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Introducing psychology



There is informed psychological evidence as to why prisoners riot, challenging the uninformed armchair psychologist. We present this on the following pages.


You are going to love psychology. Psychologists study everything about people – and what could be more interesting than people?


Psychologists want to explain why people (and animals) behave as they do. They are always on the lookout for interesting things about what people do. Just look in any newspaper or on Facebook – they are full of stories about people’s behaviour.





Here’s an example – I (Cara) was listening to the news on the radio today and one of the items was about a major prison riot in Birmingham.


The question people ask psychologists is:


Why do prisoners riot?


Is it because they are ‘bad apples’? They are criminals who have little care about other people so it isn’t that surprising that they would behave like that. 


Or is it because of the ‘bad barrel’? Prisoners are in a situation where the conditions are difﬁcult and it would force anyone to behave like that.


Everyone has an opinion on why prisoners behave like that – we call them armchair psychologists.


The key to psychology is that we go beyond common sense and beyond personal opinions. The single thing that matters most in psychology is evidence. Real psychologists, as opposed to armchair ones, are expected to provide evidence for their every utterance (well, almost every one). 


Evidence doesn’t come from personal experience, or subjective opinion. It comes from research studies that are carefully designed to be objective. 


So let’s look at some evidence about why prisoners riot….


The Stanford Prison study


How could you test whether ordinary people might behave the same way in prison as criminals do?


A psychologist called Philip Zimbardo devised a way. The year was 1971. He put an advertisement in a newspaper seeking male college students willing to take part in his study. He gave applicants various tests to determine that they were ‘emotionally stable’ – for example he asked about their family backgrounds and physical and mental-health histories. In the end he selected 21 ‘emotionally stable’ students to take part in his study.


He then ﬂipped a coin to ﬁnd out who would play the role of prison guard and who would be a prisoner; 10 of the volunteers were given the role of guard and 11 were to be prisoners.


The mock prison was set up in the basement of one of the buildings at his university, Stanford University in California, USA. Activity in the mock prison was recorded on ﬁlm.


Oh I can explain that!  


Those prisoners are just a bad lot.  That’s why they got there in the ﬁrst place. They’re criminals for goodness sake so we wouldn’t expect anything else.  


Give them a chance and they’ll  attack everyone.


The armchair psychologist


Male college students needed for psychological study of prison life. $15 per day for 1-2 weeks beginning Aug. 14. For further information & applications, come to Room 248. Jordan Hall, Stanford U.
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Prisoners arearrested


On the morning of August 17 local police ofﬁcers unexpectedly arrived at the homes of each of the prisoners and ‘arrested them’.


The prisoners were delivered to the prison. They were put through a delousing procedure, searched, given a prison uniform with ID number, nylon stocking caps (to make their hair look shaved) and an ankle chain. The guards referred to the prisoners only by their number.


The guards were also dressed according to their role. They had uniforms, clubs, whistles, handcuffs and reﬂective sunglasses (to prevent eye contact).


These outﬁts were selected to help the volunteers get into their roles and really feel they were a prisoner or guard. Uniforms reduce each person’s sense of their own individuality and help them take on the role. People are then more likely to be guided by role expectations rather than personal morals.


The routine


The guards worked shifts but the prisoners were in prison 24 hours a day. The prisoners were allowed certain ‘rights’: three meals a day, three supervised toilet trips, two hours for reading or letter-writing, two visiting periods and two movies per week. They had to line up three times a day to be counted and tested on the prison rules. 


What happened?


Over the ﬁrst few days the guards grew increasingly tyrannical. They woke prisoners in the night and got them to clean the toilets with their bare hands. Some guards were so enthusiastic in their role that they even volunteered to do extra hours without pay. 


Many of the prisoners were submissive, agreeing to the unreasonable requests with little protest. However, there was some rebellion. The prisoners realised that they could work together and protest. On Day 2 some of the prisoners ripped off their caps and barricaded themselves in their prison cells. However, the guards broke in and placed the prisoners in solitary conﬁnement. 


