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				About the Author

				 

				Dame Kate Dethridge has spent over 30 years in primary education. She started as an early years teacher and this has remained a passion throughout her career. As an additional Ofsted inspector and headteacher of an outstanding teaching school and national support school, she has inspected and supported countless settings. It has allowed her to learn from the best, developing a detailed understanding of what excellent provision looks like and how it is both established and maintained. She was made a dame in Her Majesty’s 2015 New Year’s honours for services to education.

			

		

	
		
			
				

			

			
				“This is a guide for passionate practitioners, written by a particularly expert and passionate practitioner. It both explains the practical details of promoting different areas of learning but also offers detailed advice on assessment, safeguarding and inspection. A must for all who believe that the answer to improving social mobility is getting it right in children’s early years.”
Dr Tim Coulson, Regional Schools Commissioner for the East of England

				 

				“This book is an excellent introduction for those new to EYFS and a great guide for those wishing to develop their knowledge of the sector further. Its clarity, rooted in effective practice and systems, is a valuable addition to any teacher’s, or indeed parent’s, reading list.”
Simon Knight, director of education, the National Education Trust

				 

				“A useful and easy read for early years practitioners. It supports the adage that, ‘a reflective practitioner is an effective practitioner’ and provides many audits and reflective tools that can be used by leaders to monitor and develop pedagogy, practice and provision with early years teams.”
Clare Kershaw, Head of Commissioning Education and Lifelong Learning at Essex County Council

				 

				“If both experienced and new leaders want really good practical advice about how to establish highly effective EYFS provision, then they should read this book.”
Helena Mills, CEO of Burnt Mill Academy Trust

			

		

	
		
			
				

			

			
				Introduction

				 

				Early years education plays a crucial role in ensuring children make the best possible start in life, developing their confidence, interests and ensuring they establish the social skills and attitudes to learning that they require to succeed at school. Get it right in the early years and children are set up for life. It is a huge privilege to be involved in such a significant stage of children’s lives but with this comes great responsibility. Some of us are lucky enough to have the opportunity to visit many excellent settings and learn from them; we see highly effective practice and duplicate it. For those who are unable to make such visits, a book of lessons learned is the next best thing. 

				A Practical Guide to Early Years Education has been written in order to support colleagues in gaining an understanding of what excellent provision looks like, offering tools and resources to help you manage, improve and sustain high quality provision in your setting. Pick up a book about early years education and too often it is heavily weighted with research and theory. These are important elements but for many of us who are busy and short on time, we simply want to be able to open a book and find it full of good ideas with easily accessible resources that are easy to read and written by someone who does the job every day. Whether you are a child minder or work in a nursery school, this book will offer you sensible and practical advice about what you can do to improve the experience for the children in your care, meeting their individual needs and sustain improved learning outcomes.

				Written in a clear and easily accessible way, each chapter focuses on a key area of provision and offers a wealth of practical ideas and resources to help you:

				
						Understand what excellent provision looks like and should include.

						Audit your own provision to identify strengths and areas to improve.

						Develop resources and guidance for staff to ensure that your setting offers all the necessary support and skills to guarantee the children in your care make progress, are stimulated and develop excellent attitudes to learning.

				

				Whether you need a better understanding of the needs of children acquiring English as an additional language, improve your outdoor provision or ensure your safeguarding practices are effective and compliant, this book will support you and ensure that you have a comprehensive understanding of what needs to be improved and how you can easily achieve this. Each chapter addresses the crucial areas of learning in early years settings and, in addition, will help you consider how to develop key workers, how to confirm children are ‘school ready’ and how to prepare for and succeed when being inspected. 

				The book offers advice and strategies for establishing highly effective behaviour management strategies, how to engage boys and plan a curriculum that appeals to them, as well as giving tips and guidance on making observations to develop effective assessment practice. In addition, there is a chapter dedicated to leadership in early years settings which identifies expectations and offers support in ensuring any setting is well-led and managed. This is a book is for educators and leaders alike to inform your practice while offering quick, easy and sustainable tools for self-assessment and improvement.

