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Introduction



This book is designed to support your understanding of the key themes, topics and people significant to the period of US history between 1877 and 2008. The Cambridge International AS Level History syllabus (8102) offers an education in understanding the changes that characterized the period. The book has been endorsed by Cambridge International Education and is listed as an endorsed textbook for students studying the syllabus.

This introduction gives you an overview of:


	●  the content you will study for Cambridge International AS Level US History since 1877


	●  the structure of the syllabus


	●  the different features of this book and how these will aid your learning.





1 What you will study

The period from 1877 to 2008 in the United States was marked by transformations that reshaped the nation. Starting with the aftermath of Reconstruction, when the newly granted civil rights of formerly enslaved people were swiftly suppressed, the US evolved into the world’s largest economic power, facing issues of industrialization, immigration and inequality. By the mid-twentieth century, the US had expanded its influence, participated in two world wars and emerged as a Cold War power. Economic booms were often followed by downturns like the Great Depression, leading to increased federal intervention. Social movements flourished as marginalized groups sought equality, with the 1960s seeing significant progress in civil rights. US foreign policy shifted from isolationism to a more interventionist stance. This era saw cultural shifts, from the 1960s counterculture to the 1980s conservative resurgence. By 2008, Barack Obama’s election highlighted greater diversity. However, debates on equality and government’s role continued. These transformations form the core of this book.

This book covers the following topics post-1877:


	●  Chapter 1, The Gilded Age and Progressive Era, considers the impact of rapid economic change, the aims of the Progressive Movement and the extent to which they succeeded in achieving their aims by 1920.


	●  Chapter 2, American Imperialism, the First World War and the 1920s, examines the debates about imperialism that followed the US’s adoption of an interventionist foreign policy from the 1890s. It considers and the return of isolationism after the First World War. This chapter also discusses how the 1920s brought wealth for some but saw inequality and intolerance persisting, overshadowing apparent prosperity and liberalization.


	●  Chapter 3, The Great Depression, the Second World War and the Early Cold War, explores the reasons for and impacts of the Wall Street Crash, the effects of involvement in the Second World War on society and the economy, and the threats posed by fear of communism at the start of the Cold War. This chapter also considers the extent to which all Americans shared in post-war prosperity and opportunities.


	●  Chapter 4, The Development of the US in the 1960s and 1970s, investigates the shift from an era of apparent political and social liberalism in the early 1960s to a growing conservatism. The anti-war movement, civil rights activism, and development of feminism are among the social issues which will be considered. The impact of changes brought about through economic transformation from the post-war economic boom to the stagnation of the 1970s are examined.


	●  Chapter 5, The Modern US, 1980 to 2008, discusses the end of the Cold War and the US’s difficulties in navigating the post-Cold War world. It covers extremism, terrorism, stagflation, Reaganomics, and the impact of globalization and technological advances on society and the economy.







2 Structure of the syllabus

The information in this section is based on the Cambridge International Education syllabus. You should always refer to the appropriate syllabus document for the year of examination to confirm the details and for more information. The syllabus document is available on the website: www.cambridgeinternational.org.

The Cambridge International AS Level History will be assessed through two papers, a Historical Sources Paper and an Outline Study.


	●  Paper 1: For Paper 1 you need to answer one two-part question on historical sources. This counts for 40 percent of the AS Level. The topic for the Historical Sources Paper is the Gilded Age and the Progressive Era, which is covered in Chapter 1 of this book.


	●  Paper 2: For Paper 2 you need to answer two two-part questions from a choice of four questions (one on each of the four Paper 2 topics). You must answer both parts of the question you choose. This counts for 60 percent of the AS Level. Chapters 2 through 5 are covered in Paper 2.




Assessment questions

For Paper 1 there will be two parts to the question. For Part (a) you will be expected to compare two sources on one aspect of the material. For Part (b) you will be expected to use all four sources and your knowledge of the period to address how far the sources support a given view.

For Paper 2 you will select two questions from the four options. There will be two parts to each question. Part (a) requires you to explain the causes of events and Part (b) requires you to develop a balanced answer in response to a given question. You will need to answer both parts of the question you choose.

Command words

When choosing the two essay questions, keep in mind that it is vital to answer the actual question that has been asked, not the one that you might have hoped for. A key to doing well is understanding the demands of the question. Cambridge International AS Level History uses key terms and phrases known as command words. The command words are listed below.








	Command word

	What it means






	Compare

	Identify/comment on similarities and/or differences




	Explain

	Set out purposes or reasons/make the relationships between things evident/provide reasons why and/or how and support with relevant evidence






Questions may also use phrases such as:


	●  How far do the sources support the view … ?


	●  How far was … the key factor/the main reason for … ?


	●  How successful/how important was … ?


	●  How far do you agree?


	●  To what extent?




Key concepts

The syllabus also focuses on developing your understanding of a number of key concepts and these are also reflected in the nature of the questions set in the examination. The key concepts for AS Level History are as follows:


[image: ] Cause and consequence

The events, circumstances, actions and beliefs that have a direct causal connection to consequential events and developments, circumstances, actions or beliefs. Causes can be both human and non-human.




[image: ] Change and continuity

The patterns, processes, and interplay of change and continuity within a given time frame.


[image: ] Similarity and difference

The patterns of similarity and difference that exist between people, lived experiences, events, and situations in the past.


[image: ] Significance

The importance attached to an event, individual, or entity in the past, whether at the time or subsequent to it. Historical significance is a constructed label that is dependent upon the perspective (context, values, interests, and concerns) of the person ascribing significance and is therefore changeable.

The icons above appear next to questions to show where key concepts are being tested and what they are.

Answering Assessment questions

It is important that you organize your time well. In other words, do not spend too long on one question and leave yourself short of time. Before you begin a question, take a few minutes to draw up a brief plan of the major points you want to make and your argument. You can then tick them off as you make them. This is not a waste of time as it will help you produce a coherent and well-organized response with a conclusion rather than a response that lacks coherency and jumps from point to point.

Whoever reads your answers will focus on what you have done right, rather than what you have done wrong.

Answering source questions

For a comparison question you should be able to:


	●  make a developed comparison of the two sources


	●  identify both similarities and differences in the evidence that two sources give about a particular issue, and develop them with content from the sources


	●  use contextual knowledge to explain the similarities and/or differences.




For questions that ask you to analyse more than two sources you should be able to:


	●  identify whether sources support or challenge the statement in the question


	●  use source content to explain how the source supports or challenges the statement


	●  use your contextual knowledge to help you to understand and analyze the sources


	●  recognize nuance in the sources if appropriate.




A well written answer for a source question should


	●  evaluate the sources to reach a considered judgment as to how far the sources support the view stated in the question.




If you are writing a timed essay about sources where you cannot choose a question to answer, you may find it helpful to


	●  spend ten minutes reading the sources carefully


	●  identify the key terms and phrases in the question so that you remain focused on the actual question


	●  underline any quotations you will use to support your arguments.




Answering essay questions

Both the short and long answer questions should:


	●  be well focused


	●  be well supported by precise and accurate evidence


	●  reach a relevant and supported conclusion or judgment


	●  demonstrate knowledge and understanding of historical processes


	●  demonstrate a clear understanding of connections between causes.




Your essay should include an introduction which sets out your main points. Do not waste time copying out the question but do define any key terms that are in the question. The strongest essays will show awareness of different possible approaches to the question. You will need to write an in-depth analysis of your main points in several paragraphs, providing detailed and accurate information to support them. Each paragraph will focus on one of your main points and be directly related to the question. Finally, you should write a concluding paragraph. All of these skills are developed throughout the book in the study skills section at the end of each chapter.

If you need to choose multiple questions to answer


	●  circle the two questions you intend to answer


	●  identify the command terms, keywords, and phrases so you remain focused on them


	●  then spend a short period of time planning your answers.





3 About this book

Coverage of the course content

This book addresses the key areas listed in the Cambridge International syllabus. The content follows closely the layout and sequence of the Cambridge syllabus with each chapter representing each topic. Chapters start with an introduction outlining key questions they address. Each key question is accompanied by content that you are expected to understand and deploy when addressing the key question. Throughout the chapters, you will find the following features to aid your study of the course content.

Key terms

Key terms are the important terms you need to know to gain an understanding of the period. These are highlighted in the text the first time they appear in the book and are defined in the margin. They also appear in the glossary at the end of the book.

Key figures and profiles

Key figures highlight important individuals and can be found in the margin. Some chapters contain profiles that offer more information about the importance and impact of the individual. This information can be very useful in understanding certain events and providing supporting evidence to your arguments.

Sources

Throughout the book, you will encounter both written and visual sources. Historical sources are important components in understanding more fully why specific decisions were taken, how events and policies were viewed at the time, and the impacts they had on different groups of people. They also help to explain both the causes and consequences of past developments. The sources are accompanied by questions to help you dig deeper into US History since 1877. To help with analyzing the sources, think about the message of the sources, their purpose, and their usefulness for a particular line of inquiry. The questions that accompany the sources will help you with this.

Activities

Activities and tasks throughout the book will help you develop conceptual understanding and consolidate knowledge.

Summary diagrams

At the end of each section is a summary diagram which gives a visual summary of the content of the section. It is intended as an aid for revision. Try copying the diagram into your own set of notes and, using information from the chapter, provide precise examples to develop each point. This will help build your knowledge of the issues that relate to the key question.



Chapter summaries

At the end of each chapter is a short summary of the content of that chapter. This is intended to help you consolidate your knowledge and understanding of the content.

Refresher questions

Questions at the end of each chapter will serve as a useful tool to test your knowledge of what you have read. These serve as prompts and show where you have gaps in your knowledge and understanding.

Study skills

At the end of each chapter, you will find guidance on how to approach writing a successful essay and how to evaluate sources. These pages feature the kinds of questions you may come across in assessment. There are also analyses of and comments on sample answers. These are not full responses to the questions. We have written them to help you to see what part of a good answer might look like.

End of the book

The book concludes with the following sections.

Glossary

All key terms in the book are defined in the glossary.

Further reading

This contains a list of books that may help you with further independent research. At this level of study, it is important to read around the subject and not just solely rely on the content of this textbook. The further reading section will help you with this.

Ebook support

The ebook of this title contains knowledge tests, with ten tests per key topic.

When reading the text of this book, you might encounter terms that feel inappropriate and outdated. This text has been sensitivity reviewed to ensure that any instances of terminology that is out of date are used to reflect historical accuracy. For example, the “National Association of Colored Women” was the formal title of a self-named organization from that period.








Overview



This course is designed to develop an understanding of key events, trends, and developments which shaped America and Americans between 1877 and 2008. It spans the period, starting with the failure of Reconstruction in 1877, when formerly enslaved people were often prevented from exercising civil rights granted through constitutional amendments. The period ends in 2008 with the election of Barack Obama, the first African American President of the United States. Achieving equality in terms of civil rights, political rights, and opportunity for Americans of all racial origins and from all social groups is a key theme in this period. Who could vote for the government, and how accountable to the electorate that government should be, were key concerns.

The American economy developed enormously during this period, and the United States rapidly became the richest country in the world. In 1877, the first transcontinental railroad had recently been completed and railroads, together with mining, steel, and textiles, were growth areas of the economy. By 2008, healthcare, technology, construction, and retail were important. In 1877, most Americans lived in rural areas but by 2008 only twenty percent did so. Periods of rapid growth were often followed by economic downturns and depression, which caused unemployment and social distress. Many Americans believed that the best form of government was that which interfered the least. Nevertheless, from the Progressives onward, there was growing pressure for federal (and state) governments to address the key economic and social problems of the age.

In 1877, white Anglo-Saxon Protestants dominated American politics and culture, and were the socioeconomic elite. By 2008, there was greater diversity in all these areas and at every level. The speed and extent of industrialization encouraged large numbers of immigrants to come to the US to set up a new future in a land that promised endless opportunities. Immigration was a divisive issue: the American economy needed workers, but how to ensure that immigrants developed an American identity presented challenges. Who should be allowed to become American and what should be done to help them assimilate?

