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AUTHORS’ ADVICE


The Process can be used as a practice to engage in moving toward a new way of problem solving.


Regardless of what creative endeavor one might be involved with, The Process can be used for inspiration to jumpstart one’s own problem-solving ventures, and also acts as a reminder that there can be numerable solutions to any given problem.


The Process contains thousands of images, which can easily lead to visual fatigue.


The authors recommend that in order to fully absorb any given problem, no more than one or two chapters should be viewed at a sitting.



FOREWORD


CONCEPTUAL FEARLESSNESS


There are few things in life of which I am certain, particularly in the ever-changing field of graphic design, where media and aesthetic parameters change by the day. Yet certainty courses through my body and mind whenever I reflect on the visual literacy exercises “invented” by Judith and Richard Wilde that await you in this volume. What I am entirely certain of – because I’ve seen the results first hand – is that the myriad solutions demanded by these simple yet rigorously crafted visual language skill tests guarantee that students – and there have been thousands of them – will come away exponentially more literate and better design thinkers. I am certain that literacy is the fundamental goal of all education, especially design education, and the Wildes’ process is essential.


What I am uncertain of is this: Could I meet the Wildes’ challenge? Have I the chops to take any three of these problems, for example the ones that appeal to my conceptual vigor, “Targets,” “Sound” or “Hey Taxi,” and devise solutions that transcend my safe bank of clichés? Maybe! But not without trouble at first. Consistent with the Wildes’ plan, however, difficulty is the fuel that ignites the proverbial engine of creativity. The exercises do indeed become increasingly difficult as the assignments progress throughout a semester. But at the same time, the students’ ability to smartly solve these problems increases – and not simply to get it over with, but to proudly display the intelligence they’ve garnered from exercising their conceptual and aesthetic muscles.


I am not one for magic bullets and miracle growth enhancements, but it is uncanny how this process of visual thinking and making awakens that part of the brain that stimulated students to study art and design in the first place. It doesn’t matter what design media – digital or analog – they will enter after graduation, or even whether they stay or leave the art and design disciplines for other careers. These exercises engage and enhance the skills and tools for creative thinking with long-term effect. How?


Each problem is thematically outlined with certain limitations (and what doesn’t have self- or externally imposed limitations?), yet the outcome is designed to be as free as air. Students are asked to push the boundaries: their own boundaries, not those of some arbitrary standard or competition imperative. Students draw, paint, and collage. They write, letter, and typographically assemble their responses. There is an imponderable yet palpable surge of energy (or magic, or some other force) when faced with the tabloid-sized assignment page with the empty grid of boxes waiting impatiently to be filled. Reading the problem, carefully spelled out to avoid confusion, the student is faced with the sudden realization that virtually anything is possible – that creativity is about accepting limits along with freedom. The inevitable transformation from nothing into something – whatever the thing – will be the most satisfying, possibly ecstatic, feeling in the world. Having multiple chances to iterate on the core idea is the genius that underpins this process.


Of course, there are many degrees of success. Some projects are more appealing than others. For me, “Targets” opened up more opportunities than “Zen.” But that too is the brilliance of these exercises (and others that are sadly not included here): There are many ways to activate the creative vortex and enter the talented mind. Judith and Richard Wilde have been inventing, reinventing and, ultimately, refining this process for four decades. Not only is it a perfect way to draw out the best in students, but it also urges the most intrepid creation possible. The act of teaching conceptual fearlessness must be supported by a fearless act. These exercises work every time. I promise!


Steven Heller


Co-Chair MFA Design,
Designer as Author + Entrepreneur,
SVA NYC



INTRODUCTION


The Process is a compendium of 13 experimental art and design projects, all geared toward teaching college art students what is needed to become an artist.


The projects in this book, created by Judith Wilde and Richard Wilde, are given primarily to students starting at the School of Visual Arts in a course titled “Visual Literacy,” which sets the stage for becoming an artist. They are also given to students in experimental workshops throughout the world.


Projects focus on developing formal excellence: a strong sense of aesthetics coupled with the ability to generate new ideas. It is the balance between form (image making) and content (conceptual thinking) that must be reconciled. This is the dilemma that presents itself in all creative endeavors.


Although there is no hard and fast rule for how these projects are administered in terms of order, we’ve discovered that those dealing primarily with form are more tangible at the onset in terms of teaching, and early success in this area tends to empower students to then take on more conceptually driven projects.


The premise of this book is predicated on the belief that everyone is born creative, with an openness and a spontaneity that has been smothered by societal demands. If one examines children’s drawings, it can be seen that they possess an instinctive, uninhibited quality, and consequently have a real life to them. Yet, as one becomes educated and socialized, this essencebearing gift is replaced by memorization, do’s and don’ts, social norms, in effect an education that inhibits growth. So, by the time one begins college, the unknown has been replaced by the known.


Mystery, wonder, and spontaneity have been replaced by false assumptions, ideas, conceits, and beliefs in the form of baggage that can be understood as layers of habitual reactions to most any endeavor. One has lost the ability to respond and instead one merely reacts in a mechanical, automatic way, without grappling with the problem at hand.


Struggle is what is needed, in the form of questioning and pondering, and with sensitivity to what might present itself. The enemy is the baggage that we all carry, which always leads to cliché solutions that live in the known. It is this very baggage, this learned robotic approach to making art, that The Process tries to eradicate.