				I hope this book will give you the understanding, confidence and tools to improve your own provision and that it will provide a catalyst for debate and discussion. I would like to thank all those people I have met and settings I have visited that have improved my own understanding of excellent early years provision. In this book, I share their skills and ideas in the hope that all children will benefit from excellent provision to sustain them through their childhood and beyond.

			

		

	
		
			
				

			

			
				Children’s language: oracy and literacy

				Language learning through interaction

				 

				Modelling: The role of the adults

				Speaking and listening are the two essential tools of all children in their quest to understand, communicate and participate with the world and with others. In order to become good readers and writers, children must develop good speech and communication skills first. Whilst incidental use of language and conversation are obviously vital parts of an effective early years setting, adults must also plan for the acquisition of language. Given how crucial it is, it cannot be left to chance. Children have to be given the opportunity to talk in a variety of settings and this needs to be planned for and resourced. The role of the adult is undeniably crucial, they must plan, model, encourage and listen.

				 

				Planning

				It is important to question whether you provide opportunities every day for children to speak to other children and adults. At the end of each day, are you able to say that you have had a conversation with every child in your setting or for those whom you are responsible for as a key worker? This is something you should regularly check. When introducing a new theme or topic with the children, do you identify some of the new vocabulary that you will be using? In addition to this, practitioners should plan for opportunities to model words. This allows children to become familiar with them, understand their meaning, rehearse it and apply the words accurately.

				 

				Modelling language

				Children learn by example and so practitioners must model the language and conventions they wish the children to use. Adults in an early years setting are not there purely in a supervisory role. They have an essential part to play interacting with children. 

				They do this by: 

				1. Developing vocabulary 

				Introduce new words that have a meaning to the children, words that they can use and apply every day. These words can be based on the daily routine of the children or linked to the topic you are studying. The introduction of vocabulary needs to be planned and staff must create opportunities both to model new words and for children to rehearse the use of them in context.

				2. Engaging children in conversation

				The adult in a child’s life is the chief resource in language development. Children also learn a great deal from each other, but largely much of their learning will be via the adults who spend time with them. As teachers, we need to ensure that we engage children in conversation, listen carefully to them and ask open-ended questions that require more than a one-word answer. It is important to respond to what children say to us and sustain their language development and growth. We must also regularly raise our expectation of the level of sophistication and vocabulary that they employ. 

				The best practitioners do the following instinctively:

				 

				Speaking

				
						Offer a narrative to children about what they are doing or what is happening in the setting. This does not need to be done repetitively as children will need an opportunity to process what is being said to them too.

						Show how to use language to communicate with others, share their feelings and ask questions. This can be done both by modelling the process and by highlighting to children how their peers use language efficiently.

						Model the facial expressions involved in making conversation, for example looking surprised or asking questions. For very young children, these expressions may need to be exaggerated so that they understand the link between what is being said and what somebody is feeling. The ability to interpret language not only verbally but also visually is a critical skill which young children need to acquire.

						Model the use of new vocabulary and encourage children to use it within an appropriate context.

						Use physical actions in tandem with language so that children are able to see the link between actions and language. Try to explain to the children why you are doing something, for example as you put your coat on you might say to a child, “come on, it’s time for us to put our coats on because we are going outside”. 

						Treat children as conversationalists even if they are not saying very much.

				

				Listening

				
						Stop what you are doing and give the child your full attention.

						Get down to their level so that you can make eye contact.

						Wait until they have finished what they want to say before you offer a response. 

						Avoid interrupting or rushing them.

				

				If we want children to listen to others then we must model the conventions of good listening ourselves. 

				All activities in the early years setting offer opportunities to develop, understand and extend language for children. For practitioners, it is worth considering which activities lend themselves to developing a particular area of language development:
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				It is essential to plan for and encourage interaction between children and their peers. Peer learning is an important part of language development, in both your planned adult-led activities and the group play with their peers so do try to nurture collaboration and discussion. Be mindful of any children who are very quiet and spend a great deal of time playing alone. Whilst there is nothing wrong with this in itself, children do need to be encouraged to socialise and communicate with their peers.

				It is useful to regularly assess a child’s language development, however young they may be. It is important to judge whether children are failing to meet, are meeting or exceeding particular milestones. Although a delay can be a cause for concern, we also need to remember that children develop at a variety of ages and stages. Assessments are best if they include input from families too.

