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		    Introduction

				 

				The challenges that the International Baccalaureate determined it would address in 1968 were not new. As the historical references in the following chapters indicate, other attempts—for example, the initiatives in 1925 and 1949 that George Walker describes in chapter 1—preceded the highly successful efforts that commenced in 1968. But by the end of the 1960s, it was unambiguously clear that there was an enormous unmet need that was sure to grow in the years, decades, even centuries ahead.

				This book describes—and celebrates—the ways in which the IB has seized the opportunity not only to address the need for an internationally recognized certification of educational achievement, but also to frame a global vision for values-based learning that improves the prospects for a better and more peaceful world. Integral to that vision is a solid grounding in the arts and sciences (including mathematics) and developing the capacity for disciplined thinking and writing, as embodied in the requirements of a course in the theory of knowledge and in the culminating exercise of an extended independent writing project in the IB Diploma Programme. Also crucial is the commitment of the IB to international-mindedness, including competence in at least two languages and involvement in community service. 

				The early pioneers of the IB were sometimes lone voices, but their determination to create an education that would cross frontiers and open minds has led to the development of four IB programmes, spanning ages 3 to 19, and including vocational as well as academic education. These programmes are now offered in almost 5,000 schools in over 140 countries. With the leadership of dedicated educators, students complete their IB education and move on with great success to outstanding colleges and universities worldwide and to enormously accomplished careers. 

				The first section of this book reflects on the roots of the IB and its early pioneers, including the first schools to implement the Diploma Programme. IB programmes have always been practitioner-based both in curriculum and in assessment. From the very beginning, it was teachers and school leaders who designed, wrote and implemented programmes. The stories of those early years and the vision and creativity of the pioneers express the history of the IB, a history that continues to influence and inspire all who work within the IB and its schools today. 

				The second part of the book examines the core elements of the IB vision for education, in particular its commitment to intercultural understanding and its emphasis on independent learning. The third section reports on the development of the four IB programmes and the professional oversight and assessment of those programmes. 

				The fourth and final part of the book comprises chapters from distinguished educators who have been connected with the IB over many years. The aim is reflection on the future of international education and the crucial role that the IB can play in that future. In the course of those reflections, the writers celebrate the impressive growth and development of the IB and also note the challenges the organization may face in the decades ahead. These long-standing supporters of the IB are as forthright in their views on the nature of these challenges as they are in their support for the values and principles of the IB. 

				Our world desperately continues to need the visionary education that the IB exemplifies, even if only imperfectly. The persistence of conflict based on ethnic and religious contention, and the continuing disparities in access to education that meets the highest standards, are perhaps the clearest evidence of this continuing need.  But to engage with the challenge of addressing this need, the IB has the right goals and increasingly improved means to attain what is regrettably still well beyond our reach.

				I am proud to invite you to read about the first 50 years of this ongoing story.

				 

				George Rupp

				Chair of the IB Board of Governors
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		    Chapter 1 

	        International education

				George Walker
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		    International education is an elusive concept, difficult to define and sometimes confusing in its varied interpretations. School curriculums have always had an international dimension with students studying the history, geography and literature of other countries, learning their languages and taking part in exchange programmes. Comparative studies of different education systems are international too, and so are aid programmes designed to improve a developing country’s education system. But none of these is described by the phrase “international education”.

				International education grew up in international schools. It was a response to the needs of multinational groups of students whose expatriate parents had been brought together by diplomacy or trade. These international students wanted to learn together, to get on with each other, to interact with the host community and then—in most cases—to return to their own country. Over the years, a distinctive style of education grew up in many of these international schools. We might call it an education for international-mindedness; an education designed to break down the barriers of race, religion and class; an education that extolled the benefits of cultural diversity; above all else, an education for peace.

				Tens of thousands of teachers and millions of students in most countries across the world now benefit from an international education, and the International Baccalaureate (IB) has been the major driving force behind the expansion. Today, however, globalization is changing the world, despite popular resistance to it in some countries, and multicultural groups of students have become the norm in many national schools. International educators and the IB are facing new challenges and new opportunities as globalization metaphorically shrinks the distance and the difference between nation states.

