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			To all the LGBT teachers that proudly went before us. We stand on the shoulders of giants and know that our lives as teachers are better, and this book is only possible, because of your courage.
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			Courageous Leaders is an LGBT teacher leadership programme financed by the UK Department for Education’s Equality and Diversity fund. It provides mentoring, training and support for LGBT aspiring school leaders over a 12 month period, with the aim of helping them achieve promotion as their authentic selves. Workshops promote confidence building, develop the communication and presentation skills of participants, and examine what it means to be LGBT and an authentic school leader. Courageous Leaders are recruited through word of mouth, via flyers distributed at London Pride celebrations and via LGBT social media networks.
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			Dr Catherine Lee is deputy dean for education at Anglia Ruskin University in the East of England. Catherine works with teachers, school leaders and students to promote diversity and inclusion in education and is a passionate advocate of authentic leadership. She has published extensively on the theme of LGBT teachers in schools and her articles have attracted national media interest. In 2019, Catherine was named as one of the top 100 LGBT people in the UK in The Independent’s Pride Power List. Catherine is a mentor and one of the strategic leaders of the Courageous Leaders programme. She is also on the board of trustees at The Kite Trust, a charity supporting LGBT young people and their families.
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			Throughout this book you will see contributors refer to sexual and gender identities in a number of ways. Some have opted for LGBT (lesbian, gay, bisexual and transgender). Others have added an I and/or a Q for intersex and queer respectively. One or two teachers have described their identity as queer: a non-normative expression of gender and sexuality favoured by those who reject labels. 

			At Courageous Leaders, we believe that it is vital that teachers can be themselves. Consequently in editing this book, I have resisted any urge to provide a consistent approach to the naming of sexual and gender identities. These identities belong to the teachers who have told their stories. I hope you enjoy reading them and that you are left feeling inspired. 

			Catherine Lee
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			Introduction
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			I feel extremely privileged to be able to share this collection of stories from teachers who came together through the Courageous Leaders programme, the UK’s only leadership development programme for LGBT teachers. Each LGBT teacher has written about what in education is most important to them, and all the stories are very personal. Some work in primary schools, some in secondary education. Some are in the state sector and others work in independent schools. One or two have now left teaching. They are based in towns, villages and cities across the UK, and one or two reflect on life overseas. Some teachers present a historical perspective and celebrate how things have changed for the better in schools. Others talk about the importance of safe spaces for LGBT teachers, of being roles models for young people, and of individual struggles to find out and assert who they really are. For some teachers, these accounts have been extraordinarily painful to write. For others they have been cathartic, or empowering. For most, this is the first time they have told their story and certainly the first time it has appeared in a book. In every case, the stories of our Courageous Leaders hold important learning for school leaders, governors, policy-makers, colleagues, parents and students. 

			The book starts with my description of the climate for LGBT teachers in the UK. Jane Robinson, the founder of Courageous Leaders, next shares the steps she took to set up the UK’s only LGBT leadership programme. Then over the course of 14 chapters, the Courageous Leaders tell their stories. Some recall teaching in the 1980s and 1990s under Section 28 (which prohibited the promotion of homosexuality in schools), and some examine their experience of teaching in schools in 2020. Each LGBT teacher concludes their story with a piece of practical advice for school leaders, teachers and governors keen to make their schools as inclusive as possible for their LGBT staff.

			In the first of our stories Catherine Halliwell, a Courageous Leader participant, and most recently a mentor on the programme, reflects on her own leadership journey and her commitment to supporting the mental health of her students. To add a further dimension to her own account, she has invited an ex-pupil to write from her perspective about the LGBT club they asked Catherine to set up. Then, one of Catherine’s senior leadership team contributes her viewpoint on the important work that Catherine has done in their school.

			We are all a product of the times we have lived through and for some of us, Section 28 left a deep-seated legacy which to this day means we guard our privacy fiercely. In chapter two, Yvonne Marsden (a pseudonym) compares her experiences as a lesbian teacher in the state and independent school sectors during the years of Section 28, reflecting on the way in which despite the homophobia of the era, Yvonne’s colleagues offered her support when she lost her long-term partner to a terminal illness and at other times of great personal challenge.

			Jerome Cargill began his teaching career in his native New Zealand. In chapter 3, in the first of three contributions from Jerome, he compares his upbringing and early teaching career in New Zealand with his more recent role as a teacher in London. Throughout his story, he reflects on the importance of good communication and a strong sense of community in helping LGBT teachers to become their authentic selves in the school workplace.

