

[image: background image]






[image: background image]



AQA Psychology for A Level and AS – Practicals Workbook:  


Boost eBook


Boost eBooks are interactive, accessible and ﬂexible. They use the latest 


research and technology to provide the very best experience for students 


and teachers.


●


 


Personalise


. Easily navigate the eBook with search, zoom and an image 


gallery. Make it your own with notes, bookmarks and highlights.


●


 


Revise


. Select key facts and definitions in the text and save them as flash 


cards for revision.


●


 


Listen


. Use text-to-speech to make the content more accessible to students 


and to improve comprehension and pronunciation.


●


 


Switch


. Seamlessly move between the printed view for front-of-class 


teaching and the interactive view for independent study.


●


 


Download


. Access the eBook offline on any device – in school, at home or on 


the move – with the Boost eBooks app (available on Android and iOS).


To subscribe or register for a free trial, visit 


hoddereducation.co.uk/boost/ebooks


Illuminate Publishing 


is part of the Hodder Education Group.


We are making many of our titles available as Boost eBooks, 


which are hosted on the Hodder Education website. To ﬁnd out 


more about Boost, visit 


hoddereducation.co.uk/boost













[image: background image]






[image: background image]



Introduction


INTRODUCTION


2


To understand it you have to do it


Most students KNOW research methods concepts.


But they don’t fully UNDERSTAND them. To understand 


 


them you haveto use the concepts.


And that’swhat this book is all about.


How to increase your A-level grade


This means that 25% of your lesson and homework time 


should be spent on research methods practicals. 


l


Students often get full marks on RM questions – this 


is rare in other topic areas, especially essays. Focus on 


improving RM.


l


Students ﬁnd it diﬃcult to get evaluation marks. So, focus 


less on evaluation and more on RM.


l


Students love making and doing things. Focus on 


 


doing RM.


How this book works


1.


This book works on the principle of the spiral curriculum – the best way 


to understand challenging topics is to keep revisiting them, picking up a 


deeper understanding each time. Therefore, it is important to complete 


every spread and every practical.


2.


This book also works on the principle of doing … so… each Knowledge 


spread is always followed by a Practical spread (except in Section 3).


3.


This book also works by giving you frequent exam-style questions to check 


your understanding. These questions are very important because they give 


you a clear idea of your main aim – being able to answer exam questions on 


research methods 


eﬀectively


. Suggested answers can be found here: 


 


www.illuminatepublishing.com/aqapsychpracticalsanswers. There are also 


quick multiple-choice questions.


In class/for homework


We have suggested possible practicals 


 


‘in class’ or ‘for homework’ but there is 


 


no clear distinction.


l


The ‘in class’ ones arepracticals that 


could be done within your classroom 


or possibly within your school/college.


l


The ones for homework are those 


which might lend themselves more to 


having a varied selection of participants.


We provide two or moreideas each time 


to give you more choice.


Links to text in this workbook and the Illuminate 


AQA Psychology Student books for Year 1 or Year 2, 


referred to as our ‘Y1 book’ and ‘Y2 book’.


Deﬁnitions of key terms


Notes or reminders


Text in BLUE refers to A-level content only, 


 


whereas text in black covers AS and A-level content.


Pink arrows contain guidance for planning 


and reporting practicals.


Topmarks


Advice on how to maximise 


your marks in exam answers.


Confucius,  


Chinese philosopher,


 


500 BCE


FEATURES IN THE BOOK


I hear nd I forgt,


I se a I emmbe,


I , ad I UNDERSTAND.


25%


8%


At least 25% of your exam 


 


marks come from research 


methods (RM). Youcould pass 


 


the exam if you only answered 


 


the RM questions (25% is usually 


enough for a Grade E)!


Any other exam topic (e.g. 


 


Memory,Psychopathology) is 


worth just 8% of your ﬁnalmark 


 


at A-level or 17% of your ﬁnal 


 


mark at AS level.
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Section 1 

 

STARTING OUT
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Research methods 1: The basics


THE KNOWLEDGE


EXAMPLES


This book is all about your understanding of research methods.


Our aim is to help you understand this research methods content by 


carrying out your own practicals.


Ethical issues are covered indetail on pages 38–39 


in this workbook.


Ethical issues


Concerns about what is right or 


wrong, acceptable or unacceptable. In research 


these issues arise when there are conﬂicts 


between the rights of participants in research 


studies and the goals of research to produce 


authentic, valid and worthwhile data (beneﬁts to 


participants or wider society).


Psychologists want to ﬁnd out what people think and feel and do. They 


can do this by either:


l


 


Observing


people doing things.


l


 


Questioning


people to see what they think/feel/do. Thiscan be done in 


writing (questionnaire) or conversation (interview). Later on, we will look 


at the diﬀerences between a questionnaireand interview. But, for now, 


we will just say ‘questionnaire’ even if it seems more like an interview.