				This assessment tool from Surrey County Council is something that many nurseries and early years settings have found useful:
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				Ref: Surrey County Council: Early Language Child Monitoring Tool
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				How do we ensure our environment encourages the development of language in young children?

				The most important resource for developing children’s language and oracy skills is the staff that interact with the children every day. It is absolutely crucial that leaders in settings invest heavily in ensuring that all staff members understand the importance of interaction with all children, whatever the child’s age. They must be aware that the expectation is that they offer a dialogue or narrative and ask open-ended questions, modelling excellent language behaviours at all times. There are times that they may be slightly more passive. This can be when they are making observations about children or carefully listening to what a child is saying. As a general rule, practitioners should be involved with either speaking or listening carefully for the best part of each day. In the worst settings, practitioners stand back or remain virtually silent, even if they are next to children. Any such practice should be nipped in the bud quickly. Looking after young children well requires participation, anything less than this cannot be accepted.

				Although staff are a key resource to developing language and oracy, this is very much supported by developing a language-rich environment. It is useful to regularly audit your environment to ensure that it supports your work in language development.

				 

			  Literacy learning environment checklist

				Providing a range of quality literacy experiences and a print-rich physical environment is an important factor in the facilitation and support of literacy learning. It may be useful to review the learning environment using the following guidelines:
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			  This list is by no means exhaustive but may give staff a place to start.
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				Children’s mathematical understanding

				 

				In 2008 the Department for Education (DfE) published the Williams review, an independent review of mathematics teaching in early years settings and primary schools. The report investigated mathematical development in early years and concluded that mathematics was not taught as successfully as other areas of the curriculum, citing that “opportunities in this area seem to be missed”.
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Early Language Child Monitoring Tools

Name:

Dob:

Ageinmonths: __

Listening & Attention | Understanding Talking (Expressive Social Communication
(Receptive Language) | Language)

0-11
months

Turns toward a familiar
sound then locates range
of sounds with accuracy.
Listens to, distinguishes
and responds to
intonations and sounds
of voices. Grows quiet
oralerts to the sound of
speech. Fleeting attention
—not under child’s
control, new stimuli takes
whole attention.

Stops and looks when
they hear their own
name (by 12 months).

Starts to understand
contextual clues, e.g.
familiar gestures, words
and sounds.

To communicate to
adults: says sounds like
‘baba’, ‘nana’ and ‘gaga’
(by 11 months).

Communicates needs
and feelings in a variety
of ways including crying,
qurgling, billing and
squealing.

Lifts arms in anticipation
of being picked up.

Gazes at face and copies
facial movements e.g.
sticking out tongue.

Concentrates intently
on faces and enjoys
interaction.

To make contact with
people and keep their
attention (by 12 months).
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Stage Speech sounds (Developing speech and being understood applies to all languages. Order of
acquiring specific sounds — here in English — may vary with other languages)

0-11 They babble, using a range of sound combinations with changes in pitch, rhythm and loudness.

AIGHHS hey babble with intonation and rhythm of their home language, known as ‘jargon’.

8-20 Their speech consists of a combination of jargon and some real words that may be difficult to understand.
months

16-25 They may use many immature speech patterns so speech may not be clear.

months They may leave out last sounds or substitute sounds, for example ‘tap’ for ‘cap”. Uses most vowels and the

sounds of letters such as m,p,b,n,t,d,w and h.

22-36 Their speech is becoming clearer, and usually understood by others by 36 months, although some immature
months speech patterns will still be evident. They may still substitute sounds or leave out the last sound. Emerging
sounds include the sounds of letters such as k,g,f,s,z,1 and y.

30-50 Others can, for the most part, understand speech, even in connected speech.

months There is an emerging use of the sounds ‘ng’, ‘sh’, ‘ch,"j’, 'v’, ‘th” and r, which may be inconsistent. Sound clusters

may start emerging, for example the ‘pl"in play or the ‘sm’in smile, though some may be simplified, such as
‘gween’ for ‘green’.

