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				About the Author

				Marc Rowland is Deputy Director of the National Education Trust. He joined in March 2007, having previously spent five years at Ofsted in a number of project management roles. He works on partnership and relationship development with key stakeholders across the education sector. Marc has led a number of high profile commissions for the Trust, including reviews of the impact of the Pupil Premium in Warwickshire LA and a cross-phase action research project with Sheffield Schools. Marc has spoken widely about the Pupil Premium and worked with a large number of individual schools to maximise the impact of the funding to improve outcomes for disadvantaged learners. His first book, A Practical Guide to the Pupil Premium (John Catt Educational) was published in September 2014.

				Marc has also edited two key publications for the Trust – Beyond Show and Tell, Sharing and Learning to Make ‘Best’ Practices Even Better1 and Special Education for the Next Generation.2 Marc is also currently working on a project with Rosendale Primary School on an Education Endowment Foundation funded randomised control trial that focuses the impact of teaching metacognition in 30 primary schools across the country.

				Marc was part of the independent panel set up by Minister of State David Laws MP to review professional standards for Teaching Assistants. Marc has sat on a number of education advisory groups and has been a primary school governor. 

				Marc has visited over 150 primary, special and secondary schools in researching this book, and spoke to many more teachers and leaders across the country.

			

		

	
		
			
				

			

			
				Foreword

				“A decent provision for the poor is the true test of civilisation.” 
Samuel Johnson

				 

				“A nation’s greatness is measured by how it treats its weakest members.” Mahatma Gandhi

			   

				Marc Rowland puts this in the modern educational context when he states that “the measure of a successful education system, whether at local or national level, should be how its disadvantaged pupils perform.” In this second edition, Marc has substantially re-written the text, bringing it up to date with a great deal of recent evidence of what is working to raise the attainment of disadvantaged children and broadening the base of his evidence to include more examples from secondary schools. 

				The Pupil Premium arose from a strong political commitment to social mobility and was driven forward by David Laws as Minister of State for Schools in the coalition government (2010-2015). At a time when many other central government budgets were being cut, £2.5 billion was found to support this commitment. Like Marc Rowland, I am passionate about the quality of education for disadvantaged students and I believe that the Pupil Premium is one of the best policies ever to come out of the Department for Education or its predecessor departments. It is significant – revolutionary, perhaps – for a number of reasons. 

				First, it focuses on individual children, wherever they are at school. Thus, schools in leafy lanes are obliged to give as much attention to the needs of their disadvantaged pupils as schools in the toughest of inner city areas. After all, a majority of poor people do not live in what we would regard as traditionally poor areas.

				Second, intelligent accountability is used to hold schools to account for the impact they make with the funding. Pupil Premium accountability is for impact, not for how the money is spent. 

				Third, this accountability mechanism means that schools have enormous autonomy in how they spend the Pupil Premium and can respond to the needs of individual children.

				Fourth, it has spawned a wealth of evidence, not least in the comprehensive toolkit from the Sutton Trust’s Education Endowment Foundation, about what works best. The Pupil Premium has acted as a catalyst to many schools using evidence in a way that they have not done previously.

				This book will add to the understanding in schools of how other schools are raising the attainment of disadvantaged students through a combination of responding to individual need and an unerring focus on the quality of teaching.

				The Pupil Premium provides resources to schools to put into practice their vision of improving the life chances of every young person on their roll, and it plays strongly to the values and moral purpose that bring most teachers into the profession and which certainly underpin the aims and driving force of just about every school leader I have ever met.

				This is a book for classroom assistants, teachers, school leaders and governors in every school in England – and beyond – to support their work with disadvantaged young people. The greatest challenge for our generation is to raise substantially the attainment of the disadvantaged, closing the persistent gap with the achievement of more fortunate young people. No previous generation has managed to do this. With the help of this book and all the other available evidence, we can meet this challenge.