The participants appeared at times to forget that they were only acting. Even when they were unaware of being watched (when in their ‘cells’), they still played their roles. When one prisoner had had enough, he asked for parole rather than saying he wanted to stop being part of the experiment. Had he come to think that he was actually a prisoner? 


Five prisoners had to be released early because of their extreme reactions (crying, rage and acute anxiety) – symptoms that had started to appear within two days of the beginning of the study. In fact the whole study was ended after six days (it was due to last two weeks) because of the distress it was causing and the extreme behaviour by the guards. 


Conclusions


What the study clearly shows is that the ‘normal’ volunteers stopped behaving normally and took on the roles of prisoners and guards. This suggests that behaviour is at least partly determined by the situation. 


The psychological explanation is that the participants were conforming to certain ‘social rules’ of how prisoners and prison guards are supposed to behave. Humans are social animals and our behaviour is very much inﬂuenced by those around us – we like to ﬁt in with our chosen social group and don’t like to be rejected. In any social group we therefore take on the behaviour expected of us. We learn these behaviours from early childhood – through direct experience and also from watching TV.


But wait … there’s more …
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Evaluation


Not surprisingly this study has caused a huge amount of discussion over the last 40+ years. Just have a look on the Internet for endless descriptions of the study and comments on its meaning. There is a website created by Zimbardo (www.prisonexp.org) and recently a ﬁlm was made about the study with Zimbardo’s assistance – called The Stanford Prison Experiment (watch a trailer on YouTube). Zimbardo has also written a book The Lucifer Effect describing the study in great detail and drawing many interesting conclusions.





But that’s not the point … one of the things you will quickly notice, if you do look around the Internet, is that there have been a LOT of criticisms of the study. In fact, as you were reading the study you too may have been thinking, ‘hang on, I don’t think this is very good evidence’.


Let’s just look at two key criticisms:


1. Were the participants just play-acting?


One weakness of the study is that just playing the part of a prisoner or guard isn’t like actually being one.


The prisoners and guards knew they were being watched most of the time, which means they might have felt they had to act in a certain way. In addition, there is an important difference between acting a part, even if you really get into the role, and actually being that person. If you are actually a prison guard, for example, you draw on your own personal ideas of right and wrong. Whereas, if you are acting, you draw on ideas of how you think prison guards behave.


Therefore, it may not be appropriate to use the ﬁndings of this study to explain how prisons work.


2. Well-controlled study


One strength of the study is that it was well designed. (Yes, critical points can be positive.)


For example, participants were checked to see that they had no mental-health problems and they were randomly assigned to the roles of prisoners and guards. 


This means we can say, with some conﬁdence, that ‘emotionally stable’ people are likely to behave like criminals if they are put in a prison situation. 


Doing your own evaluation


To write good evaluation points you need do more than simply state the point.


If you look at the points above, we have separated the point from the explanation and we have ﬁnished with a conclusion.


This is how you do good evaluation: 


P – state the POINT.


E – EXPLAIN your point giving EVIDENCE and/or ELABORATION.


C – write a CONCLUSION or CONSEQUENCE.


Throughout this book this is the way we have presented critical points. You should do that whenever you write evaluation. You are going to learn about research studies (and theories) but, as we have shown here, it is vital to evaluate them.
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continued


Not sure if I agree with these criticisms.


Feel free to disagree –  that’s what evaluation is all about. Evaluation is not a fact – people argue about it.


And feel free to do that throughout this book. Exercise your intellectual muscle.
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Doing your own describing


When it comes to describing a research study or a theory, the key thing to remember is DETAIL.


Detail does not mean you have to write lots and lots but what is important is that you include the key pieces of information.


