
		
			[image: 9781913622091.jpg]
		

	
		
			First published 2020

			by John Catt Educational Ltd, 15 Riduna Park, Station Road, Melton, Woodbridge IP12 1QT

			Tel: +44 (0) 1394 389850 Fax: +44 (0) 1394 386893 Email: enquiries@johncatt.com Website: www.johncatt.com

			© 2020 Stephen Tierney

			All rights reserved.

			No part of this publication may be reproduced, stored in a retrieval system, transmitted in any form or by any means, electronic, mechanical, photocopying, recording, or otherwise, without the prior permission of the publishers.

			Opinions expressed in this publication are those of the contributors and are not necessarily those of the publishers or the editors. We cannot accept responsibility for any errors or omissions.

			Set and designed by John Catt Educational Limited

		

	
		
			About the author

			[image: ]

			Stephen Tierney was headteacher of an 11-18 school, St Mary’s Catholic Academy in Blackpool, for 13 years before becoming the executive headteacher of the school and a one-form-entry primary, Christ the King Catholic Academy. He helped to lead the formation of a multi-academy trust that includes both these schools and another primary, St Cuthbert’s Catholic Academy.

			Earlier in his career, Stephen was a head of science and then a deputy headteacher with responsibility for curriculum, teaching and learning. He has extensive experience within the 11-18 age range and is increasingly knowledgeable about issues affecting primary schools and their leaders. The issue of enhanced transition across phases is a key focus for him. At the heart of his work is the professional development of teachers and leaders.

			Recently retired, Stephen is still working nationally as chair of Headteachers’ Roundtable, where he primarily focuses on the changes required to the accountability system. He regularly speaks at events about leadership and people development, and about schools’ core business of teaching, assessment and learning. He is a course tutor on the National College of Education’s “Northern Lights” Senior Leadership Masters programme.

			Stephen’s first book, Liminal Leadership, was published in 2016. He blogs on a range of educational issues at www.leadinglearner.me and can  be found on Twitter @LeadingLearner

		

	
		
			Reflections on Educating with Purpose

			In this book, Stephen Tierney rightly focuses on the overall purposes of education – what matters, rather than just what works. Educating with Purpose invites us, as educators, to take a step back and look at the big picture about what we want from our schools and what we want for our children and young people. It raises issues of equity, social justice and community – and there has never been a more important time for these issues to be discussed.

			Steve Munby, visiting professor, University College London Institute of Education
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			At heart, this book is a reflection on why we invest in our children, which makes it relevant for school leaders, of course, but equally pertinent for teachers, governors, parents and anyone who wants to grapple with the reasons why we educate. Stephen reflects on why education is “an act of liberation and love”, an act that sits in a state of perpetual but not uncomfortable tension with other more functional or transmission-related purposes. Stephen’s views are clear, but his voice – even when incisively critical – is always respectful and fully grounded in experience. 

			Carly Waterman, principal, Lodge Park Academy, Northamptonshire
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			Educating with Purpose is not just timely, it’s tremendous. Just when we are looking for a sense of direction, Stephen provides us with a complete vision for the future of our education system. Here, one of the most respected educators in the country re-examines the purpose of education and looks beyond the short-termism that has plagued our school system for far too long. This book is a coherent rallying cry for everyone who is determined to do the very best for our most dispossessed; for those of us who, as Stephen says, “will no longer accept a life well lived for the few” but demand it for all.

			John Tomsett, headteacher
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			This book – and the maturity of thinking that lies within and behind it – shows the rich depth of Stephen’s passion and integrity. It explores both place and purpose for us all, but specifically for education and educators. Within each page lies a depth of knowledge, research and experience applied through a lens of moral purpose. Stephen gives space to voices across different time periods, sectors and philosophical persuasions, yet all are aligned to a compelling conviction that creates undeniable agency and purpose.

			Caroline Barlow, headteacher, Heathfield Community College, East Sussex
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			The timing of this book couldn’t be more perfect. Within the context of the Covid-19 pandemic, the death of George Floyd in the US and the growth of the #BlackLivesMatter movement, all of which shine a light on our broken society, we in education have an opportunity to renew focus on what matters. Stephen’s book is an easy-to-read, warts-and-all summary of the current position in education, including how we got into some of this mess. Now is the time to revisit philosophies to re-purpose the curriculum and realign aspects of education, so that we have the right drivers in place for school improvement.