				

				John Dunford, National Pupil Premium Champion 2013-2015

			

		

	
		
			
				

				

				Introduction

				Over the past three years, I have been fortunate to visit more than 150 schools across the country to discuss and review how they are using the Pupil Premium grant to improve outcomes for disadvantaged learners. In this Practical Guide I have tried to capture the essentials for success in narrowing the gap, and to share some examples of innovation and excellence which will be useful to schools.

				At the heart of every successful school, strong leadership of the Pupil Premium underpins that success. The ambitions for the pupils are driven by values, by ambition for the school community. Meeting accountability targets and Ofsted grades are a by-product, not the end goal. Clarity of purpose and clarity of aims are fundamental. Great schools are a cradle for resilient, effective and confident learners regardless of their socio-economic background. 

				In 2011, the Pupil Premium was introduced by the coalition government. Its aims were twofold: to improve outcomes for disadvantaged learners, and to narrow the attainment gap between them and their more affluent peers.

				The Pupil Premium has become a high profile and popular policy helping schools challenge the underperformance of disadvantaged learners. In the 2015-16 financial year, the premium is £1,300 per primary-age pupil, £935 per secondary-age pupil, and £302 for each child taking up the full 570 hours of funded entitlement to early education. This represents considerable sums of money.

				Whatever your view on the policy, it has shone a harsh light on the underperformance of the broad range of pupils defined as ‘disadvantaged’ by the DfE, including those who live chaotic and challenging lives. In our current education system, just over a third of disadvantaged students leave school with what might be considered a basic entitlement, one which will give them real choices about their future. In the three year period to 2014, only 38.7% of disadvantaged learners got at least five A*-C including English and Maths, compared with 65.9% of their peers. 

				Furthermore, throughout the country there are significant variations in how disadvantaged pupils perform, and in a number of local authorities the educational outlook for disadvantaged children has been extremely poor. The 2014 KS2 and KS4 results illustrate this well. (See Figures 1 and 2.)
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				Variations are not just simply geographical either. A glance at the outcomes for disadvantaged pupils based on ethnicity shows wide variations in outcomes.3

				The measure of a successful education system, whether at local or national level, should be how its disadvantaged pupils perform. Further, it is important that we lose the language of ‘narrowing the gap’. This may put limits on what pupils can achieve. The focus has to be raising attainment for those from disadvantaged backgrounds if we are to cross the Rubicon. High expectations are crucial.

				The primary tool for narrowing gaps is high quality teaching and learning. Poor teaching has a disproportionate effect on disadvantaged learners. The good news is that high quality teaching has a disproportionately positive impact on disadvantaged learners too!

				Consistently, the National Education Trust view mirrors that of Andreas Schleicher of the OECD: “our data shows it doesn’t matter if you go to a school in Britain, Finland or Japan, students from a privileged background tend to do well everywhere. What really distinguishes education systems is their capacity to deploy resources where they can make the most difference. Your effect as a teacher is a lot bigger for a student who doesn’t have a privileged background than for a student who has lots of educational resources.”

				Put more simply, one of the best measures of an advanced education system is how it treats pupils who are on the margins. How disadvantaged pupils attain has to be the measure of success for an institution. The Pupil Premium can’t guarantee complete equality of outcome, but it can give every student in the schooling system the same opportunities to succeed. High quality teaching and learning is fundamental to narrowing the gap. If you don’t get teaching and learning right, disadvantage can devour the Pupil Premium like the Atacama devours precipitation.

				A note for readers: this Guide refers to National Curriculum Levels which have been at the heart of measuring pupils’ progress and attainment in recent years, and these are useful to tell the Pupil Premium story to date. Schools are now properly exploring different ways of recording pupils’ progress – ‘life beyond levels’ – and we at the National Education Trust are working to share best emerging practice in this new era: please visit www.nationaleducationtrust.net.

				

				Marc Rowland

			

		

	
		
			
				

				

				Part One

				

				1. Policy Challenges, Practical Challenges

				‘Statistics should be used to shine a light, not for a crutch’ 

				‘Don’t get hung up on the gap!’