For example, on the previous spread we described Zimbardo’s study. The description is over 600 words. What if you tried to write it in 100 words? What are the key pieces of information you would include? What are the important details? Try it.


Note: one of the ways to get detail into your writing is to use PSYCHOLOGICAL VOCABULARY. You haven’t got that yet but it is something to bear in mind.


Doing your own application


When answering ‘Apply it’ questions in this book you will be using your knowledge of the study or theory on the spread.


It is important to always do CONTEXT + CONCEPT + LINK as we have done above.


1. Identify a part of the ‘stem’. This is the CONTEXT.


2. Identify something you know from psychology. This is the CONCEPT.


3. LINK them together.


Sometimes it is better to do CONCEPT + CONTEXT  + LINK


Application


We started out with the question of whether prison rioting could be blamed on the bad apples (prisoners) or bad barrel (the prison system). So we should apply our ﬁndings back to this situation.


In fact, as result of this study, Zimbardo was asked to testify to the US Congress about prison reform. He argued that ‘the mere act of assigning labels to people, calling some people prisoners and others guards, is sufﬁcient to elicit pathological [disturbed] behaviour’ (http://pdf.prisonexp.org/congress.pdf).


Zimbardo’s testimony led to some reforms in the care of juvenile offenders.





In fact, this, in itself, is an evaluation of the study – a positive criticism. It is the aim of all research to have real-world applications. In other words research ought to provide us with ideas that we can use.


Throughout this book we will show ways that research (studies and theories) has been applied to real-world situations. But, in addition, we will ask you to do this. For example, here is what is called the stem (or scenario or case study):


Rosie has just started work as a voluntary policewoman. On her ﬁrst day at work she helps out at a football match. A group of fans come up to her and ask directions to their seats. Rosie gets very annoyed with them because they are rude and tells them to behave themselves or she will arrest them. Rosie’s supervisor thinks she is being too aggressive.


How can ‘conformity to social rules’ help us to understand Rosie’s behaviour? 


Answer: 


The context of this question is that Rosie is behaving quite aggressively.


The concept that we know from psychology is ‘conformity to social rules’ – she is behaving like she thinks the police should behave. 


The link is that Rosie’s reaction is based on how she thinks the police should behave. That perception of police behaviour is a stereotype she has probably learned from ﬁlms.


Description and evaluation and application


Don’t forget that we began with description – we described Zimbardo’s study. So that is the third skill you will be using in this course.


What we have just done gets to the very heart of your course in psychology. This is what you are going to be doing:


1. You are going to look at human (and some animal) behaviour and experience.


2. In particular we will describe research studies that demonstrate what people actually do and/or we will describe explanations / theories based on research studies.


3. Then we will evaluate the studies and explanations / theories.


4. Some of those evaluations will look at real-world applications. But you will also have a chance to apply your new-found knowledge.


What is Psychology?


Psychology is the science of behaviour and experience. And it is a science because it is based on evidence. We psychologists always say to those people in armchairs ‘Where is your evidence? And also ‘How good is your evidence?’


The girl on the right is shocked because the evidence of what her burger looks like is nothing like it was advertised. Always ask for evidence.


Enjoy your journey.


Cara, Dave, Ruth, Mark and Rob


Find out more about description, application and evaluation, and also how to use this book.
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How to use this book



Doing psychology consists of three skills: describing what you know, applying your knowledge and analysing/evaluating this knowledge. 






















Application


Assessment objective 2  (AO2) is concerned with being able to apply your psychological knowledge. 


It is a really good way to assess whether you do understand psychological knowledge. 


On each spread there is at least one ‘Apply it’ questionwhich gives you a chance to practise this AO2 skill of application in relation to both concepts and research methods. 


 


Research methods topics are covered in Chapter 4 but we have given you a chance to apply these concepts throughout the book.


Evaluation


Assessment objective 3  (AO3) is concerned with your ability to evaluate the concepts and studies you have learned about. 