			Raj Unsworth, parent, chair of governors, trustee and governance geek
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			Stephen has produced an excellent book written during the international crisis caused by Covid-19. Framing his personal experience of leadership at headship and CEO-level against some of the works of the leading educational thinkers of the past and present day, Stephen’s book sets the tone for us, during the pause created by Covid-19, to consider how education in schools may unfold over the next 10 years, with the next generation of leaders at the helm. 

			Jon Chaloner, vice-chair of Headteachers’ Roundtable and CEO of GLF Schools
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			Perhaps the greatest curse of the English school system in recent years is an accountability system that has been set up in a way that has forced school leaders to think “I” not “we”, “me” not “us”. We have been encouraged to compete, to judge the performance of our schools only by comparing to others, to care about our own young people but not about the young people in the school down the road. While some still claim this drives standards up, more and more school leaders recognise the damage this has done and the toxicity it has created. This is a book for the rapidly growing movement of people who say, “No more.” Stephen, one of the most credible and decent leaders we have, moves beyond the curriculum as a political battleground and brings an honesty that recognises complexity, nuance and all the grey areas that schools and people are made up of. How refreshing it is to read something that explodes the myth that a school curriculum can have breadth and depth in equal measure!

			Jonny Uttley, CEO, The Education Alliance
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			As always, Stephen manages to combine deep and intellectually rigorous thinking with the straightforward, practical advice that arises from it. This book will not only make you think deeply but also help you plan your work more purposefully and effectively.

			Professor Sam Twiselton OBE, director, Sheffield Institute of Education
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			I was one of the vulnerable students that Educating with Purpose champions and, take it from me, you should read this book. Stephen focuses on what matters and for whom. Every student matters and how this can be accomplished is discussed in an erudite and compassionate way. The book’s focus is on empowering students, teachers and leaders and so re-purposing schools. Stephen’s call to schools is to empower students to create a better and happier world. Our future, and theirs, needs this.

			Vivienne Porritt, leadership consultant, strategic leader of #WomenEd and vice-president of the Chartered College of Teaching

			[image: ]

			Educating with Purpose is a thoughtful, challenging book that tackles the vital question: what is the purpose of education? Stephen’s passion for working with disadvantaged children and young people shines throughout the book. It is a guide for every young teacher in determining their philosophy of education and provides practical guidance in important areas such as curriculum design. The book is written at an interesting time for education – the time is right for all teachers, educationalists, policymakers and stakeholders to have a national discussion on the purpose of education. Educating with Purpose is the ideal starting point for that discussion.

			Sue Williamson, chief executive, SSAT
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			Stephen’s intelligent and measured anger, matched by the acerbic wit of Stan Dupp’s illustrations, shows that the battle for the heart of England’s education system is not won, despite the ideological stranglehold it is in currently. The more young teachers and school leaders who are able to combine Stephen’s wisdom with his keen eye for knowing a good idea from a false idol, the better when it comes to winning that battle.

			Ian Gilbert, founder, Independent Thinking
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			Stephen has long been the “go to” person for moral, humane and realistic analysis of how our schools work and what we could do better, especially for the most disadvantaged pupils. This book is a deep and thought-provoking look at the purpose of education. It is vital reading for anyone who cares about the future of our young people and our society, which are too often disconnected in policymaking.

			Fiona Millar, education writer and commentator
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			Stephen offers a book of hope against a backdrop of uncertainty for the education system. Educating with Purpose is a compendium of knowledge, practice and theory to support schools that seek to transform culture and to place developing people at the heart of school improvement. Having thrived for 30 years as a teacher and school leader in one of the most disadvantaged areas of the UK, Stephen offers valuable insight for policymakers who wish to evolve school policy based upon evidence, rather than ideology.

			Ross Morrison McGill, CEO, Teacher Toolkit
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			What are our schools for? What do school leaders hope to achieve? This book offers deep debate and reflection that draws on a career of wide-ranging experience and study. Stephen pulls together the competing tensions that school leaders experience daily and helps the reader to consider the importance of maintaining alignment with vision. He considers leadership through the lens of impact upon young people and their communities, and helps to remind us what really matters.