			In chapter 4, Hannah Wickens – a lesbian teacher relatively new to the profession – reflects on her initial anxieties about working with Muslim colleagues she wrongly assumed would reject her same-sex relationship. Hannah also explores how since coming out, she has been empowered to set up an anti-bullying campaign for pupils at her school, and discusses the positive impact this has had. 

			In chapter 5, Niamh McNabb, in a powerful and moving story, explores her gender and sexuality histories (her ‘double whammy’). She reflects on the challenges she faced in becoming her authentic self and, crucially, the way in which her school supported her at times of considerable challenge.

			In chapter 6, I describe an incident that led me to leave teaching for good after more than 20 years in the profession. After a homophobic neighbour and parent of children at my school exposed my sexual identity as part of a malicious allegation, I learned the extent to which, in my rural school community at least, parent power was more compelling than any right to protection from discrimination.

			Derek Manson is a teacher in East London. However, he was born and raised in rural Canada. In chapter 7 he describes some of the challenges he faced as a pupil in a small, traditional and conservative school community. He then explores the ways in which his own experiences as a pupil have shaped him as a teacher. In particular he examines his commitment to inclusion and his determination that no child will ever suffer as he did at school.

			In chapter 8, Sarah Carroll – a teacher in Cambridgeshire and a mentor on the Courageous Leaders programme – shares her story. Sarah examines how she navigated the intersection of her professional and private selves, particularly in the school staffroom, and finally found the courage to come out at school. Sarah concludes by reminding us of the responsibility we have to our students to be our authentic selves and to celebrate diversity.

			Donna Walsh is one of the leaders of the Courageous Leaders programme. As a heterosexual and cisgender ally, in chapter 9 she explores her own upbringing in Ireland and examines her own role and contribution to the Courageous Leaders programme.

			Jerome Cargill returns in chapter 10 to consider his experience as a leader of continuing professional development for teachers in New Zealand. As part of the National Teachers’ Association, Jerome led the Rainbow Taskforce, working with teachers to encourage greater LGBT inclusion in New Zealand’s schools. In this chapter, Jerome reflects on some of the challenges of trying to affect positive change as an outsider to the schools he worked with, while acknowledging the fear of change and his own fear as a queer visitor to each of the schools.

			Jesse Ashman is not a teacher, but in chapter 11 he presents a very candid and thought-provoking analysis of schools. As a self-described queer and gender non-conforming youth leader and trainer of leaders, he explores authority and the power structures that exist within schools, and what it means to subvert this authority. Making uncomfortable reading for some, Jesse argues that our effectiveness as school leaders should be judged on our ability to nurture young people to be self-reflective, critical thinkers that are able to express themselves in the most honest and authentic way possible. Jesse says that although Section 28 doesn’t exist anymore, heteronormativity and cisnormativity are still alive and well in our schools.

			In his final contribution to our book, Jerome Cargill presents in chapter 12 a short but thought-provoking vignette based on his experiences as a solo traveller. Jerome considers what it means to be an outsider in a new country and reflects on what this can teach us about creating schools and classrooms that are welcoming and truly inclusive, and which allow our students to be their authentic selves.

			In chapter 13, we meet Johnpaul McCabe, a teacher of modern studies in Scotland and someone who travelled further than most to join the Courageous Leaders programme. Johnpaul looks at the inclusion of LGBT teachers within school communities. Starting with a reflection of his own upbringing and the challenges he faced as a pupil at school, Johnpaul recommends some principles for schools that can help to create inclusive and safe spaces for all LGBT stakeholders. Throughout his narrative, Johnpaul argues that when schools get inclusion right for one diverse group, they get it right for everybody.

			It seems fitting that the final story from our teachers comes from Jane Robinson, the founder of Courageous Leaders. In chapter 14, Jane describes the challenges she faced as a teacher during Section 28 and reflects on the ways in which teaching is now a much more welcoming profession for those teachers identifying as LGBT.

			Finally, I bring the book to a close by revisiting the Courageous Leaders programme and, drawing on the testimonies of our Courageous Leaders alumni, examine the way in which the programme has impacted those who have participated. This is followed by some suggestions for what you might do in your own school to create a safe and welcoming workplace for your LGBT teachers, LGBT pupils and LGBT families.

			The UK climate for LGBT teachers

			According to the UK government’s LGBT Action Plan (2018): Improving the Lives of Lesbian, Gay, Bisexual and Transgender People, acceptance of same-sex relationships among the general public is at a record high and continues to increase, with 64% of the UK public saying that same-sex relationships were ‘not wrong at all’ in 2016, up from 47% in 2012, and 11% in 1987. Despite this, the survey showed that many LGBT people do not feel comfortable being themselves in the UK, and no more so than in the workplace. Of the 108,000 LGBT people surveyed by the government, almost a quarter had experienced a negative or mixed reaction from others at work, due to being (or perceived as being) LGBT. 

