actions = oFrame[i].getAttribute("data-animationOnSelfClickActions");
		if(actions) {
			oFrame[i].addEventListener("touchend", function(event) { onTouchEndForAnimations(this, event) }, false);
			oFrame[i].addEventListener("mouseup", function(event) { onMouseUpForAnimations(this, event) }, false);
		}
		actions = oFrame[i].getAttribute("data-animationOnSelfRolloverActions");
		if(actions) {
			oFrame[i].addEventListener("mouseover", function(event) { onMouseOverForAnimations(this, event) }, false);
		}
	}
	document.body.addEventListener("touchend", function(event) { onPageTouchEndForAnimations(this, event) }, false);
	document.body.addEventListener("mouseup", function(event) { onPageMouseUpForAnimations(this, event) }, false);
}
function onPageTouchEndForAnimations(element, event) {
var oFrame = document.getElementsByClassName("_idGenAnimation");
for (var i = 0; i < oFrame.length; i++) {
var actions = oFrame[i].getAttribute("data-animationOnPageClickActions");
if(actions) {
var selfContainerID = oFrame[i].id;
eval(actions);
event.target.__id_touched = true;
}
}
event.stopPropagation();
}
function onPageMouseUpForAnimations(element, event) {
if (event.target && event.target.__id_touched) {event.target.__id_touched=false; return;}
var oFrame = document.getElementsByClassName("_idGenAnimation");
for (var i = 0; i < oFrame.length; i++) {
var actions = oFrame[i].getAttribute("data-animationOnPageClickActions");
if(actions) {
var selfContainerID = oFrame[i].id;
eval(actions);
}
}
event.stopPropagation();
}
function onTouchEndForAnimations(element, event) {
var classID = element.getAttribute("data-animationObjectType");
var oFrame = document.getElementsByClassName(classID);
for (var i = 0; i < oFrame.length; i++) {
var actions = oFrame[i].getAttribute("data-animationOnSelfClickActions");
if(actions) {
var selfContainerID = oFrame[i].id;
eval(actions);
event.target.__id_touched = true;
}
}
event.stopPropagation();
event.preventDefault();
}
function onMouseUpForAnimations(element, event) {
if (event.target && event.target.__id_touched) {event.target.__id_touched=false; return;}
var classID = element.getAttribute("data-animationObjectType");
var oFrame = document.getElementsByClassName(classID);
for (var i = 0; i < oFrame.length; i++) {
var actions = oFrame[i].getAttribute("data-animationOnSelfClickActions");
if(actions) {
var selfContainerID = oFrame[i].id;
eval(actions);
}
}
event.stopPropagation();
event.preventDefault();
}
function onMouseOverForAnimations(element, event) {
var animationClassName = element.getAttribute("data-idGenAnimationClass");
var cn = element.className;
if (cn.indexOf(animationClassName) != -1 ) {
return;
}
var classID = element.getAttribute("data-animationObjectType");
var oFrame = document.getElementsByClassName(classID);
for (var i = 0; i < oFrame.length; i++) {
var actions = oFrame[i].getAttribute("data-animationOnSelfRolloverActions");
if(actions) {
var selfContainerID = oFrame[i].id;
eval(actions);
}
}
event.stopPropagation();
event.preventDefault();
}
function RegisterButtonEventHandlers() {
var oFrame = document.getElementsByClassName("_idGenButton");
for (var i = 0; i < oFrame.length; i++) {
oFrame[i].addEventListener("touchstart", function(event) { onTouchStart(this, event) }, false);
oFrame[i].addEventListener("touchend", function(event) { onTouchEnd(this, event) }, false);
oFrame[i].addEventListener("mousedown", function(event) { onMouseDown(this, event) }, false);
oFrame[i].addEventListener("mouseup", function(event) { onMouseUp(this, event) }, false);
oFrame[i].addEventListener("mouseover", function(event) { onMouseOver(this, event) }, false);
oFrame[i].addEventListener("mouseout", function(event) { onMouseOut(this, event) }, false);
}
}
function hasAppearance(element, appearance) {
var childArray = element.children;
for(var i=0; i< childArray.length; i++) {
var cn = childArray[i].className;
if(cn.indexOf(appearance) != -1) {
return true;
}
}
return false;
}
function isDescendantOf(child, parent) {
var current = child;
while(current) {
if(current == parent)
return true;
current = current.parentNode;
}
return false;
}
function addClass(element,classname) { 
var cn = element.className;
if (cn.indexOf(classname) != -1 ) {
return;
}
if (cn != '') {
classname = ' ' + classname;
}
element.className = cn + classname;
}
function removeClass(element, classname) {
var cn = element.className;
var rxp = new RegExp("\\s?\\b" + classname + "\\b", "g");
cn = cn.replace(rxp, '');
element.className = cn;
}
function onMouseDown(element, event) {
if (event.target && event.target.__id_touched) {event.target.__id_touched=false; return;}
if (hasAppearance(element, '_idGen-Appearance-Click')) {
addClass(element, '_idGenStateClick');
}
var actions = element.getAttribute("data-clickactions");
if(actions) {
eval(actions);
}
event.stopPropagation();
event.preventDefault();
}
function onMouseUp(element, event) {
if (event.target && event.target.__id_touched) {event.target.__id_touched=false; return;}
removeClass(element, '_idGenStateClick');
var actions = element.getAttribute("data-releaseactions");
if(actions) {
eval(actions);
}
event.stopPropagation();
event.preventDefault();
}
function onMouseOver(element, event) {
if (event.relatedTarget) {
if(isDescendantOf(event.relatedTarget, element)) return;
}
if (hasAppearance(element, '_idGen-Appearance-Rollover')) {
addClass(element, '_idGenStateHover');
}
var actions = element.getAttribute("data-rolloveractions");
if(actions) {
eval(actions);
}
event.stopPropagation();
event.preventDefault();
}
function onMouseOut(element, event) {
if (event.relatedTarget) {
if(isDescendantOf(event.relatedTarget, element)) return;
}
removeClass(element, '_idGenStateHover');
removeClass(element, '_idGenStateClick');
var actions = element.getAttribute("data-rolloffactions");
if(actions) {
eval(actions);
}
event.stopPropagation();
event.preventDefault();
}
function onTouchStart(element, event) {
if (hasAppearance(element, '_idGen-Appearance-Click')) {
addClass(element, '_idGenStateClick');
}
var actions = element.getAttribute("data-clickactions");
if(actions) {
eval(actions);
event.target.__id_touched = true;
}
event.stopPropagation();
event.preventDefault();
}
function onTouchEnd(element, event) {
removeClass(element, '_idGenStateClick');
var actions = element.getAttribute("data-releaseactions");
if(actions) {
eval(actions);
event.target.__id_touched = true;
}
event.stopPropagation();
event.preventDefault();
}
function goToDestination(ref) {
window.location.href = ref;
}
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