We are going tobegin with two very simple practicals:


l


Practical 1a on observing (pages 8–9).


l


Practical 1b on questioning (pages 10–11).


An example of planning an observation


Identify your aim


The aim for this observation is to identify the non-verbal behaviours (facial 


expressions, hand/body movements) displayed when a person gives a talk.


Sometimes the aim of a study is stated as a research question – the question 


(or questions) that you wish toanswer (e.g. What non-verbal behaviours are


shown when a person is giving a talk?).


Identify your procedures 


Who? 


Observe ﬁve students.


Where?


Ask classmates to deliver a talk in front of the class (alternatively you 


could watch videos on YouTube of one or more people giving a talk). 


What procedures?


 


l


Participants talk for two minutes about a topic (e.g. what they like to 


watch on TV). 


l


Researcher identiﬁes diﬀerent kinds of hand and body movements. 


l


Video the talk to allow for closer analysis of hand and body movements.


l


If you are using YouTube videos, select a two-minutesegment from each 


person’s video.


Dealing with ethical issues?


Explain beforehand that participants’ behaviour will be noted down for a 


practical investigation as part of your A-level Psychology course.


(Watching YouTube videos of people giving a talk is ethically acceptable as 


the individuals know their behaviour is being observed.)


Aim


A general statement of what a researcher 


intends to investigate, the purpose of the study.


Sometimes stated as a 


research question


.


Participants


The individuals who take part in a 


research study.


Procedures


The steps taken when a research 


study is conducted. The term 


standardised 


procedure


is more speciﬁc and refers to an 


agreed set of procedures that will be identical 


for all participants.


Research 


Conducting a systematic 


investigation, with the intention of eventually 


drawing a conclusion.


Researcher 


The person who designs and/or 


conducts the study. 


At the beginning we need to mention one key issue: 


ETHICS


•


The people you study must agree to take part before the practical begins.


•


In order to obtain their agreement, you must tell them what participation


will involve. Only then are they able to provide 


informed consent


.


•


There is one exception to this. It is regarded as acceptable to 


observe 


people in public


, i.e. in places where they assume that others may be 


watching/listening to their behaviour.


•


There are two ﬁnal points to make – you arenot a qualiﬁed 


psychologist and therefore you must never:


•


Conduct research with children under the age of 16.


•


Do anything that may have a potentially harmful eﬀect on 


participants, e.g. asking them to drink coﬀee.


There is a detailed section on ethical issues and how to deal with them on 


pages 38–39.


Everyday language


Many research methods terms are words we 


use in everyday speech, for example:


•


 What are you 


aiming


 to do today?


•


 I think I’ll do some 


research


 on the best 


beach holiday.


•


 I would like to 


experiment


 with those spices.


So be ready to learn the specialist meanings of 


these everyday terms.
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EXAMSTYLEQUESTIONS


An example of planning a questionnaire


Identify your aim


The aim for this questionnairewill be the same as for the observation.


Procedures 


The procedures will be diﬀerentwhen using a diﬀerent method.


Who? 


Use a questionnaire to


 


ask ﬁve students.


Where?


Somewhere convenient with no distractions. 


What procedures?


 


l


Ask participants to tell you what diﬀerent gestures/movements they make 


with their hands and/or body when giving a talk to a group of people.


l


Or,ask participants to think of watching someone giving a talk (e.g. in 


school assembly). What diﬀerent hand and body movements are likely?


Dealing with ethical issues?


Explain beforehand that participants’ answers will be used in a practical 


investigation as part of your A-level Psychology course.


A psychologist is conducting research about how people use their hands when they are talking. He is planning to design his 


study as an observation.


1.


Explain why it would be better for the psychologist to use observation rather than a questionnaire as a method of data 


collection. 


[3 marks]


 


 


 


 


 


2.


Identify a situation where a questionnaire might be a more suitable technique to use than 


 


observation. Justify your answer.


[1 mark + 1 mark]


 


 


 


3.


Another psychologist wished to see how politicians communicate by using non-verbal behaviour 


(e.g. facial expressions, body movements). The psychologist viewed ﬁlms of politicians making 


speeches to audiences of the public.


 


Describe 


two


speciﬁc non-verbal behaviours the psychologist might look for in her observation of 


politicians. 


[2 marks + 2 marks]


 


 


 


 


 


 


Nigel was known for going the ‘extra mile’ during his 


talks but sticking himself to the wall was something of 


a ﬁrst…


Topmarks


The space provided on the 


exam paper indicates how 


much you should write. In 


general there are about 1–2 


lines per mark.