			There is evidence to suggest that schools are particularly challenging environments for LGBT teachers. Despite legislative protection, recent literature about LGBT teachers continues to record concerns about discrimination in UK schools. Evidence suggests that many LGBT teachers do not yet feel adequately protected in schools. There is an enduring climate of fear about coming out in the school workplace, and one in four LGBT teachers believe that their LGBT identity has been, or is, a barrier to promotion (Lee, 2019a). 

			LGBT diversity in school leadership in the UK has suffered through a persistent culture of moral panic related to LGBT identities and the education of children. In 1988 in the UK, the Conservative government under Margaret Thatcher was responsible for the implementation of Section 28 of the Local Government Act, which stated that:

			A local authority shall not– (a) intentionally promote homosexuality or publish material with the intention of promoting homosexuality; (b) promote the teaching in any maintained school of the acceptability of homosexuality as a pretended family relationship. (Great Britain. Local Government Act, 1988) 

			Although Section 28 referred only to local authorities, the common belief at the time was that schools under local authority jurisdiction were indirectly bound by the same rules. Though the Section 28 legislation was never enforced, in the 15 years between 1988 and its repeal in 2003, many LGBT teachers feared the loss of their jobs if their sexual identity was revealed. 

			Since the repeal of Section 28 in 2003, several pieces of legislation have helped to give LGBT teachers occupational security in the UK. The 2003 Employment Equality (Sexual Orientation) Regulations and Part 3 of the 2006 Equality Act gave all employees the right to be protected from homophobic bullying, and prevented any employer from discriminating against or harassing workers on the grounds of their actual or perceived sexual orientation. The 2010 Equality Act categorised sexual and gender identity as protected characteristics that are free from workplace discrimination. However, while anti-discrimination policies are symbolically important in school communities, LGBT teachers report that equality policies have not enhanced their feelings of personal or professional security, nor have they made them any more willing to disclose their sexual orientation to either their colleagues or students (Lee, 2019b).

			In 2019, the Conservatives, under Prime Minister Theresa May, to some extent atoned for their Section 28 bill by legislating that from 2020, compulsory relationships and sex education (RSE) in schools would include recognition of same-sex couples and families for the first time. While this was broadly welcomed by teaching and LGBT communities, some parents and faith communities were vehemently against the new ruling, claiming it was counter to religious teachings, particularly Islam and Catholicism. The RSE guidelines state that parents may not withdraw their children from health and relationships education. They can withdraw their children from sex education (a request that secondary-school headteachers can only deny in exceptional circumstances), although once students reach the age of 15, they can override their parents’ wishes and attend sex education lessons even if their parents do not approve. 

			Government ministers in 2019 were accused of mounting a State takeover of parenting, and a parliamentary petition signed by over 110,000 people called on the government to give parents the right to opt their children out of RSE entirely.

			In May 2019, parents held a rally outside parliament during the time the RSE guidance was being debated, calling for the full right of withdrawal from RSE lessons to be awarded to parents. Protests took place outside schools too, beginning in Birmingham, where the openly gay teacher Andrew Moffatt had introduced a No Outsiders programme some four years earlier. No Outsiders is a charity that has produced children’s books depicting some characters with same-sex parents. Protests quickly spread to other schools using the No Outsiders resources, notably in Manchester, Bradford, Northamptonshire and Kent. 

			Headteachers and teachers in schools have called for urgent support from the government amid fears that the disruption could escalate further. Section 28 left a legacy of caution and anxiety for the LGBT teachers who experienced it, and many of these teachers now draw parallels between Section 28 and the RSE controversy. Despite equalities legislation protecting LGBT employees, the lived experiences of many LGBT teachers suggests that schools are not yet places where LGBT teachers are able to be their authentic selves.

			Setting up Courageous Leaders

			Jane Robinson 

			In 2014, the government provided a modest amount of funding to support equality and diversity in the education workforce. Based on the protected characteristics in the 2010 Education Act, teaching school alliances were invited to bid for funding to support teachers who were either women, from a black or ethnic minority, disabled or LGBT+. The aim was to encourage people from diverse backgrounds into positions of school leadership. The initial project in 2014 was a huge success and established initiatives such as WomenEd and BAMEed. However, no one applied for funding for LGBT+ teachers.