				 

				The beginnings of international education

				We might say that international education began on 20 July 1867 when the future King Edward VII of Great Britain formally opened a new school, Spring Grove School in Hounslow, not far from today’s Heathrow airport. This remarkable experiment, supported by politician Richard Cobden, scientist Thomas Huxley and novelist Charles Dickens, had its origins in an essay competition associated with the London international exhibition of 1862 entitled “The advantages of educating together children of different nationalities”.

				Cobden was a leading advocate of free trade and he regarded the new school, with its international mix of students, as a nursery for ambassadors who would improve international understanding and thereby encourage the efficient flow of world trade. The school was part of an even more radical experiment that envisaged similar institutions in France, Germany and Italy, all using the same curriculum so that students could rotate from one country to the next, each time acquiring a new language. Alas, the Franco-Prussian war intervened and, after a brief and volatile existence, Spring Grove School closed in 1889.

				The possibility of a new kind of educational experience had occupied the minds of some extraordinary thinkers, but it would be another half century before it was tried again. This time it was built upon more solid foundations. In 1924, the International School of Geneva opened its doors to the children of the new breed of international civil servant working at the League of Nations. Its philosophy was a blend of the pragmatic—an appropriate education for a multinational group of transient students—and the visionary—dedication to the League’s covenant and, in particular, its commitment to peace. The study of a foreign language was a key element of the school’s curriculum, but this time international awareness was not left to chance encounters in the school yard; students were introduced to world history and geography, as well as a wide-ranging programme of current international affairs. The students themselves took responsibility for many aspects of the life of the school, which quickly acquired many of the characteristics of the progressive “new education” movement. The very earliest seeds of the IB were sown.

				By the 1960s there were some 50 international schools around the world. In 1962, a new chapter in their development began when Atlantic College, the first of the United World Colleges, opened in Wales, educating some 200 outstanding scholarship students—chosen from around the world—in their final two years of schooling. Its philosophy was inspired by Kurt Hahn, whose commitment to service, experiential learning and character-building permeated the school. Once again, the practical was mixed with the inspirational as students studied British national examination subjects in the morning and risked their lives in the afternoon organizing the coastal rescue service, thereby paving the way for a community service component that lives on in today’s IB programmes.

				Slowly, and rather haphazardly, the building blocks of international education were being put in place. Its aspirations were ambitious, for example:

				
						to allow for the reintegration of students into their own culture or for integration into other cultures (International School of Geneva)

						to initiate an experience in international learning and living in the spirit of the United Nations (United Nations International School, New York)

						to help students appreciate the world in its complexity (Washington International School)

						to foster international understanding and peace (United World Colleges).

				

				A realistic “education for international-mindedness” was needed both to respond to these lofty aims and to recognize that in the background loomed the students’ likely return to their home countries. This new international education would have to open the doors to a wide variety of different courses at universities across the globe.

				 

				The IB brings order to international education

				Who was going to build some structure into this new development?

				Who was going to create a sense of cohesion and cooperation within the growing diversity of international schools?

				Who was going to translate all those high-flown aims into a realistic international curriculum that commanded the respect of universities and the support of governments?

				In 1945, the United Nations Educational, Scientific and Cultural Organization (UNESCO) was established, with its headquarters in Paris, and was introduced with the ringing words of poet Archibald MacLeish: “Since wars begin in the minds of men, it is in the minds of men that the defences of peace must be constructed”.

				Contact was soon made with the international schools movement and, indeed, UNESCO’s first education seminar in 1947 was on the theme of education for international understanding. A small group of head teachers volunteered to form the Conference of Internationally Minded Schools (1949) and, in the same year, the International Schools Association (ISA) was founded by parents and governors of international schools associated with the United Nations.

				During the 1950s, the different jigsaw pieces of an international programme began to fit together, prompted by a growing problem that demanded an urgent solution: international schools could no longer afford the resources needed to prepare small numbers of students for entry to universities in different countries around the world. With generous external funding, the hard work of many teachers and administrators, and a substantial measure of compromise, the International Baccalaureate Diploma Programme (DP) was developed during the following decade. The phrase “international baccalaureate” was first used in 1962; students sat the first trial examinations in 1963; the first IB diplomas were awarded in 1970 to students in 11 schools.