Don’t just write whatever 


comes into your head – think 


about the mark scheme and 


target the marks speciﬁcally. 


For example, the mark 


scheme for question 2 (on 


the left) might say:


• 1mark for identifying 


a situation where a 


questionnaire would be 


more appropriate.


• 1mark for justifying 


why


it 


would be better.


The two command terms 


in the question tell you 


that you must ‘identify’ 


and ‘justify’. Don’t lose that 


second mark!
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SUGGESTED IDEAS for an OBSERVATION


Aim: Tolook at non-verbal behaviours (behaviour that doesn’t involve words, e.g. 


hand gestures, body posture, facial expression).


In class


•


Observe the non-verbal behaviours of one person talking to a friend or playing a 


game (you can ﬁnd some games at 


tinyurl.com/39mx2hxr


).


For homework


•


Watch a video of people, e.g. an episode of 


Gogglebox


or 


Friends


or 


Bake Oﬀ


. 


Record the non-verbal behaviours of one person.


•


Record the behaviour of a pet or a wild bird.


There area number of decisions to be made. These are listed in the pink arrow 


below left. Describe each decision in the write-in space below. We have only 


provided one prompt so that you can divide the space according to how much 


you have tosay! 


Tryto be as detailed as possible. 


The aim of my research is… 


Debrief


A post-research interview 


designed to inform the participants of 


the true nature of the research and to 


restore them to the state they were in 


at the start of the study.


How long will each praccal take?


All the praccals in this workbook take as 


long as you wish to spend! The main thing 


is just to give it a try. You need me to plan, 


me to collect data and me to summarise 


your data in some way. The minimum 


might be three hours a week on praccals. 


Remember that research methods content 


is 25% of your ﬁnal A-level mark so you 


should spend 25% of your lesson me and 


homework me each week on praccals.


Why spend me on praccals? Because 


doing them (designing, conducng and 


analysing them) will give a big boost 


to your understanding of the research 


methods concepts you need to know.


PLAN


DECIDE …


State the 


AIM 


of your study.


WHAT


behaviours are you going to 


observe? List a number of likely behaviours 


(at least four).


HOW


will you record your observations? 


List each behaviour and count each time it 


occurs.


WHO


will you observe?


What 


ETHICAL ISSUES


do you need to 


consider? How will you 


DEAL WITH


them? 


Read about ethical issues on pages 38–39. 


Make sure you obtain 


INFORMED CONSENT


 


from your participants. 


Write your 


STANDARDISED PROCEDURES


.


Make sure you have approval from your 


teacher before you conduct your study.


DO


 the obsrvain.


Where possible 


DEBRIEF 


participants 


afterwards, telling them the actual aim of 


the study and how you will use their data.


Youmight work with a small group on the 


initial design of this study but then collect 


your own data. Afterwards, discuss the 


pitfalls with your group.


Practical 1a: Trying out an observation
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1.


Identify and explain 


two


aspects of your observation that you found diﬃcult to do or that didn’t work. 


[2 marks + 2 marks]


 


 


 


 


 


 


2.


Suggest a way to improve 


one


of the problems identiﬁed above. 


[2 marks]


 


 


 


Conclusion


The implications drawn 


from the results (ﬁndings) of a study, 


what the results tell us about people in 


general rather than about the particular 


participants in a study.


RESULTS


REFLECT


PRESENT …


How will you present your 


RESULTS


? 


Identify at least two key results.


Try to draw a 


CONCLUSION


. Useful 


phrases are: 


‘In general …’, ‘Overall …’, 


‘The results suggest that…’. 


Observationl reseach cn ivv ju lstig 


istd f watchng.I ac, it cl ivv ay f 


 five sen!


Topmarks


These REFLECT questions 


are an opportunity to think 


about aspects of your study. 


These are not exam-style 


questions but we have 


included marks to guide you 


in deciding how much to 


write – not too much and 


not too little.
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SUGGESTED IDEAS for a QUESTIONNAIRE


Aim: To ask people what they think about a topic.


In class


•


Write a questionnaire to ﬁnd out what people think about a particular topic 


such as social media, psychology,belief in the paranormal or beliefs about 


how criminals should be punished.


For homework


•


Give out your questionnaire to ﬁve people.


PLAN


DECIDE …


State the 


AIM 


of your study.


WHAT


questions will you ask? Have at least 


four questions and try diﬀerent question 


types: (1) questions with YES/NO/DON’T 


KNOW answers, (2) questions with a choice 


of possible answers, (3) open-ended 


questions (i.e. everyone could give a diﬀerent 


answer– there are no obvious answers).


What 


ETHICAL ISSUES


do you need 


 


to consider? How will you 


DEAL WITH


 


them? Do tell all participants you are doing 


the study as part of your A-level Psychology 


course, and also tell participants what 


participation will involve so they can make 


a decision about whether to take part.


