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How to use this book






•  Welcome to the Access to History for the IB Diploma: Rights and protest: Study and Revision Guide. This book has been written and designed to help you develop the knowledge and skills necessary to succeed in the Paper 1 examination. The book is organized into double-page spreads.



•  On the left-hand page you will find a summary of the key content you will need to learn. Words in bold in the key content are defined in the glossary and key figures list (see pages 118–21).



•  On the right-hand page you will find exam-focused activities related to and testing the content on the left-hand side. These contain historical sources such as text excerpts or photos and cartoons and questions so that you can develop analytical and critical-thinking skills. Answers can be found at the back of the book.



•  At the end of each chapter you will find an exam focus section. Here, you will find student answer examples with examiner comments and annotations to help students understand how to improve your grades and achieve top marks. There is also a ‘mock exam’ set of questions for you to try.





Together, these two strands of the book will provide you with the knowledge and skills essential for examination success.
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At the end of the book, you will find:





•  Glossary, Key figures and Timeline – key terms in the book are defined, key figures are highlighted and key dates are included in a timeline.



•  Answers for the exam-focused activities are provided.








Getting to know the exam



The four questions on Paper 1 assess different skills and knowledge. You must answer all four and have one hour to do so. For Paper 1 Rights and protest, questions are numbered 13–16. The question types are as follows:


Question 13: direct questions


Question 13 is worth 5 marks and has two parts, both of which test your understanding of two different sources. You need to answer both parts of the question by reviewing the source material and paraphrasing information from the sources.


Question 14: value and limitations of a source


Question 14 is worth 4 marks and asks you to evaluate a source using the source’s origin, purpose and the content you are presented with.





•  The origin of a source is its author or creator. This might include the date, publisher and type of delivery, which could be a book, speech, propaganda poster or diary entry.



•  The purpose of the source explains what the author was trying to do, such as explaining the impact of an event or conveying a certain type of information.



•  The content of the source can indicate many things, such as the point of view of the author, evidence of some historical event or its interpretation or, in the case of a cartoon or other visual source, the audience that the creator wished to reach.





The values and limitations will vary according to each source. A value could be that the author of the source witnessed the event or is an acknowledged scholar. An example of a limitation could be that an author was involved in events and therefore may be less objective. You should try to explain at least two values and two limitations per source, although this may not always be possible.


Question 15: compare and contrast


Question 15 is worth 6 marks and asks you to compare and contrast two sources in terms of what information they convey to historians studying some aspect of this prescribed subject.





•  Comparing means that you explain the similarities between the sources.



•  Contrasting explains how they are different.



•  You should aim to have about three similarities and three differences.





Question 16: essays integrating knowledge and sources


Question 16 is worth 9 marks and requires you to use all the sources in the examination, and to integrate them into an essay that also contains your own knowledge.


The appearance of the examination paper


Cover


The cover of the examination paper states the date of the examination and the length of time you have to complete it: one hour. Instructions are limited and simply state that you should not open it until told to do so and that all questions must be answered.


You will have five minutes reading time in addition to the one hour allotted for Paper 1. You should examine the four sources and questions during these five minutes. You are not allowed to use your pen during the reading time. However, once you are told you can begin to write, do mark up the exam paper by underlining or highlighting relevant passages.



Sources



Once you are allowed to open your examination paper, you can turn to Prescribed subject 4: Rights and protest. There you will see four sources, each labelled with a letter. There is no particular order to the sources, so Source M could potentially be a map, a speech, a photograph or an extract from a book. Source M is no more or less important than Source N, or Sources O or P. If you see square brackets, [ ], then this is an explanation or addition to the source by the creators of the examination and not part of the original source. Sometimes sources are shortened and you will see an ellipsis, three full stops (…), when this happens.


Questions


After the four sources, the four questions will appear. You need to answer all of them. It is better to answer the questions in order, as this will familiarize you with all the sources to be used in the final essay on question 16, but this is not required. Be sure to number your questions correctly. Do not use bullet points to answer questions, but instead write in full sentences when possible. Each question indicates how many marks it is worth, for example, [2].


Good luck with your studies and the exam!





