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Introduction


For teachers


This book is for pupils who are studying English at Second and Third Levels. It provides a wide variety of teaching approaches and content, active learning opportunities and practice tasks. The material is differentiated, supporting pupils as they make the transition from Second Level to Third Level. Throughout the book, pupils will also see how the work they are doing at these levels relates to the National 4, National 5 and Higher courses they will undertake later in school.


Teachers planning courses for their classes should refer to the Benchmarks for English and Literacy which can be found on the Education Scotland website.


The electronic assessment pack that accompanies this book includes information on how these CfE Benchmarks are covered by the tasks and activities in the book.


For pupils


This book is for you if you are working at Second or Third Level in your English lessons, which means you are probably somewhere in the first three years of high school. It will help you to develop and use your skills in the key areas of English: Reading, Writing, Talking and Listening.


Whenever a new skill or idea is introduced, you will be able to work your way up, doing more and more challenging tasks and activities. The words building, strengthening and extending in the Active learning boxes will help you to see how you are improving and developing.


As well as teaching you new skills, this book will also introduce you to certain terms – the names of ideas and techniques. These will always be explained clearly when they first appear in each chapter. There’s also a glossary at the back of the book, where all the new terms and their meanings are listed together.


If you work through this book from start to finish, you will get a thorough grounding in English skills. Your teacher might decide to do this. However, you could use the chapters in any order, and it’s much more likely that you’ll use different parts of the book at different times, dipping in and out of it during your first three years of high school.
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A


adjective: a word that describes a noun, for example, ‘red’ or ‘cheeky’


adverb: a word that describes a verb, for example, the word ‘slowly’ is an adverb in the sentence ‘He ran slowly’


analyse: to look at something closely and think about how it works
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This book is also designed to lead you towards the English work you will do later in school. So, you will often find small mentions of how the work in this book relates to the National 4, National 5 and Higher courses you will study when you are older.





1 Talking and listening



The first English skill most people in your class used today was probably listening. During a school day, you probably do more talking and listening than reading or writing. There may well be lessons where you don’t need to write anything, but it is unlikely that you will ever have a lesson where you don’t need to listen.
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Your teacher might dip in and out of this book at different times during your English lessons. You can also use the chapters in almost any order. But, talking and listening is a good place to start, because these are the English skills we use most often, and we use them in almost every other part of life.


Listening


If you do the National 5 or Higher courses later in your time at school, you will find that talking and listening are assessed together. If you are assessed in a group discussion, you will spend more time listening to other members of your group than you will spend talking to them. If your assessment is an individual presentation to an audience, you will have to, as part of this, listen to questions that they ask you and then answer them.


So, this book will not teach listening as a separate skill. Do remember, though, that listening is part of almost everything else you do in school. None of your lessons ever happen without you listening to what a teacher says at some point, and listening is part of your talking skills.


Group discussion


You will have opportunities all the way through this book to take part in group discussions. Many of the Active learning activities will get you to talk to a partner or work in a small group.


Those tasks will arise from the other work you are doing from the book. But, we’re going to take the chance now to step back and look at how group discussion works, as well as giving you a couple of specific tasks to let you focus on your discussion skills.
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Succeeding in group discussion



As you read on the previous page, when you take part in a group discussion, your listening skills are just as important as your talking skills – maybe even more important.


You are going to take part in a short group discussion that will allow you to see how important it is for everyone to:





•  listen to each other




•  take turns to speak.
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Active learning


Building


Work on your own. Your teacher will give you a few minutes to think up three statements about yourself. Two of them should be true and one of them should be a lie. If you need to, you could write these down in your jotter.


Remember: one of the statements must be a lie.


Now get into a group with two or three others to share your statements with each other. Your task is to try to work out what each person’s lie is.


The first person to play should clearly deliver their three statements to the rest of the group. After that person has done this, the group will discuss which statement they think is the lie. Then the rest of the group should share their three statements in turn. Remember to listen to each other and take turns to speak.


Strengthening


Your teacher will give you another couple of minutes with your group. You should try to decide how well your group took turns to speak, and how well you listened to each other. Do any of you need to improve in either of these areas?


Extending


You may now have the chance to reflect in more detail on how you performed as part of your group.


Make a list of your strengths. For example, perhaps you were good at making eye contact with people as you spoke.