Another factor that hampers creative growth is that, at the onset, one finds that having generated a few ideas, one unfortunately cannot go further as a visual problem solver. But at this very juncture, it is necessary to overcome this inertia and not be at the mercy of a false belief that all possibilities have been exhausted. That is why, in all the projects that appear in this book, multiple solutions are required, which help one get past this blockage and the lie that one’s capabilities have been maximized. It is when playing and doodling, experimentation and invention are encouraged, that one is urged past this interval to enter the unknown, the world of questioning where one’s real possibilities lie.


An important element in solving problems is to have a clear set of parameters that can be understood as the hallmark of the condition required to solve visual communication problems. One’s initial response to parameters is most often to envision them as an impediment to creativity, while in truth they lay the groundwork for successful solutions to emerge.


It is the combination of the constraints of each assignment along with the restraints of the medium, coupled with the spirit of embracing and trusting the process of experimentation and play, that sets the stage for original work.
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THOUGHTS ON THE CREATIVE PROCESS 1


Remember, the ability to come up with new ideas is already present within you. It’s your birthright. It doesn’t have to be invented, it has to be rediscovered. Over the years, we’ve developed layers and layers of habitual reactions to most any situation. We react when we should respond. Learning how to respond is the directive of self-discovery.
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ZEN PROBLEM:


In an attempt to touch one’s inner self, be present to where ideas arise and to develop a more intuitive and insightful process that enhances one’s capabilities at problem solving, experiment with the twelve grids printed on the assignment sheet in an effort to create images without predetermined ideas. This assignment is one of pure experimentation.


AIM:


To bypass habitual thought, and begin to play with the freedom of a child. To allow oneself to enter a way of working in an unpremeditated way, where unexpected imagery emerges. The hope is to connect to a level of consciousness rarely perceived, which is not subject to habitual thinking. On a broader scale, this assignment allows one to develop trust in one’s instincts and create a dialogue between the emerging elements, as each subsequent form is introduced.


SUGGESTIONS:


Before beginning, try not to predetermine the solutions. Respond to the dictates of the grid to see where the exercise takes you. Trust your inner impulses and let your hand lead, rather than your head. Ideally, this type of investigation will set the conditions for a sensibility to emerge that becomes the foundation of one’s personal signature. In this type of formal investigation, there are no right or wrong answers.


SPECIFICATIONS:


There are no limitations on color or medium, although pen and ink is a good starting point.
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ZEN SOLUTIONS:


Figure 1 is the entire assignment addressed by one student, in a structured mannered style, where precision, symmetry, and a clear adherence to the underlying grid is followed.


Figure 2, in certain areas, exhibits a connection to the gridlike page, but follows a more abstract expressionistic sensibility.


The left-hand page represents a classic approach where geometry and formal composition dominate, while the righthand page has similar attributes, but follows a more romantic line of expression.
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ZEN SOLUTIONS:


Figure 1 uses the project as a point of departure to work in a highly spontaneous abstract expressionistic manner. Yet upon closer observation, certain areas reference the underlying grid pattern.


Figures 2 through 6 follow a more structured approach in discovering unique imagery, by incorporating a sense of movement through the use of line.


In some cases the grid is apparent, while in others the grid has been obliterated.
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ZEN SOLUTIONS:


Figures 1 through 9 are created by one student. All images represent an obsessive approach, where detail, rhythm, pattern, and movement dictate the journey of complexity.


For the most part, figures 1 through 6 maintain the integrity of the square grid, while figures 7 and 8 follow another impulse, and figure 9 lies somewhere between these two sensibilities.
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ZEN SOLUTIONS:


Figures 1 through 5 are linear experiments with patterning.


Figure 6 and figures 9 through 12 use each dot of the grid to create studies of faces, eyes, breasts, lady bugs, and insects.


Figures 7 and 8 are the creation of a complex narrative of warring factions.


In contrast, figure 10 is a humorous social comment depicting eyes all looking toward a central focal point of breasts, which speaks of the nature of male behavior.
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ZEN SOLUTIONS:


In figure 1, the lizardlike creature breaks out of the grid in terms of the head and upper body, though at the same time, the grid is used as an integral part of the patterning.


Figures 2 through 16 use line in their experimenting with pattern and the emergence of form to create an array of highly diverse imagery.
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ZEN SOLUTIONS:


Figures 1 through 4 deal with movement, pattern, color, and dimensionality, while at the same time, given their similarities and positioning to one another, function as a single image.


Figures 5 through 19 use the common element of circles as a motif. The solutions vary greatly from one another, which signals the multiplicity of emerging avenues of expression using a common theme.


Given that the grid is a representation of one hundred mechanically drawn circles, to extend this very form seems a natural response to the problem.
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Yet, in all of these solutions, the circles have a sense of spontaneity, which is in direct opposition to the starting point of the grid.
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ZEN SOLUTIONS:


Using ants as a theme, figures 1 through 4 represent the interaction of all twelve grids.


Figure 5 represents a single grid on the assignment sheet that incorporates a red square as the focal point. In this solution, as in figures 1 through 4, the dots became the point of departure in the creation of different ant colonies.


In figures 2 through 4 each of the twelve gridded areas can stand alone as single narratives.


[image: ]


[image: ]

[image: ]

[image: ]


ZEN SOLUTIONS:


Often, connecting the dots creates linear solutions that result in intricate patterns, or mazelike configurations.
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