The United States was traditionally reluctant to become involved in other countries’ wars. The issue of how involved the US should be with other powers was keenly debated and is a key theme. In 1890, the armed forces were far smaller than those of even minor European powers. By 2002, the US spent more on defense than all the member states of the European Union combined. Although there were periods when the US seemed to retreat into isolationism, a more active and globally involved foreign policy developed. The reasons for, and impacts of, this development are traced from Chapter 2 through Chapter 5.

This book explores this period of significant political, social, and economic change, and is divided into five chapters that cover these key themes. This course considers the experiences of a wide range of different social groups. It looks at how political and economic developments changed lives, and examines the issues people faced and the activism that secured a more equal society in the US. This course covers the causes, chronological sequences, and effects of events. It looks at individual topics from 1877 onward to build an overall knowledge and understanding of the factors, people, and developments that shaped America as it entered the twenty-first century.


Chapter 1 The Gilded Age and Progressive Era

By 1877, the US economy was transforming from agricultural to industrial, with the country becoming the world’s greatest economic power. In 1873, The Gilded Age was written by Mark Twain and Charles Dudley Warner. It was a novel that satirized the greed and corruption of the late nineteenth century, and the name was adopted for the period which covered the 1870s to the turn of the century. It was not a flattering title. In a period of rapid economic growth, the few amassed vast wealth, and these so-called “robber barons” gained political power and influence. Meanwhile, the many occupied poor-quality housing, lacked security of employment, worked in hazardous conditions and, in the case of many immigrants and African Americans, faced racial, religious, and political prejudice. The labor unions, populists and Progressive Movement developed, each aiming to achieve better conditions for workers, create a fairer society, and establish more transparent and accountable business and political practices. Fueled by the work of the “muckrakers,” debates raged at all levels of society, and at state and federal level, about whether and how America should change. This chapter considers the impact of rapid economic change, the aims of the Progressive Movement, and the extent to which they succeeded in achieving these aims by 1920.


Chapter 2 American Imperialism, the First World War, and the 1920s

From the 1890s onward, the US developed a more interventionist approach to foreign affairs. There were economic and cultural motives for expansion; however, this was highly controversial. Americans had won their independence from Britain to establish a democracy and be free from external control. Should the US acquire colonial possessions, or would this be a form of tyranny for those who lived there? When the First World War broke out in 1914, most Americans believed it was a European dispute and of little concern to the US. Despite President Wilson’s declaration of neutrality, in April 1917 the US declared war on Germany. The reasons for, and impact of, this policy change are considered in this chapter. When the war ended, most Americans favored a return to isolationism and “normalcy.”

Social issues and economic concerns dominated most people’s thoughts. The 1920s appeared to promise great things; Americans grew wealthy, bought cars, and went to jazz clubs. Housewives coveted labor-saving consumer goods, young women cut their hair, shortened their hemlines and headed to the city. However, this picture was misleading and true for only a few rather than most. The “boom” did not affect all sectors of the economy and apparent liberalization in social attitudes was accompanied by intolerance and suspicion of immigrants, those with different political beliefs, and those of different racial origins.


Chapter 3 The Great Depression, the Second World War, and the Early Cold War

In 1929, the Wall Street Crash brought dramatic change and years of economic depression followed. This chapter explores the reasons why the Great Depression took place at this time. This financial and industrial collapse brought unprecedented levels of unemployment and hardship, and seemed to require a higher level of federal intervention than the United States had encountered or tolerated before. The election of President Franklin Roosevelt led to the New Deal and, although this was widely supported, its introduction, scope, and effectiveness were the subjects of scrutiny and debate.

In 1939, the Second World War broke out in Europe. At first, the US resisted military involvement. However, in December 1941 Japan attacked the US Pacific Fleet at Pearl Harbor and the US declared war. In 1945, peace was restored for a brief time. The Allies attempted to establish a new order in Europe and, through the formation of the United Nations, a mechanism for ensuring world peace. However, by 1949 a “Cold War” had developed between the West and the Soviet Union. It was waged through a series of proxy wars that took place across the world, starting in Korea in 1950.

This chapter considers the impact of involvement in the Second World War on US society and the economy. Fighting in the Second World War involved many Americans, including women and African Americans, both on the home front and in the armed forces. There was a widespread belief that the war was fought for a just cause and for a better future. Many benefited from the post-war economic boom and enjoyed affluent suburban living, full employment, and greater educational opportunities. However, the re-establishment of conservative values left others dissatisfied. The onset of the Cold War encouraged a widespread fear of communism and those with “un-American” political leanings were persecuted. Civil rights were not assured and activism during the 1950s grew more intense. Problems in the cities appeared to threaten the “American dream.”


Chapter 4 The Development of the US in the 1960s and 1970s

In the 1960s, the babies of the post-war baby boom became adults. The enactment of civil rights legislation suggested progress towards a more equal society. Two Democratic presidents dominated the early 1960s as the Cold War continued. President Kennedy was praised for avoiding thermonuclear war over Cuba, but his assassination in 1963 left America stunned. Increasing involvement in Vietnam caused many Americans to question whether US policy was correct. The draft was unpopular, the televised Vietnam War had a negative impact on public morale and, worse, the US appeared to be losing. President Johnson’s social programs, such as the provision of welfare and housing, were sidelined in favor of military spending which grew increasingly unpopular. Johnson declined to stand for reelection and conservative messaging to the “silent majority” resulted in the election of Republican President Nixon.

What had appeared to be an era of liberalism was replaced by growing conservatism. The development of feminism, more radical civil rights activism, and the counterculture were seen as challenges to traditional authority, and resistance to social change grew. At the same time, the 1970s saw the end of the post-war economic boom. Global issues such as the oil crisis led to stagnation in the economy. Political credibility also faced a crisis. The Watergate Scandal of Nixon’s presidency helped to create an air of distrust of politicians.


Chapter 5 The Modern US, 1980–2008

The late twentieth century brought changes to US politics, society and the economy, as issues of national security became increasingly prominent. US politics grew more divided and arguments about economic ideology and cultural issues dominated party politics. In 1980, Reagan became president. His anti-communist, anti-big government and anti-high taxation message was popular and seemed, on the surface at least, to represent what many Americans wanted. Reagan was also influential in bringing the Cold War to an end.

However, the post-Cold War world was difficult to navigate. What global role should the US take, peacemaker or police officer? Could the US maintain its prosperity, freedom, and security? The “evil empire” of the Soviet Union had been the enemy for half a century, but now the enemy was more diffuse and harder to identify. In 2001, terrorist attacks on the World Trade Center and the Pentagon rocked America to its core and this chapter examines their impact on how the US viewed its security.

The 1980s were dominated by stagflation and Reaganomics. In the 1990s, President Clinton succeeded in reducing the federal deficit, but his healthcare reforms failed. Entering the twenty-first century, globalization and technological advances changed economic structures and brought new challenges, as social media came to dominate political engagement.

In 2008, the first African American president was elected. Women, racial, and ethnic groups participated at all levels of state and federal government—a far cry from the situation in 1877. However, inequality remained and the debates continued: how free and equal a society was America by 2008?















1  The Gilded Age and Progressive Era







Introduction


To gild something means to cover it in gold. The “Gilded Age” therefore suggests that the United States was incredibly wealthy during this period. However, contemporaries used this term in a negative way to show that although the US might have looked shiny and rich on the outside, on the inside it was corrupt and rotten. How accurate was this image of America in the late nineteenth century? To be progressive means to be forward-thinking and to have a desire to bring about political, social, and economic reforms that will benefit society as a whole. The word has positive associations and the Progressive Movement certainly aimed to make America a better and fairer place to live. But did the Progressive Movement bring about positive changes for all Americans?


This chapter covers three key questions about the Gilded Age and the Progressive Era from 1877 to 1920.




	►  What were the impacts of rapid economic growth in the US during the Gilded Age?



	►  What were the main aims and policies of the Progressive Movement?



	►  How successful was the Progressive Movement up to 1920?











KEY DATES
















	1877

	Reconstruction ends






	1882

	Chinese Exclusion Act






	1886

	Haymarket Affair






	1887

	Dawes Act






	1890

	Sherman Antitrust Act






	1892

	Formation of the Populist Party






	1893

	Anti-Saloon League founded






	1901

	Theodore Roosevelt becomes president






	1902

	Coal Strike 






	1908

	William Taft elected president






	1909

	National Association for the Advancement of Colored People founded






	1912

	Woodrow Wilson elected president






	1919

	Eighteenth Amendment to the Constitution 






	1920

	Nineteenth Amendment to the Constitution 















[image: Map exploring all the states of the United States of America, with each state labelled.]

Figure 1.1 Map of the United States of America





1.1 What were the impacts of rapid economic growth in the US during the Gilded Age?


The economy of the United States grew rapidly in the last three decades of the nineteenth century. In 1870, the economy was still largely based on agriculture but, by 1900, the US produced around 30 percent of all the manufactured goods in the world.


















	Criteria


	1860


	1900











	Value of industrial production


	$2,000 million


	$13,000 million







	Capital invested in manufacturing


	$1,000 million


	$10,000 million







	Number of people employed in manufacturing, mining, construction, and service industries


	4 million


	18 million










Table 1.1 Overview of economic growth 1860–1900


The reasons for industrial growth include:




	●  Natural resources: America had a huge expanse of land which could be used for farming, vast reserves of oil and coal which could be used for power, and other resources such as cotton and iron deposits to be used in industry and manufacturing.



	●  Communications: America was served by an increasingly sophisticated communications network which included rail links from the Atlantic to the Pacific, a reliable postal service, and the beginnings of telegraph and telephone communications.



	●  Immigration: this provided cheap labor to work in the factories and build the railroads. As immigrants poured into the country, the population, and therefore the market for products, grew.



	●  Government policies: these were known as laissez-faire. Republican and Democrat governments opted not to interfere in business but to leave it alone and allow it to flourish. Taxes were low and this allowed excess capital to be invested in developing industry and encouraged higher consumption.



	●  Development of the steel industry: steel was key to developments in transport and other industries. Output of steel grew from around 1 million tons in 1870 to almost 30 million in 1920.








KEY TERMS


Immigrant Someone who moves to a country to become a permanent resident.


Laissez-faire French, meaning “allow to do.” A doctrine where a government has minimal interference in the economy, with few laws controlling businesses.


Migrant Someone who moves to another country temporarily. Also, someone who moves within their own country.





This rapid industrial and economic development had a range of different impacts:




	●  A relatively small group of industrialists grew very wealthy and powerful.



	●  Rapid growth was accompanied by downturns which were equally dramatic and resulted in unemployment.



	●  There was a population shift from the countryside to the towns.



	●  Towns and cities developed at a fast pace and this development was largely unregulated. This resulted in overcrowding and unsanitary conditions.



	●  Between 1870 and 1920 over 25 million immigrants came to America to work in the new factories, mills, and coal mines.






Urbanization and immigration, and their impacts


The scale and speed with which the economy grew meant that large numbers of workers were required in many industries such as steel manufacturing, coal mining, and textile production. Workers needed to live close to their workplaces, so towns and cities developed around centers of industry. On a national level, the change was huge as America’s urban population increased sevenfold in the half-century after the Civil War. Locally, changes were also dramatic. Much of the workforce which was needed to keep the economy growing came from the immigrants who poured into the United States between 1870 and 1920.


Reasons for population growth in the cities and the problems caused by it


In the years between 1860 and 1910, the population of the USA almost trebled.
















	Year


	Population (in millions)











	1880


	  50.2







	1890


	  62.9







	1900


	  75.9







	1910


	  91.9







	1920


	105.7










Table 1.2 Population growth between 1880 and 1920


This was not due to a rise in the birth rate. From 1870 onward, the birth rate declined as people opted to have fewer children. However, at the same time there was a decline in the death rate. People lived longer on account of:




	●  better medical care



	●  improved diet



	●  improvements in housing and sanitation, such as in the provision of clean water.






There was also a shift in where the population was located. In 1860 one-sixth of Americans lived in cities. By 1900 this had increased to one-third, and by 1920 the proportion was over half. As Tables 1.3 and 1.4 show, New York was the largest city, with its population growing from just under 1 million to 4.8 million people in this period. However, there were 40 cities with a population of over 100,000. The increase in city populations was matched by a shift away from the countryside. New England was one of the most affected regions and saw a decline in population during this period.