				Here, at last, was an international programme balancing breadth and depth that satisfied the universities. The programme comprised:

				
						six subjects chosen from distinctive areas of knowledge and studied at two different levels

						a research project

						community service

						a distinctive study of the theory of knowledge (TOK).

				

				More than 40 years later, the DP retains all those early structural elements (though the content has kept pace with the times) in a rare example of educational stability and continuity.

				 

				The legacy of IB pioneers in today’s world

				The manner of its conception meant that the IB acquired a number of characteristics that have influenced its subsequent development. Involvement, from its earliest days, with governments and universities over the question of recognition quickly won the new organization academic prestige and respect, making it easier to gain acceptance when the IB started to develop the, arguably, more radical programmes for younger students: the Middle Years Programme (MYP) in 1994 and the Primary Years Programme (PYP) in 1997. Today, the IB’s links with universities have broadened considerably, with a growing number of universities offering courses in an IB education as part of their teacher education programmes. Universities and governments continue to be powerful advocates for an IB education, and the organization has increased its efforts over the years to work with them for the benefit of IB students.

				Initially, the IB was concerned only with an upper ability range of students who were seeking entry to university—indeed, to many of the world’s most prestigious universities. This enabled the IB to establish a reputation for academic rigour, especially through its external assessment, which has subsequently allowed it to widen its scope. Both the PYP and MYP were designed to be inclusive, whole-school programmes catering for a wide range of abilities and learning needs; the high standards set by the DP undoubtedly helped gain global recognition of these programmes. Most recently, the vocationally oriented Career-related Programme (CP) was developed for students aged 16–19 who want to follow a career-related pathway but also to continue academic studies related to their career aspirations. The rigour established by the DP is still very much in evidence in the CP, but this programme caters to a very broad range of students.

				The IB’s close association with international schools, whose students came predominantly from privileged backgrounds, meant that it acquired an elitist image in its early years, but the rapid uptake of the DP in North American state-funded schools from the mid-1970s did much to modify this image, as did the rapid uptake of the PYP and MYP in US and Canadian state schools in the late 1990s. Finding ways to widen access to all IB programmes remains a high priority for the organization today.

				A crucial legacy from the earliest days of the IB’s development has been the ubiquitous participation of teachers and school leaders. They were responsible for designing the earliest syllabuses, and they have remained fully involved ever since in curriculum development, examining, committee work and governance. They are also at the heart of the worldwide network of professional development workshops that have played such a key role in the quality control of the IB’s programmes. The IB describes its programmes as practitioner-based, and IB practitioners continue to be the greatest advocates of an IB education. There is a sense of ownership in those who have been involved in IB curriculum development, assessment and professional development; they feel themselves to be part of an important community that has the capability to change education. This is what the first developers of all four IB programmes felt, and this ever-expanding participation by practitioners in the growth and evolution of the IB is one of their greatest legacies.

				 

				Creating a better and more peaceful world

				The IB’s mission statement expresses the hope that young people who study the IB’s programmes will “help to create a better and more peaceful world”.

				International education also grew out of conflict. The International School of Geneva was founded in the aftermath of the First World War and was inspired by the values of the League of Nations and its commitment to a lasting peace. Its sister school in New York, the United Nations International School, carried similar hopes after the Second World War. Atlantic College opened during the most disturbing period of the Cold War. Many of the early pioneers in the field had experienced at first hand the horror and devastation of modern warfare. At the heart of international education lay the belief that, in UNESCO’s phrase, schools must start building in young minds the “defences of peace”.

				The process of the early development of international schools might be described, as in the title of the famous Rodgers and Hammerstein song, as “Getting to know you”: if you and I get to know each other, speak each other’s language, work together in challenging situations and learn something of each other’s national customs then, if that time should ever come, we shall be more reluctant to go to war with each other. Many friendships formed in international schools are sustained for a lifetime, thereby lighting small beacons of hope across the globe, but there is little evidence that such an approach can ever be scaled up to produce enduringly peaceful relations between independent nation states.