Identify the 


STANDARDISED PROCEDURES


 


and write the 


STANDARDISED 


INSTRUCTIONS


(see below). Make sure you 


obtain 


INFORMED CONSENT


from your 


participants. 


Make sure you have approval from your 


teacher before you conduct your study.


GIVE


 the QUESTIONNAIRE  


t paicpat.


DEBRIEF 


participants afterwards, telling 


them the actual aim of the study and how 


you will use their data.


Practical 1b: Trying out a questionnaire


Standardised instrucons


The word ‘standardised’ means you 


need t


o ensure 


you always give the same instrucons to each 


parcipant. Otherwise diﬀerences in behaviour could 


be due to having been given diﬀerent instrucons.


Wrng istrcs i no a sy a y ik…


TRY THIS 


Wkig w a prtne,wre down  


istrcs or a sy k, sch a mkig a 


jam snwich.Yr pa sl yt olw 


yr istucs xacy.


KISS


Kep it supr imple.


You may b emptd  esgn omthng 


facybt  facie  i, the morlkey it 


i  go wng. So,ei n you esr 


 iclue ots ids.
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1.


Identify 


one


question in your questionnaire that you found didn’t work and explain why you think it didn’t work. 


 


[1 mark + 2 marks]


 


 


 


 


 


2.


Consider the overall aims of your questionnaire. Describe 


at least one


new question that might also have been useful to 


include. 


[2 marks]


 


 


 


 


RESULTS


REFLECT


PRESENT …


How will you present your 


RESULTS


?


 


Present at least one result for each 


question.


Try to draw a 


CONCLUSION


. Start with 


‘


These results suggest that


…’.


Y may el at e ry paccl a 


r smple – but at’s  pln. Srt 


smple ad gruly ad mreseach 


mthod ccp.


W wil ok at questionare desgn agi n 


Prcca 3.


Presenng results


There are a number of ways to present results 


– but the key is to ﬁnd a way to 


summarise the 


data. For example, idenfy what was the most 


common belief/answer.


‘Descripve stascs’ is the term used to refer 


to diﬀerent ways to summarise data (these 


stascs are explained on pages 148–151).


Topmarks


On A-level papers you may 


be asked to design a study.


Such exam questions can be 


worth as much as 12 marks!


To help you with these 


questions, it is really 


important to practise the 


skills of research design and 


reﬂect on what you did.
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THE KNOWLEDGE


Behavioural categories


(on a 


behaviour checklist


)


  


A target behaviour is broken up into components 


that are observable, measurable and self-evident 


(this is called 


operationalisation


).


Continuous sampling


Every behaviour is recorded.


Event sampling


A target behaviour or event is ﬁrst 


established then the researcher records this event 


every time it occurs.


Observational sampling 


Refers to the method 


used to select which observations to record. This is 


diﬀerent from the sampling techniques discussed 


on pages 30 and 96. 


Observational techniques 


A set of systems to 


increase the objectivity and validity of data collected 


when a researcher watches or listens to participants 


engaging in the behaviour being studied. 


Observational techniques may be used in an 


experiment as a method of assessing the dependent 


or independent variables.


Observer bias


The observer’s expectations aﬀect 


what they see or hear.


Operationalisation 


Clearly deﬁning categories in 


terms of how they can be measured.


Structured observational techniques 


The researcher 


uses various ‘systems’ to organise observations, such 


as behavioural categories and sampling techniques.


Time sampling


A target individual or group is 


ﬁrst established then the researcher records the 


behaviour of the participant(s) in a ﬁxed time frame, 


e.g. every 60 seconds.


Unstructured observational techniques 


Every 


instance of behaviour is recorded in as much detail 


as possible. 


Observational techniques arediscussed on pages 


182–183in our Y1 book. 


In this workbook, you can also read about types of 


observation (pages 104–105) and inter-observer 


reliability (pages 122 and 126).


Pilot studies are covered on page 180 in our Y1 book 


and page 62 in this workbook.


1. Unstructured or structured


Unstructured observational techniques


+


 


Useful as a starting point, when a behaviour has not been studied 


before.


+


Produces lots of detailed information (often qualitativedata


).


–


Researchers might only record behaviours that ‘catch their eye’ or


 


those that they are expecting (observer bias).


–


Observations tend tobe qualitative (not counting instances) and 


more diﬃcult to


analyse.


Structured observational techniques


+


Avoids observer bias.


+


Makes data easier tocollect and analyse (because it’s quantitative).


–


 


Behaviours may be missed if they aren’t on the predetermined 


checklist.


–


The process of structuring observations is time-consuming.