The most important reason for the growth of cities was the development of industry. Pittsburgh is one example of industrialization promoting rapid urbanization. The development of the iron and steel industry was central to economic development in the United States. These metals were used to build railroads and their locomotives, the girders for skyscrapers, and all kinds of machinery needed for industrial and agricultural production. Pittsburgh became the heart of this industry. It was surrounded by coal and iron deposits and its position on two rivers meant it was in a prime position for trade. In 1870, the city’s population was around 140,000. By 1920, it had quadrupled to just less than 600,000.


However, the main reason for the increase in population was immigration and this will be considered later in this chapter.


Population growth 


Where and why was the population growing in the United States in the late nineteenth and early twentieth centuries?
















	City


	Population











	New York


	942,292







	Philadelphia


	674,022







	Brooklyn, New York


	419,921







	St Louis


	310,864







	Chicago


	298,977







	Baltimore


	267,354







	Boston


	250,526







	Cincinnati


	216,239







	New Orleans


	191,418







	San Francisco


	149,473










Table 1.3 The population of the ten largest cities in the US in 1870
















	City


	Population











	New York


	4,766,883







	Chicago


	2,185,283







	Philadelphia


	1,549,008







	St Louis


	687,029







	Boston


	670,585







	Cleveland


	560,663







	Baltimore


	558,485







	Pittsburgh


	533,905







	Detroit


	465,766







	Buffalo


	423,715










Table 1.4 The population of the ten largest cities in the US in 1910




ACTIVITY [image: ] [image: ]


Working with a partner, use the tables in this section to identify the main trends in population change in the US in this period.


Do you think these trends would have a positive or negative impact?


One of you should write a list of possible positive impacts. The other writes a list of possible negative impacts.


Discuss your ideas. On balance do you think the changes would be mainly positive or negative?


Make two predictions based on these lists about how American could change. Keep a record of your predictions so that you can revisit it at the end of this section.








Problems


Housing and transportation issues


SOURCE 1.1




What impression does this source give of city life in the early twentieth century?







A photograph of Hester Street, part of Little Italy in New York City, taken around 1903


[image: Busy and crowded street is lined with commercial buildings on both sides, where tents cover several shops. Horse-drawn carts pulling loads move along the street, which is filled with people shopping and bustling with activity.]







KEY TERM


Provenance / attribution All the sources in this book have a provenance or attribution statement like this. The statement shows when and where a source was written or published. It also says who wrote or produced the source. It may explain some of the details or references if it is a textual source. The information in the provenance statement can be used to help analyse or evaluate the source.





The vast numbers of workers moving to the cities meant that housing stock was in short supply. The housing which was built for the workers was often built quickly, to poor standards and lacked clean water and adequate toilet facilities. In 1879, dumbbell tenements started to be built. Typically five or six stories high, these were often dark and damp, with shared toilet facilities and many families crowded on each floor. Although they were designed with air shafts which were supposed to make them better ventilated than earlier tenement buildings, the air shafts were often used for dumping trash, making the housing even more unhealthy and increasing the risk of fires.




KEY TERM


Dumbbell tenement Sometimes known as Old Law Tenements, these were blocks of housing that were given this name because the indentations of the air shafts created a building shape that resembled a dumbbell weight.








SOURCE 1.2




What were the advantages and disadvantages of dumbbell tenement buildings?







A plan of a dumbbell tenement. Blocks like this were built next to each other so the view from the windows would have been of another block


[image: Aerial view depicting a dumbbell tenement plan.]





Life in the tenements was hard and unhealthy. Worse, however, were the flophouses that existed for those who had fallen on hard times and others who simply could not afford the rent for an apartment. The photograph below was taken by Jacob Riis, who documented the living conditions of people in the Lower East Side of New York City in a book called How the Other Half Lives. His work was partly responsible for the establishment of a Tenement House Commission to ensure housing conditions were improved. Laws were passed in 1901 to improve the quality of tenement buildings but were often restricted by vested interests. Those who owned property were often influential in city government and this enabled them to avoid expensive repairs or upgrades to their existing tenement blocks.


SOURCE 1.3




Why do you think this photograph was taken? Think about what Riis intended to happen as a result of its publication.







This photograph by Jacob Riis was entitled Five Cents a Spot and was taken around 1890


[image: People sleeping inside a small, cramped room filled with various items such as vessels and clothes. Two individuals are on a bed in the corner, one lying down and the other sitting. Some of the people are using blankets.]





As we can see from Source 1.1, transport in the city was largely horse-drawn. This had several disadvantages for city dwellers. It was a slow method of transport and although there were trolley cars, these could not carry many passengers at a time. It was difficult to commute which meant that workers, even if they could afford to do so, could not move out of the cities to the suburbs. Improvements in road building in the 1880s meant that roads had better surfaces, which eased some of the problems. However, New York City faced a specific issue that increased congestion and that was a lack of good bridges. This was partly addressed by building Brooklyn Bridge in 1883 and then Williamsburg Bridge in 1903. Elevated steam railroads, such as the Chicago “L,” were introduced in some cities. These carried passengers above street level in railway carriages. However, they contributed to the poor air quality and often caused cinders to fall onto pedestrians in the streets below. A more effective system was developed in San Francisco, where cable cars were used to cope with the hilly streets. Trolley cars, as these became known, were developed using electricity and by 1890 over 50 cities had adopted them. The trollies and the new subway systems meant that some workers could commute to the city daily and this led to the development of suburbs.


Health and sanitation


Slums, such as New York City’s notorious “Lung Block,” led to many health problems and outbreaks of disease among their residents.




	●  Overcrowding meant that contagious diseases such as typhoid and influenza spread easily among the population.



	●  Poor sanitation and a lack of clean drinking water led to diseases such as cholera which were of pandemic proportions in the mid-1890s and early 1900s.



	●  Poverty meant many families in the slums had a poor diet and this made them (especially children) susceptible to diseases such as measles, whooping cough, and rickets.



	●  Poor air quality and overcrowded conditions were also responsible for the spread of tuberculosis which was one of the leading causes of premature death in inner cities in the late nineteenth century.






Arrangements for water supply and the disposal of sewage were often rudimentary. Cities by the sea or on a river often dumped their waste straight into the water. Some cities had open sewers which ran along the sides of the streets and others had a system of cesspools where waste was collected. The smell in the summer months especially must have been horrendous! Things improved slowly and understanding of how diseases such as cholera spread was increasing by the 1850s. Serious fires in Chicago in 1871, where many buildings were made of timber, as is explained in Source 1.4 by Jane Addams below, and in Boston in 1873 demonstrated the necessity for towns to have access to a plentiful supply of water.




KEY FIGURE


Jane Addams (1860–1935) Addams was a progressive social reformer, sometimes known as America’s first social worker. She was one of the founding members of the settlement movement, establishing Hull House in Chicago in 1889 after a visit to a similar project in the East End of London, England. Settlement houses were established in some of the worst slum areas and were intended to help new immigrants settle into American society. Addams also encouraged education and recreation at Hull House. A diverse range of projects included setting up day care for the children of working mothers, a Well Baby Clinic and theatre groups, and building kilns so that recently arrived Mexican immigrants could make their traditional ceramics to sell locally. She was a committed advocate of social reform, arguing in favor of women’s suffrage, but also campaigned on diverse issues such as reducing the incidence of tuberculosis and establishing a juvenile court system. By 1910 there were over 400 settlement houses in the US with around 100 of them in Boston, Chicago, and New York City alone. However, many smaller cities, and even rural communities, also established settlement houses.





SOURCE 1.4




What can you learn from Source 1.4 about the health hazards faced by those living on these streets in Chicago?







Jane Addams describes the state of the streets around Hull House in Chicago between 1889 and 1909 in her book Twenty Years at Hull House. Rear tenements were additional tenement buildings on land behind buildings that faced onto the street


The streets are inexpressibly dirty, the number of schools inadequate, sanitary legislation unenforced, the lighting bad. The paving is miserable and altogether lacking in the alleys and smaller streets, and the stables foul beyond description.


The houses, for the most part wooden, were originally built for one family and are now occupied by several. They are after the type of the inconvenient frame cottages found in the poorer suburbs twenty years ago. Many of them were built where they now stand; others were brought thither on rollers, because their previous sites had been taken for factories. The little wooden houses have a temporary aspect, and for this reason, perhaps, the tenement house legislation in Chicago is totally inadequate. Rear tenements flourish, many houses have no water supply save for the faucet in the backyard, there are no fire escapes, the garbage and ashes are placed in wooden boxes which are fastened to the street pavements.





Crime


The slums were densely populated, poverty-stricken, and poorly lit. It is not surprising that they became notorious for crime. Areas of New York City were particularly badly affected, earning titles such as “Bandits’ Roost” and “Murderers’ Alley.” Gangs committed crimes such as pickpocketing, robbery, and assault. Gambling dens and prostitution (now referred to as sex work) were also common. The crime wave was particularly bad in the 1880s when the prison population of the United States rose by 50 percent. Although murder rates in Europe were falling in the same period, in New York City the rate increased fourfold between 1881 and 1889.


Law enforcement was inadequate. Police forces were enlarged, often in proportion to the rise in city population; however, corruption was rife. In 1904, an investigation in New York City found evidence of officers buying promotions and of police agents taking a monthly cut from the proceeds of a gambling den in exchange for turning a blind eye to illegal activities.


Immigration from Asia, Eastern and Southern Europe, and Mexico


SOURCE 1.5




What can you learn from Source 1.5 about changes to immigration in the US between 1861 and 1920?







Immigration to the US between 1861 and 1920


[image: Horizontal bar graph representing the millions of immigrants from various countries to the United States between 1861 and 1920.]


Source: Historical Statistics of the United States





After the Civil War, immigration to the US grew considerably. Between 1865 and 1915 more than 25 million people migrated to America, which was five times more than in the period between 1815 and 1865. Up to the 1880s, most immigrants came from northern and western Europe, such as Scandinavia, Britain, and Germany. However, there was a shift toward the end of the nineteenth century with many more immigrants coming from southern Europe, Mexico, and Asia instead. This is sometimes referred to as “new immigration” with people including Russians, Greeks, Mexicans, Japanese, Chinese, and Italians coming to the United States in large numbers.




KEY TERM


Britain Formally known as the United Kingdom of Great Britain and Northern Ireland (UK). Includes England, Northern Ireland, Scotland, and Wales. In 1922, Ireland left the UK, with the exception of Northern Ireland.





Many came to the US because of pull factors which included employment opportunities and the promise of a better life and a more secure future. Many already had friends or family in the US and by 1901 as many as 60 percent of immigrants traveled on tickets that were prepaid by friends and relatives who had migrated already. A further 25 percent were what was known as “birds of passage” who worked in the United States for a time and then returned home.


Others came for push reasons such as the fear of persecution—for example, Russian Jews escaping the threat of pogroms (state-sponsored violence against Jews) following the assassination of the Tsar. Many wanted to escape poverty caused by industrialization or economic disasters in their home countries. Some, for example from Hungary, wanted to avoid being conscripted into the armed forces.


Tensions between “New” and “Old” immigrants


Those who emigrated to the United States between 1820 and the Civil War are often referred to as old immigrants. They came mainly from Northern and Western Europe, including from Britain and Germany. Many of them were Protestant, except for the Irish who were Catholic, spoke English, were skilled workers and some were wealthy enough to buy land. Often, they moved to rural states and became farmers. For example, many German immigrants settled in Ohio, Wisconsin, and Illinois. Old immigrants had much in common with Americans in terms of their culture, language, and religion. Therefore, they generally found it easier to fit into American culture.




KEY TERM


Old immigrants mainly from Northern Europe, many were English-speaking and they are generally considered to have emigrated to the US before the Civil War.





After the Civil War, new immigrants began to arrive in much larger numbers. They differed from old immigrants in that they were often from Southern and Eastern Europe, or from Asia, including China and Japan. They were much less likely than old immigrants to be Protestant and religions such as Catholicism, Judaism, and Orthodox Christianity were more prevalent. New immigrants were also less likely to be English-speaking and more likely to be unskilled, illiterate, and poor. They found it much less easy to fit into American life and tended to gravitate toward others from a similar background in the large cities.