They are now overall fully intelligible to others but may be still developing the sound of 't and ‘th’. They may
simplify complex clusters such as ‘skr” or ‘str".
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Inplace | Area for Comments
development

Books and literacy areas

Do the books in the book corner match the needs and interests of the children?
Are the books of appropriate quality, quantity and variety, such as hard cover/
soft cover books, fiction/non-fiction books and those with rhymes?

Are Big Books, favourite and new books and phonics games available for
independent use?

Are books included in displays and are available resources related to other areas
of learning, other than communication, language and literacy?

Are there enough guided reading resources to meet the needs of reception?
2030 titles are likely to be needed at book band pink level.

Do the hooks for early reading have a repetitive structure?

Do the hooks for early reading have text that includes the repetition of high
frequency words?

Do the books for early reading include a good proportion of words the children
can decode using their phonic skills?

For shared reading, is the type and page layout simple and clear so that the
children can isolate known high frequency words?

Are the texts short enough to be completed in a 1015 minute shared reading
session?

Inplace | Area for Comments
development

Early writing

Do children see adults reading and writing for different purposes and in
different contexts?

Is there an appealing writing area that includes writing materials, high
frequency word cards, interactive displays, messages, and examples of children’s
writing available for independent use? Indoors and out?

Are there lots of different resources for writing (and mark-making in reception),
such as large sheets of paper, boards, chalks, big brushes, pens and paper?

Is there an inviting listening post with a variety of stories and rhymes on tape?
Are puppets, props and small-world items available for role-play?

Do the outside area in reception and the role-play area include opportunities for
reading and writing, and has an adult modelled these?

Is there enough floor space inside and outside for being dramatic and creative,
e.g. acting out stories, making dens, working on large sheets of paper?

Are children able to access physical development activities that will build their

fine and gross motor skills, e.g. building wrist strength by twirling ribbon sticks,
practising writing patterns with big brushes and water, making letters in the sand?
Are there lots of opportunities to link language with physical movement, e.g. in
action songs and rhymes, cookery, gardening?

Do children have access to a computer and are there suitable reading and writing
software programs in use?

If there is an interactive whiteboard, is it accessible to children and are they
taught how to use it? This should not just be a resource for use by adults only.
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Inplace | Area for Comments
development

Resources for phonics teaching

Are there sufficient resources for children?

Do the teacher resources include puppets for demonstration, a large clearly
visible whiteboard, sticky notes, cards of each phoneme, magnetic letters, and
cards for games and activities?

Does the practitioner have a well-organised selection of phonics resources to
draw on for discrete teaching sessions?





OEBPS/images/p4_fmt.jpeg
22-36
months

Concentrates intently on
an object or activity of
own choosing for short
periods.

Pays attention to
dominant stimulus —
easily distracted by noises
or other people talking.

Moves whole bodies to
sounds they enjoy, such
as music or a reqular beat

Has a strong exploratory
impulse.

Listens to and enjoys
rhythmic patterns in
rhymes and stories

Enjoys rhythm and
demonstrates listening
by trying to join in with
actions or vocalisations
rigid attention — may
appear not to hear

Single-channel
detention. Can shifttoa
different task if attention
fully obtained; using
child’s name helps focus
(by 36 months).

Listens with interest to
the noises adults make
when they read stories.

Recognises and responds
to many familiar sounds,
e.g. turning to a knock
at the door, looking at or
going to the door.

Developing the ability
to follow others” body
language, including

pointing and gesture.

Responds to the
different things said
when in a familiar
context with a special
person (e.g. ‘Where’s
Mummy? and ‘Where's
your nose?’).

Understanding of single
words in context is
developing, e.g. ‘cup’,
‘milk’, ‘daddy’.

Selects familiar objects
by name and will go and
find objects when asked
or identify objects from
a group.

Understand simple
sentences (e.g. throw
the ball).

Identifies action words
by pointing to the right
picture e.g. whois
jumping? (By 30 months)

Understands who,
what, where in simple
questions (e.g. who's
that where is. ...7).

Developing
understanding of simple
concepts e.g. big/little).

Uses single words (by 16
months).

Frequently imitates
words and sounds.

Enjoys babbling and
increasingly experiments
with using sounds and
words to represent
objects.

Starts to put two words
together (e.g. want
ball, more juice) (by 24
months).