2. Behavioural categories


Categories must be clearly deﬁned (operationalised) so all observers will 


recognise the behaviour to be included in any category. 


+


Makes data collection more structured and objective.


+


Ensures


that all target behaviours can be recorded.


–


Categories may overlap, thus diﬀerent observers may not agree.


–


‘


Dustbin’categories may have been created which combine a number 


of diﬀerent behaviours (reduces 


int


ernal validity, see page 128).


3. Observational sampling: Event or time 


Methods that enable objective selection of observations from the many 


things that aregoing on.


Event sampling


+


Useful when behaviours areinfrequent because these 


could be 


missed with time sampling.


–


Complex


behaviour is oversimpliﬁed because not all events are 


included. 


Time sampling


+


Reduces the number of observations to be made, therefore works 


better with complex 


situations.


–


May be unrepresentative because important behaviours outside the 


timeframe


are missed.


When working on practical 1a you probably realised that observing 


behaviour is not that straightforward. Researchers have devised 


observational


techniques


to improve the way observations are conducted.


Research methods 2: Observational design


PILOT STUDY


A pilot study is a small-scale version of an 


investigation that takes place before the ‘real’ 


investigation is conducted.


The aims of piloting are to check that procedures,


materials, measuring scales, etc., work.


The aims of piloting are also to allow the researcher 


to make changes or modiﬁcations if necessary.


Youcan use a pilot study in your observational study 


(next spread) todesign the behavioural categories.


Jessica deﬁnitely took the pilot study a step too far.


Note that there is 


a diﬀerence 


between structured/


unstructured observaonal 


techniques


 and structured/


unstructured observaonal 


types


 (covered on page 104).
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A researcher was interested in the diﬀerent ways that people express themselves. As a starting point 


 


she planned to conduct a pilot study to work out the best way to observe and record facial expressions.


1.


Describe 


two


behavioural categories the researcher could use to record her observations of facial 


 


expressions. Explain why each of your chosen categories is appropriate. 


[2 marks + 2 marks]


 


 


 


 


 


2.


Explain how the researcher could use event sampling to record her observations. 


[2 marks]


 


 


 


 


3.


Explain 


one


strength of using event sampling in this observation. 


[2 marks]


 


 


 


 


4.


Explain 


one


possible reason the researcher carried out a pilot study for this investigation. 


[2 marks]


 


 


 


 


Here aresome studies in our Y1 book that used observation as a method of 


collecting data:


Conformity to social roles


Philip Zimbardo 


et al.


(page 20 in our Y1 book) observed the reaction of 


participants to the social roles theywere given. Observation was unstructured 


and the data was focused on the most eye-catching behaviours. This data 


was supplemented byphotographs to illustrate the observations.


Case study of amnesia 


Clive Wearing (page 51 in our Y1 book) experienced amnesia. Observations 


of the eﬀects of his amnesia in his everyday lifewere recorded.


The Strange Situation


Mary Ainsworth and Silvia Bell (page 86 in our Y1 book) measured babies’ 


attachment using ﬁve behavioural categories, such as proximity-seeking and 


stranger anxiety. Observations weremade every 15 seconds (time sampling).


Social learning theory


Albert Bandura


et al


. (page 110 in our Y1 book) investigated whether 


children who watched an adult behave aggressively towards a Bobo doll 


were later more aggressive than children who did not watch aggressive 


behaviour with the doll. Aggression was measured by watching each child


through a one-way mirror while they played. There were threebehavioural 


categories: imitative, partially imitative and non-imitative aggression. 


EXAMPLES


EXAMSTYLEQUESTIONS


It’s not always easy to record observations when there 


is a lot going on.


Topmarks


Most research methods 


questions are AO2 


(application). 


Note that all four of the 


questions here require you 


to 


apply


your knowledge of 


observational techniques 


to the stem of the question. 


Youmay get zero marks if 


you fail to apply.


Topmarks


2 marks means you should 


do 


two


things, e.g. state a 


strength and give a reason 


why it would be useful.
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SUGGESTED IDEAS for an extended OBSERVATION


Aim: Tocompare the behaviour of one or more individuals.


In class


•


Design and pilot an observational study of student behaviour in communal 


areas around your school/college (outside or in the corridor between lessons). 


Youcould work in a group and each observe a diﬀerent student and pool your 


data. Remember that only students over 16 should be observed.


For homework


•


Adapt your observational design to observe people at a shopping centre.


In our Y1 book there is a suggested observation of synchronous interactions in 


adult conversation (page 96) and one on the media coverage of mental health 


(page 159).


This is your second observaonal study. 


This me you need to try out the new 


techniques outlined on the previous 


spread.


If you are short of me, you could use 


ready-made behavioural categories. 


