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			 In memory of Onongono.

			Thank you Daddy and Mummy for giving me the roots that grounded me,  for giving me wings, and encouraging me to fly. 

			—Junnifa

			To mum and dad,

			Thank you for all your support, kindness, and love.

			With so much gratitude.

			—Simone



	

	
				On Children

			Kahlil Gibran (1883–1931)

			And a woman who held a babe against her bosom said, Speak to us of Children.

			And he said:

			Your children are not your children.

			They are the sons and daughters of Life’s longing for itself.

			They come through you but not from you,

			And though they are with you yet they belong not to you.

			You may give them your love but not your thoughts,

			For they have their own thoughts.

			You may house their bodies but not their souls,

			For their souls dwell in the house of tomorrow, which you cannot visit,  not even in your dreams.

			You may strive to be like them, but seek not to make them like you.

			For life goes not backward nor tarries with yesterday.

			You are the bows from which your children as living arrows are sent forth.

			The archer sees the mark upon the path of the infinite, and He bends you with His might that His arrows may go swift and far.

			Let your bending in the archer’s hand be for gladness;

			For even as He loves the arrow that flies, so He loves also the bow that is stable.
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			Why we need Montessori at home

			Who we are

			About this book

			Montessori is for every child

			What we love about the 3- to 6-year-old child

			What we love about the 6- to 12-year-old child

			
Why we need Montessori at home 

			What if there was an easier way to raise children? As parents, we are juggling demands from work and home, trying to find time to enjoy ourselves and our family, and to contribute to our community, all while fending off serious concerns about humanity, the impact of technologies, and the future of our planet. 

			We (Junnifa and Simone) believe that Montessori is the antidote to this juggling act. We can learn the tools to understand our children, see from their perspective, and raise them with joy. Even, and especially, for a future full of uncertainty.

			The Montessori approach offers what Junnifa and Simone like to affectionately call the “triumvirate.” 

			First, there is raising our child in the spirit of respect, love, and understanding. As parents and caregivers, we are our child’s guide, not their boss or servant. We are on their side, and we are on this journey together. A journey where everything (good or bad) is an opportunity for learning and growth.

			Second, there is the prepared environment. We can set up our homes intentionally (and introduce our child to the world outside our home) so that our child can be capable, feel like they belong, and become a meaningful member of our family and the community.

			Third, there are activities that meet the needs of our unique child to support their development in a holistic way—cognitively, emotionally, socially, and spiritually. 

			Dr. Montessori developed this approach to children’s development over 100 years ago. We might wonder how it is still relevant in today’s world. To that we would remind the reader that the needs and characteristics of children have not changed. Children need to move, to express themselves, to connect with others, and to learn about the world around them. In Montessori, we want children to learn, not because someone is forcing them, but because there is an intrinsic desire and flame inside them that is being protected and stoked. In addition, Montessori is an approach that has worked for all types of children around the world for more than a century. It is a philosophy that allows every child to develop uniquely on their own timeline, with their own way of learning, and with their unique interests.

			Our children can benefit from the Montessori approach whether or not they attend a Montessori school when we apply the Montessori principles in our homes. In fact, this makes Montessori accessible, equitable, and culturally responsive as we apply the principles for our unique family and circumstances.

			Many people might say, “Well, I turned out okay without Montessori.” That may be true for a handful of folks who had families who were able to offer unconditional support and opportunities or who were able to take care of themselves in spite of their circumstances. Far more often we think that we are doing okay; however, if we dig a little deeper, we may have dreams we never fulfilled; or we may have followed a path set by our parents or societal expectations; or perhaps we feel like we cannot be 100 percent ourselves; or we may hold resentment and anger toward people who think differently from us (be it politics, religion, interests, cultural background, economic status, etc.) or our own family members; or we never learned how to express our emotions, or to set kind and clear boundaries with others; or we have old wounds and unresolved trauma. So, we think we turned out okay, but we are only beginning to unpack that we also would have benefited from a Montessori upbringing.

			Montessori is booming in popularity not because it’s a trend but because we are looking for a way to raise our children to be creative and critical thinkers, who know how to live in society with others, and to be caretakers of the Earth.