You may also want to make a list of your next steps. For example, this might be speaking for a little longer next time.
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Let’s have a closer look at what good listening and good talking look like:




[image: ]


Active learning


Building


Working with a partner or in a small group, read through the following list of actions and examples:





•  making eye contact with others in your group



•  speaking loudly and clearly



•  not rushing or speaking too slowly



•  using body language, for example, nodding encouragingly when someone speaks



•  varying your tone



•  respecting what others say



•  asking questions about what someone has said



•  using suitable vocabulary



•  suggesting relevant ideas



•  not fidgeting or daydreaming



•  taking turns equally



•  sticking to the topic





Your task is to sort the actions and examples correctly under two headings:
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Good talking involves:


_____________________________________________________________


_____________________________________________________________


_____________________________________________________________


_____________________________________________________________


_____________________________________________________________


Good listening involves:


_____________________________________________________________


_____________________________________________________________


_____________________________________________________________


_____________________________________________________________
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To do this, divide a jotter page in half and label the top half of the page ‘Good talking involves:’ and the bottom half of the page ‘Good listening involves:’. It should look something like the notepad above.


Taking one action from the list at a time, decide if it applies to talking or listening and write it under the correct heading. You might feel that some examples belong in both columns, so write them in both.


For answers, see page 125.


Strengthening


Which of the skills (actions and examples) listed do you think is the most important? Discuss with your group and rate them by placing a number alongside each statement. Use 1 for the most important, down to 12 for the least important.
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Roles in group discussion



When you are working in a group, your teacher may ask group members to take on certain roles. Four of the most common and most useful roles are shown below the Teacher’s task.
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Teacher’s task


To prepare for this task, photocopy these cards so that you can distribute them to pupils.


You could use the cards as a means of organising the class into groups. To do this, photocopy each set onto a different colour of paper or card, so that, the four pupils who are all given a green role card must find each other and work together, and so on.
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The ideal teacher



This first discussion task is all about your group’s idea of what an ideal teacher would be like.




[image: ]


Teacher’s task


To prepare for this task, photocopy the sentences below, preferably onto thin card. As your pupils will be working in groups, you need as many sets as there will be groups in your class. Then cut the sentences into separate strips and put each set of strips into an envelope or poly pocket. Each group of pupils needs one set of sentence strips.
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This is what an ideal teacher is like






	THIS IS WHAT AN IDEAL TEACHER IS LIKE


	They tell you the answers you don’t know.







	They treat everyone in the class fairly.


	They give you homework on a regular basis.







	They help you to work things out for yourself.


	They are kind and caring.







	They listen to you.


	They help you to achieve your best.







	They give you responsibility.


	They insist on good behaviour.







	They give you feedback on your work.


	They make learning fun.







	They encourage everyone in the class to take part.


	They involve you in decisions about your learning.







	They give you work that challenges you.


	They are friendly.








The task
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Active learning


Building


Your teacher will have assigned everyone a role for this discussion task and you are probably working in a group of four. Make sure you have a large space to work in. The best way to do this might be to push some desks together. You need space to look at materials together and to move these around as you discuss them.


Your teacher will give you an envelope or packet full of small cards. Don’t open it until you are told to, and take care not to lose any of the cards as you do the task.


When you open the envelope, find the title card, which reads ‘THIS IS WHAT AN IDEAL TEACHER IS LIKE’, and put it at the top of your workspace.


The other cards all say something about what a good teacher is like. Your task is to sort them and lay them out in a pattern to show what you think matters most.





•  Put the sentences you think are most important at the top.



•  The least important ideas and statements go at the bottom.



•  If you think any sentences are equally important, they go on the same level as each other.





As you work, be ready to explain to your group why you think sentences should go where you want to put them, and keep listening to what other people say. It is important that each of you performs the particular role you have been given.


When you finish, your reporter will feed back your answers to the rest of the class. Make sure that person can explain how you came up with your choices and decisions.


Once all the groups are ready, your teacher will ask the reporters to share each group’s answers with the class.
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Teenagers



Your teacher will organise you into groups of four to discuss an important issue.


The way that society views teenagers is not always positive. You and your friends might have been followed around a shop by a security guard, just because you are teens. Similarly, you might have read in a newspaper than teenagers commit violent crimes.
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Your discussion will be about whether or not teenagers deserve the bad reputation that they often get.


Here are some prompt questions to help you:





•  What are some ways in which teenagers are unfairly stereotyped? For example, are all teenagers really moody and antisocial?



•  Why do many of the general public view teenagers in a negative way?



•  What poor behaviour are you aware of among teenagers? (For example, underage drinking.)