Search online for ‘behaviour checklists’ 


or ‘psychology coding systems’.


PLAN


DECIDE …


State the 


AIM 


of your study. 


INITIAL PLAN 


Who or what are you going 


to observe? Where will you do this? 


DO


 a 


PRELIMINARY 


INVESTIGATION


. Coduct a 


sructue obsrvain. Sped 


sme tm (10–20 mie) 


obsrvig your tge (o a 


smila trge) ad nt dwn 


the dﬀrn type of behavi.


Now you are ready to design your 


structured observation. 


WHAT


behavioural 


categories will you use, based on your 


preliminary investigation? Aim for at least 


four categories. Write an 


OPERATIONAL


 


DEFINITION


for each behavioural category. 


WHERE


will you sit/stand during the 


observation? 


WHO


will you observe? Describe your 


participant (one participant is suﬃcient 


but you can repeat the study with other 


participants if you wish).


Practical 2: Using observational techniques


Nt at  prelmiaynvgation 


(abv) i dﬀent rom a pit stuy 


( acig pag). In  prelmiay


ivgation y a doig a resech stuy 


o iycatgies. In  pit stuy y 


a doig a dyrn f you ivgation o 


se if ea ny desgn is at ne 


o b fixed.
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1.


Identify 


two


things that you changed after doing the pilot study and explain why you changed them. 


[2 marks + 2 marks]


 


 


 


 


 


 


2.


After conducting the observation, do you think there were ethical issues you had overlooked? Identify 


at least


 


one


. 


[2 marks] 


 


 


 


REFLECT


DECIDE …


HOW


will you record your observations? 


Decide on whether to use time or event 


sampling. Create an 


OBSERVATION GRID


 


to count the observations in each of your 


categories.


What 


ETHICAL ISSUES


do you need to 


consider? Youwill not be able to ask for 


informed consent before your observation 


because then the participant(s) will be aware 


of being watched which might alter their 


behaviour.You must contact participants 


afterwards and ask permission to use the data 


from the observation. If they object, then you 


must destroy the data and just complete the 


observation with made-up data. 


Make sure you have approval from your 


teacher before you conduct your study.


Write 


STANDARDISED INSTRUCTIONS 


– even if you are not working as a group, 


these are useful to have.


DO


 a 


PILOT STUDY


. Tet your 


behavi caegois. Do me 


caegois vep? We the 


behavis tha dn’t fi n ay 


caegoy?


FINALISE


the design.


CONDUC


T the 


OBSERVATION


.
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RESULTS


Practical 2: Using observational techniques 


(continued)


I you ecid 


  a b chr to


pesent you r you 


 


ca glu a piec o gph 


papr o i pag.


Mak e reslt mierestig 


by cmbing yr d with t 


stu who u e sm desgn.


A-lev stu may b exami 


  way  scientfic rep i 


gai.Thesecs a imlr 


o the lst abv, se pages 62–63.


PRESENT …


How will you present your 


RESULTS


? 


Youmight describe in words some of your 


most important observations. Youmight 


also comment on the diﬀerences between 


participants. 


Youcould use a


BAR CHART


to display the 


frequency of each behavioural category for 


 


one or more participant(s). Make sure you 


add an informative title to the bar chart and 


label both axes.


Coursework secons


In the 1980s, A-level Psychology students 


had to conduct and write up 12 pieces of 


coursework. This was 20% of their ﬁnal exam 


mark.


The mark scheme for this coursework listed the 


following secons:


• Abstract


• Introducon (psychological literature, 


 


aims/hypothesis)


• Reporng of method (suﬃcient for 


replicaon)


• Implementaon (design, data collecon, 


design decisions)


• Results (appropriate techniques, fully 


jusﬁed)


• Discussion (explanaon of results, 


background research, limitaons and 


modiﬁcaons, implicaons and suggesons)


• References


• Report style 
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1.


How could you investigate the same aims as this study using a questionnaire instead of an observation? 


[2 marks]


 


 


 


 


2.


Explain 


one


strength of using a questionnaire to investigate your original aims compared to an observation. 


[2 marks]


 


 


 


 


3.


Explain 


one


strength of using observational techniques to investigate your original aims compared to using a questionnaire. 


[2 marks] 


 


 


 


REFLECT


CONCLUDE and EVALUATE …


What 


CONCLUSIONS


 


can you draw? Start 


with ‘


This observation suggests that …


’.


What went wrong? Identify one 


LIMITATION


of your observation. 


Consider a possible 


MODIFICATIO


N you 


could make to your design. For example: 


• How would you change the behavioural 


categories? 


• Would you add some more categories? 


Give some examples.


• Would you have two observers? Why 


might this be better?