CASE STUDY 1



The Civil Rights Movement in the United States 1954–65


1 Nature and characteristics of discrimination


Racism and violence against African Americans


Establishment of Jim Crow laws


In the wake of the bloody US Civil War (1861–5), African Americans were guaranteed their civil and voting rights as a result of the 14th and 15th Amendments to the US Constitution. These rights, however, were severely restricted after Reconstruction throughout the former Confederacy in the southern US states.


In the 1880s, a series of laws, loosely known as ‘Jim Crow’ laws, began to be passed in much of the South. The laws were designed to legally separate white facilities from black ones. This was further enforced when the Supreme Court decided in Plessy v. Ferguson in 1896 that such state laws were constitutional as long as the facilities were equal.


Violence against African Americans


Until the 1960s, racial discrimination held sway in the South. Not only did black and white people attend separate schools, swim in separate pools and eat in separate restaurants, but anyone attempting to change this entrenched system was met with violence. There were several forms of violence directed at African Americans. They included:





•  Lynching: hanging was a common method of murdering black people. This form of murder occurred throughout the USA, but was most prevalent in the southern states. The victims were overwhelmingly black people and these were often public spectacles, attracting large crowds in white communities. Those involved in lynching were never held accountable.



•  Bombing: because black churches were often centres of civil rights activism, they were targets of racists who bombed or burned them.



•  Murder: in addition to lynchings, black people could be shot dead or beaten to death for violating Jim Crow laws or social norms. One such case was the murder of fourteen-year-old Emmett Till in Mississippi in 1955.



•  Whippings and beatings: these were used frequently to foster fear in the black population.





Some white people who worked to end segregation were beaten and, in some cases, murdered for trying to change the racist system.


The law


Those responsible for carrying out acts of violence were almost never charged for criminal acts. In the few cases that actually went to trial, the white defendants were found not guilty by all-white juries.


Black communities could not look to their local and state officials for help since many of the very same officials either supported or were members of violent racist groups such as the Ku Klux Klan (KKK).


In northern states, there was certainly racial discrimination and violence directed against black people. Urban African Americans were often forced to live in de facto segregated ghettos.


Even in the face of violence, African Americans resisted. Pressure groups such as the National Association for the Advancement of Colored People (NAACP) (founded in 1905) and the Congress of Racial Equality (CORE) (founded in 1942) organized to press for equality and the end of racial discrimination. Many civil rights groups responded to overt violence with a strategy of non-violence. When the national media reported on the brutal tactics of segregationists, it was clear to the viewer or reader who was the aggressor and who the victim. Nonetheless, it would take decades for significant and long-lasting change to take hold in both the South and the North.
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MIND MAP


Use the information from the opposite page and from Source A to add details to the mind map below. Mind maps can help you to organize relevant information.
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CONTENT COMPREHENSION





•  For Rights and protest Paper 1, questions are numbered from 13 to 16.



•  The first question of Paper 1 contains two parts (13a and 13b), both of which test your understanding of two different sources.



•  Question 13a is always a narrative excerpt.



•  Students are asked to identify three main points from the source. Try to have at least three specific points in your answer.



•  If you have made four points and one is incorrect, you will still score full 3 marks.





Read Source A and then answer the following question which focuses on identifying relevant content.
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SOURCE A


Extract from Leslie Tischauser, Jim Crow Laws, Greenwood Press, Westport, 2012, page xii. Tischauser is an American historian who has focused on the history of race relations in the USA.


The Civil War ended slavery and freed the slaves in the United States, but for most white Southerners, the war had ended nothing. Africans were not ready or able to live freely without the restraints offered by enslavement. They needed discipline and self-control before they could live freely next to whites, but preferably as far away from whites as possible. Without self-discipline and the ability to control their passions (mainly their sexual instincts), the freed blacks would unleash a campaign of violence, murder, and death such as the South had never before seen. The goal of Jim Crow laws was to create a legal system that offered the same protections against black ‘beastliness’, that had been established by slave codes. Instead of chains, whips, and deadly fear, however, laws, jails, powerlessness, and the constant fear of death would provide these protections. Harsh laws separating blacks from whites, always backed up by fear of a lynch mob, a beating, or a severe, pain-filled punishment, would keep blacks from ever coming close to achieving equality. Demanding that black children go to separate schools than whites or that blacks not use the same washroom that whites used, or enter a building or room by a separate door – always in the back – was part of God’s law, it was part of the natural order of the universe. Breaking those laws would destroy that entire universe and way of life, the ‘southern way of life’, which outsiders never understood. For much of its history Jim Crow segregation had the protection of the U.S. Constitution and U.S. Supreme Court.
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1  According to Source A, what were the main goals of Jim Crow laws?
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The Ku Klux Klan