			We cannot promise you that your child will become a tech giant like the Google guys (although they do credit a lot of their creativity to attending a Montessori school). What we will do is share with you all the secrets we know about raising capable children with creative minds and compassionate hearts. Children who become self-aware adults who are kind and respectful and who care for themselves, others, and our planet. They will go into society in any role that they desire­—be it a mechanic, a CEO, a parent, a scientist, a programmer, a farmer, an educator—and make their contribution to society.

			We’ll be referring to the child, the adult, and the environment a lot. There is a dynamic relationship among these three things. We’ll learn to understand the child and how we can prepare ourselves and our environment to support them. We’ll see that the principles are quite commonsense and intuitive, yet many of us have forgotten them. We’ll learn how to observe, how to respond rather than react, how to understand the needs and characteristics of children as they grow, and so much more.

			Let’s learn more about The Montessori Child.

			[image: ]

			
Who we are

			Junnifa is an Association Montessori Internationale (AMI) 0–3, 3–6, and 6–12 trained teacher, a wife, and mother to four children, all raised with Montessori principles from in utero. Junnifa is the founder and head of school of Fruitful Orchard Montessori school in Abuja, Nigeria, serving children from 15 months to 12 years old; she is an AMI board member and also trained in the Resources for Infant Educarers (RIE) approach.

			Junnifa feels blessed to have found Montessori education before her first child was born. It allowed her to start her parenting journey empowered with an understanding of her children’s needs and the tools she needed as a parent. She has continued to learn with her children as they have passed through the planes of development. Parenting her children, leading the school, guiding the elementary classroom, and supporting the families in her community and around the world continue to reinforce her trust in Montessori principles. She believes them to be a foundation for building a good life and a cohesive society founded on respect and stewardship with everyone learning to care for and support themselves, others, the environment (both tangible and intangible), and the society as a whole. 

			As a Montessori educator and parent, Junnifa sees the gift in every child she works with. At home, she trusts her children, guides them, and fosters a strong sense of independence while building a tight-knit family unit and community. She applies Montessori principles in a culturally relevant way and has participated in Montessori trainings in the United States, Italy, India, and South Africa.

			Simone is an Association Montessori Internationale (AMI) 0–3 teacher, holds 3–6 and 6–12 AMI assistant certificates, and is a Positive Discipline educator. She’s been working in Montessori classrooms since 2004 and running her own parent-child classes at Jacaranda Tree Montessori in the Netherlands since 2008.

			Simone raised her two children (now young adults) applying Montessori principles. Disillusioned with the traditional educational system, she sent her children to a Montessori playgroup and preschool in Castlecrag, Australia, and then to a public Montessori school in the Netherlands until they were 12 years old. Even after they entered regular high school and then university, Simone continued to use Montessori principles at home.

			She has seen how the Montessori principles lay the foundation for empathetic, kind, curious children. She has had a respectful relationship with her children: She hasn’t needed to threaten them to get cooperation; they helped prepare meals and learned to be great bakers; they each played a sport, taught themselves the keyboard, spent time with friends, and enjoyed hours stretched out on the living room floor making comic books and signs for secret clubs inspired by their favorite books. Living in a Montessori way extended to family vacations spent running around a farm, creating a dam at a beach, or exploring museums in different cities. Simone is the first to acknowledge that there was a lot of privilege in having been able to offer all this to her children. And she assures you that Montessori does not mean raising perfect children—her children also experienced their difficulties and struggles during these years, and she will share how such situations were navigated as we go further in the book.

			We have found so much peace, joy, and connection with our children from applying the Montessori principles in our home, and we hope you do too.

			
About this book

			After Simone wrote The Montessori Toddler and Junnifa and Simone wrote The Montessori Baby together, people kept requesting a book for the later years. This book is the result. We have collected wisdom from Dr. Montessori, our Montessori training, our experience with our own children and many families, a lot of research, professional education, training courses, podcasts, workshops, and many other Montessori educators who have contributed to this book and compiled it into a guide for Montessori families with children from 3 to 12 years old. 

			The goal of this book is not to set up our homes as a Montessori classroom. In fact, we would advise against it. And this is not a book about Montessori homeschooling. It’s about how you can apply the Montessori principles at home whether your child goes to a Montessori school or not.