KEY TERM


New immigrants came to the US in the period from the end of the Civil War up to the 1920s and from a much wider range of countries including those of Southern, Central and Eastern Europe, and Asia.





Tensions often led to violence between different groups. Chinese immigrants who settled in the West faced persecution, often at the hands of earlier immigrants. Riots in the 1870s and 1880s saw Chinese workers killed and injured. These incidents are discussed in more detail later in this chapter. Those of different religions also faced discrimination. Organizations were set up to restrict the opportunities of Catholics (see below) and Jewish people were often banned from public schools, clubs, and holiday resorts. Such actions made it more difficult for new immigrants to integrate.


SOURCE 1.6




What can you learn from Source 1.6 about the changing patterns of immigration in Chicago at this time?







Jane Addams describes the neighborhood of Hull House in Chicago between 1889 and 1909


Halsted Street has grown so familiar during twenty years of residence, that it is difficult to recall its gradual changes—the withdrawal of the more prosperous Irish and Germans, and the slow substitution of Russian Jews, Italians, and Greeks. Hull House once stood in the suburbs, but the city has steadily grown up around it and its site now corners on three or four foreign colonies. Between Halsted Street and the river live about 10,000 Italians—Neapolitans, Sicilians, and Calabrians*. To the south on Twelfth Street are many Germans, and the side streets are given over entirely to Polish and Russian Jews. Still farther south, these Jewish colonies merge into a huge Bohemian** colony, so vast that Chicago ranks as the third Bohemian city in the world. To the northwest are many Canadian-French, clannish in spite of their long residence in America, and to the north are Irish and first-generation Americans. On the streets directly west and farther north are well-to-do English-speaking families, many of whom own their own houses and have lived in the neighborhood for years.


*Naples, Sicily and Calabria are regions of Italy.


**Bohemia was part of Germany. Both Italy and Germany were only recently unified and immigrants often remained close to people who had come from the same region.





Impacts of nativism and the Americanization movement


The influx of immigrants to the growing cities and towns caused anxiety for native-born Americans and Old Immigrants. As we have seen already, immigrants tended to be concentrated in industrial areas where there was work and gravitated toward people of the same origin. This gave some cities a feeling of being dominated by foreigners who did not speak English and were often illiterate. Fear spread among native-born Americans that they were becoming outnumbered and that New Immigrants were endangering the qualities which underpinned American character and values. It was feared that immigrants:




	●  increased competition for jobs, which would lead to unemployment among native-born Americans



	●  brought down wages, with some arguing that immigrants had been brought to the US by employers for the precise purpose of lowering wages



	●  threatened the traditional Protestant basis and values of American society by introducing different religions, such as Catholicism



	●  brought with them dangerous political ideologies such as socialism, communism, and anarchism



	●  had a negative impact on the towns where they settled in large numbers (they were blamed for crime, industrial unrest, and spreading un-American ideas).








KEY TERMS


Socialism An ideology that advocates that the economic system should be changed so that major industries are owned by the workers, rather than by private businesses or corporations. It is different from capitalism, the basis of the American economy, where private individuals, such as business owners and shareholders, own the means of production.


Communism An ideology that was growing in popularity in parts of Europe at this time, in which all property should be owned by the community, and each person should contribute and receive according to their ability and needs. There were debates about whether this would be achieved through an evolutionary process or by revolution.


Anarchism An ideology that argues that an ideal society would not have a government of any kind. Many of those who supported anarchist ideas believed that this kind of society could only be brought about through violence.





Such concerns led to some groups demanding that immigration be restricted. Anti-foreignism or “nativism” had already existed in the 1840s and 1850s and was mainly directed against Irish and German immigrants. The influx of immigrants in the years following the Civil War meant nativism gained strength again. However, nativists did not argue that immigration should be halted completely. Instead, they argued that certain groups of people should be allowed in and others should be kept out.




KEY TERM


Nativism An ideology based on the idea that people born in a country are more important than people who have moved there. Applied to policies, ideas, and people as “Nativist.”





Anti-foreign organizations like the American Protective Association (APA) emerged. The APA campaigned to persuade Americans to vote against Roman Catholic candidates and published anti-immigration literature which was designed to promote suspicion of immigrants.


However, there was also a movement that favored a more educative approach based on the idea that foreign-born residents should learn about American values and principles so that they became assimilated and would benefit fully as US citizens. The idea of American society as a place where cultures and ethnicities melted together had existed since the late eighteenth century. However, the term “melting pot” became popular in the early twentieth century. It was used to symbolize the power of the great democracy, where people from every corner of the Earth were fused into a harmonious and admirable blend.


SOURCE 1.7




A poster from a 1908 play entitled The Melting Pot which shows an idealized view of how immigration from diverse cultures should work


[image: Illustration depicting the Melting Pot featuring the Statue of Liberty.]








SOURCE 1.8




What are the similarities and differences between Sources 1.7 and 1.8? Support your answer using details from the sources.







A cartoon representing a different view of the melting pot was published in the US in March 1919. The figure stirring the pot represents Uncle Sam


[image: Cartoon representing Uncle Sam stirring the Melting Pot.]





The Americanization movement was formed in the early twentieth century to address issues of assimilation. The movement supported a program of education delivered through schools, voluntary associations, libraries, and businesses. Being involved in helping to educate immigrants became a popular form of public service. Many members of the National Society of the Daughters of the American Revolution became involved and this increased with American entry into the First World War.




KEY TERM


National Society of the Daughters of the American Revolution A non-profit, volunteer organization founded in 1890 for women who were directly descended from someone who was involved in the American Revolutionary War.





The sources below highlight the reasons for and the nature of the Americanization movement.


SOURCE 1.9




According to Source 1.9, what are the key purposes of Americanization?







From a statement by the Cleveland Americanization Council, which was formed in 1915. This council developed from the Cleveland Public Schools Organization, which had been formed to help educate immigrants in the 1830s


Americanization means assimilation into the American life of the community. The keystone to Americanization is learning the language of our country. Americanization is the co-operative process by means of which “many peoples” in our city and in America become “One Nation” united in language, work, home ties, and citizenship, with one flag above all flags, and only one allegiance to that flag. Americanization is a co-operative movement, bigger than America. It is a worldwide movement that all peoples may be united in a “world brotherhood.” It is part of the aim of the great war being waged, that the world may be made safe for “democracy” abroad and at home as well. Americanization is carrying democracy to all peoples, first, within the boundaries of America, and second, to all peoples without the boundaries of America, in order that the world may have a greater industrial, educational, economic, and political freedom.








SOURCE 1.10




How far does Source 1.10 agree with Source 1.9 on page 11? Are there any areas where the sources disagree? Support your comparisons with evidence from the sources.







A statement of objectives of the National Americanization Committee, which was formed in May 1915


The interpretation of American ideals, traditions, and standards and institutions to foreign-born peoples. The acquirement of a common language for the entire nation. The universal desire of all peoples in America to unite in a common citizenship under one flag. The combating of anti-American propaganda activities and schemes and the stamping out of sedition and disloyalty wherever found. The elimination of causes of disorder, unrest, and disloyalty which make fruitful soil for un-American propagandists and disloyal agitators. The abolition of racial prejudices, barriers, and discriminations, of colonies and immigrant sections, which keep people in America apart. The maintenance of an American standard of living including the use of American foods, preparation of foods, care of children. The discontinuance of discriminations in housing, care, protection, and treatment of aliens. The creation of an understanding of and love for America and the desire of immigrants to remain in America, have a home here, and support American institutions and laws.





Anti-immigrant legislation


Choosing to emigrate to the US from Asia was not an easy option as the two details below indicate.




	●  The phrase “not a Chinaman’s chance” emerged during this period. The word “Chinaman” would be considered derogatory today and the phrase symbolized the challenges faced by Chinese immigrants in America.



	●  Many immigrants from Asia settled on the West Coast. However, according to one contemporary, James D. Phelan, Mayor of San Francisco and later a US Senator, “Chinese and Japanese are not the stuff of which American citizens can be made.” Phelan was of Irish immigrant descent and his view here illustrates the tension and prejudice which existed between old and new immigrants in California.






In view of these statements, it is remarkable that immigrants from Asia came to the US at all, let alone decided to stay. Chinese immigrants initially came to work in the goldfields and to build the Pacific railroad in the 1860s. Many remained after the completion of railroad construction, but they encountered considerable difficulties. They were only allowed access to the lowest-paid jobs, such as laundrymen or domestic servants. Without family or community support, they often found themselves isolated in a hostile environment where they faced discrimination and exclusion.


A series of laws was passed to restrict immigration:




	●  In 1882, Congress passed the first restrictive law, barring entry for paupers (a negative term which was used at the time to describe those who were very poor and depended on charity to survive), criminals, and convicts, requiring their return at the shipper’s expense.



	●  In 1885, Congress responded to labor concerns by prohibiting the importation of foreign workers under contract and often on substandard wages.



	●  A series of subsequent laws expanded the list to include those considered to be undesirable at the time, including those with serious mental illnesses, polygamists, sex workers, alcoholics, anarchists (people who believed in anarchism, see page 10), and individuals with contagious diseases.



	●  In 1917, a literacy test long favored by nativists was finally introduced, having been opposed and vetoed over a number of years by three presidents.






The Chinese Exclusion Act, 1882


By 1880, California had a significant Chinese immigrant population of around 75,000 constituting about nine percent of the state’s total population. Chinese immigrants came together to form community centers in cities such as San Francisco. These provided a range of services from health and education facilities to social welfare and places of worship. However, many white Americans feared that Chinese workers would compete for jobs and undercut wages. In San Francisco, Denis Kearney, an Irish-born political leader of immigrant stock himself, led violent attacks against the Chinese, inciting his followers to abuse and frighten them in an attempt to make them leave. One example of the negative and derogatory attitudes toward Chinese immigrants was in the formation of the so-called anti-coolie clubs.These clubs organized boycotts of Chinese products and services. Lobbying by these groups was partly responsible for the new California constitution of 1879, which denied naturalized Chinese citizens the right to vote or hold state employment. Some protests against Chinese immigrants turned violent. In 1885 in Rock Springs, Wyoming, tensions between white and Chinese immigrant miners erupted into a riot, resulting in over two dozen Chinese immigrants being murdered and many more injured.




KEY TERM


Coolie Coolie was a racial slur directed toward people of Asian descent.





The Chinese Exclusion Act was approved on May 6, 1882. It was the first significant law restricting immigration into the United States. The Act introduced a ten-year ban on Chinese laborers immigrating to the United States. The justification for the Act was that it was for the good of public order in certain parts of the country.


Non-laborers (such as civil servants) who wanted to enter the United States had to obtain a certificate from the Chinese government to prove that they were qualified to emigrate. However, the 1882 Act defined laborers as “skilled and unskilled, and Chinese employed in mining.” This very wide definition made it difficult for anyone from China to emigrate to the US.


The 1882 Act also placed new requirements on Chinese who had already entered the country. If they left the United States, they had to obtain a certificate to re-enter. When the Exclusion Act expired in 1892, Congress extended it for ten years in the form of the Geary Act. This extension was made permanent in 1902 and added restrictions that required each Chinese immigrant to register and obtain a certificate of residence. Chinese immigrants found without a certificate could be deported. The 1882 Act was controversial and attracted comment such as in Source 1.11 below. The cartoon uses racial stereotypes which are reflective of the time in which it was produced.


SOURCE 1.11




What is the message of Source 1.11? What evidence can you see of the cartoonist using racial stereotypes in this source?


“Americans were in favor of the 1882 Chinese Exclusion Act.” Does Source 1.11 support or challenge this viewpoint? Explain your answer using details from the cartoon.







A cartoon published in the US in 1882, commenting on the Chinese Exclusion Act. The caption reads: “The only one barred out. Enlightened American Statesman—‘We must draw the line somewhere, you know’”


[image: Cartoon depicting a man sitting on a box labelled order and sleeping.]





Although federal and state courts would not award citizenship to settled Chinese immigrants, the Supreme Court allowed birthright citizenship under the terms of the Fourteenth Amendment, in the case of US v. Wong Kim Ark in 1898. This provided a degree of legal protection to Chinese Americans and other immigrant communities.