The beliefs of the KKK


The Ku Klux Klan (KKK) is an organization whose roots go back to the years immediately after the Civil War (1861–5). It was founded to combat the rising expectations of newly freed slaves and what it considered to be northern interference in the culture and customs of the southern states. Its popularity has risen and fallen several times since the 1860s and has appeared in all regions of the USA. After the Supreme Court’s unanimous Brown v. Board of Education of Topeka decision in 1954, southern racists again joined this secretive organization. KKK groups shared common beliefs:





•  White race supremacy: the white race is superior to all others, especially the black African one.



•  White nativism: North America belongs to the white race.



•  Anti-immigration: immigrants will dilute the racial purity of the nation and take jobs from white people.



•  Anti-communism: communists are trying to take over the USA.



•  Anti-Catholic: Catholics’ loyalty is to the Pope and not the US government. Catholics are often of ‘foreign’ heritage. Protestantism is the only acceptable form of Christianity.



•  Anti-Semitic: Jews control the global financial system and are the brains behind the Civil Rights Movement.





The violent activities of the KKK


One of the largest white supremacist groups was the US Klans, Knights of the Ku Klux Klan, founded by Eldon Edwards in 1953. After the Supreme Court decision, its membership grew to an estimated 12,000–15,000 by 1958. The KKK was greatly upset by the slow but steady progress made by groups such as the NAACP. Without strong action, it was felt that the segregated way of life in the South might be altered forever. A violent and vicious campaign began. In 1959, 530 overt cases of racial violence and intimidation were recorded. These included beatings, floggings, cross-burnings and bombings. Thirty black churches were fire-bombed in Mississippi alone. Among the most shocking crimes committed were:





•  30 January 1956: Montgomery home of Martin Luther King, Jr bombed.



•  May–December 1961: Freedom Riders severely beaten at various locations.



•  15 September 1963: 16th Street Baptist Church in Birmingham, Alabama bombed; four young girls died.



•  21 June 1964: three young civil rights workers, Chaney, Goodman and Schwerner, were abducted and murdered by the Klan in Mississippi.



•  25 March 1965: Viola Liuzzo, a Michigan mother of five, was shot dead by the Klan in Alabama for helping the Selma marchers.





Federal reactions to KKK violence


In most cases, the Klan’s violence achieved the opposite result of their intentions. The horrible scenes of violence that appeared in the newspapers and on the evening TV news forced a reluctant national government to take action it might otherwise not have taken. For example, the murders of Chaney, Goodman and Schwerner led the administration of President Lyndon B. Johnson to put pressure on the Federal Bureau of Investigation (FBI) to become an effective Klan-fighting force.


Furthermore, instead of frightening off the civil rights workers with violent acts, the Klan helped to create a young, courageous and resolute new generation of activists who were willing to make great sacrifices in order to confront segregation.
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CONTENT COMPREHENSION


Answer the question which follows the source. Use the table to come up with at least three items in your answer.
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SOURCE B


Extract from an interview with Imperial Wizard Eldon Edwards by Mike Wallace, 5 May 1957, Harry Ransom Center, University of Texas, Austin. Edwards was the leader of one of the largest Klan groups. Wallace was a well-known TV journalist.


WALLACE: … In one piece of Klan literature that you furnished us it is charged ... quote ... ‘One drop of Negro blood in your family destroys your white blood forever’. I take it that you believe that.


EDWARDS: Well, I wouldn’t, I wouldn’t define it down to one drop ... now. But here it stands to reason as common sense, that Mongolization means destruction ... it means the destruction of the white race ... it means the destruction of the Nigger race.