				The IB was launched in 1968. By that time, membership of the United Nations had increased from the original 51 founding nations to 126 as empires crumbled and countries gained their independence. The “defences of peace” now rested on a delicate balance between human diversity and human rights. It required the presence of international organizations to monitor sensitive trouble spots, arbitrate in disputes, make legal judgments—and the presence of armies to maintain the peace. The beacons of hope were becoming institutionalized. Skills of negotiation, as well as knowledge and imagination, were needed to place oneself in another person’s cultural shoes.

				The IB offered a modest response to this formidable challenge. As expressed in 1998 by former Director General Roger Peel: 

				The honesty of the IB system stems from the fact that we require all students to relate first to their own national identity—but beyond this we ask that they identify also with the corresponding identities and traditions of others.

				(Peel 1998) 

				 

				The IB has never sought to become a training school for apprentice peacekeepers. Instead, it has stuck to its earliest act of faith that a particular style of education—broad, interdisciplinary, active and reflective, involving particular learning experiences such as speaking more than one language, serving the community, pursuing a passion in depth—will give students the capacity to build those defences of peace that will make the world a better place.
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		    The IB might have happened in 1925 when Adolphe Ferrière, prophet of the New Education movement, launched a remarkable initiative. Acting on behalf of the governing board of the newly founded International School of Geneva (Ecolint), he wrote to a dozen or so experts on secondary education in different European countries proposing a meeting to discuss an international school-leaving qualification—a single diploma that would give access to all the world’s universities. But Europe was not ready and only two of the experts replied.

				It might have happened in 1949 when the United Nations Educational, Scientific and Cultural Organization (UNESCO) invited principals of 15 international schools to a conference in Paris, which concluded with a request to the International School of Geneva to prepare proposals for an internationally recognized diploma. However Ecolint had its own worries following the controversial resignation of its principal, Marie-Thérèse Maurette, and for a second time the opportunity was missed.

				Why did the IB happen in 1968? First, there was a pressing problem that needed an urgent solution: the need for a programme of education that recognized the increasing global mobility of professional families. From 15 international schools that met in Paris in 1949, some 20 years later the number of schools had grown to over 50. Most of them were, by then, offering an unsustainably expensive mix of national pre-university examinations: British A levels, the French Baccalaureate, the German Abitur, American Advanced Placement, Swiss Maturité, and so on.

				Second, a number of organizations had been established—notably the Conference of Internationally Minded Schools (1949), the International Schools Association (ISA) (1951) and UNESCO—with sufficient clout and resources to bring people together, provide administrative support and secure the necessary funding for a major curriculum development project.

				Third, an expanding network of international educators, many with direct experience of the Second World War, believed the future lay with a different kind of education—an “international education” that offered the key to a better, more peaceful world. That network included the teachers and administrators of three international schools that would make a major contribution to the launch and development of the International Baccalaureate Diploma Programme (DP): the International School of Geneva, the United Nations International School in New York and Atlantic College in Wales. The early story of the IB is an account of the remarkable international collaboration between these three schools.

				 

				The International School of Geneva (Ecolint)

				Who fired the starting gun? Who made the first move? Who started the long, hard pioneering journey from a committee’s idea to a classroom reality? The time had come for the teachers to seize the initiative, and the remarkable Robert Leach, Head of the history department at Ecolint, led the way.

				With the enthusiastic support of Ecolint’s principal, Desmond Cole-Baker, Leach was seconded for the academic year 1961–62 to work as a consultant for ISA. He travelled extensively, visiting international schools and trying to assess their curricular needs. Would they use an international diploma if one could be designed? Would they take on the challenge of internationalism and rise above national interests? He concluded that, overwhelmingly, they would, and in his report to ISA he used for the first time the title “international baccalaureate”. In the summer of 1962, Leach and his history colleagues at Ecolint organized a conference for some 60 teachers of social studies, which commissioned an international contemporary history (1913–1963) syllabus. When this new approach to history was examined in the summer of 1963, the first momentous step towards the International Baccalaureate diploma had been taken.

				Leach’s colleague Michael Knight remembers a very unusual man when he arrived in the summer of 1961 to teach history at Ecolint. It was soon clear to Leach that teaching history in the multicultural environment of the school needed to be based on a wider interpretation of the past than was current within nationally based concepts and teaching materials.