•  How does poor behaviour affect teachers and pupils in schools? How is this poor behaviour in schools dealt with and does this always work?



•  Can you think of some successful teenage role models?



•  Do teenagers all deserve a bad reputation?





Your teacher will give you 20 minutes or so to discuss these questions, before organising groups to feed back their ideas to the class. Each member of the group should make a contribution to what the reporter will say.



Individual presentation



The following pages are designed to help you plan and deliver a successful individual presentation. The first few pages will help you to produce an informative presentation about your hero. After this you will find a guide to completing a persuasive presentation about mobile phone use in schools.


My hero


Most dictionaries define a hero as someone who is known for their courage, achievements or abilities. You probably have people that you look up to as heroes because they inspire you in some way.
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Active learning


Building


Working with a partner or in a small group, discuss the following:





1  What makes a person a hero? What qualities does a hero have?



2  What different kinds of heroes are there? (For example, sporting heroes, political heroes, etc.)



3  Together, try to list some names of people who you consider to be heroes.





Strengthening


Your teacher may give you some further time in your group to discuss the list of heroes you have come up with. Alternatively, you might talk about this as a whole class.


You should discuss what specific qualities these people have that make them inspiring or heroic.
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Your teacher will now lead your class through a discussion of everyone’s answers to the question about what makes a hero. Listen carefully to the answers that other groups came up with, as you will soon have to decide which person you would like to talk about.


Choosing a hero for your presentation


As a class, you should compile a list of all the people that the groups identified as heroes. Now that you have thought about what makes people inspiring, you might have some new names to add to the list.


Your teacher might want to write all of the names on the board, perhaps organised under headings like the ones below. These examples were all generated by an S2 class and you might want to use some of them in your list too.
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Researching and organising your presentation


You should now choose which hero you want to talk about. Once you’ve done this, you are ready to start preparing your talk. You may already know some information about your hero, but it is important that you can give as much detail as possible when you are talking about them. Therefore, you should carry out your own research from books, magazines, newspapers, the internet and so on.


You may want to include the following information in your talk. This would also be a good structure to use for your talk.
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Let’s have a look at how some pupils gathered information using these headings.





•  Laura wanted to talk about Michelle Williams. She was a fan of her films and knew that Michelle Williams was a very talented actress. She also knew that she had a child called Matilda. She wanted to find out more about the films Michelle had starred in. Laura made a list of what she found out when she did her research.
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•  Rosie wanted to talk about Malala Yousafzai. She knew that Malala was shot in the head by the Taliban for something to do with education, but she didn’t know a lot more than that. Rosie made a mind map with the information she found out.
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•  Paul wanted to talk about Barack Obama. Paul knew that he had been the first black president of the USA and that he was married to Michelle Obama. He thought that he was quite a popular president, but he wasn’t certain about that. Paul organised his information under headings.
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After doing research on the internet and in the school library, their notes looked like the notes on pages 11 and 12. You can use any of these methods to write down what you find out about your hero.
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Laura’s notes:





•  She was born on 9th September 1980.



•  She was close to her father and he encouraged her love of reading.



•  She grew up in Montana.



•  She was quite a shy and quiet child.



•  Her first acting job was in the TV show ‘Baywatch’.



•  She moved to Los Angeles when she was 15.



•  She became very famous after she acted in the film ‘Brokeback Mountain’ in 2005.



•  She was nominated for an Oscar for that film.



•  She fell in love with Heath Ledger and they had a daughter together.



•  Her daughter (called Matilda) was born in 2005.



•  She won a Golden Globe for playing Marilyn Monroe in a film in 2011.



•  She was in ‘The Greatest Showman’ in 2017, a film that has made a huge amount of money and been very popular.



•  She lives in New York and is a very private person.



•  I find her inspiring because she is an amazing actress and I admire how good she is in lots of different films. I also think the way she keeps her life private is impressive. She has taught me about the importance of hard work and dedication.
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Rosie’s notes:




[image: ]




[image: ]








[image: ]


Paul’s notes:


Birth and early life





•  Born in Hawaii on 4th August 1961




•  Spent some years living in Indonesia as a child




•  Moved back to Hawaii in 1971 to live with his grandparents





Early career





•  After he went to university, he was a community organiser trying to improve life for many people in Chicago (this was 1983).




•  In 1988 he started at Harvard Law School.




•  After law school he became a civil rights lawyer and he also taught law part-time.




•  Then he became a senator.




•  In 2008 he was nominated for president.