Uses different types of
everyday words (verbs
and adjectives, e.g. go
sleep, hot, big).

Beginning to ask simple
questions.

Learns new words very
rapidly and is able to use
them in communicating.

Uses action, sometimes
with limited talk, that is
largely concerned with
the ‘here and now’ (e.q.
reaches toward toy,
saying 'l have it’).

Uses a variety of
questions (e.g. what,
when, who). Uses simple
sentences (e.g.” Mummy
going work’) Beginning
to use word endings.

Likes being with familiar
adults and watching
them. Developing the
ability to follow an adult
body language, including
pointing gestures.

Learns that their voice
and actions have effects
on others.

Uses pointing with | gaze
to make requests, and to
share an interest (by 18
months).

Gradually able to engage
in ‘pretend’ play with
toys (support child to
imagine another’s point
of view).

Looks to others

for responses that
confirm, contribute
to or challenge their
understanding.

Uses language as a
powerful means of
widening contacts,
sharing feelings,
experiences and
thoughts.

Holds a conversation,
jumping from topic to
topic.

Enjoys being with and
talking to adults and
other children.

Interested in others’ play
and will join in. Responds
to the feelings of others.
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Inplace | Area for Comments
development

Environmental print: letters and words

Is the setting bright, well organised and inviting to walk into?

Are resources and working areas clearly labelled, including photographs?

Do the resources reflect the range of families and cultures in Britain?

Are children’s names and high frequency words displayed at height the child
can see at?

Are greetings/days of the week displayed in English and other languages and
scripts?

s there an attractive pictorial alphabet frieze displayed at a height the child can
seeat?

Are poems, songs, children’s writing and extracts from shared texts displayed?
Do displays include typed and handwritten text?

Does the teacher read and refer to the print that is displayed around the setting?
Do displays include typed and handwritten text and captions from adults and
children?

Does each room have a core of good quality books recommended for that
particular age range?

s there a good range of text types available, such as fiction and non-fiction?
Do the outdoor areas have language open-ended questions, vocabulary and
prepositions by the climbing apparatus and capacity vocabulary by the sand and
water?

Inplace | Area for Comments
development

Opportunities for children to read independently and for adults to read
with children

Does reading and writing happen inside and outdoors in reception?

Do adults read to the children every day?

Are there lots of opportunities to hear, sing and discuss rhymes?

Are the books easily visible to all the children during shared reading?

Do children take an active role in group, shared and guided reading?

Are the children building a good bank of known texts?
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Songs and Extending a child’s stamina for paying Children become familiar with words and phrases and can join
rhymes attention and listening. in easily, improving their confidence.

Regular repetition of songs and rhymes, including actions, read
in an enthusiastic and meaningful way. Children enjoy, predict
and join in.

Introduce clapping games where you clap a rhythm and the
child has to copy the pattern.

Interactive Children become familiar with story Tell stories in an exciting way, offering children opportunities to
story telling | conventions. repeat, predict, tell parts themselves and finish sentences with
familiar phrases.

Smallworld | Encourage imaginative play alongside Select appropriate small world toys that support prior learning.
activities their peers. Develop communication skills | Encourage children to apply vocabulary and phrases, play
and apply vocabulary and phrases learned. | alongside children, modelling phrases, questions, actions.

Feely bags Encourages children to develop descriptive | Ask open-ended questions that encourage descriptive language
vocabulary. from children. Model the use of particular vocabulary so

Develops confidence to speak to others. children can see how it is used in context.

Sand and Develop children’s ability to describe Create play opportunities that ensure children begin to

water play actions, sensations and the properties of | understand the meaning of prepositions in a very real context,
both sand and water. e.g. ‘pour the water through/ over/ on top of...”

This is a great opportunity to develop the | This can also introduce the vocabulary of measurement.
understanding of how to use prepositions.

Role-play Role-play can offer children the Create a stimulating and familiar environment that the children
opportunity to understand and use the feel comfortable in.
conventions of conversation. It builds
confidence in communicating with others
and verbalising ideas and thoughts.

If the role-play is linked to storytelling or areas of the
curriculum that they are already familiar with then they feel
more confident about engaging and speaking because they
have begun to acquire the necessary vocabulary.