			Professor Dame Alison Peacock, CEO, Chartered College of Teaching
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			Educating with Purpose is a fantastic exploration into the heart and soul of education. Stephen skilfully, and with great care and insight, enables the reader to reflect and ponder their own educational purpose, linking theory and experience into a compelling narrative, proposing tools to reflect on your educational predispositions and enabling you to challenge your bias. Stephen concludes with a call to arms to re-purpose education for all the young people and communities we serve, driven by our values and heart. 2020 is just the beginning…

			Nick Heard, executive director, National College of Education
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			This essential read of leadership practices curated and contextualised for educationalists is a refreshing, insightful and timely contribution to the discipline, given the global need to understand more about compassionate and purpose-driven leadership.

			Professor Ben Laker, Henley Business School
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			A sharp analysis of the current educational landscape, a pop at some of our more bonkers practices, a theory of equity and justice for our most disadvantaged communities and, above all, a call for a more expansive vision for education. An important read.

			Mary Myatt, education writer and speaker
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			Stephen skilfully explores different philosophies of education as he considers the fundamental issue of why we educate. His discussion draws on his extensive reading and careful reflection, and he offers a balance of theory and personal perspective based on his broad experience of education and leadership. He presents the compelling argument that we should all strive for “a life well lived” and do everything in our power to secure this for the young people in our care. The book is characterised by Stephen’s typical honesty and frankness, his underpinning strong principles and commitment to social justice, together with, of course, a clear sense of purpose. It is peppered throughout with practical advice, grounded insights and sound wisdom.

			Jill Berry, former headteacher, now leadership consultant
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			Stephen has managed to write a book about leadership that combines the latest research and data with decades of experience of being a leader in one of the most challenging environments in the country. He draws together reflections from fellow school leaders that will help you challenge your thinking, critique your perspective and help you answer “What’s your purpose?” Educating with Purpose is a must-read for anyone thinking about moving into senior leadership and those of us already in it. However, it is also a book that we should buy for every person involved in making policy decisions about education. I feel energised for having read it.

			Vic Goddard, author and co-principal of Passmores Academy, Essex
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			Stephen’s latest book is packed full of knowledge, experience and real-life examples. From the early-career teacher to the experienced leader, you will finish this book after pausing many times to reflect on your own practice. It is invaluable to have an educator like Stephen who can write about leadership, wellbeing, the curriculum and more in a book that you won’t want to finish!

			Amjad Ali, founder, www.TryThisTeaching.com
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			Powerful, personal insights from a career working within some of the most disadvantaged communities in England create a compelling case for shifting educational debate from “what works” to “what matters”. Now, more than ever before, a debate on the purpose of education is critical and, for that, this is essential reading.

			Nick Brook, deputy general secretary, NAHT
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			This is a powerful book and a timely one. With a global pandemic shaking the foundations of the education system, many are looking to reconnect with the purpose of education and think afresh about the future. This is the perfect book to help on that journey. Stephen combines brilliantly an exploration of big ideas with the practical wisdom of an experienced headteacher. It is a book that reflects the qualities of its author: courage, insight, passion and integrity. It is a deeply personal book, both about motivation, the life of a headteacher and the different ways of making a real difference to the community around you. 

			Peter Hyman, co-director of Big Education and co-founder of School 21
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			For our children and grandchildren

			From A-Z, Australia to Zachary

			And all the people and places in between

			That their education will enable them to have lives well lived
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			First and foremost to Cath and the growing family – our children, their partners and a grandchild (soon to be grandchildren), who continue to enrich our lives in so many ways. To my mum and dad, sadly no longer with us, whose influence lives on.

			To the staff, pupils, parents, directors and colleagues who have been part of my professional life and who wrote this story with me, in real time. Especially to Barry, Camilla, Liz and Paul, who trusted me to lead St Mary’s and accompanied me on the ups and downs of the journey over 20 years. With thanks to Mike Humphries, who appointed me as a probationary teacher, supported and challenged me as a school improvement partner and advised me as a director. He was there throughout my career. To Anthony McNamara, Mike Webster and Father Luiz: coaches, mentors, confidantes and friends.

			To Binks Neate-Evans, Sabrina Hobbs, Nav Sanghara, Ros McMullen and Dave Whitaker, all fellow members of Headteachers’ Roundtable, who share their experiences and perspectives in this book.