			In 2016, encouraged by my headteacher, I began the process of applying for funding with the aim of setting up a leadership programme for LGBT+ teachers. I was asked to provide data on the numbers of LGBT+ teachers and the rate at which they achieved promotion. I contacted every teaching union to be told, much as I expected, that such data was not collected. I submitted the form without the data required and to my surprise and delight secured the funding anyway.

			Now came the difficult part: where was I going to find 15 LGBT+ teachers who were seeking promotion? I knew of two gay men who worked in my multi-academy trust but I had no idea if they would be willing to participate in the programme. They turned out to be thrilled at the prospect and one of them said he knew the perfect mentor who he was sure would be interested in being involved. The other said he was sure one of his colleagues was bisexual and he’d ask her when he got the chance. I had three of my fifteen and made the decision that, as it was a leadership programme, not all the mentors had to be LGBT+, they just had to be leaders.

			As a teaching school director I attend regular meetings in my locality. I created a leaflet advertising my programme and took it along to these meetings. I had never discussed my sexuality with other teaching school directors; it just wasn’t a subject that came up. I tentatively offered my leaflet and felt my face redden as I asked the other directors to find out if they had any LGBT+ teachers who wanted to participate in my new programme. There was an awkward silence and then someone laughed. ‘How on earth can we do that? We can’t ask people if they’re gay, can we?’ Then one of the directors came to my rescue and said, ‘I’m pretty sure I can find you two people.’ He did just that and I doubled my cohort. 

			I’m a governor in a school in East London so I asked if I could distribute my leaflet there too. I found three more people: a lesbian, a gay man and a bisexual woman. I advertised through the National Education Union and recruited a gay male teacher from Pontefract. 

			September 2015 arrived and we were due to launch the Courageous Leaders programme later that term. I found out a colleague lived with his male partner and so approached him about joining the programme. He agreed and I had my first cohort. I now needed to convey the values that underpinned my programme. I reflected on these for several days, canvassing the views of colleagues and friends. I decided on promoting inclusion, celebrating diversity, accepting difference, challenging the status quo, and achieving social justice.

			I wanted the participants to be ready for promotion and to have the skills that required, but crucially to feel confident as LGBT+ people. I had a mix of primary and secondary teachers, all at different stages in their career and all with differing opinions on whether they should be ‘out’ as teachers. I wanted to support their promotion aspirations and also give my programme a uniquely LGBT+ flavour. We opened our first face-to-face day with an inspirational speech from a gay headteacher, then worked in groups on leadership traits, assigned mentor time and invited the participants to share their own stories.

			The evaluations made it clear that the most valuable part of the session was anything that allowed the participants to discuss their sexual and/or gender identity and how it impacted on their school life. I had found quite a few LGBT+ mentors and the participants revelled in the opportunity to discuss their promotion plans with someone who really understood what it was like to be both a teacher and LGBT+. I also discovered that the mentors loved their new roles and many of them went over and above the mentoring plan, keeping in touch with their mentees very frequently. To my relief, participants and mentors all returned for our second face-to-face day. One of the mentors shared her harrowing experiences as a teacher in a conservative rural community (see chapter 5), which participants described as moving and inspirational. 

			On our final face-to-face day I drafted in support from the company Craft of Communication, who specialised in techniques for interview and presentation skills. One of the London mentors agreed to hold the day in her school in order to keep the costs down and I began to realise how incredibly supportive and generous everyone was being.

			At the end of the year all but one of our Courageous Leaders had gained promotion. Three had become heads of school, while others had become lead practitioner, assistant head, SENCO (special needs coordinator) and lead for equality and diversity. We had successfully completed our first year and all I had to do now was find another 15 LGBT+ teachers who were ready for promotion! The difference was that this time I wasn’t on my own and I now knew exactly what the participants wanted. Our Courageous Leaders certainly did want promotion and they wanted support to acquire the skills to achieve that but, more importantly, they wanted a safe space to discuss their vulnerabilities, with colleagues who understood exactly how they felt about their sexuality and its impact on their career.

			So how does it work? More about the Courageous Leaders programme

			Catherine Lee

			In this final part of the introduction, I examine in more detail the effectiveness of our Courageous Leaders programme and its benefits for participants. Drawing on the evaluation forms and written testimonies of some of our participants, I try to capture the motivations of participants for joining our programme and their experiences during the face-to-face days. Where I have quoted participants, pseudonyms have been used to anonymise their contributions. 

			In order to access the programme, the participants have to seek the permission of their headteacher to release them from school for three face-to-face days, with the Courageous Leaders programme paying for teaching cover. Each of the participants is then at least open to their headteacher about their sexual/gender identity prior to embarking on the programme. The face-to-face training days largely take place in London at a variety of venues, including a university, a primary school and a teachers’ training centre. The London base has inevitably led to the majority of participants being based in London or the South East, but we have also attracted participants from as far away as Bristol, Yorkshire and Ayrshire.