On most spreads in this book we have presented some AO3 material on the right-hand side. Some topics don’t requireevaluation so there isn’t any on the spread. Sometimes there are many subtopics and then the evaluation follows each subtopic.


AO3 material always has the heading ‘Evaluation’.


Generally we have focused on three criticisms, each one clearly separated into the point, the explanation and a conclusion (PEC).


Description


Assessment objective 1  (AO1) is concerned with your ability to report detaileddescriptions of psychological knowledge and demonstrate your understanding of this knowledge. 


 


We generally have presented the AO1 material just on the left-hand side of each spread, though sometimes it is on both sides. 


We have divided the text up with subheadings to help you organise your understanding. Each heading should act as a cue for material to recall. 


There are usually four subheadings which matches the number of marks in an essay question. 


What is an ‘assessment objective(AO)’? 


It is something that is used to assess your ability. 


You can demonstrate what you know by describing it but there is more to knowledge than that. There is the further skill of being able to use your knowledge in new situations (application). And a further skill is to be able to judge the value of your knowledge (evaluation). 


All three of these skills are part of your studies. 
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Student digital book (SDB) 


A digital version of this student book is also available if your school has access to our Digital Book Bundle of student and teacher resources. You can view this digital version via a tablet or computer at school, home or on the bus – wherever it suits you. Please note that the digital book is not approved by AQA.


There are extra features in the student digital book that support your studies. For every spread in this book there are: • Lifelines: Very straightforward, easy-to-digest key description and evaluation points for each spread topic.  


• Extensions: Extra information, studies or activities to challenge and stretch you further. • Web links to YouTube videos or other sites.  • Suggested answers to the ‘Apply it’ questions (invaluable!).  • Quizzes: Interactive, self-marking quizzes that help to check and reinforce your understanding on a topic.  


 


• Practice questions: Extra questions to help you practise your skills


 


Need a  lifeline?


The SDB is your answer










And also …


Links across the speciﬁcation  to help you see connections.


Links with individual, social  and cultural diversity.


Biographies of some of our  favourite psychologists.


At the end of each chapter there are …


• Brilliant summaries to revise from.


• An analysis of student answers.


• Multiple choice questions to check your knowledge.


In each section of the speciﬁcation there are two named research studies, such as Bruner and Minturn. In such cases there is symbol by the study saying ’Named study in speciﬁcation’ to indicate this. This means that you may speciﬁcally be asked to describe and/or evaluate this study, and its procedures and results. 


We have described some other research studies in this book in the same kind of detail, such as the one on the spread below. However, in this case, you would never be asked to describe this speciﬁc study. 


However, you would use this study (and its evaluation) to answer a more general question on the effects of interference on the accuracy of memory.


Next to each of these studies we have put a symbol that says ‘Study not named in the speciﬁcation’.


Bad jokes, sometimes not even a joke.


Study tip  The thing about  


    psychology is that we know about  


behaviour – and therefore have lots of advice about good studying.


Check it  A sample of questions  


    about the topic including short  


      answer questions, application 


questions and essay questions.


Daniel Willingham (1961–  )


Daniel Willingham is currently Professor of Psychology at the University of Virginia. His main area of interest has been the brain basis of learning and memory. More recently he has turned to applying this knowledge to education. Many of his ideas appear in the ‘Ask the Cognitive Scientist’ column for American Educatormagazine.


Understanding individual, social and cultural diversity


Barlett’s research offers insights into cultural and social differences. The way people see the world is profoundly affected by their social/cultural environment.


You will learn more about this in Chapter 6 on Language, thought and communication (see pages 158–187).


THINK LINK


Memory is an example of a cognitive process. ‘Cognitive’ means knowledge. Chapter 3 concerns cognitive development – looking at how children think and learn.


You should always be on the lookout for links across the speciﬁcation.


THINK LINK


Study  not named in  speciﬁcation


Named study  in speciﬁcation
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