Adults should also be involved in the role-play themselves so
that they can model behaviours and ideas to children.

Use of Young children can be very excited about | Show children how to use the technology, whilst allowing

technology, | using technology and, in particular, seeing | independence.

suchas and hearing their recorded voices played

microphones, | back to them.

video Think of creative ways to use technology that supports the

recorders, (D topic being studied and engages all children, e.g. making video

players diaries, creating short plays for an audience, giving children
microphones so that they can role-play singing or interviewing.

Be a receptive audience to the recorded sound and/or vision.
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40-60
months

Listens to others in one
to one or small groups,
when conversation
interests them. Listens
to stories with increasing
attention and recall.

Joins in with repeated
refrains and anticipates
key events and phrases in
rhymes and stories.

Focusing their attention
—still listens, but can
shift their own attention.

Is able to follow
directions (if not intently
focused on own choice of
activity).

Sustains attentive
listening, responding to
what they have heard
with relevant comments,
questions or actions.

Maintains attention,
concentrates and sits
quietly when appropriate.

Two-channeled attention
— they can listen and do
for short span.

Integrated attention
—canlistenand do in
range of situations with
range of people; varies
according to the demands
of the task.

Understands use of
objects (e.g. ‘What do we
use to cut things?’).

Shows understanding

of prepositions such as
‘under’, ‘on top’, "behind’
by carrying out an action
or selecting correct
picture.

Beginning to understand
‘why”and ‘how’
questions.

Understands humor, e.g.
nonsense rhymes, jokes.

Demonstrates
understanding of “how?”
and “why?” questions by
giving explanations.

Able to follow a story
without pictures or
props.

Understands instructions
containing sequencing
words; first.. .after. ..
last, and more abstract
concepts — long, short,
tall, hard soft, rough.

Beginning to use more
complex sentences (e.g.
using and, because).

Can retell a simple past
eventin correct order
(e.g. went down slide,
hurt finger).

Uses talk to connect
ideas, explain what is
happening and anticipate
what might happen next,
recall and relive past
experiences.

Questions why things
happen and give
explanations. Asks who,
what, when.

Uses a range of tenses
(e.g. play, playing, will
play, played).

Extends vocabulary,
especially by grouping
and naming, exploring
the meaning and sounds
of new words.

Links statements and
sticks to a main theme or
intention. Uses language
toimagine and recreate
roles and experiences in
play situations.

Uses talk to organise,
sequence and clarify
thinking, ideas, feelings
and events. Introduces a
storyline or narrative into
their play.

Beginning to accept the
needs of others, with
support.

(an initiate
conversations.

Shows confidence in
linking up with others for
support and guidance.

Talks freely about their
home and community.

Forms friendships with
other children.

Has confidence to speak
to others about their
own wants, interests and
opinions.

Initiates conversation,
attends to and takes
account of what others
say.

Explains own knowledge
and understanding, asks
appropriate questions of
others.

Shows awareness of the
listener when speaking.

Expresses needs or
feelings in appropriate
ways.

Forms good relationships
with adults and peers.

Works as part of a group
or class, taking turns.
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Listens and changes
focus of their attention
independently and

is starting to ignore
unimportant information.

Listens and follows more
complex instructions such
as, “finish your picture,
then choose a story, and
then sit on the carpet”.

Listens and maintains
attention in a group
situation for an increasing
length of time when
directed.

Understands and
predicts what is
happening in a story

Understands that the
same two words can
mean two different
things e.g. ‘see” and ‘sea’.

Understands more
abstract concepts like
feelings and descriptive
words such as, ‘carefully’,
‘slowly’, or ‘clever’ and
uses them appropriately.

Understands and
answers more complex
questions about the
past and future such
as, “what did you do
yesterday?”

Uses language to
persuade and negotiate
or question. Uses
language to predict and
draw conclusions.

(an guess the word from
clues or give others clues
using shape, size and
function

Uses and experiments
with different language
such as current peer
language.

Beginning to be aware of
what the listener already
knows and checks e.g.
“you know where | live,
right? Well, in the big
house by the shop....”

Realises that people can
experience different
emotions to the same
event.