				 

				Narrowing the attainment gap within the context of an overall raising of standards is the great challenge for our education system. One of the easiest ways to narrow the gap is to have low attainment overall. Clearly though, it is much better for a primary school to have most pupils at L4b+ with a gap, instead of 60% L4b+ for all. The barriers pupils face may be complex and varied. If the focus is on ambitious, excellent outcomes for every individual learner, narrowing the gap is a by-product. Thus, closing the gap through a drop in attainment for non-disadvantaged pupils is not something to celebrate – attainment gaps need to be considered intelligently. 

				Figure 4 shows a fictitious example that depicts an ideal scenario in terms of data. It is important that schools ask themselves: is this a great place to learn if you come from a disadvantaged background? How do our disadvantaged pupils perform in relation to disadvantaged pupils nationally and locally? How do they fare compared with similar schools. The Education Endowment Foundation’s ‘Families of Schools’ database offers a very useful tool for comparing how pupils are achieving in relation to similar institutions across the country, enabling schools to ask themselves ‘is this a great school to go to if you come from a disadvantaged background?’ This information is something that should be shared with all school staff. If the key to success for disadvantaged pupils is in the classroom, teachers need to understand how well their pupils are doing compared with other schools. One feature of schools which are struggling with their disadvantaged pupils is that teachers may think that outcomes are as good as they can be, and there is ‘no more we can do’.
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				2. Complexities and Barriers

				One of the dilemmas many school leaders face is supporting vulnerable pupils who are not eligible for Pupil Premium funding. Juliette Jackson, a headteacher of three schools in Inner London, points out that some of the most vulnerable pupils in her care are those who come from ‘minimum wage’ families, where parent and carers work long hours, often in shifts, for little money. These families can be both materially poor and time poor. To tackle this problem, many schools have taken a pragmatic approach, providing resources and intervention at the point of need, and ensuring that the Pupil Premium funding is not diverted away from its target audience. This is why focusing on using the funding to improve the quality of teaching and learning should be a priority. Whilst schools are accountable for outcomes for disadvantaged learners, targeting the Pupil Premium on the classroom can have a positive impact on all learners within the ‘Ever 6 FSM’ category.

				Within the ‘Ever 6 FSM’ category, the barriers to learning can be varied and complex. It is vitally important therefore to tailor Pupil Premium funded activity towards specific pupils, rather than just adopting a broad approach. Schools must set their own vision for their pupils, whether those with special educational needs (SEN), those who have English as an additional language (EAL), or those who are looked after children (LAC).
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				It is well worth remembering that some barriers don’t come with a label. This is all about knowing children and young people so we can understand them better and help them overcome their challenges. Understanding barriers must not inadvertently create an excuse culture. The best way to raise pupil self-esteem is for them to be successful in the classroom. Extended time away from learning in nurture groups may help in the short term, but it may risk enhancing educational disadvantaged. This is why impact evaluation is crucial.

				One headteacher in the North East described a parent who arrived at her school with two children at his side. He announced that his children were coming to ‘this school’. He didn’t know their names and the children had recently spent various periods in care. Catch-up classes with untrained Teaching Assistants are not going to overcome the challenges that children in these scenarios face. Such circumstances need high quality, tailored support and excellence in the classroom. At the same time we must avoid any sense of ‘labelling’ learners. The most effective schools have high expectations and high ambitions for every pupil, regardless of background. 
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Figure 2: Disadvantaged pupils: KS2 outcomes
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Figure 3: Proportion of pupils achieving 5 A*-C including English and Maths, 2013





OEBPS/images/p2_fmt.jpeg
Disadvantaged Pupils - KS4 Outcomes 3 A*-C
Three year average to 2014

60
50
40
30
20

National Redbridge Camden  Slough North  Cornwall  West  Knowsley
Tyneside Berkshire

Figure 1: Disadvantaged pupils — KS4 outcomes 5 A*-C three year average to 2014
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Figure 4: Raising attainment and narrowing the gap
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Figure 5: Some of the complexities for disadvantaged learners. Poverty may not be the primary factor
preventing higher attainment