			To the brilliant Stan Dupp, whose illustrations have brought the book alive; a thousand words in each powerful image. Thanks also to Ian Gilbert, Sue Williamson, Ros McMullen and Professor Sam Twistelton, whose gentle but insightful critiques of an early draft of Educating with Purpose helped me to write this book. Also, thanks to Julia Moore, Jon Chaloner and Malcolm Laverty (aka the illustrious Stan Dupp), who edited drafts or made suggestions to improve the text, or both. 

			And finally to Alex at John Catt for giving me this opportunity to publish Educating with Purpose, Isla for editing it, and their team for ordering, organising and printing it.

		

	
		
			Foreword

			In 2015, the SSAT published a pamphlet for its Redesigning Schooling series, A Vision for Education – beyond five-year policy cycles, written by its Vision 2040 group. Having been involved in the group’s early stages, I was asked to write the foreword. This is how it began: 

			“How does that old joke go?

			‘Sir, can you tell me the way to the city centre?’ ‘Well, if I was you, I wouldn’t start from here!’

			Obviously, we are where we are. We have an educational system that has many strengths with scattered pockets of excellence, driven by a workforce rich with talented, committed individuals. And yet, we’re frustrated. There’s a strong sense that our education system could be so much better than it is. Too many young people are short-changed; the inequity in the system is vast and, given the resources at our disposal, most people would recognise that where we are is not where we should be. But we are where we are. The first question is – where do we want to get to?”

			The Vision 2040 group was led by Stephen Tierney. Much of that paper resonates strongly, five years on. But, actually, I think I was wrong about “the first question”. Having read Educating with Purpose, I’m certain that we need to start with that much deeper question: what is education for? Before we rush to planning the mechanics of a journey to some imagined destination, we need to consider the fundamentals: our motivation, purposes, values – the reason for doing any of it. Otherwise we’ll find ourselves off course as soon as we start. 

			For many years, Stephen has been, for me, something of a touchstone for moral purpose in our system. In his work as a school leader and system leader, as well as in his writing, he communicates an earnest, passionate determination to confront the barriers that impede leaders and teachers serving disadvantaged communities. The notion of service permeates everything he says and does. Educating with Purpose is a superb exploration of the conflicting, competing pressures school leaders face every day, forcing us to reconsider the fundamentals. What’s it all for? What matters? Even when we think we’ve got a strong sense of our purpose, weighing up our positions along the various axes, how do we enact that purpose? This is easier said than done. Stephen’s trademark is matching pragmatism to his idealism, and he skilfully maps out a case for pausing to re-examine and re-purpose numerous areas of policy at both school and system level. 

			As Stephen references, a perfect example of these considerations is the imperative to develop a deeper anti-racist philosophy in schools. It’s uncontroversial that placing anti-racism at the heart of our educational purpose requires a strong element of personal empowerment and preparation for citizenship. However, the cultural transmission element is likely to need much closer self-examination. Have we been transmitting an absolutely explicit anti-racist message through our curriculum? Have our students been taught the breadth and depth of knowledge they need to fully understand why, in 2020, Black Lives Matter needs to exist as a call to action? It’s hard to think of knowledge much more powerful. How is black history explored beyond the story of empire, slavery and the US civil rights movement? Where are the positive narratives that reframe perceptions and change attitudes? What would it be like to be a BAME student in your school engaging in your curriculum? This is where educating with purpose comes in. It’s not easy but, as Stephen sums up so beautifully, “we must sing into existence this future”. That’s the duty of all educators – to do the work and make the change.

			Tom Sherrington, author and education consultant
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			Chapter 1

			Why we educate

			My first book, Liminal Leadership (2016), started with a story about a priest and a taxi driver who died and were met by St Peter at the pearly gates. The punchline is that the taxi driver got straight into heaven, because people prayed when he drove, whereas the priest had to wait a couple of years in Purgatory, because people slept when he preached. It’s a story about purpose. It’s also a story about how purpose can too easily become narrowed when we focus on a singular aspect or a particular measure. 

			In the decade past, there was an increased focus on the development of a knowledge-rich curriculum built around subject classifications. Schools were required to give greater priority to the intellectual development of children and young people. The national curriculum, examination syllabi and accountability metrics were all used to support this. Latterly, Ofsted became involved, with its focus on the curriculum as the substance of education and its adoption of a particular definition of learning: “ … an alteration in long-term memory. If nothing has altered in long-term memory, nothing has been learned” (Ofsted, 2019). This is in keeping with a purpose of education rooted in an aspect of cultural transmission and the influence of cognitive science. 