The Gentleman’s Agreement, 1907


Following the Japanese government’s easing of emigration policies in 1868, Japanese people began immigrating to the US Pacific Coast, landing primarily in California. An 1894 treaty granted the Japanese immigration rights. Japanese immigrants often worked for low wages as laborers on farms, railroads, and in mines. They soon found themselves as a target for discrimination.


Examples of this discrimination included the exclusion of Japanese workers from the American Federation of Labor, the largest union in the country, and the 1905 launch of the Asiatic Exclusion League, founded with the goal of stopping Japanese and Korean immigration. In 1905, the San Francisco Chronicle launched an 18-month anti-Japanese newspaper campaign that warned of an invasion of “little brown men” and headlines like “The Japanese Invasion, the Problem of the Hour.”


On October 11, 1906, a regulation passed by the San Francisco Board of Education called for all Japanese and Korean students, along with Chinese students, to be sent to a segregated “Oriental School,” even though only 93 Japanese students, 25 of whom were born in America, lived in the district. The Japanese government was furious and President Roosevelt reportedly told Congress “To shut [Japanese students] out from the public schools is a wicked absurdity.”


The Gentlemen’s Agreement of 1907–08 was brokered to ease the tension. Japan called for Roosevelt to force San Francisco to repeal school segregation. In exchange, Japan agreed to deny emigration passports to Japanese laborers, while still allowing wives, children, and parents of existing immigrants to enter the United States.


Immigration Act, 1917


In 1896, Henry Cabot Lodge made a highly controversial speech in the Senate in favor of a literacy test for immigrants. Cabot Lodge was a member of the Immigration Restriction League. Note that in Source 1.12, below, Cabot Lodge refers to this as an “illiteracy test.”


SOURCE 1.12




According to Source 1.12, what are the main reasons for introducing the literacy test? Support your answer using details from the source.







Extracts from a speech by Henry Cabot Lodge in the Senate in 1896


The illiteracy test will bear most heavily upon the Italians, Russians, Poles, Hungarians, Greeks, and Asiatics, and very lightly upon English-speaking emigrants, or Germans, Scandinavians, and French. In other words, the races most affected by the test are those whose emigration to this country has begun within the last twenty years and swelled rapidly to enormous proportions, races with which the English-speaking people have never hitherto assimilated, and who are most alien to the great body of the people of the United States.




KEY TERM


Emigrant Someone who has moved away from their home country.





It is also proved that the classes now excluded by law—the criminals, the diseased, the paupers, and the contract laborers—are furnished chiefly by the same races as those most affected by the test of illiteracy. The same is true as to those immigrants who come to this country for a brief season and return to their native land, taking with them the money they have earned in the United States.


These facts prove that the exclusion of immigrants unable to read or write … will operate against the most undesirable and harmful part of our present immigration and shut out elements which no thoughtful or patriotic man can wish to see multiplied among the people of the United States.





However, despite considerable support for a literacy test, three successive presidents vetoed the proposed legislation.


SOURCE 1.13




In Source 1.13, how does President Cleveland address the arguments made in favor of a literacy test in Source 1.12?







Extracts from President Cleveland’s Veto Message, March 2, 1897


It is not claimed that the time has come for the further restriction of immigration on the ground that an excess of population overcrowds our land. It is said that the quality of recent immigration is undesirable. The time is quite within recent memory when the same thing was said of immigrants who, with their descendants, are now numbered among our best citizens.


It is said that too many immigrants settle in our cities, thus dangerously increasing their idle and vicious population. This is certainly a disadvantage. It cannot be shown, however, that it affects all our cities, nor that it is permanent; nor does it appear that this condition where it exists demands as its remedy the reversal of our present immigration policy. The claim is also made that the influx of foreign laborers deprives of the opportunity to work those who are better entitled than they to the privilege of earning their livelihood by daily toil.


I cannot believe that we would be protected against these evils by limiting immigration to those who can read and write in any language 25 words of our Constitution. In my opinion, it is infinitely more safe to admit a hundred thousand immigrants who, though unable to read and write, seek among us only a home and opportunity to work than to admit one of those unruly agitators and enemies of governmental control who can not only read and write, but delights in arousing by inflammatory speech the illiterate and peacefully inclined to discontent and tumult. Violence and disorder do not originate with illiterate laborers. They are, rather, the victims of the educated agitator.





By 1917, however, the mood had changed and Congress passed a widely restrictive immigration law. The difference in attitude was probably accounted for by concerns over national security which increased considerably because of US involvement in the First World War. The 1917 Act:




	●  introduced a literacy test that required immigrants older than sixteen to demonstrate basic reading comprehension in any language



	●  increased the tax paid by new immigrants upon arrival



	●  allowed immigration officials to exercise more discretion in making decisions over whom to exclude



	●  banned entry to the United States for anyone born in a geographical area known as the “Asiatic Barred Zone,” which stretched from the Middle East to Southeast Asia, except for Japanese and Filipinos. The 1917 Act is sometimes referred to as the “Barred Zone Act.”








ACTIVITY


From the information you have read in this section, make a list of the challenges which faced new immigrants.


Your list might include the following, but there are likely to be others.




	●  racial prejudice



	●  fear of different religious beliefs



	●  inability to speak English



	●  poor living conditions



	●  dangerous working conditions






In groups, take one feature from the list and explain why this was a challenge for immigrants.


As a class, debate which challenge would be the most difficult to overcome.





Growth of monopolies/trusts, corporations, and robber barons


The rapid development of industry in the United States meant that some individuals who were successful in business development, industry, and commerce amassed great wealth. They would probably have referred to themselves as “captains of industry,” individuals who, through their hard work and determination, made America wealthy and who used their vast resources to benefit the public by funding schools, libraries, and museums. However, in the Gilded Age, these men came to be called the “robber barons.” They amassed enormous wealth and power by using ruthless methods to create and control monopolies and trusts that dominated entire industries.




KEY TERMS


Robber barons Industrialists who dominated businesses, starting in the railroad industry but spreading from there. They became wealthy and powerful to an unprecedented level.


Monopoly A person or a company having sole control or possession of something, in this context often a commodity such as steel.


Trust An arrangement in which multiple shareholders transfer shares in a business to a named party or group to manage so that they become the single largest body. The members of the trust benefit from the combined earnings of the group. Modern “antitrust” laws work against the monopolies held by Trusts in businesses to preserve competition.





The robber barons created monopolies and trusts by using their wealth to buy out smaller companies. As they bought out competitors, they were able to control the market, set prices, limit competition and maximize profits. By the end of the nineteenth century, trusts dominated a number of major industries. The first was formed on January 2, 1882 by Standard Oil. A board of trustees was established and shares from all the companies which made up Standard Oil were placed in its hands. Every stockholder received twenty trust certificates for each share of Standard Oil stock. All the profits of the component companies were sent to the nine trustees, who determined the dividends which were paid out to the stockholders. The nine trustees elected the directors and officers of all the component companies. This allowed Standard Oil to function as a monopoly since the nine trustees ran all the component companies. Over time, the influence of the trusts grew so that as well as owning the main interest in the oil business the trust also had a controlling interest in other businesses. By 1900, Standard Oil held stock in 41 businesses.


The impact of monopolies and trusts on consumers and workers could be negative. Wages were kept low and this led to economic inequality. This was a long-term trend that had serious implications in the 1920s. Working conditions were often poor with workers facing long hours, little in terms of safety regulation, and dangerous practices. This was one reason for the development of labor unions (see pages 18–20).


During the 1880s, concerns grew about the impact of monopolies on consumers and the Progressive Presidents attempted to address these by beginning to regulate business practices and break up monopolies and trusts. The Sherman Antitrust Act of 1890 (see pages 36–37) was one of the first laws aimed at preventing monopolies and promoting competition.


Vertical and horizontal integration


[image: Tabular format differentiating vertical and horizontal integration.]

Figure 1.2 A diagram explaining vertical and horizontal integration




One example of vertical integration was the steel business established by Andrew Carnegie. Working with Henry Frick, he set up a business that not only consisted of steel manufacturing mills but which also contained all the component parts for the steel business including:




	●  coal fields and coke plants for fueling the furnaces



	●  iron and limestone deposits for making the steel



	●  ships for transporting the raw materials



	●  railroads for transporting the raw materials and the finished products.






An example of horizontal integration was the oil business established by John D Rockefeller. He created a huge business by buying out smaller oil companies. What this meant in turn was that he had created a monopoly. Standard Oil was the only company anyone could buy their oil from. This meant prices could be fixed and customers had a lack of choice.




KEY TERMS


Vertical integration A top-to-bottom approach to industrial development where the manufacturer owns all parts of the process, from raw materials to distribution.


Horizontal integration The owner of one business buys out its competitors, thus creating a monopoly.








SOURCE 1.14




How far do you agree that the cartoonist (Source 1.14) supported the concept of horizontal integration/growth of trusts? Use details from the cartoon to support your answer.







A cartoon published in the United States in 1884


[image: Cartoon depicts a large tank labelled Standard Oil Co., from which thick ropes extend in all directions.]





Major industrialists of the period


Andrew Carnegie


Carnegie was the greatest steel master of the age and, unusually for an American industrialist, came from a humble background. He was the son of a Scottish weaver and was taken to the US in 1848 by his parents when he was 13. He worked as a bobbin boy in a cotton mill and then as a telegraph operator before becoming involved in iron manufacturing. Carnegie showed a rare aptitude for business and, even though he was not trained in engineering, quickly understood how important the development and manufacture of steel would be. He built a huge business empire, which earned $40 million in profit in 1900 alone. In 1901, the company he had established merged with others and formed the United States Steel Corporation which controlled 60 percent of steel production in the United States. Carnegie amassed great wealth but he also spent huge sums, well over $300 million, on philanthropic projects such as building schools and libraries.


JP Morgan


John Pierpoint Morgan was the son of a wealthy banker. He co-founded a large New York banking company called Drexel Morgan. In 1895, he reorganized the bank and rebranded it as JP Morgan and Co. He became extremely wealthy and powerful. He bought shares and bonds from businesses and made money by selling these at a profit. By improving the management of the companies, he made them more cost-effective and profitable. In the 1890s, he was partly responsible for rescuing the railroads from bankruptcy. Morgan promoted business combinations, such as the United States Steel Corporation, founded by Carnegie. Some commentators accused him of underhand practices and of being ruthless and greedy. However, like Carnegie, he was a great philanthropist and is credited by some as having played an important role in the growth of US business.


John D Rockefeller


Oil was discovered in Pennsylvania in 1859 and the petroleum business which developed grew rapidly. As it was relatively cheap to drill for oil, many small businesses developed. Rockefeller established the Standard Oil Company in 1872 and quickly came to dominate the oil landscape. He bought out rivals and eliminated his opposition. Standard Oil became the first “trust” and a group of nine trustees from Standard Oil controlled the stock of 77 oil companies, which between them produced 90 percent of the oil drilled in the US. Although Rockefeller was controversial and criticized for his ruthless business practices, like Carnegie, he was also a philanthropist.





Impacts of business associations and lobbying on US politics


During the Gilded Age, organized trade associations took on the role of lobbying politicians in order to influence policies in their favor. Many lobbying organizations were established, two of which were:




	●  The American Bankers Association (ABA). Established in 1875, the ABA represented the banking industry. It focused on standardizing banking practices, promoting sound financial policies, and lobbying for legislation that would support the banking sector.



	●  The National Association of Manufacturers (NAM). Founded in 1895, the NAM promoted American manufacturing and industrial interests. It campaigned for protective tariffs to shelter American manufacturers against imports and campaigned to influence labor policies.








KEY TERM


Lobbying Attempts by individuals or associations to influence the decisions of government about future policy. Lobbying has always been part of the US governmental system and is argued to have been protected by the First Amendment, which guarantees Americans’ right to free speech.





SOURCE 1.15




What can you learn from Source 1.15 about the attitude of the cartoonist towards the influence of US business on the US government? Support your answer using details from the cartoon.







A cartoon by Joseph Keppler published in an American magazine in 1889. The title of the cartoon is “The Bosses of the Senate”


[image: Cartoon depicting The Bosses of the Senate.]





