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BILL ROGERS


With refreshing honesty, informed by their years of teaching, Ollie and Mark begin this book by sharing their own natural challenges they have faced in behaviour leadership and teaching engagement. When we chose this profession, we can all remember the natural struggle coming to terms with how best to lead for behaviour and learning with our students: what should we do, and why (the value question)? And also (the utility question), what and how? This book securely addresses these crucial questions.


Ollie and Mark have developed a text that comprehensively addresses how best to address behaviour and learning in a wide range of contexts and covering the common issues that we all face as teachers day after day. This book is well researched and is immediately and crucially practical and meaningful in what it outlines as best practice. Most of all, it is securely grounded in our teaching reality.


The handbook is divided into two parts. Part 1 sets out the core principles for effective classroom management. These principles are foundational for the way we lead for behaviour and learning.


Part 2 outlines 18 crucial routines, grounded in practical specificity at the level of language we use to lead for behaviour, learning and encouragement. As the authors note, they have sought to ‘distil the most practical and high impact teaching strategies’ in their book. They affirm, as I do, they have seen these strategies at work in the widest range of teaching and schooling contexts. In the second part of this book, Mark and Ollie pay particular attention to the significance of our language when we lead for behaviour and learning. It is encouraging to see this issue explored in this text. This is a crucial and commendable feature of this handbook.


We are not always aware of how we characteristically lead for distracting and disruptive behaviour. This is another notable strength of this book, which encourages reflection on our characteristic behaviour leadership language in the light of the common issues we face in the classroom and in the playground. The aim of such language cueing is to enable students to be aware of their behaviour and to take ownership of that behaviour in a way that considers the rights of others.


The authors have given us a framework of language that can balance the need to address a range of distracting and disruptive behaviours; to do so within the context of 25+ students in a classroom and with humanity and respect is no mean feat.


Ollie and Mark emphasise several times in the text that teaching is deeply human work. As the eminent psychiatrist Alfred Adler noted, we all have a central, social need to belong. As you read these principles and practices and the language cues and exchanges between teachers and students, you will note this axiom central to our profession.


This book will repay careful reading by those who have taken on a demanding and a crucial profession.


I avidly commend this book to any teacher, whether you’re beginning your teaching journey or whether you are a senior colleague in our profession. This is certainly an essential book to enable those wanting to reflect on their characteristic behaviour, leadership and management. It would form an invaluable foundation for professional development in this area. Most of all it will encourage and remind you of why you chose to be a teacher.


Kind regards and best wishes,
Bill Rogers


Bill Rogers is an education consultant,
author and founder of the Rogers Education Consultancy.

























INTRODUCTION







MY FIRST DAY – MARK DOWLEY


It was a hot summer day in a rural town. With the nervous energy and optimism that comes from being a new teacher, I walked towards my first ever class – Year 9 physical education. In my head, I was ready. I had planned one of the most fun and engaging classes you could imagine. We were learning about motor skills and there was no better way to introduce it than to give the students not one but four fun activities to work through in a circuit. With basketball, tennis, cricket and football, everyone was sure to be engaged… right?


The moment I began speaking, it slowly started to unravel. Some students weren’t listening. I spoke a bit louder. ‘Surely they’ll figure it out once the activities start’ – I naively thought to myself. After ten minutes of ignored explanations, I told students they could start the activities. But they didn’t start well. The footballers were kicking balls at the basketball ring, I hadn’t planned for that. We were losing tennis balls over the fence at an unsustainable rate. I used my whistle to try to create some order, I found myself yelling, something I associated with grumpy teachers who were ‘past it’. The existential questions began: ‘Have I made the wrong decision to be a teacher?’ ‘Am I cut out for this?’ After 50 painful minutes, I was saved by the bell. The students dispersed (laughing, they’d had a great time) whilst I sat down, dejected, flustered, exhausted, and already worried about the next lesson.


Teaching, I had just discovered, is hard!


With time, I learned that this was not an isolated experience. Classroom management is complex and many teachers find it challenging. Over 75% of teachers report that disruption and disengagement occur ‘almost daily’, ‘daily’ or ‘several times a day’.1 These disruptive behaviours include avoiding work, talking, moving around the room, using phones, or being late to class. It’s also a nationwide problem, as the OECD’s disciplinary climate index shows, my home country of Australia ranks 70th out of 77 school systems, meaning our classrooms are among the OECD’s most disorderly.2 The situation is similar in other English-speaking countries like England, Canada and New Zealand which don’t rank much better. They aren’t necessarily all out of control, but it’s definitely true that they just aren’t productive.