				Knight remarks:

				This realization depended in no small measure on the insights and enthusiasms of one of the most original, interesting and, yes, irritating and opinionated individuals I have ever had the privilege and sometimes the frustration of working with. [He had a] fiercely held belief in the need to persuade people to understand more clearly what should properly be understood by the word “internationalism”.

				Leach started teaching history at Ecolint in the 1950s, which he described as: “A time of escalating tensions in international relations which made it even more important to encourage a wider and more informed appreciation of the nature of internationalism”. Ecolint was founded in 1924 to provide an education for the families of the newly arrived officials of the International Labour Office and the League of Nations. At that time, the word “international” was, in Leach’s view, simply a description of the multicultural composition of the student and parent community. But by the 1950s it had become too narrow a definition. The European headquarters of the United Nations, together with many associated international organizations and multinational companies, had moved to Geneva after the Second World War; thus diversity and student numbers at Ecolint increased significantly. Leach coined the phrase “international internationalism”, which was his provocative way of saying that the older association of that word, with the mere presence of cultural diversity, was no longer sufficient. It was, therefore, not unexpected that, by 1961, as an uncompromising idealist and teacher of history, Leach promoted the idea of a new programme of history teaching. This meant viewing history from a neutral standpoint, giving equal value to as many different cultural and historical perspectives as possible, and avoiding any pre-supposed value judgments.

				Knight observes:

				The whole basis of what grew out of the IB project was fundamentally engendered by the idea that a balanced supra-national understanding of historical processes is at the very root of an international educational system. It is indeed a basic necessity in the multinational and multicultural world that has evolved over the past half century. Leach needs to be remembered as one of the pioneers of what many at the time saw as an eccentricity, but which, 50 years later, has become recognized as one of the most prestigious educational systems in the world.

				 

				The United Nations International School (UNIS)

				The United Nations International School (UNIS) in New York welcomed its first cohort of primary students in October 1947. From the outset it had a close relationship with Ecolint in Geneva, which regarded UNIS as its sister school, being close to the United Nations as Ecolint had once been close to the League of Nations.

				The secondary section of UNIS opened in 1955 and, as early as 1958, the school’s governing board, composed largely of UN officials, reaffirmed its intention to establish a UNIS International Diploma that would include at least a second language, world history, world geography, mathematics and science. Already an outline of the IB was beginning to take shape.

				Desmond Cole (not to be confused with Ecolint’s Desmond Cole-Baker!) was director of UNIS from 1964 until 1974. He had been headmaster of the British School of Rio de Janeiro and the American School of Rio de Janeiro, Brazil. He built on the outline of the IB with unbounded and infectious enthusiasm. Although Cole’s wholehearted support for the IB was not shared by all his teachers, some of whom thought it unwise to rely on an untried and unexamined programme, others felt professionally liberated by their participation in such a radically different approach to learning.  

				Brian Kahn, biology teacher, and John Gunnell, head of the science department at UNIS, recall the excitement of the freedom for course development in the IB. Kahn recalls being asked to develop an interdisciplinary scientific studies course, with one unifying theme to integrate physics, chemistry and biology. “We chose entropy and there was great excitement such that we were still working on it in the departure lounge of Idlewild (now JFK) en route to a science curriculum working group meeting in Geneva”. David Evans, history teacher, speaks of “the excitement of uncharted territory”. He recalls going to Europe and being inspired to develop a UN disarmament course for the IB. Caroline O’Neill, English teacher, comments “the senior teachers and chief examiners all knew each other, travelling around the US and Canada giving workshops—it was called the IB Flying Circus”. In an interview in 2000, Cole explained, “I just insisted. It was a vision I had with my colleagues in Geneva … I believed in it.”

				In 1965, Desmond Cole became a member of the International Schools Examination Syndicate (ISES), the precursor of the IB Organization and, at an important conference held at Sèvres, Paris in 1967, he lobbied successfully, though controversially, for IB subject certificates to be awarded to students preferring to sit individual disciplines rather than the full diploma. The way was now clear for a rapid rise in the number of IB schools in the United States.