			The face-to-face sessions are spread throughout the year and cover a range of themes and activities, broadly categorised as follows:

			
					Leadership styles.

					Verbal and non-verbal communication skills.

					LGBT leaders sharing their experiences.

					One-to-one mentoring.

					Networking.

			

			Our Courageous Leaders commonly identify a number of challenges in being an LGBT teacher and aspiring leader, and describe how these motivate them to participate in the programme. Anxiety in the workplace and being wary around school stakeholders is a common theme. LGBT teachers recognise the importance of moving between schools to gain promotion, but concerns around navigating personal and professional identities and in particular ‘coming out’ in each new job cause considerable apprehension, and dominate participants’ thoughts when contemplating applying for promotion. The risk of moving schools and either being discriminated against or not being able to come out makes participants wary, and adds a layer of complexity to career decision-making. Where LGBT teachers move to new schools for promotion, anxiety is initially high. Andrew, a gay male teacher with five years’ experience, moved schools to be a head of music but initially regretted the decision.

			‘I wanted to … see if I was able to be the leader I believed I could be, but in the early days of my latest job I struggled a lot with anxiety and was afraid I had made the wrong choice in moving.’ (Andrew)

			Courageous Leaders speak regularly of feeling isolated in their current roles, and engage with the programme because they do not know any other LGBT people in their schools. Kwane, a gay male secondary-school teacher of politics who had only recently started teaching, said:

			‘As a gay man new to the profession it can at times feel a bit isolating and [I] hoped to benefit from meeting others and learning from their experience to help me overcome my internalised fears and anxieties.’ (Kwane)

			Feeling ‘othered’ and consequently vulnerable in the school community is something a number of Courageous Leaders talk of struggling to overcome. Many are ambitious but lack the confidence to put themselves into roles where they are more visible within the school community, as this comment from Andrew articulates:

			‘I was excited to attend a programme specifically for LGBT teachers, as I had never previously had an opportunity to be out at work, and this was something I felt strongly about. I particularly felt vulnerable in a new leadership position and was nervous about exposing my true self. I was excited to share and listen to other [LGBT teachers’] experiences … as I did not know any LGBT teachers who were in any sort of school leadership role.’ (Andrew)

			This comment captures the value of LGBT-specific leadership training, not least for networking. The absence of visible LGBT leader role models can deter LGBT teachers from putting themselves forward for senior leadership positions, perpetuating schools as sites of heteronormativity (presumed heterosexuality), and leadership as, visibly at least, only heterosexual.

			Many LGBT teachers are motivated to join the Courageous Leaders programme because they want specific guidance on whether or not to disclose their sexual or gender identities at school, fearing that it may adversely affect opportunities for promotion. There is particular concern about whether or not to disclose their sexual identity to students, fearing what colleagues and particularly the parents of pupils will think. Clare, a lesbian primary-school teacher with 18 years’ experience, aptly captures her concerns and motivation for joining Courageous Leaders: 

			‘I was excited to attend a programme specifically for LGBT teachers, as I feel sexuality brings with it fear and uncertainty, particularly thinking about whether or not to come out at school and the adverse effect this could have on my career progression.’ (Clare)

			LGBT identities are often fused with unhelpful discourses of hypersexuality, with same-sex sexual identity being imbued with notions of sexual acts in the way that heterosexuality is not. When applied to teachers, LGBT sexual identity is too often conflated with child protection discourses, due in part to the tabloid press historically associating male paedophilia (with boys) with homosexuality. When concern is expressed about the influence on young people of openly lesbian or gay teachers, schools are perhaps instead trying to protect the conservative and heteronormative status quo. Unfortunately, when every child is a potential victim of sexual abuse, every teacher becomes by default a potential perpetrator.

			Overwhelmingly, the major reason cited by participants for wanting to join the Courageous Leaders programme is the absence of any other sort of specific LGBT support network for teachers, as Clare described:

			‘There isn’t a support network in teaching for LGBT people and I hoped this programme would offer that. It can be so isolating when you are not out to anyone at school.’ (Clare)

			Workplace friendships and networks are key to fitting into existing work cultures and developing managerial and leadership identities. However, LGBT teachers often avoid contact with one another within the workplace for fear of being outed through their associations with one another. It is important then, as Andrew, Kwane and Clare identified, that a safe professional network of LGBT support is available outside the workspace. Courageous Leaders meets this need for the LGBT teacher participants by providing a safe space in which common concerns and experiences can be shared and solutions developed.
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