Lok at wh t clsmat n 


i r stuy, ad u i t help y 


csder  lmitats of yr own stuy.


But don’ el y d it ‘wrong’.Y a 


leang.


DISCUSSION
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Closed questions


Questions for which there is a 


ﬁxed choice of responses that were determined 


by the question setter.For example, ‘Do you 


smoke?’ (yes/no).


Interview


A ‘live’ encounter (face-to-face, 


online or on the phone) where one person (the 


interviewer) asks a set of questions to assess 


an interviewee’s thoughts and/or experiences. 


The questions may be pre-set (as in a structured 


interview) or may develop as the interview goes 


along (unstructured interview).


Likert scale


Respondents indicate the extent to 


which they agree or disagree with a statement. 


There are usually ﬁve levels ranging from ‘strongly 


agree’ through ‘neutral’ to ‘strongly disagree’.


 


Open questions 


Questions for which there is no 


ﬁxed choice of response and respondents can 


answer in any way they wish. For example, ‘Why 


did you take up smoking?’.


Questionnaire 


A set of written questions 


(sometimes referred to as ‘items’) used to assess 


a person’s thoughts and/or experiences.


Rating scale 


A means of assessing attitudes 


or experiences by asking a respondent to rate 


statements on a scale of 1 to 3 or 1 to 5, etc. 


Self-report technique


Any method in which 


a person is asked to state or explain their 


own feelings, opinions, behaviours and/or 


experiences related to a given topic.


Open questions


+


Answers are more likelyto provide unexpected information, and 


therefore may bemore useful (enhances external validity, see page 128).


–


Diﬃcult to analyse because of the wide variety of answers, much more 


than produced by closed questions.


Writing good questions


l


Avoid jargon (special words that are used by a profession or group that 


are diﬃcult for othersto understand), e.g. ‘Can you think of examples of 


interactional synchrony and reciprocity?’.


l


Avoid double-barrelled questions, e.g. ‘Do you think exams are stressful 


and should be abolished?’.


l


Avoid leading questions, e.g. ‘Do you think that young people are reckless?’.


Closed questions


+


Easier to analyse with descriptive statistics (e.g. measures of central 


tendency,graphs). Therefore, it is easier to draw conclusions.


–


Responses are restricted,so a person may be forced into an answer that 


doesn’t represent their true feelings.


Types of closed question


Likert scale 


The respondent indicates their opinion using a scale of ﬁve (or more) 


points as shown below. 


Sometimes the middle position is omitted (using an even number of 


 


scale points) to force peopleto go in one direction or the other and avoid 


 


a mid-point response bias.


On some questions the scale can go in the opposite direction to balance a 


person’s tendency to prefer left or right. When adding up scores you need 


to reverse the scoresfor questions in the opposite direction.


Statement: Violence on TVis wrong. 


(Circle the number that applies to you.)


12345


Strongly agree


AgreeNeutralDisagree


Strongly disagree


Rating scale 


The respondent identiﬁes a value that represents their strength of feeling 


about a particular topic. 


It works best using an odd-numbered scale. Althoughsome argue it is 


better to use even-numbered, again toavoid a mid-point response bias.


Question: How would you rate your feelings about spiders? 


(Circle the number that 


applies to you.)


Very scared


12345


Not scared at all


Fixed-choice option 


The respondent is given a list of possible options and is required to 


indicate those that apply to them.


Question: What things make you feel stressed? 


(Tick any answer that applies to you.)


Arguing with people.Lots of people talking.Violent ﬁlms/TV. 


Being late for a meeting 


or a bus.


Not getting homework 


done.


Too much 


responsibility.


Note – if thereis an ‘other’category, in which the respondent can ﬁll in 


their own answer, this is an open question. 


THE KNOWLEDGE


There aretwo ways to ask people questions – in writing or byspeaking. 


Usually,questionnaires are written … though they might be delivered overthe 


phone. And, in general, interviews arespoken … though they can be delivered 


in writing. Both questionnaires and interviews areself-report techniques.


Research methods 3: Questionnaire design


Dominic couldn’t work out whether his interviewer was 


tiny or just really far away.


Self-report techniques and questionnairedesign 


are covered on pages 186–189 inour Y1 book.


In this workbook, self-report techniques 


(questionnaires and interviews) are further 


explained and evaluated on pages 110–111. 
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Here aresome studies in our Y1 book that used questionnaires as a method 


of collecting data:


The authoritarian personality


Theodor Adorno 


et al


. (page 28 in our Y1 book) developed the F-scale which 


used a Likert scale. Participants weregiven various statements and then 


asked to rate their agreement or disagreement on a 6-point scale, e.g.:


[Question 3] If people would talk less and work more, everybody would be better oﬀ. 