Rise of labor unions and significant strikes


Factory wages were generally low. In 1900, the average factory wage was approximately twenty cents per hour, for an annual salary of barely 600 dollars. This wage meant that roughly twenty percent of the population in industrialized cities was living on or below the poverty line. A typical working week in a factory was 60 hours over six days. In steel mills, it was common for workers to work twelve-hour shifts, seven days a week. Women and children were cheaper to employ than adult males. Mechanization saw the rise of unskilled jobs and women and children were considered well suited to working in the small spaces around the machines. The labor movement developed in response to the poor pay and conditions.


Industrial working conditions


Working conditions were often detrimental to workers’ health. In 1884, a study of the Illinois Central Railroad showed that in the period from 1874 to 1884 one in twenty of its workers had been killed or severely injured by an accident at work. Brakemen, who had one of the most dangerous jobs on the railroad, had a much higher incidence of accidents and fatalities. Mining was also extremely dangerous. From the mid-1870s to the mid-1920s on average 2,000 miners were killed each year by explosions and cave-ins. This was often the result of the mining companies’ refusal to introduce safety practices.


Mining and the development of factories also damaged the health of people living nearby, by causing pollution in the air and local water courses. Toxic substances, such as mercury and lead, accumulated in the soil and those working in the coal mines often developed terminal illnesses and lung damage from breathing in contaminated air. Although people were aware of the dangers, they continued to work because the alternative was poverty. Pittsburgh’s smokestacks (see Source 1.16) spewed out smoke, which caused respiratory diseases but also meant there was employment.


SOURCE 1.16




Describe what you can see in this picture. From your description, what inferences can be drawn about the challenges of living and working in Pittsburgh in the late nineteenth century?







An engraving showing the blast furnaces of Pittsburgh at night. This picture was published in Harper’s Weekly in 1885


[image: Night view engraving shows high flames rising from industrial furnaces situated along the edge of a water body, illuminating the dark surroundings.]





Significant unions, the composition of their members and their aims


The Knights of Labor 


The Knights of Labor was founded in 1869 by a group of tailors from Philadelphia. The purpose of the organization was to unite all workers in one large association, irrespective of their occupation, nationality, or race. Unskilled workers were welcome, as were farmers and more skilled craftsmen. The organization grew slowly until 1879 when Terence Powderly was elected as their Grand Master Workman. He aimed to modernize and popularize the organization. It grew quickly so that by the mid-1880s there were 700,000 members. Source 1.17, below, shows part of the program of the Knights of Labor.


SOURCE 1.17




Why do you think some business leaders were opposed to the demands listed in Source 1.17?







From the Program of the Knights of Labor, 1878


I. To bring within the folds of organization every department of productive industry, making knowledge a standpoint for action, and industrial, moral worth, not wealth, the true standard of individual and national greatness.


II. To secure to the [workers] a proper share of the wealth that they create; more of the leisure that rightfully belongs to them; more [social] advantages, more of the benefits and privileges of the world.


X. The substitution of arbitration for strikes, whenever and wherever employers and employees are willing to meet on equitable grounds.


XI. The prohibition of the employment of children in workshops, mines, and factories before obtaining their fourteenth year.


XIII. To obtain for both sexes equal pay for equal work.


XIV. The reduction of the hours of labor to eight per day, so that the laborers may have more time for social enjoyment and intellectual improvement.





The Knights had some success. In 1885, affiliated unions forced the Wabash Railway Company to recognize the union and restore wages to their previous level. This boosted membership. However, a similar strike in 1886 failed and the Haymarket Affair (page 22) damaged their reputation.





American Federation of Labor


The American Federation of Labor (AFL) was founded on December 8, 1886. Its predecessor, the Federation of Organized Trade and Labor Unions (FOTLU), was formed by members of the Knights of Labor and leaders including Samuel Gompers. After the Haymarket Affair in May 1886 (page 22), and after a dispute over the inclusion of craft unions, FOTLU and trade union leaders met in Ohio. They announced the formation of the AFL, with Samuel Gompers becoming its first president. The organization was formed for skilled workers, such as cigarmakers and stone masons. It was against the formation of one centrally controlled union, which the Knights had aimed to do, and instead was a looser organization. The main focus of the union was to improve working conditions and pay for members. Although the AFL rejected radical political ideas, it was prepared to use strikes and boycotts. Labor unions, which were largely made up of unskilled workers, were excluded. This meant that recent immigrants and other minority groups were not represented, although the Brotherhood of Sleeping Car Porters was included.




KEY FIGURE


Samuel Gompers (1850–1924) was a British-born cigar maker who emigrated to New York with his parents in 1863. He founded the American Federation of Labor, and served as its president from 1886 for most of the rest of his life. He supported “craft” unions and wanted to work to improve working conditions within the existing capitalist system. He was instrumental in the formation of the International Labor Organization which was one of the agencies of the League of Nations established at the end of the First World War.





Industrial Workers of the World


The Industrial Workers of the World (IWW) organization (also known as the Wobblies) was founded in Chicago in 1905. The IWW aimed to unite unskilled workers and had strong links to socialist organizations. The Wobblies, unlike the AFL, aimed to attract members from the most discriminated against sections of the workforce such as unskilled workers, immigrants, women, and migrant workers. The IWW hoped to create one big union through which workers would own the means of production and distribution.


SOURCE 1.18




What can you learn from Source 1.18 about the views of the Wobblies on the following issues:




	●  relations between the workers and their employers



	●  attitudes toward existing trade unions



	●  industrial action?











From the constitution of the Industrial Workers of the World, written in 1908


The working class and the employing class have nothing in common. There can be no peace so long as hunger and want are found among millions of the working people and the few, who make up the employing class, have all the good things of life. Between these two classes a struggle must go on until the workers of the world organize as a class, take possession of the means of production, abolish the wage system, and live in harmony with the earth.


The trade unions foster a state of affairs which allows one set of workers to be pitted against another set of workers in the same industry, thereby helping defeat one another in wage wars. Moreover, the trade unions aid the employing class to mislead the workers into the belief that the working class have interests in common with their employers.


These conditions can be changed and the interest of the working class upheld only by an organization formed in such a way that all its members in any one industry, or in all industries if necessary, cease work whenever a strike or lockout is on in any department thereof, thus making an injury to one an injury to all.





Differing opinions over gender, race, and immigration within labor unions


Labor unions were developed to protect the rights and status of different groups of workers and in many cases, to fight for better pay and conditions.


Although the desire to protect workers united the labor movement, there were areas where labor unions and organizations disagreed. Areas of disagreement included:




	●  Should the union represent a specific group of workers, such as boilermen on the railroads, or include all those who worked on the railroads?



	●  Should unskilled workers be allowed to join the union or should it be reserved for those in skilled positions?



	●  Should women be allowed to join unions which also included men?



	●  Should new immigrants be granted union membership?



	●  Should African American workers be allowed to join the union or should they have their own unions?



	●  Should the union work within the existing political framework, or adopt new ideas and try to bring about wider changes for the working classes?






SOURCE 1.19




What is the attitude of the author toward women working? What arguments does he use to make his point?







From an article written in 1897 by Edward O’Donnell, an official of the AFL, entitled “Women as Bread Winners—the Error of the Age”


The invasion of crafts by women has been developing for years amid irritation and injury to the workman. The right of the woman to win honest bread is accorded on all sides, but with craftsmen it is an open question whether this manifestation is of a healthy social growth or not.


The rapid displacement of men by women in the factory and workshop has to be met sooner or later, and the question is forcing itself upon the leaders and thinkers among the labor organizations of the land.


Is it a pleasing indication of progress to see the father, the brother, and the son displaced as the bread winner by the mother, sister, and daughter? The growing demand for female labor is not founded upon philanthropy, as those who encourage it would have sentimentalists believe; it does not spring from the milk of human kindness. It is an insidious assault upon the home; it is the knife of the assassin aimed at the family circle.





SOURCE 1.20




How different is Source 1.20 from the other sources in this section?







Extracts from the constitution of the IWW about membership, written in 1908


It is the aim of the IWW to build world-wide working-class solidarity. The IWW therefore actively opposes bigotry and discrimination on and off the job. No wage or salaried worker shall be excluded from the IWW or barred from holding union office because of race, ethnicity, sex, nationality, creed, disability, sexual orientation, or conviction and charges history.


No unemployed or retired worker, no working-class student, apprentice, homemaker, prisoner, or unwaged volunteer on a project initiated by the IWW or any subordinate body thereof shall be excluded from membership on the grounds that they are not currently receiving wages.


No member of the Industrial Workers of the World shall be an officer of a trade or craft union or political party.







ACTIVITY [image: ]


Using the sources and information in this section, copy and complete the table below to summarize how views on different types of workers varied between labor organizations.




















	Groups of workers


	Knights of Labor


	AFL


	IWW











	Immigrants


	 

	 

	 






	Women


	 

	 

	 






	African Americans


	 

	 

	 






	Skilled


	 

	 

	 






	Unskilled


	 

	 

	 









Work with a partner to answer the question


“How far do you agree that all labor unions had the interests of all workers at heart?”


One of you should find evidence to support the statement, and the other should find evidence to challenge it.


Share your ideas and each write a paragraph in response to the question.








Significant events and their impacts


The Great Railroad Strike of 1877 was the first major rail strike in the United States and marked the beginning of a period of serious industrial unrest which was motivated by poor pay and conditions, made worse by the economic depression of the 1890s. It involved clashes between unionized labor and business owners. In some instances, strikes led to violence and presidents intervened, sending in federal troops to break up strikes. However, the coal strike saw the president threaten the business owners, rather than the strikers, with military action.


The Great Railroad Strike, 1877


In 1877, the owners of the northern railroads, still suffering financially after the Great Panic of 1873, began to cut wages to save money. In May 1877, the Pennsylvania Railroad, the largest of the railroad companies, cut wages by ten percent. This was followed in June by another wage cut. In July, the Baltimore and Ohio Railroad cut wages and reduced the working week. Workers faced a difficult situation as wages and hours were being cut but rents and food prices remained the same. At Martinsburg, West Virginia, they walked out in protest. They blocked the railroad lines and refused to allow freight trains through. At the same time, the Pennsylvania Railroad doubled the length of all eastbound trains from Pittsburgh, but no additional crew were employed. Railroad workers seized control of the rail yards and prevented trains from moving.


Violence broke out in several large cities. In ten states, including Maryland, Pennsylvania and West Virginia, state defense forces were called out to break up the strikes. In Baltimore, troops fired on the strikers, killing ten, including a newsboy and a sixteen-year-old student. These shootings sparked further violence, and not just from railroad workers. Passenger cars were burned, fire hoses were cut, and at one point it was estimated that 14,000 rioters had taken to the streets. The Governor of Maryland was so alarmed he telegraphed President Hayes and asked him to send troops.


In Pittsburgh, the governor called in National Guard troops from Philadelphia, knowing that the local troops were sympathetic to the strikers. The troops fired into a crowd, killing more than twenty civilians, including women and at least three children. A newspaper headline read “Shot in Cold Blood by the Roughs of Philadelphia. The Slaughter of Innocents.” An angry crowd forced the Philadelphia troops to retreat, and set fire to engines and equipment. The Pennsylvania Railroad claimed that they lost more than $4 million in engines, carriages, and rolling stock.


Eventually, the federal troops prevailed and reopened the railroad in Pittsburgh. However, 40 people were killed there and it is estimated that over 100 died countrywide. By the end of July, the strike was ended and the railroads reopened. Most workers returned to work as they faced destitution if they did not. However, strikes in the rail yards continued through the 1880s.


The Haymarket Affair, May 1886


The Haymarket Affair took place in Chicago. Workers at the McCormick Harvesting Machine Company were involved in a strike that was part of a national campaign by the Knights of Labor to secure an eight-hour workday. On May 3, police intervened to protect strikebreakers. A confrontation between the strikers and the police followed. The next day, a protest against police methods was organized by labor leaders, some of whom were German immigrant anarchists. This took place in Haymarket Square. The Mayor of Chicago attended the protest and declared it peaceful. However, after he and many of the demonstrators had left, the police arrived and demanded that the remaining crowd disperse. At that point, a bomb was thrown by an unknown individual and police responded with random gunfire. Before the violence ended seven police officers and 60 civilians were killed, including people not involved in the strike.