				 

				A newcomer: Atlantic College

				In 1962, as the momentum behind an internationally recognized diploma gathered pace at Ecolint in Geneva and at UNIS in New York, a newcomer arrived on the scene, an international boarding school with no previous track record, boundless energy and immense confidence. Atlantic College (AC), located in a medieval castle in Wales, was the first member of what has become the United World College (UWC) movement, inspired by Kurt Hahn, the founder of Salem School in Germany and Gordonstoun in Scotland.

				David Sutcliffe, a founding staff member of AC, was the College’s headmaster from 1969 to 1982. In his biography of Kurt Hahn, he describes the sense of excitement that infused the College as it became fully engaged in the early IB discussions.

				Colleagues were frequently absent at “important study meetings in Geneva”. One had the conviction of being in the forefront of something really important and the aim of using the College as a field laboratory for experimental work in international education was transparently being achieved. The students, who were being asked to carry the burden of the staff enthusiasm, did not complain—indeed they seemed to share the sense of excitement, albeit with less rhetoric!

				(Sutcliffe 2012)

				 

				Under the guidance of its founding headmaster Desmond Hoare (a retired rear-admiral in the United Kingdom’s Royal Navy), AC negotiated bilateral agreements on university admission with most Western European countries using the 1953 European Convention on the Equivalence of Diplomas. But it was becoming apparent that the British General Certificate of Education (A level) was not an appropriate basis for an international education and, in any case, many students still needed their own national qualification. This was the same challenge that faced the international schools in Geneva and New York: how to create an international diploma that would give access to the world’s universities.

				It was a problem that intrigued Alec Peterson, Director of Oxford University’s Department of Educational Studies, and during the summer vacation of 1962, Peterson and Robert Blackburn (AC’s deputy headmaster) designed a curriculum that took British A levels as its starting point but added a number of subsidiary subjects. Students would be required to take three “higher” and three “subsidiary” subjects that included their mother tongue, a foreign language, mathematics or science, a social science and art or music. This early resemblance to the DP is remarkable and it is hard to believe that it would be another two years before the three schools—Ecolint, UNIS and AC—realized they were working on the same problem.

				AC became an inspiration for IB community service with its involvement in coastal rescue from the waters and cliffs of the Bristol Channel. It was also a pioneer for several school-based syllabuses, courses designed by the College and validated and examined by the IB. In 1973, under the leadership of David Sutcliffe, AC decided to replace all courses leading to national qualifications with the DP. This vote of confidence for the IB from a school that had been so closely involved with the diploma’s early design was a hugely important milestone in the IB’s development.

				 

				The first Director General of the IB

				The key moment when it became evident that the IB project had moved from being a desirable objective to a likely reality was the creation of ISES in 1964. Pioneering work on examination structures and programme syllabuses continued apace in Geneva, New York and Wales with increasing collaboration, but now a leader was needed to pull together the various strands into a coherent, focused whole.
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The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with others.
We learn with enthusiasm and sustain our love of learning
throughout life.

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with issues
and ideas that have local and global significance.

We use critical and creative thinking skills to analyse and take
responsible action on complex problems. We exercise initiative in
making reasoned, ethical decisions.

We express ourselves confidently and creatively in more than one
language and in many ways. We collaborate effectively, listening
carefully to the perspectives of other individuals and groups.

We act with integrity and honesty, with a strong sense of
fairness and justice, and with respect for the dignity and rights
of people everywhere. We take responsibility for our actions
and their consequences.

We critically appreciate our own cultures and personal histories,
as well as the values and traditions of others. We seek and evaluate

a range of points of view, and we are willing to grow from the
experience.

We show empathy, compassion and respect. We have a
commitment to service, and we act to make a positive difference
in the lives of others and in the world around us.

We approach uncertainty with forethought and determination;
we work independently and cooperatively to explore new ideas
and innovative strategies. We are resourceful and resilient in the
face of challenges and change.

We understand the importance of balancing different aspects of
our lives—intellectual, physical, and emotional—to achieve
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.

We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in
order to support our learning and personal development.

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these attributes, and others
like them, can help individuals and groups become responsible members of local, national and global communities.
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