			During the past decade, there has also been a wider movement within English education to be more evidence-informed. Organisations like the Education Endowment Foundation have supported research in education and published a range of guidance documents. These usefully summarise the research evidence as currently known. ResearchED, a grassroots organisation, hosts tens of thousands of teachers every year at very low-cost Saturday conferences, providing an opportunity to listen to a number of speakers providing insights into aspects of research evidence. ResearchED is now a worldwide movement.

			These changes went to the heart of what matters; they significantly influenced the purpose of education. The equilibrium point has been reset. A greater focus on the intellectual means less time for other aspects of education. This matters because education is a “teleological practice” (Biesta, 2015). Telos in Greek literally means “end” – an ultimate aim or the purpose of a practice. Purpose provides a sense of direction: it is a pole star that may act as a guiding light as we travel towards it and an end point from which we may look back at the journey. Without purpose, education becomes merely transactional rather than potentially transformative. 

			As I write this on the eve of what would have been my mum’s 80th birthday, I’m taken back to her eulogy. It ended with a thanks to family and friends for helping her to have “a life well lived”. This phrase provides a powerful telos. It doesn’t seek to detail the whole of the educational endeavour; rather, it becomes a useful pole star to guide us. As teachers and school leaders, our aim is to help all children and young people to have a life well lived. This requires the equilibrium point to be reset again. A life well lived doesn’t exclude the development of the intellectual; in fact, it embraces it, but sets it within a greater purpose. A purpose in which different elements of a balanced education – moral, spiritual, aesthetic, creative, emotional and physical – are held in tension. This different “why” has consequences. It impacts on the “what” and the “how”.

			When we get education right, the impact can be life-long and life-changing. The story of the plain-speaking Yorkshireman emphasises this. When meeting his children’s headteacher (the children by now in their thirties and forties), he responded to a question about whether the school had provided them with a good education by stating, “It’s too early to tell.” Education is holistic and long-term. Schooling is a crucial early phase of it. 

			Schooling, a uniquely human concept and construct, is not the totality of a person’s education. We need a purpose that encapsulates both schooling and education. My mum’s schooling in a post-war Birmingham secondary modern was less valuable than it could have been. My dad missed a whole year of junior school owing to rheumatic fever. However, my parents valued education and attained degrees when middle-aged. They both worked in education, as a teacher in a special school in Liverpool and a lecturer in further education respectively. To justify the time and the expense, schooling must be of value to the person and to society. It must have a purpose powerful enough to justify its continuation. 

			In a life well lived, education is a holistic act of love. Started by parents, it involves different communities over time and is subject to personal intent. It is a means of helping people to earn a living, contribute positively to society and find a reason for living. It exemplifies one of the great tensions. Education and schooling have to wrestle with how we meet the needs of both the “I” and the “we”. A life well lived requires a giving of our best to each and every person, developing and forming them in a community, while allowing them to grow and flourish as unique individuals. 

			In Liminal Leadership, I quote Desmond Tutu writing about the word ubuntu, which may be translated as “a person is a person through other people” or “I am because we are”. We become fully human through our relationships with other people. When education and learning are viewed from a purely individualistic perspective, this fails to grasp the importance of the “we”. The role education can play in the formation of relationships, communities and a cohesive society may be lost. But if education lacks a focus on the individual, the importance of the “I” is lost. The dangers of imposing someone else’s agenda or biases are all too present, but there is also the absence of discovering who we are and what we might be. We may never develop the sense of self that is a critical part of determining and having control over our future.

			Frank Coffield, emeritus professor of education at the UCL Institute of Education, has expressed his concern at Ofsted’s adopted definition of learning, describing it as “not fit for purpose”. His concerns were that the definition was “one-dimensional, individualistic and, though it may be appropriate for psychological laboratory experiments, it is not appropriate for education”. Coffield suggested a more expansive and arguably more appropriate definition of learning with respect to education. By focusing on what we mean by learning, we can often discern underlying purpose.