SOURCE 1.21




Do you think the artist who produced the illustration in Source 1.21 supported the union movement? Explain your answer.







This illustration was produced in 1886 and shows a Methodist pastor speaking to the demonstrators at the same time that the bomb was thrown. In fact, the speeches were over before the bombing and many of the demonstrators had left


[image: Illustration depicting a person actively addressing a crowd gathered in a street lined with buildings. A bomb is thrown into the crowd, causing people to flee in panic.]





The impact of the event was to discredit the Knights of Labor and to create a wave of resentment against immigrants. Eight anarchists were convicted of murder, despite some of them not being present at the demonstration. Four were hanged and another committed suicide in prison. In 1893, Illinois Governor John Peter Altgeld pardoned the remaining three defendants. He concluded that they had not been given a fair trial and that much of the evidence against them had been made up.


The Pullman Strike, May–July 1894


Pullman was a company town near Chicago that had been built by George Pullman who owned Chicago Pullman Palace Car Company. He controlled wages and the rents workers paid for their homes. The Panic of 1893 led to a drop in company profits, and so, during the winter of 1893–94, Pullman cut the wages of his workers by 25 percent. However, Pullman refused to reduce rents and, when some of his employees formed a representative committee to discuss matters, the management of the company refused to talk to them. Some of the committee members were sacked. In response, nearly 4,000 workers walked out on May 11, 1894, shutting down the Pullman factory.


The strike was supported by the American Railway Union (ARU), which was led by Eugene Debs. In solidarity with the Pullman workers, the ARU decided to boycott railroads that used Pullman cars. This brought railway traffic in and out of Chicago to a standstill. The strike spread, eventually involving almost a quarter of a million workers across 27 states, disrupting almost all rail travel west of Chicago.




KEY FIGURE


Eugene Debs (1855–1926) Debs was a socialist and stood for US President five times. From the age of fourteen, he worked on the railroads, becoming a locomotive fireman. He was involved in the union movement, advocating that they should be organized by industry rather than craft, which would make for bigger and potentially more powerful organizations. In 1893, Debs became the president of the newly established American Railway Union. After the Pullman strike, Debs was convicted of contempt of court for violating the injunction. He spent six months in prison reading radical literature by authors including Karl Marx and emerged more determined than ever to uphold the rights of the unions. In 1897, he formed the Socialist Party of America.





The railway companies called for federal intervention. Under the Sherman Antitrust Act (page 36), a court injunction was issued against the ARU to prevent anyone from interfering with the railroads, impeding the mail or discouraging railroad workers from carrying out their duties. On July 3, President Cleveland sent in federal troops to protect mail deliveries, despite protests from the Governor of Illinois. By the end of the day, the situation had deteriorated to the point that violence broke out between the striking workers, supporters from the ARU, and federal troops. When the violence ended in late July, as many as 30 workers were dead, and millions of dollars in railroad property had been destroyed. Eugene Debs was convicted of contempt of court for violating the injunction. He spent six months in prison but emerged more determined to uphold the rights of the unions.


The Coal Strike, May–October 1902


Conditions for workers in the Pennsylvania coal fields were very poor. The work was hard and dangerous, and many immigrants from eastern and southern Europe were employed. There was a history of tension between the miners and the mine operators. The Depression in 1893 had forced wages down and a strike broke in 1894 which lasted eight weeks and almost destroyed the United Mine Workers union. In 1900, the union and the mine operators went head to head again, this time in the anthracite mines of Pennsylvania. Under political pressure caused by the presidential election taking place at the time, the mine operators backed down and increased wages.




KEY TERM


Anthracite A hard form of coal that contains a lot of carbon and few impurities. This made it ideal for use in industry and for domestic heating.





In 1902, there was further industrial action. The miners made several demands including an eight-hour workday, a pay increase and that their union should be recognized. However, the mine operators and members of the railroad companies that owned the mines refused to meet with representatives of the union. The strike began in eastern Pennsylvania, where most anthracite coal was mined, on May 12, 1902. As production dropped, coal prices doubled. The strike rumbled on unresolved until the fall. By this time President Theodore Roosevelt began to be concerned that a coal shortage would develop that would bring hardship to many Americans in the winter. He decided to intervene (there is more detail about his involvement on page 54). On October 3, 1902, Roosevelt met with presidents of the mine-owning railroads and union leaders. John Mitchell, head of the United Mine Workers of America union outlined their demands. The mine owners insisted that compromise was not possible. The situation seemed to be in a deadlock and the conference ended without a resolution. However, Roosevelt formed a commission to investigate the strike and, after intervention by JP Morgan and the Secretary of State for War, the railroad leaders agreed to abide by the findings of the commission. The unions also accepted the commission and on October 20, voted to end the anthracite strike.


In 1903, the miners had their pay increased by ten percent (rather than the twenty percent they had demanded), and their working hours were reduced from ten to nine hours.


SOURCE 1.22




Who did the cartoonist support: the miners or the mine operators? Use details from Source 1.22 to support your answer.







A cartoon published in an Ohio newspaper in 1902. The text on the hammer reads “No concessions, no arbitration, no interference.” Uncle Sam can be seen in the background


[image: Cartoon depicting hands labelled operations, holding a hammer against a large stone-like object labelled Miners Organization.]










ACTIVITY


Work in a group of four to assess the significance of the events in this section. You could take one event each. Decide between you what criteria you will use to assess significance.


Share your ideas with other groups in the class.





Rural reactions to industrialization


Native American resistance to urbanization and industrialization in the West


Although violent conflict had plagued relations between white settlers and Native Americans from the very beginning of European colonization of North America, such violence increased in the mid-nineteenth century as American settlers moved ever farther west across the continent.


In 1851, the US government created the reservation system to keep Native Americans off lands that European Americans wished to settle on. Many indigenous people resisted their confinement to the reservations, and many white settlers continued to settle on reservation lands or migrate through reservations despite both of these being against the terms of reservation treaties. This resulted in a series of conflicts known as the “Indian Wars.” Ultimately, the US Army subdued Native Americans and forced them onto reservations, where they were allowed to govern themselves and maintain some of their traditions and culture, albeit under the supervision of often corrupt “Indian” agents and the federal government.


However, the idea that Native Americans should assimilate (be completely absorbed) into mainstream white American society gained traction. Sometimes this belief was described in religious terms: many white Christians argued that by abandoning their spiritual traditions and accepting Christianity, Native Americans could be “saved.” Others wanted Native Americans to adopt Western ideas about private property, which many indigenous peoples rejected as this went against their beliefs.




KEY TERM


Assimiliation is the complete incorporation of an individual or group of people into an existing society, where they adopt that society’s customs and traditions.





In the late nineteenth century, a political consensus formed around these ideas and the result was the 1887 passage of the Dawes Act.


Responses to the Dawes Act, 1887


The Dawes Act of 1887, sometimes known as the Dawes Severalty Act or the General Allotment Act, was brought into force on January 8, 1887 by President Cleveland. It authorized the federal government to break up tribal lands by partitioning them into individual plots. Only those Native Americans who accepted the individual allotments were allowed to become US citizens. Those who did not accept the allotments would have their land confiscated and redistributed. Initially, the Dawes Act did not apply to those who were referred to as the “Five Civilized Tribes.” These tribes were referred to in this way because they had adopted many elements of American society and culture. They were protected by treaties that guaranteed that their lands would remain free of white settlers. However, they were unwilling to accept individual allotments of land, with the result that the Dawes Act was amended in 1898 so that it applied to the “Five Civilized Tribes” as well. Their governments were dismantled and their courts destroyed, and over 90 million acres of their land was sold off to white Americans.




KEY TERM


The Five Civilized Tribes A colonial term grouping together the Cherokee, Chickasaw, Choctaw, Creek, and Seminole peoples.








SOURCE 1.23




How did the Department of the Interior try to make purchasing land attractive to potential buyers in 1911?







Poster produced in 1911 by the Department of the Interior


[image: Poster titled Indian Land For Sale listing several locations with their acres and average prices.]





The Wounded Knee Massacre, 1890


By 1890, forced removals, disease, and military campaigns meant that the population of Native Americans had been radically reduced. The bison herds that had once supported these peoples were close to extinction. Those living on the reservations faced starvation. Drought meant their lands were dry, there were few plants to eat and few animals to hunt. However, in the middle of the drought, some buffalo appeared in one of the Lakota Sioux reservations in South Dakota. This miracle led some to believe that the spirits were reaching out to rescue the Native Americans. Wovoka, a religious leader of the Northern Paiute tribe, had a near-death experience in which he had a dream where he saw all the ancestors living happily and forever young. He claimed that he had been given the Ghost Dance in this dream. By performing the dance at regular intervals, for five days at a time, the people could secure a happy future where they would be reconnected with their ancestors and live in peace and plenty. Many tribes joined the dance and Chief Sitting Bull, who led the Lakota Sioux and Cheyenne to victory at the Battle of the Little Bighorn in 1876, embraced the Ghost Dance and helped it to spread throughout the Lakota Sioux Reservation. There was a general concern that the Ghost Dance was the start of an uprising that would be led by Chief Sitting Bull. On December 15, 1890, reservation police and “Indian” agents were sent to arrest Chief Sitting Bull. When others objected to the arrest, a scuffle ensued and Chief Sitting Bull was killed.


Two weeks later, the 7th Cavalry Regiment surrounded an encampment of Lakota Sioux Indians near Wounded Knee Creek on the Pine Ridge Indian Reservation in South Dakota. They attempted to disarm the Lakota Sioux but a shot was fired and fighting broke out. The soldiers opened fire indiscriminately, killing hundreds of men, women, and children.The few who survived the massacre fled. An army inquiry into the massacre exonerated the 7th Cavalry Regiment.


SOURCE 1.24




Assess the weight of Source 1.24 as evidence about what happened at Wounded Knee Creek. To do this think about the following questions:




	●  Why was this book published?



	●  What impression does Black Elk give of events?



	●  Do other sources/information you have support or contradict this account?











From a book entitled Black Elk Speaks, published in 1932. Black Elk was an Oglala Lakota Sioux leader and medicine man


Many were shot down right there. The women and children ran into the gulch [gully] and up west, dropping all the time, for the soldiers shot them as they ran. There were only about a hundred warriors and five hundred soldiers. The warriors rushed to where they had piled their guns and knives. They fought soldiers with only their hands until they got their guns …


It was a good winter day when all this happened. The sun was shining. But after the soldiers marched away from their dirty work, a heavy snow began to fall. The wind came up in the night. There was a big blizzard and it grew very cold. The snow drifted deep in the crooked gulch and it was one long grave of butchered women and children … who had never done any harm and were only trying to run away.





American Indian boarding schools


Indian boarding schools were founded to replace traditional American Indian culture and traditions with mainstream American culture. The first Indian boarding schools were set up by Christian missionaries in the mid-seventeenth century. Some of these were on reservations but later the federal government gave their support, through the Bureau of Indian Affairs, to the opening of off-reservation residential schools. The Carlisle Indian Industrial School, established in 1879, became a model and by 1902 there were 25 federally funded off-reservation boarding schools.


SOURCE 1.25




What can you learn from Source 1.25 about General Pratt’s attitude toward Native Americans?







From a speech by General Richard Henry Pratt, founder of the Carlisle Indian Industrial School, 1892


It is a great mistake to think that the Indian is born an inevitable savage. He is born a blank, like all the rest of us. Left in the surroundings of savagery, he grows to possess a savage language, superstition, and life. We, left in the surroundings of civilization, grow to possess a civilized language, life, and purpose. Transfer the infant white to the savage surroundings, he will grow to possess a savage language, superstition, and habit. Transfer the savage-born infant to the surroundings of civilization, and he will grow to possess a civilized language and habit.