			You can read this book from cover to cover or open it to any page to find some wisdom you can put into practice today. Our hope is that you can use this book as a scaffold. You can absorb the principles, and over time, they will become second nature. Then you can remove the scaffold and stand on your own (and revisit the book when you need a refresher or when difficult situations arise).

			Whether you are reading about Montessori for the first time or you’ve been practicing Montessori since before your children were born, we hope you will walk away with confidence, a deeper understanding of your children, and a stronger connection with your family. If you have never practiced Montessori before in your home, we like to say it’s never too early to start with Montessori, and it’s never too late. It might feel at first like a huge shift to observe, prepare your home and yourselves, and support your child’s development in a new way, but know that your investment will pay off. Montessori is not a quick fix. It is a long-term approach.

			NOTE: We have preserved the original quotes from Dr. Montessori’s writings, which are mostly gendered he/him as representative of her time and place.

				
			Further Reading
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For the science behind the Montessori approach and the ideas shared in this book, we refer the reader to:

			
					the comprehensive yet accessible work of Angeline Stoll Lillard, Montessori: The Science Behind the Genius


					the online appendix, “How Does Montessori Work?” by Mira Debs and Angela K. Murray (workman.com/montessori)

			

			

			Montessori is for every child

			[image: ]

			We believe that Montessori can be applied in any home, with any child from any background, anywhere in the world, and regardless of their family constellation. Montessori is about learning how every child is unique, supporting their individual development, and making adjustments as necessary. 

			Montessori is not only for children who can sit quietly and bring their activity back to the shelf. It’s also, and particularly suited, for children who need to move. They can move as they play, they can dance and sing, make music, discover rhythms, and make big and small movements. Montessori is for all types of learners. Those who are visual learners or aural learners or kinesthetic learners (those who like to touch and feel things to get to know them). It’s for children who like learning through doing, and it’s also for children who like learning through observing. 

			Dr. Montessori observed the potential in all children, including those who are neurodivergent (e.g., are autistic, twice exceptional, gifted, or have ADHD, sensory issues, or learning differences), have a disability (intellectual or physical), are deaf or blind or have (selective) mutism.

			
What we love about the 3- to 6-year-old child

			The 3- to 6-year-old child is curious. While we might like to stay in bed all day, our 3- to 6-year-old cannot stop learning and moving. They have so many new things to discover and constantly ask “What?” and “Why?,” hungry to understand the world around them. They want to know the names of things, relationships between people, and simple explanations of how things work.

			The 3- to 6-year-old child picks things up effortlessly. Dr. Montessori described the child’s mind at this age as an absorbent mind able to pick things up effortlessly like a sponge. We see children of this age learn multiple languages without any formal lessons; they absorb how to move and how to communicate and listen; they start to explore symbols like letters, numbers, maps, and flags; and they take in the social life of others. Where the absorbent mind of the child younger than 3 years old is unconscious, taking everything in without conscious effort, the mind of the 3- to 6-year-old is conscious, aware of what they are taking in and eager to crystallize all they have learned in earlier years.

			The 3- to 6-year-old child takes things literally. They understand the world in a very concrete way based on what they see around them. This reality-based understanding is an important foundation for their growing imagination. It can make for some fascinating conversations too. For example, if you ask them what would happen if you didn’t have a brain, a common response might be that your head would look squashed!

			The 3- to 6-year-old child loves to communicate and express themselves. By the age of 3 years old, a child has mostly learned to express themselves verbally. From ages 3 to 6, there is increased vocabulary and an informal introduction to grammar. By around age 6, many children can express themselves (speaking and writing) and understand others (listening and reading). They also love to express themselves with dance, with music, and with art. 

			The 3- to 6-year-old child is busy matching, sorting, grading, and classifying impressions in the world around them through their senses. They are still a sensorial learner. This means they will learn and take in information through touching, smelling, hearing, seeing, and tasting everything they come across. Verbal instructions or lectures are less interesting; invitations for explorations to make their own discoveries are much more exciting. They are exploring the qualities of materials they come across—rough and smooth, long and short, soft and loud, hot and cold, light and dark.

			The 3- to 6-year-old child will repeat and repeat a task. When a 3- to 6-year-old is working to master something, they will repeat it many times until it is mastered. In the classroom, we can witness a child tying bows, undoing them, and tying them all over again, or coming back to the same activity every day for 2 weeks and then moving on from it.