EDWARDS: I sure will believe in segregation for the simple reason we believe in preserving and protecting God’s word. He created the white man. He intended for him to stay white. He created the nigger. He intended for him to stay black. And we believe that Mongolization destroys both races and creates a Mongol which is not a race.


WALLACE: You do believe then, a mixing of the blood of Negro and white, will lead to the downfall of the white race and of the Negro.


EDWARDS: That’s right. And eventually the destruction of this country.


WALLACE: Well, I’m sure that a good many Klan members, whether in the Armed Forces during the Korean War or the Second World War, Mr. Edwards, and that some of them were wounded and needed blood transfusions. We were told last Friday by Col. Bryant Fenton, Executive Officer to the Office of the Army Surgeon-General that quote ‘Blood segregation is not practiced in the Army Medical Corps.’


WALLACE: In other words, some of your Klansmen probably have Negro blood in their veins, a fair amount of it right now, as a result of transfusions that they received in the Army. By those circumstances, under those conditions, does that mean that they are not white men any longer?


EDWARDS: Well, it could show up in the offspring.
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2  What, according to Source B, were the dangers in race mixing?









	Danger 1

	 






	Danger 2

	 






	Danger 3
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Disenfranchisement



Reconstruction


When the North defeated the Confederacy in 1865, male former slaves were recognized as US citizens and soon gained the right to vote. For roughly a decade, during Reconstruction, hundreds of thousands of new voters freely exercised their right to elect politicians to represent them at the local, state and federal levels.


Restrictions on black voters


However, this situation changed after Reconstruction ended. White people began to reassert their power and created ways to disenfranchise black people. State constitutions were amended to allow this to occur and the results were significant. For example:





•  In Louisiana in 1896, slightly more than 130,000 African Americans were registered to vote.



•  By 1905, that number had dropped to fewer than 1300 or less than one per cent of eligible black voters.



•  Similar drops occurred in the other ten southern states that had comprised the original Confederacy.





The US Supreme Court denied any and all challenges to the altering of state constitutions because race was not specifically mentioned in the restriction of citizens from exercising the rights. Therefore, there was no violation of the 14th and 15th Amendments to the US Constitution. During the first half of the twentieth century, a number of lawsuits brought by the NAACP chipped away at the gross violation of African Americans’ civil rights.


Methods used to deny the vote


The methods southern states used to deny African Americans the right to vote were ingenious and widespread. They included the following:





•  Poll tax: citizens were required to pay a large sum in order to vote. This sum was difficult for many to pay, especially as it was sometimes cumulative. In other words, one had to pay the tax for all previous years in which one could have voted. In order that poor whites were not disenfranchised, the grandfather clause was introduced. If one’s father or grandfather had voted prior to 1870, one could vote and not pay the poll tax. Because the vast majority of black people could not vote before 1870, the clause did not apply to them.



•  Literacy and comprehension tests: in order to register to vote, black people were forced to take very difficult tests that supposedly measured either their literacy or ability to comprehend complex questions. Literacy tests were first used in Mississippi in 1890.



•  Citizenship tests: these were similar to the literacy tests. Difficult questions on obscure state laws comprised the bulk of these exams.



•  Property requirements: some states required that voters prove they had property worth a certain set amount. Most black people could not meet this requirement. White voters could vote under the grandfather clause.



•  Intimidation: when black people did try to register to vote, they were often threatened with loss of their jobs or with violence.





Voting registrars were white and were the final judges on whether someone had answered questions on tests correctly. This also contributed to the tiny number of African Americans who were able to register to vote.


Political impact of disenfranchisement


The disenfranchisement of African Americans had political effects on the national government. By 1900, almost all southern representatives in Congress were members of the Democratic Party. This group of politicians represented a segregationist bloc of voters. They were able to stop any moves to desegregate the South until the 1950s and 1960s. Because the number of representatives is decided by the population of any given state and not by race, white southerners had a disproportionate number of Democratic congressmen. For example, in 1920, both Georgia and New Jersey had twelve representatives even though the number of voters in Georgia was 59,000 in contrast to the 338,000 voters in New Jersey.