Being at boarding school often meant long periods of separation from family and friends. Some children were away from home for over four years at a time. This was intended to distance them from their cultural and linguistic heritage. Traditional dress was not allowed and Indian children were forced to have their hair cut, wear Western-style clothes, and give up their meaningful Native names. They were taught to speak English and punished if they spoke their Native language. In schools that were run under religious management, there was a heavy emphasis on learning about Christianity, which was to replace traditional religious and spiritual practices. The schools were run on military lines with harsh discipline and were, according to many accounts, places of humiliation. Reports from those who went through the school system tell of Native languages and cultures being derided and students being made to feel ashamed of their heritage. Worse, some suffered physical abuse and neglect. The schools damaged the self-esteem of many students and had a detrimental impact on Native languages and cultures.


However, this education system had an impact most likely unintended by General Pratt. In the most influential schools, such as Carlisle School and Hampton Institute, Native American children from different backgrounds and nations met each other and became friends. Many of them went on to become activists in the campaign for the civil rights of Native Americans. This is discussed further in this chapter (page 69) and in Chapter 2, page 126.





Reactions of “cowboys” to increased development in the West


As more people settled west of the Mississippi River, and more towns and villages were established, cowboys came into conflict with farmers and settlers as their freedom to roam on the plains was reduced. Their open-range lifestyle and the need for long cattle drives were diminished by technological changes and by the end of the 1800s the era of the cowboy was over.




	●  From the mid-1870s, farmers started using industrially produced barbed wire fencing. This made cattle drives more difficult. The open plains were fenced off to prevent cattle from destroying crops.



	●  The development of railroads meant there was less need for long cattle drives; instead cattle were shipped using freight cars.



	●  In 1878, an early system of refrigeration was invented. Ice was placed in the freight cars and this kept the meat cool on long journeys. Fresh meat could be transported from cattle ranches to large cities in the North and East of the United States. Although this meant large profits for the ranchers, cowboys continued to be poorly paid.






There were other reasons why the livelihoods of the cowboys came under threat.




	●  Cattle in Texas sometimes developed a disease called Texas fever, which caused ranchers in other states to prohibit the movement of Texas cows across state lines.



	●  A bitterly cold winter in 1886–87 killed large numbers of cattle across the West. Many small ranchers went bankrupt. This accelerated the consolidation of the cattle business into the hands of a few large ranchers who had the wealth to survive such problems.






Though smaller cattle drives would continue into the 1900s, many cowboys began working for private ranch owners, giving up their open trail lifestyle.


Reasons for the migration of Exodusters to the West


SOURCE 1.26




Why do you think this poster was printed at this time?







A poster published in 1878, advertising land in Kansas


[image: Poster titled Ho for Kansas.]







KEY TERM


Exodusters African Americans who left the South in the late 1870s. Many set up home in Kansas.





Even before the emancipation of enslaved people in 1863, many African Americans were keen to leave the South, and during the Civil War almost 180,000 joined the Union Army. Once the war was over people continued to leave, as Source 1.26 indicates. Kansas was a popular destination although some also left for Colorado and Oklahoma. However, in the spring of 1879, 6,000 African Americans left the South, becoming known as the “Exodusters.” There are several reasons why they were keen to leave the South, why they specifically chose to leave in 1879, and why so many went to Kansas.




	●  The Homestead Act: passed in 1862, this Act gave formerly enslaved people the opportunity to buy land and establish their own independent farms.



	●  Economic conditions in the South: many formerly enslaved people became agricultural laborers. Although they were now paid wages, these were low and few had the necessary skills to adapt to different professions. Although it would be difficult to raise the money needed to move, leaving the South seemed to offer better prospects.



	●  Political conditions in the South: freedmen supposedly had their citizenship and voting rights protected by the Fourteenth and Fifteenth Amendments to the Constitution. However, exercising these rights was difficult and campaigns of intimidation were carried out to prevent African Americans from voting.



	●  The end of Reconstruction: when Reconstruction ended in 1877, federal troops were removed from the South and the little protection they had offered freedmen went with them. There was a dramatic increase in the incidence of violence against African Americans.



	●  The impact of the 1878 elections in Louisiana: formerly enslaved people tended to vote Republican, when they were able, as this was the party that had secured their freedom. However, the white South was staunchly Democrat. In 1878, the Democrats gained many congressional seats and the governorship. Black Southerners were intimidated to prevent them from voting.



	●  The Windom Resolution: in January 1879, a white Republican senator introduced a resolution that encouraged Black migration.



	●  Promotion campaigns: posters such as Source 1.26 encouraged migration and letters from others who had already left were published in newspapers. These often talked up the opportunities and quality of life offered in states such as Kansas.



	●  Why Kansas? Many felt a strong attachment to Kansas because it had been key to the debate about abolition and the activities of abolitionists such as John Brown enhanced its appeal as a liberal state. A more pragmatic reason to move to Kansas was that it was not as far away as California or Oregon and, given the cost of transport, it was therefore a more achievable target.






The Grange Movement and the creation of farmers’ alliances


The Grange Movement (which takes its name from a word for granary) developed because of discontent among farmers. After the Civil War, prices for farm produce such as wheat and cotton fell quite significantly. The worst affected areas were the West and the South. Farmers who had borrowed money to buy land, livestock, and equipment found themselves unable to service their debts. They blamed several different factors for the difficulties they were facing.




	●  The banks were blamed. Although prices, and therefore profits, were falling, interest rates had increased and this made it even more difficult to pay back bank loans.



	●  The merchants who bought the crops wholesale from the farmers were blamed for exploiting the farmers by paying low prices and taking too much of a cut for themselves.



	●  The railroad companies were blamed, as transport costs in the South and West were higher than in the Northeast.






Partly in response to these issues, but also to provide social support for isolated farmers and improve farming techniques, Oliver Kelley founded the National Grange of the Order of Patrons of Husbandry organization in 1867. It aimed to promote the establishment of farmer co-operatives that would sell farm produce without the need for merchants or middlemen. However, the main aim of the “Grangers” (as the supporters of “the Grange” became known) was to gain political support to reduce and regulate the prices charged for transport and warehousing.





SOURCE 1.27




What is the main message of Source 1.27? Explain your answer using details from the source.







An illustration produced in Milwaukee, 1875


[image: Framed illustration depicting a person leaning on the shaft connected to two horses, in an arch labelled with the years 1776 to 1816.]





The membership of the movement grew rapidly and by 1874 the Grangers had won control of eleven Midwestern state legislatures. In five Western states, they passed “Granger Laws” to regulate railroad and storage prices. The movement lost momentum in the 1880s, when there was an increase in farm prices.


However, in the late 1880s, farmers faced further problems, partly due to a drought. In response, the Farmers’ Alliance was formed, which had many local organizations that ended up assembling into three large groupings:




	●  the Northern Alliance, which grew out of the Grange Movement and was strong in wheat-growing areas such as Kansas



	●  the Southern Alliance, which grew from the Texas State Farmers’ Alliance and spread throughout the South and into the West



	●  the Colored Farmers Alliance, which developed because African American farmers in the South were banned from joining the Southern Alliance.






There was an attempt to merge these alliances into one organization in 1889, but this failed due to tension over Southern attitudes toward African American farmers. However, the alliances had very similar political aims.


The rise of the Populists and the goals of the Populist Party


The People’s Party, or “Populists,” emerged as a significant political force in 1892. They represented the interests of the farmers and shared many of the aims of the Grange and the Farmers’ Alliance. They adopted the ideas of the Greenbackers to form a more radical political party.




KEY TERM


Greenbacker A member of a political party opposed to a reduction in the amount of paper money in circulation. As part of the Free Silver Movement, the Populists supported Bimetallism and demanded the unlimited coinage of silver at a fixed ratio to gold, aiming to increase the money supply and ease the economic struggles faced by farmers and workers.





The common problem facing the farmers was debt and from 1873 farmers began to attack the monetary system, seeing it as the cause of their problems. What they wanted to achieve was inflation. This was usually considered harmful for economic growth and had a negative impact on many workers as prices rose. However, for the farmer, inflation meant increased prices which would mean they made greater profits and could pay off their debts.




KEY TERM


Inflation A general increase in prices and fall in the purchasing value of money.





The Grange, Farmers’ Alliances, and the Greenback-Labor Party all had some degree of electoral success.


Some Grangers had been elected to state legislatures but the improvement in the economy in the late 1870s meant they lost momentum.


In 1878 the Greenback-Labor Party had polled over a million votes and fourteen Greenbackers were elected to Congress. However, by the 1880s their popularity had been radically reduced and they polled only 300,000 votes.


The Farmers’ Alliances also had some success, particularly in the Northwest in states such as Kansas, Nebraska, and the Dakotas, and gained control of several state legislatures. Two Senators and nine Congressmen were elected from parties which represented the Alliances in national elections.


Inspired by these successes and struggling to win support from either the Republicans or the Democrats, some thought that forming a third political party would be the best way to represent the interests of the farmers at a national level. With this aim in mind, the farmers’ representatives met at St Louis in February 1892. They were joined by the Greenbackers and members of the Knights of Labor. These groups formed the Populist party and at their first convention in July 1892, they established a wide-based political agenda and nominated General James B Weaver, a Greenbacker, as their first presidential candidate.


SOURCE 1.28




Extracts from the Populist Party Platform, 1892


The conditions which surround us best justify our co-operation; we meet in the midst of a nation brought to the verge of moral, political, and material ruin. Corruption dominates the ballot-box, the Legislatures, the Congress … The people are demoralized; most of the States have been compelled to isolate the voters at the polling places to prevent universal intimidation and bribery. The newspapers are largely subsidized or muzzled, public opinion silenced, business prostrated, homes covered with mortgages, labor impoverished, and the land concentrating in the hands of capitalists. The urban workmen are denied the right to organize for self-protection, imported pauperized labor beats down their wages … The fruits of the toil of millions are boldly stolen to build up colossal fortunes for a few … we breed the two great classes—tramps and millionaires.





In an “Expression of Sentiments,” the Populist Party Platform also included resolutions demanding the following:




	1.  secret ballot in all elections



	2.  graduated income tax



	3.  fair pensions for ex-Union soldiers and sailors



	4.  further restriction of undesirable emigration



	5.  shortening of working men’s hours of labor



	6.  abolition of the Pinkerton private police force



	7.  legislative system known as the initiative and referendum (see page 34)



	8.  constitutional provision limiting the office of president and vice president to one term and providing for the election of Senators of the United States by a direct vote of the people.



	9.  opposition to any subsidy or national aid to any private corporation for any purpose.








ACTIVITY [image: ]


Having read Source 1.28 (and the “Expression of Sentiments,”) copy and complete the table below to show (i) the problems that the Populists wanted to address, and (ii) how they wanted to bring about reform in each of the categories listed. In the third column, you should add evidence from Source 1.28 to support these points.


















	Problems: economic, social, political


	Proposed solutions: economic, social, political


	Evidence from Source 1.28











	 

	 

	 






	 

	 

	 






	 

	 

	 









Work in a pair or small group to write a list of the impacts of industrialization on rural areas. Think about the different groups of people (Native Americans, farmers, African Americans, cowboys) and whether they were impacted in a positive or negative way.










SUMMARY DIAGRAM


Impacts of rapid economic growth


[image: Flowchart explaining the parameters that impact the rapid industrial growth.]

Figure 1.3 Impacts of rapid economic growth in the US during the Gilded Age











1.2 What were the main aims and policies of the Progressive Movement?


The Progressive Movement was not an organized movement or a political party until the 1912 presidential election when Theodore Roosevelt stood for the new Progressive Party. Instead, it was a collection of different movements that wanted to bring about social, economic, and political change. Some Progressives were interested in achieving social justice, others were more motivated to regulate the activities of politicians and capitalists. As seen in Section 1.1 of this chapter, progressivism emerged around 1890 and was, in part, a response to issues that arose because of the surge in industrialization. However, the impact of the Depression of 1893–97 was also a key factor in leading the Progressives to press for state and federal intervention. During this time almost twenty percent of the workforce were unemployed, and it became clear that the welfare support offered by charities was not enough to meet the need. Progressivism often had its roots in local issues, but these developed so that many were addressed at state level and later federal level. In broad terms, there were three main strands to the movement:




	●  Economic change: the main focus for many Progressives was to control the power of the corporations and, for some groups at least, to bring about a more equal distribution of wealth. The Progressives did not want to turn back the clock and remove big business but rather reduce corruption and what they saw as the undue power and influence of the corporations.
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