			The 3- to 6-year-old child loves to be involved in daily life. Children of this age love what we call practical life activities. They like to learn how to look after themselves by brushing their hair, looking after plants or pets, or setting the table for family meals. They are learning a sequence of steps and refining their coordination and movements, and they love making a contribution. Through these daily life activities, they are also exposed to their culture through everyday objects (like the utensils we use to eat) and customs (like how we say hello).

			The 3- to 6-year-old child is capable of more than we expect. They are able to cook pancakes, tie their shoelaces, make a map of Africa and label each country, and sew a decorative pillow. When they have an environment set up for them to be successful, the freedom to choose what they like, a patient adult or older child to ask for help if they get stuck, and the time to practice and master skills, children can take on and complete time-consuming and detailed tasks.

			The 3- to 6-year-old child mostly lives in the present moment. While they are starting to get a better understanding of time than when they were toddlers, for them “yesterday” could be any time in the past and “tomorrow” any time in the future. They remind us to stay present, in the here and now, and not too focused on the past or future. They have things they are doing right now that are far more important.

			
What we love about the 6- to 12-year-old child

			We can have a lot of compassion for the 6- to 12-year-old child. They are often criticized for being rude, disorderly, and answering back. We may wonder what has happened to our sweet child. Our child is entering a new stage of development (the second plane), and they will need to be supported differently. 

			The older child is driven by reason, imagination, and their developing moral values. They are attracted to working in, being in, and belonging to groups that aren’t family. But adults still play an important role. They have an increased stamina and thirst for knowledge, and they want to make a difference in the world.

			The 6- to 12-year-old child is more stable. The rapid rate of physical growth of early childhood begins to slow, and they become more stable and less volatile. They are losing their baby teeth and their round faces, and their legs are getting stronger. They are becoming more adventurous and daring and will share their feats with us.

			The 6- to 12-year-old child has an enormous sense of justice. They want to make things as equal as possible for everyone. If there are ten cookies and six children, they would prefer that each child get one cookie and leave four on the plate than some children get two cookies. As they thrive on law and order, we can ask them to help create agreements for the home, which they will be happy to uphold and enforce. This also means they are trying to be truth tellers, eager to let us know when someone has done something wrong. They are trying to follow the rules and distinguish right from wrong.

			The 6- to 12-year-old child loves being part of a group. They are learning how to be a contributing member of the group, exploring the idea of fairness, learning how others think, developing empathy, and feeling protective of those they perceive as “weaker.” They are practicing being members of society and may need our help navigating some of these natural instincts toward sociability.

			The 6- to 12-year-old child has an interest in secret languages. They may be fascinated by ciphers and hieroglyphics, or might invent their own language, a way for children to feel independent and separate from their family while creating their own society with friends.

			The 6- to 12-year-old child is capable of big work (and big mess!). They will want to do work if it has a purpose, if it is with and for their group, and if it is aligned with their interests. They love sharing new knowledge and discoveries. They now need a wider environment to explore; they are not satisfied with only the home and school. We can give them the universe—not just math and grammar, but subjects like biology, history, geography, astronomy, and mechanics. They are learning that everything is interrelated and that everything in the universe (from a bacterium to a spider to themselves) has a cosmic task and its own special role to play.

			The 6- to 12-year-old child uses their imagination to explore the universe. They are moving beyond exploring with their senses and can now apply their imagination to understand other cultures, environments, and things they cannot physically touch or see. Simone once heard this described as using “the eyes of the mind, not just the body.” They might do this by inventing something, thinking of ways to solve a problem like pollution, or using their imagination to put themselves in another’s shoes.

			The 6- to 12-year-old child is building the foundations to grow into a contributing adult of society and be of service to others. They are learning that they can be of service to their class, their classmates, their family, and others in society; for example, by mowing the lawn for an elderly neighbor or writing a letter to the local authority to ask them to fix a crack in the pavement that might disadvantage those in a wheelchair.

			
			
What our children are trying to tell us


			The 3- to 6-year-old child

			When they say, “No, you do it,” they are actually saying, “Will you get me started?” or “Will you sit with me while I do it?”