The NAACP and other civil rights organizations increased their legal challenges to the system of disenfranchisement. Because black people did not have political power, they could not improve their lives. Being able to vote was the only way to change the inequality they faced every day. However, it would not be until the 1965 Voting Rights Act that literacy tests were banned and federal monitoring of voter registration took place.
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IDENTIFYING RELEVANT CONTENT FROM AN ILLUSTRATION





•  For Rights and protest Paper 1, questions are numbered from 13 to 16.



•  The first question of Paper 1 contains two parts (13a and 13b), both of which test your understanding of two different sources.



•  Question 13b is always a non-text source, that is, a political cartoon, propaganda poster, photograph, map or graph.



•  Students are asked to identify two main messages or points from the source. The maximum value for 13b is 2 points.



•  Students are asked to identify two main points from the source. Try to have at least two specific points in your answer. If you have made 3 points and one is incorrect, you will still score full (2) marks.



•  When answering a question relating to a visual source, be sure to look closely at any words or dates on the visual. Are there any symbols that help in explaining the meaning of the source?





Examine the following illustration and then answer the following question that focuses on identifying relevant content.




[image: ]


SOURCE C


‘By th’ way, what’s that big word?’ An editorial cartoon by Bill Mauldin in 1962, first published in the St. Louis Post-Dispatch newspaper. Mauldin won a Pulitzer Prize for his incisive cartoons.
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3  What does Source C suggest about literacy tests?
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Segregation and education



Public school segregation


Nowhere in the segregated South were the differences between facilities for white and black people more stark than in the public school system. Although schools were supposed to be separate but equal, the reality was very different.


The majority of black people lived in rural areas. Children often did not attend school there because their labour was needed on farms. In cotton-growing areas, the school year was often tied to the growing and harvesting seasons. During those times, schools would be closed for all students.


Black versus white schools


Among the main differences between black and white schools were:





•  Poor facilities: black schools often lacked bathrooms and electricity.



•  Overcrowded conditions: class sizes in black schools were often double those in white schools.



•  In many rural schools, all grades would be in one room.



•  Supplies: black schools often relied on hand-me-down textbooks from white schools.



•  Inferior quality of instruction: black teachers did not have as much training as their white counterparts. In some cases, teachers had not graduated from secondary school.



•  Salaries: black teachers were only paid a fraction of white salaries.



•  Curriculum: Jim Crow schools taught only those skills that were needed for farm and domestic work. Very few students went on to college.



•  Funding: black schools received far less funding, such as in South Carolina where white schools received three times the amount as black schools.





Historically Black Colleges and Universities


The conditions at all-black colleges, known as Historically Black Colleges and Universities (HBCU), in the South were not much better. Many of these had been set up during and after Reconstruction and most were privately funded. This was because most white people did not want an educated black class that might challenge the gross inequalities in southern society, or to attend universities with white people.





•  There were no colleges that offered degrees that led to a PhD.



•  No institutions offered degrees in either engineering or architecture and only two offered programmes leading to a medical or law degree.



•  Opportunities were certainly limited for those hoping to pursue professional careers.



•  However, such civil rights leaders as Martin Luther King, Jr, Thurgood Marshall and Ida Wells Barnett did begin their academic careers at HBCUs.





James Meredith and the University of Mississippi


Those attempting to attend white universities faced huge challenges. In September 1962, James Meredith, a US Air Force veteran, entered the segregated University of Mississippi, after several rejected applications and a lawsuit. Over 150 law enforcement officials were on hand to protect Meredith. Over 3000 white segregationists rioted. Two civilians were killed and more than 300 injured in the street fighting.
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EXAMINING THE CONTENT OF A SOURCE





•  The second question of Paper 1 or question 14 requires students to evaluate the value and limitations of a source based on its origin, purpose and content.



•  The origin of a source comes from several components: author, title, date of origin, type of source, and, if applicable, title, publisher and type of publication, and the country it originates from.



•  Information about origin can be found in the description of a source that precedes the source’s text.