123456


Disagree 


strongly


Disagree 


mostly


Disagree 


somewhat


Agree 


somewhat


Agree  


mostly


Agree  


strongly


Attachment and later relationships


Cindy Hazan and Phillip Shaver (page 94 in our Y1 book) asked adults toﬁll 


in a questionnaire (The Love Quiz). The questionnaire included ﬁxed choice 


items – respondents had to select which of three statements best described 


their feelings. 


Daily hassles


Allen Kanner 


et al. 


(page 262 in our Y2 book) assessed stress using their daily 


hassles and uplifts (HSUP) scale. Participants had to rate events (e.g. rate 


the hassles associated with ‘family-related obligations’) ona scale of 0 to 3 


where 0 = none or not applicable, 1 = somewhat, 2 = quitea bit, 3 = a great 


deal. Uplifts were also rated on the same scale.


A psychologist constructed a questionnaire to measure the amount of control people felt they had over their lives. A high score 


on the questionnaire meant that the person felt they had a high level of control.


1.


This study used a self-report method. Explain what is involved in using self-report. 


[2 marks]


 


 


 


2.


The psychologist used both open and closed questions. Write 


one


suitable open question for 


 


this study.


[1 mark]


 


 


3.


Name 


one


type of closed question. Write an appropriate question of this type for this study.


 


 


[1 mark + 2 marks]


 


 


 


 


4.


Explain 


one


strength of using closed questions in this study.


[2 marks]


 


 


 


 


EXAMPLES


EXAMSTYLEQUESTIONS


Collecng data


We have looked at two ways to collect data: through 


observaon or self-report (quesonnaires or 


interviews).


What about the following studies:


• In Milgram’s obedience study (page 22 in our Y1 


book), one source of data was the shock level 


readings.


• In Jacobs’ study of digit spans (page 46 in our 


Y1 book), the data collected was the maximum 


number of digits that can be recalled when held in 


short-term memory.


We might say that both of these data collecon 


methods involved observaon – but really they are 


just measurements. 


Topmarks


Always write the correct 


amount for the marks. If there 


are 2 marks, write two points.


For example, in question 


4 you should identify the 


strength for 1 mark and 


then, for the second mark, 


explain 


why


it is a strength 


with reference to the 


context of the study.


Topmarks


In the AQA exam the marks 


are rarely split like this but it 


is useful to use this system 


because it highlights the 


separate tasks required for 


full marks.


It is always useful, when 


answering an exam question, 


to think about how it will be 


marked so you provide the 


right amount of information 


for the marks available.







[image: background image]



SECTION 1 


20


SUGGESTED IDEAS for an extended QUESTIONNAIRE


Aim: Tocreate and use a debrieﬁng form, using questionnaire techniques.


In class


•


Write a debrieﬁng form (see left). Consider what information and 


questions should go on this form.


For homework


•


Investigate how obedient people are or whether they believe in ghosts. 


Give your questionnaire to a variety of diﬀerent people to makethe 


analysis more interesting!


In our Y1 book there is a suggested questionnaire for locus of control 


 


(page 36) and an interview relating to social inﬂuence and lifestyle 


 


choices (page 37).


DECIDE …


State the 


AIM


of your study and/or you could 


write a 


RESEARCH QUESTION


.


INITIAL DESIGN


If you are only creating the 


debrieﬁng form, imagine that it is going to be used 


in conjunction with the ghost questionnaire. What 


ETHICAL ISSUES


do you need to consider? 


If you are also doing the homework task, you could 


simply ask someone ‘How obedient are you?’ or 


‘Do you believe in ghosts?’, but such beliefs are 


actually more complex, and there isn’t just a yes/no 


answer.So, you need to break your topic up into a 


number of subtopics/questions. Also, if you just ask 


someone ‘Are you obedient?’, they may not tell you 


the truth – so your questions need to be clever!


A good questionnaire may start with some 


‘friendly’ and easy questions to create a positive 


ﬁrst impression. The questionnaire may also 


have ‘ﬁller’ questions which are not relevant to 


the topic but included so that respondents don’t 


guess the aims of the questionnaire.


Write 


STANDARDISED INSTRUCTIONS


for all 


participants, and obtain 


INFORMED CONSENT


to 


take part in the study.


Wrt your DEBRIEFING FORM ad/o 


QUESTIONNAIRE.


Debrieﬁng form


Every me you conduct a study you have a duty to 


debrief parcipants aerwards. This is done for a 


number of reasons:


• To ensure parcipants know the full aims of the 


study – these might not have been fully revealed 


at the outset in case that would aﬀect parcipant 


behaviour.


• To ensure parcipants feel ‘happy’ about their 


parcipaon. You should ask if they have any 


concerns about the study or about their behaviour 
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