			“Learning refers to significant enhancements in knowledge, capabilities, values, attitudes or understanding (including but going beyond the acquisition of factual knowledge) by individuals, groups, organisations or society.”

			Coffield (2019)
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			Coffield’s definition explicitly identifies capabilities, values and attitudes alongside knowledge and understanding, further expanding learning to encompass groups, organisations or society. This is significant in that it creates a challenge to our assessment of outcomes. These are currently individualistic and orientated towards learning that can be assessed through written examinations. Coffield’s definition raises the question of whether we are simply valuing what we measure, as opposed to expanding what we measure to align with what we value. 

			Our education system is relatively good at assessing intellectual outcomes, particularly with respect to subject knowledge. Looking at school performance tables, for English schools, the intellectual predominates. GCSEs are orientated towards certain disciplines, and certain subjects within disciplines, with the arts and technology marginalised. There is little to recognise other important aspects of education. 

			The assessment of schools suffers from what could be termed “construct under-representation”. This is concerned with the assessment being too small. There are elements missing from the assessment that should have been included to draw valid inferences about the construct. This not only undermines the validity of the conclusions we wish to draw about how effective a school is at educating children and young people, but it also undermines more holistic views about the purpose of education. Things that matter are no longer considered important simply because they are not measured.

			Gert Biesta supports a wider definition of learning, expressing concerns about the narrow view being taken in many of what Pasi Sahlberg calls the “Global Educational Reform Movements”. Biesta highlights the difference between a good education as opposed to an effective one; the linkage between purpose and learning is of paramount importance. 

			“ … the point of education is that students learn something, that they learn it for a reason, and that they learn it from someone … education always needs to engage with questions of content, purpose and relationships.”

			Biesta (2015)

			He proposes three interrelating domains encapsulating the purpose of education: qualification (transmission and acquisition of knowledge, skills and dispositions), socialisation (initiation of children and young people in traditions – cultural, professional, political, religious – and ways of being and doing) and subjectification (positive or negative impact on the pupil as a person; the way in which children and young people come to exist as subjects of initiative and responsibility rather than as objects of the actions of others). 

			Balancing these different domains is crucial when educating in the most disadvantaged communities, where schools need to provide enhanced levels of support to children and young people. Negative experiences of schooling can leave families trapped, with limited belief in their own ability to control their lives and low or no confidence in schools to change the narrative. The lack of subjectification (being director of one’s own destiny) can lead to disengagement with schooling. Qualifications and the learning within them are perceived as an irrelevance and unachievable, rather than a passport to a better future. Having been pushed to the edge of society or beyond, the outsider sees little value in maintaining traditions that don’t value them in return. It is only in melding a multidimensional educational purpose, working with the local community and other agencies, that we can bring about change over time. 

			The skilled teacher aligns their pedagogical knowledge with the context of the classroom and different aspects of education (content, purpose and relationships) in order to help pupils learn and become better learners. Biesta (2015), referencing the work of John Hattie (2009), exemplifies this using the relatively poor evidence for the impact of homework/home learning on pupil attainment. It is worth noting that there is quite a difference between studies for primary and secondary-aged children, with the impact on the latter significantly higher. In the qualification domain, it would be easy to dismiss home learning as a waste of time for primary-aged pupils. However, requiring a pupil to take responsibility for their own learning “outside of the controlling ‘gaze’ of the teacher” (Biesta, 2015) would impact positively within the subjectification domain. The pupil would acquire a greater sense of ownership of their learning. During the Covid-19 lockdown in the UK in spring 2020, those pupils who had a greater sense of themselves as subjects (those who know and can act) were better equipped to enhance their acquisition of knowledge in the months of partial school closure. 

			Biesta’s point is that just identifying what works is simplistic and at times unhelpful. Considering what works “in relation to a particular purpose” allows us to answer the bigger question: what matters? Focusing too narrowly on one domain can lead to distress within another. The past decade brought relatively modest improvements in some academic measures in England, but a significant downturn in pupils’ attitudes towards their lives compared with young people in other countries. In terms of life satisfaction, our 15-year-olds were ranked 69th out of the 72 countries that participated in PISA 2018 (OECD, 2019). Headlines appeared about how unhappy our young people were and are. Many think there now needs to be a rebalancing of schools’ purpose. Schools are for learning. But definitions of learning expose clear fault lines in the different purposes of education.
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