The following questions are designed to make connections between the components of a source’s origin and how they affect value or limitation. You can use the table following the questions to help you answer them.
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SOURCE D


Extract from a 1985 interview with Melba Pattillo Beals, one of the original students to attend the all-white Central High School in Little Rock, Arkansas in 1957. The interview was included in the six-part documentary Eyes on the Prize: America’s Civil Rights Years, 1954–1963. It was first broadcast in 1987.


Little Rock was separated, my world was for the most part black. Part of my family is white, my first cousins, etc. and those people I would go to town with occasionally, do things with, but for the most part my world was black. I went to a black high school called, uh, First Horseman, and then, uh, I just went to school every day. My mother was a school teacher, I uh, lived with my grandmother. … And going on rides on Sunday with my mother and we’d go past always Central High School, because it was a castle, looked like a castle and I always what was inside of it. … I wanted to go because they had more privileges. They had more equipment, they had five floors of opportunities. For me, I understood education before I understood anything else. From the time I was two, my mother said, ‘You will go to college. Education is your key to survival,’ and I understood that. And it was a kind of curiosity. It was not an overwhelming desire to go to this school and integrate this school and change history. … There was just, be, fun to go to this school I ride by everyday, I want to know what’s in there. I don’t necessarily want to be with those people, I assumed that being with those people would be no different than being with the people I was already with. I had no idea, none whatsoever, until the adventure started that it would be this way. And my getting into Central High School was somewhat almost of an accident. I simply raised my hand one day when they said, ‘Who of you lives in the area of Central High School?’ Then, that was two years before, in 1955, and um, they said, you know who has good grades, and I had excellent grades.
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4  What is the origin of this source?



5  How is the origin helpful for historians studying segregated schools in the South?



6  What limitations might there be for the origin of this source?









	

	Key information

	Limitations






	Author

	 

	 






	Title

	 

	 






	Date published

	 

	 






	Type of source

	 

	 






	Publisher information

	 

	 






	Country of origin
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Brown v. Board of Education of Topeka decision (1954)



Role of the NAACP


The NAACP attempted to remove segregated facilities using legal means. The NAACP brought legal cases against a variety of state and local institutions that followed the discredited ‘separate but equal’ doctrine.


In 1950, Thurgood Marshall, the head of the NAACP Legal Fund, argued two cases in the Supreme Court. In Sweatt v. Painter and McLaurin v. Oklahoma State Regents, the Supreme Court overturned lower court decisions that had prevented black students from attending white-only graduate and professional schools.


The NAACP now turned its attention to public education, a much larger target than university graduate schools. Twenty-one southern and border states and the District of Columbia practised school segregation. In 1952, Marshall and the NAACP brought five cases to the Supreme Court all dealing with segregated public schools in the South. The first of these was Brown v. Board of Education of Topeka, named after the father of Linda Brown, an eight year old, who was forced to attend an all-black school on the other side of Topeka where she lived.


Supreme Court decision


It took the Supreme Court more than a year to reach its unanimous decision on 17 May 1954. Chief Justice Earl Warren ruled that:





•  Segregated schools had a detrimental impact on the educational and personal growth of African American children.



•  Segregated schools violated the Equal Protection Clause of the 14th Amendment of the Constitution.



•  Racial segregation in schools was ‘inherently unequal’ and therefore unconstitutional.





White response to Supreme Court decision


The response was immediate. For white segregationists, the day was, as a US congressman from Mississippi declared in the House of Representatives, Black Monday. The NAACP and other civil rights groups hailed the decision as the first step in dismantling the unequal school systems.


Brown II


While the decision marked a significant legal victory for the forces of desegregation, many public schools in the South resisted the ruling. In the following year, the Supreme Court ruled on another lawsuit, named Brown v. Board of Education of Topeka II or simply Brown II. Southern states had asked the court to exempt them from desegregation. Warren issued the court’s unanimous decision in this case, as well. He ruled that:





•  Racial discrimination in public schools was unconstitutional.



•  Local school boards would be responsible for desegregation.



•  Federal courts were to oversee the process and to make sure the local authorities were acting in good faith.



•  The process should be carried out with ‘all deliberate speed’.





It was the fourth item that proved the most problematic since with ‘all deliberate speed’ was open to a wide range of interpretation. States could take as little or as much time as they thought necessary to desegregate their schools.