Personal life





•  He is left-handed.




•  He supports the Chicago White Sox.




•  He plays basketball.




•  Married Michelle Robinson on 3rd October 1992.




•  He and Michelle have two daughters: Malia who was born in 1998 and Sasha who was born in 2001.





Main achievements





•  American president 2009–2017




•  First African-American president




•  Nobel Peace Prize in 2009




•  Introduced Obamacare to make health care more affordable




•  Legalised same-sex marriage in 2015




•  Argued for more gun control





My opinions





•  I admire how he tried to make America a fairer place.




•  There had never been a black president before him, so he makes me think that just because something hasn’t been done before doesn’t mean that it can’t be achieved.





[image: ]





It’s important that you find the structure that suits you best, and that helps you to organise the information that you find out about your hero. You need to know this information before you move on to the next stage of the task.



The language of your talk



You should now have gathered lots of information about your hero. It is time to think about how to share that information with an audience. It is important to remember that you are being assessed on your talking, not on your reading. If you just read out a list of bullet points then you are not really talking.
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So, how do you turn your notes into a talk? You will need to expand on your ideas by adding more information and more of your opinions. Let’s have a look at an example.
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Active learning


Building


Working with a partner, look at how Rosie has added to and improved her notes. She has expanded on her ideas, adding more information and opinions where she can, using her mind map to make these expanded notes.


Your task is to see how much longer it takes to deliver a developed talk than her expanded notes.


One of you should read the notes out loud while the other uses a watch or phone to time how long it takes. Next, swap jobs as you read out the developed talk.


Section of Rosie’s notes about Malala:
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•  She wrote a blog for the BBC when she was 11 and 12, using a fake name.




•  The Taliban had said in January 2009 that girls could no longer go to school.




•  On 9th October 2012 she was shot while on a bus going home from school. This was an attempt to kill Malala.
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Section of Rosie’s developed talk:
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I am proud to call Malala my hero because of the courage and determination that she has shown the world. When she was only 11 she began writing a blog for the BBC about life in Pakistan. She had to use a fake name because of the danger of speaking out against the Taliban, which shows how brave she was. The Taliban had said in January 2009 that girls could no longer go to school. I find it inspiring that Malala felt so strongly about speaking out against this, even when she was so young.


The Taliban wanted to assassinate Malala for speaking out against them and on the 9th of October 2012, the bus she was travelling home from school on was stopped. In an incident that I find horrifying, masked gunmen climbed on to the bus and asked Malala to identify herself. When she did, they shot her in the head. This only adds to my admiration of Malala, who had been putting herself in all of this danger because of how strongly she believed that children everywhere should get to go to school.
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How much longer did it take to read Rosie’s improved paragraphs?


This demonstrates how much longer your talk will be when you expand on your notes. Doing this will also make your talk much more interesting to listen to.


Strengthening


Your teacher will give you ten minutes to work alone or with a partner on having a closer look at how Rosie developed her notes.


Make a list of all of the words and phrases that she used to share her opinions. You might want to use some of them in your own talk.


For answers, see page 125.
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Linking our ideas


Now let’s think about how to link our ideas together. There is a bank of useful words and phrases below.
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Word bank





•  I think … is inspiring because …



•  I admire this person because …



•  They are a role model for …



•  I would like to follow in their footsteps by …



•  They have achieved many things in life, for example …



•  I am proud to call … my hero because …



•  Their greatest achievement was/is …



•  They have taught me that …



•  They have shown strength/determination/courage by …



•  There are a number of reasons why … is special to me. Firstly … Secondly …



•  A turning point in their life occurred when …
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Preparing your talk


You already know what you are going to say, in what order, and with what kind of words and phrases. All you need to add before you are ready to practise your talk is an introduction and a conclusion.


Introduction


The introduction will be what you say at the start of your talk and it would be a good idea to include the following:





•  who you have chosen as your hero



•  what they are known for



•  why they are your hero.





For example, here is Rosie’s introduction:
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Conclusion


After you have shared all of your information about your hero with the class, you should sum up with a conclusion. A good conclusion will:





•  recap who you chose and why




•  give the most important couple of reasons why you admire this person
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even after the Taliban fried
to kill her.

Sheis brave and changing
the World for the better.

Tadmire her for fighting
for other people’s rights.
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We are an approved supplier on
the Scotland Excel framework.
Schools can find us on their
procurement system as:

Hodder & Stoughton Limited
t/a Hodder Gibson.