Compounding this, many teachers leave the profession in the first five years, with some research suggesting this number is as high as 40–50%.3 The primary reason cited is teacher workload, but when the concept of workload is explored, the main factors are invariably the time and energy teachers spend on student behaviour. This leads to teacher burnout and resignation.4


On a more encouraging note, for teachers who have positive relationships with their students and the skills required to manage a classroom effectively, teaching can be the most rewarding job in the world. There are common tools and routines that work with diverse groups of students. Even if the management isn’t perfect, the same practices can definitely improve the culture in the classroom, which equates to improvements in both student learning5 and teacher satisfaction. Teaching is the most important profession and we want teachers to enjoy teaching their classes and feel energised when they walk out of the room.


The aim of this book is to share, in a simplified way, the tools and strategies of the most effective teachers. By learning and practising these skills, you’ll be empowered to develop a culture of attention and learning in your classroom. This culture allows students to be engaged in learning and in their school community, which increases their chances of success later in life.


So, what happened after my first ever class? Fortunately, my mentor teacher saw me. He recommended I go to the library and borrow You Know the Fair Rule by Bill Rogers. That book changed the way I teach. I read it every morning over breakfast and slowly I saw my behaviour management skills improve and my classes become more productive. Then I read Rogers’ other books, multiple times, followed by books from other behaviour management experts. I began sharing my learning with colleagues and they asked me to run workshops about it. Over the next 15 years, my roles included pastoral positions, curriculum leader, instructional coach, director, and associate head in a variety of schools. It culminated in Ollie and I running the Practical Classroom Management course at La Trobe University. In this book, we distil those experiences into the essential tools required for you to support your students.








OLLIE LOVELL



Like Mark, I was lucky enough to come across the work of Bill Rogers early on in my teaching career. Bill came to speak to my pre-service teaching cohort at Melbourne University and his advice blew my mind. Before Bill’s visit, it hadn’t occurred to me that there was anything other than 1. experience, or 2. being a big burly man with a booming voice, that could help me with my classroom management.


What Bill showed me in that talk, his books, and the eventual discussion that we had in my lounge room for the Education Research Reading Room podcast,6 was that there are a set of tried and tested techniques that, if learned and mastered, can support any teacher to have more success in promoting a positive and productive learning environment in their classroom. Bill first introduced me to these ideas, but there have been many since who have helped me to build this ever-expanding toolbox of tools for the classroom.


I first summarised behaviour management lessons from my discussions with the world’s best educators in my second book, Tools for Teachers, in which I dedicated a whole chapter to the subject. Since then, I’ve had many, many teachers email and message me to say how much the explicit advice in that behaviour chapter has helped them with their classroom management. Knowing the value of this content to practising teachers has pushed me even further down this classroom management rabbit hole.


Since Tools for Teachers was released, I’ve spent time working with Dr. Mark Dowley to further refine the ideas in that book, to build on them and, perhaps most importantly, to expand the collection of teacher scripts that help to explicitly set teachers up for classroom management success. We have road tested these scripts and this content both with the teachers in our classroom management course through La Trobe University and our coachees, and we’re confident that they offer teachers more behavioural support than ever before. As such, we’re now supremely excited to be able to bring these blueprints for classroom management success to an even bigger audience through this handbook. Part 1 will share ten key principles of classroom management. Part 2 will give you the scripts and exact phrases you can use in the classroom.


We hope you find this handbook to be a trusty friend to help you with your behaviour management. Something you can keep in your jacket pocket, your school bag, or your purse, and pull out, refer to, dog ear, write on, and lean on whenever you’re feeling that a little behavioural boost could help in your classroom. Do let us know how you get on with it, and good luck!




How to use this book


This book is designed as a handbook. It contains both a solid foundation in the principles of classroom management (part 1), as well as a quick reference guide to help you deal with common behaviour management scenarios (part 2).


We suggest that you read part 1, as well as the introduction to part 2 up till the end of remember to rehearse on page 51 from start to finish. These sections form a crucial bedrock for the ideas to come. For the remainder of part 2, the routines and scripts, we invite you to dip in and out of these as you see fit, focusing first on the scenarios that seem most important to you at the time.


Within part 2, you will notice a substantial amount of consistency, and at times repetition, between the different routines. This is because effective classroom management is essentially the use of a few core teaching tools, applied flexibly to a range of scenarios. As such, part 2 provides explicit guidance around how such tools and routines can be adapted to different scenarios. In tandem with the foundational understanding provided in part 1, these vignettes should leave you feeling confident to face many, many challenging situations in the classroom.





 


1. Goss, P. and Sonnemann, J. (2017). Engaging students: Creating classrooms that improve learning. Grattan Institute.



2. OECD (2018). PISA 2018 Results (Volume III): What School Life Means for Students’ Lives. www.oecd-ilibrary.org/sites/f05bb3ee-en/index.html?itemId=/content/component/f05bb3ee-en.