[image: ]


EXAMINING THE CONTENT OF A SOURCE





•  Content refers to the information contained in a source.



•  The content’s value comes from information in the source that ties into the topic being examined.



•  The content’s limitations can come from information found in the source that addresses only part of the topic being examined.





For the question below, refer to Source E. The following question is designed to make connections between the content of a source and how it affects value or limitations. You can use the table below to help you formulate your answer.
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SOURCE E


Extract from the NAACP’s ‘The Atlanta Declaration’. This was issued on 24 May.


All Americans are now relieved to have the law of the land declare in the clearest language: ‘… in the field of public education the doctrine of “separate but equal” has no place. Separate educational facilities are inherently unequal.’ Segregation in public education is now not only unlawful; it is un-American. True Americans are grateful for this decision. Now that the law is made clear, we look to the future. Having canvassed the situation in each of our States, we approach the future with the utmost confidence. This confidence is based upon the many factors including the pledges of support and compliance by governors, attorney generals, mayors, and education officials; and by enlightened guidance of newspapers, radio, television and other organs of public communication and comment.


We stand ready to work with other law-abiding citizens who are anxious to translate this decision into a program of action to eradicate racial segregation in public education as speedily as possible … .


We look upon this memorable decision not as a victory for Negroes alone, but for the whole American people and as a vindication of America’s leadership of the free world.
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7  With reference to its content, analyse the value and limitations of Source E for historians studying the Supreme Court’s Brown v. Board of Education of Topeka decision.
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Massive resistance


Reaction to Brown I and II: massive resistance


Because it remained unclear what exactly the Brown decision meant for segregated schools, the initial white southern response was muted. This would soon change, especially in the more rural areas of Mississippi and Alabama. In response to what was seen as an attack on white privilege, the first White Citizens’ Council (WCC) was founded in Indianola, Mississippi in 1954. Many chapters of this racist organization soon appeared throughout the Deep South. Within two years, the WCC could count on perhaps 250,000 members. The members tended to be more middle and upper class than the secretive KKK ones and did not hide behind white sheets. Among the tactics employed to attack the growing Civil Rights Movement were:





•  Economic retaliation. Black people were fired from their jobs or evicted from their rental homes. Loans were denied to them and their businesses were boycotted.



•  Violence. Murders, lynchings, rapes and arson were used to create fear.



•  Political activism. In some states, the WCC exerted great political power. In several Deep South states, many politicians were members of the group. In Mississippi, the WCC was supported with taxpayers’ money. In Louisiana in 1956, a law was passed that segregated almost every aspect of public life.



•  The promotion of ‘council schools’. These private whites-only schools were created where school systems had chosen to integrate.





The KKK experienced a period of revival after the Brown ruling. Although the violent acts carried out by the Klan were often condemned, they assisted in the overall goal of stopping desegregation. When Klansmen were caught after a murder or fire-bombing of a church or home, they rarely were found guilty as they faced all-white juries.


Virginia Senator Harry Byrd, Sr called for ‘massive resistance’ to defend segregation. The state legislature passed a resolution in 1956 that declared that Virginia would not obey Supreme Court decisions it viewed as violating the state’s sovereignty. Schools that admitted black students would be deprived of state funds. Other laws were passed to ‘prevent a single Negro child from entering any white school’. Many public schools closed rather than integrate and public tuition grants were provided to students in order to attend whites-only ‘segregation academies’.


Byrd was also key in persuading other southern congressmen to sign the Declaration of Constitutional Principles, better known as the Southern Manifesto, a call for the South to resist desegregation. The manifesto was signed by 101 of the 128 senators and representatives from the former states of the Confederacy in March 1956. The document included the following:





•  a condemnation of the Supreme Court Brown and Brown II decisions



•  a call to resist forced integration by any legal means



•  a claim that the Supreme Court ‘is destroying the amicable relations between the white and Negro races that have been created through 90 years of patient effort by the good people of both races. It has planted hatred and suspicion where there has been heretofore friendship and understanding.’





The overwhelming majority of southern white people opposed the Brown rulings, although opinion was not uniform. In the Deep South, the rate of opposition was 90% of white people, while in Texas the percentage was closer to 75%. Similarly, the Congressmen who most supported the Southern Manifesto were from the five Deep South states.




[image: ]


EXAMINING THE PURPOSE OF A SOURCE





•  The purpose of a source is usually indicated by the source’s title, the type of source, the writer or speaker, if it is a speech, or the location of the source, such as in a newspaper, an academic book or a journal.



•  Sources can range from speeches that try to convince certain groups or nations that what the speaker is saying is the truth or should be heeded.





Read the following source and then answer the question.
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SOURCE F


On 11 March, 1956, nineteen Senators and 82 Congressmen signed a resolution they called the ‘Southern Manifesto’. All were from Southern states. Extract from the Congressional Record, 84th Congress Second Session, Vol. 102, part 4. Governmental Printing Office, Washington, DC, 1956, pages 4459–60.


… We regard the decision of the Supreme Court in the school cases as a clear abuse of judicial power. It climaxes a trend in the federal judiciary undertaking to legislate, in derogation of the authority of Congress, and to encroach upon the reserved rights of the states and the people.


The original Constitution does not mention education. Neither does the Fourteenth Amendment nor any other amendment. The debates preceding the submission of the Fourteenth Amendment clearly show that there was no intent that it should affect the systems of education maintained by the states … .


This unwarranted exercise of power by the court, contrary to the Constitution, is creating chaos and confusion in the states principally affected. It is destroying the amicable relations between the white and Negro races that have been created through 90 years of patient effort by the good people of both races. It has planted hatred and suspicion where there has been heretofore friendship and understanding.


Without regard to the consent of the governed, outside agitators are threatening immediate and revolutionary changes in our public school systems. If done, this is certain to destroy the system of public education in some of the states.


With the gravest concern for the explosive and dangerous condition created by this decision and inflamed by outside meddlers: We reaffirm our reliance on the Constitution as the fundamental law of the land … .
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8  With reference to its purpose, analyse the value and limitations of Source F for historians studying the white southern reaction to Brown v. Board of Education. You can fill in the table below to help understand the purpose of the source:









	Source’s title

	 






	Type of source

	 






	Writer/speaker

	 






	Location
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Little Rock (1957)



Desegregation at Central High School, Little Rock, Arkansas


The crisis over desegregation of schools reached a crisis point in Little Rock, Arkansas in 1957.


Nine African Americans students requested admittance to the all-white Central High School. The students would soon become known as the Little Rock Nine. The six girls and three boys had been carefully vetted by the Arkansas branch of the NAACP. The NAACP wanted students who had the strength of character to be able to withstand what was sure to be continual harassment and both verbal and physical attacks.


Timeline of Little Rock events


The following timeline explains the sequence of events in Little Rock:





•  2 September 1957. Arkansas Governor Orval Faubus said he would call in the Arkansas National Guard to stop the nine students from entering the school.



•  2 September. A federal judge ruled that desegregation would take place on the opening day of school.



•  4 September. Eight of the nine students arrived at the school together. The ninth, Elizabeth Eckford, did not get the message that the students would be taken to Central High by carpool because her family did not have a phone. Eckford bore the brunt of the insults that day. Photographs of her walking to the school building alone while a furious mob insulted her were published worldwide. The nine students were not allowed entrance to the school.



•  23 September. The Little Rock Nine entered the school unnoticed by a mob of over 1000 whites. Parents attempted to enter the school to attack the students. In a rapidly deteriorating situation, the police removed the nine students from Central High for their own safety.



•  24 September. President Eisenhower ordered 1200 members of the US Army’s 101st Airborne Division to Little Rock. Another 1000 members of the Arkansas National Guard were federalized.



•  25 September. The Little Rock Nine entered Central High for their first full day of classes.



•  September 1958. The Supreme Court decided unanimously in Cooper v. Aaron that states must abide by the court’s decisions. In regard to Little Rock, this meant that the schools must desegregate.



•  September 1958. Governor Faubus closed all four Little Rock high schools for one year after 80% of voters chose not to desegregate their schools in a public referendum. This became known as the ‘Lost Year’.



•  September 1959. Schools reopened. African American students were allowed in.
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