3. Ingersoll, R. M., Merrill, E., Stuckey, D. and Collins, G. (2018). Seven trends: The transformation of the teaching force [updated October 2018].



4. Carroll, A., Forrest, K., Sanders-O’Connor, E., Flynn, L., Bower, J. M., Fynes-Clinton, S., York, A. and Ziaei, M. (2022). Teacher stress and burnout in Australia: examining the role of intrapersonal and environmental factors. Social Psychology of Education, 25(2–3), 441–469.



5. Gill, B., Shoji, M., Coen, T. and Place, K. (2016). The content, predictive power, and potential bias in five widely used teacher observation instruments, (REL 2017–191). Washington, DC: U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional Educational Laboratory MidAtlantic.
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PART 1:
TEN PRINCIPLES FOR EFFECTIVE CLASSROOM MANAGEMENT





Expertise can be categorised as either routine or adaptive.7 A chef with routine expertise can make a tasty meal only if they are working in a familiar kitchen, with familiar tools, and the same old ingredients. A chef with adaptive expertise, on the other hand, can make a masterpiece in any kitchen and with whatever is found in the fridge. The changing and dynamic environment of the classroom is like entering a new kitchen every day. As such, teachers need adaptive expertise, but it is practically impossible to jump straight from no expertise to adaptive expertise. This is because the expertise of the adaptive expert is built upon knowledge of thousands of recipes and experience in numerous environments over their lifetime. Thus, all expertise must begin with recipes.


That’s why we provide you with recipes in the second half of this book. These recipes – in the form of scripts that you can use to address common behavioural challenges – are your tickets to quick and early behaviour management improvements. But if all we gave you were recipes, then you would likely be in trouble. Recipes alone don’t build the deep and rich mental models, and the principle-based understanding, that enables an expert to truly adapt. This is why we look at principles in part 1.


The ten principles in part 1 represent hard-won knowledge that forms the basis of all expert classroom managers. By studying these principles and committing them to memory, you will be empowered to interpret the recipes in part 2 in a more nuanced way, and to begin to adapt them more effectively to your own context.


By way of introduction, here are those ten important principles for classroom management:




	Cracking behaviour is cracking a code



	The best classroom managers have the best habits



	Beginning with high expectations provides more flexibility over time



	Master your own behaviour to influence others



	Behaviour is a curriculum, treat it as such



	It’s what you say and how you say it



	Success is the greatest motivator



	Seek out examples of excellence



	Students need to know they belong and that you believe in them



	Bank positivity






Once understood, these principles will form the basis of the continuing journey to true adaptive expertise.


 


7. Hatano, G. and Inagaki, K. (1984). Two courses of expertise. 乳幼児発達臨床センター年報, 6, 27–36.























PRINCIPLE 1:
CRACKING BEHAVIOUR IS CRACKING A CODE
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Each student has a personal code that governs their behaviour. Their code is a combination of environmental, social and internal factors that must align for the student to feel safe, settled and motivated. When a student’s individual code is cracked, they will behave. When it isn’t, they won’t. As teachers tasked with creating a focused and productive classroom environment, it’s our responsibility to crack the code for every student, every lesson.


There are a broad array of tools and routines that you can and should master to become a classroom management expert. Providing you with these tools and routines is the fundamental purpose of this book. But these tools and routines won’t always work the first time and, as Marder and colleagues put it: ‘Teachers need to adapt their classroom management strategies to the given situation and the specific students in the classroom.’8


The ultimate goal of the code breaking9 metaphor is to help you to adopt the mindset of an adaptive expert with respect to classroom management. By seeing yourself as a code breaker, you become more focused on the mechanisms10 that underlie the phenomena in your classroom, and you can more flexibly deal with a wider array of students and scenarios in your classroom.11 When you see classroom management as code breaking, you’re on the path to adaptive expertise.


The code breaking metaphor has another major benefit, it’s inclusive. Not every student is cast from the same mould. They each have their quirks, needs and tendencies. Some approaches will make Student A tick, whilst ticking Student B off. When we see classroom management as code breaking, we don’t conclude that Student A is a good kid and that Student B is bad. Instead, we see both students as motivated by a complex combination of needs, habits and behaviours. Realising this can help us to design solutions that can make school a supportive and productive place for all students.


But don’t get us wrong. This doesn’t mean that each student has a wholly unique code. We’re not talking about bringing cupcakes for Student A whilst allowing Student B to sit on a beanbag every lesson. We’re not suggesting you reinvent the classroom management wheel for every individual student. Rather, the best place to start when it comes to code breaking is with the collection of tools that have worked to unlock many students’ potential before. Luckily, the set of tools and routines that have been effective in countless classrooms before are also the ones most likely to be effective in yours.
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