			When they ask, “What?” or “Why?,” they are actually wanting to take in everything about the world around them. Encourage them to do this.

			When they say, “But I don’t want to go to bed!,” they are actually saying, “Do you mean it’s really bedtime or are you so tired that you are going to let me stay up?”

			When they cry, they are not pretending. They are actually saying, “I’m not doing well right now. Can you help me to regulate myself? Then I’ll fix what I’ve broken.”

			When they ask for help, they are actually saying, “Help me to do it myself,” so they can learn to take care of themselves, others, and the space around them.

			When they are not listening, they are actually saying, “What you are saying to me does not align with what I want to do right now. Can you let me finish and then ask me again in a way that makes me want to do it?”

			The 6- to 12-year-old child

			When they argue and yell, “It’s not fair!,” they are actually trying to understand justice and how things really work.

			When they tattle constantly, they are actually checking the limits and consistency of right and wrong.

			When they make big messes, they are actually exploring and making big work and are often putting ideas in order, though it may be hard to see.

			When they cry, they are not pretending. They are actually saying, “Even though I’m older, I’m still not doing well right now. Can you help me to regulate myself? Then I’ll fix what I’ve broken.”

			When they ask deep questions, they are actually asking us to help them think for themselves and give them tools and frameworks for exploring ideas and finding answers.

			When they seem like they are not listening, they are actually always listening. They might not respond or follow directions, but they did hear.
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			A brief history of Montessori

			What is Montessori?

			The human tendencies

			The four planes of development

			
A brief history of Montessori

			Dr. Maria Montessori was an Italian medical doctor, anthropologist, and scientist who was interested in everything from women’s rights to geometry and botany—and especially children.

			Born in 1870, Dr. Montessori received an education and opportunities that were unusual for women of her time. She earned her medical degree and began working with special-needs children (then referred to as “delinquent children”), producing extraordinary results. (After working with the children, Dr. Montessori registered her students for a state exam. The majority passed, some receiving higher marks than the children without special needs.) As a result, Dr. Montessori thought children without special needs could be doing better.

			In 1907, Dr. Montessori had the opportunity to test her ideas in the Italian educational system. She opened the first Casa dei Bambini (Children’s House) for the children of working parents living in a low-income housing estate in the slums of San Lorenzo, Italy. The school became Dr. Montessori’s laboratory. She observed the children, documented everything she saw, and supported their development. If the children appeared interested in something, she would provide it. If they stopped showing interest in something, she would replace it with something else. She followed their natural tendencies and modified the environment accordingly. Contrary to the commonly accepted belief at the time that children were stubborn, selfish, and unwilling to share, Dr. Montessori found that when children were in the right environment and their needs were being met, they were caring, capable, and eager to learn.

			Dr. Montessori was unique in that she learned about children not by guessing, theorizing, or making assumptions but by simply observing them. What we call the “Montessori method” could really be thought of as the “children’s method” because the children transmitted—through Dr. Montessori’s observations—what they liked, what they preferred, and their characteristics at different ages.

			Dr. Montessori worked with children around the world, testing, refining, and improving her method, until her death in 1952. News about her work spread, and the people (educators, parents, government officials, dignitaries) who came to observe and learn from her returned home and replicated her methods—setting up the environment, observing the children, and meeting their needs. Her methods were hailed for their positive and replicable results.

			Today, over a century later, educators, parents, and caregivers around the world have applied the same approach and have found that the underlying characteristics of children—their human tendencies and their needs—haven’t changed. Children are independent and capable; they are able to listen, they are able to follow instructions, they are able to share, and they are able to care. In fact, these traits are part of their nature. These methods are therefore as relevant today as they were during Dr. Montessori’s life.

			
What is Montessori?

			One of the most frequent, and most challenging, questions asked by anyone encountering Montessori for the first time is “What is Montessori?” Montessori encompasses so much: It is an outlook, a lens, an attitude, and a form of wisdom. 

			Montessori is a philosophy of life. A way of living, and of being with others but specifically, being with children.

			Montessori as an outlook

			The Montessori outlook or perspective is one of awe and wonder. It is living in awe of ourselves and those around us—including animals and plants, big and small. It is appreciating the Earth and its components, animate and inanimate; the universe; and the intricacies that contribute to our existence. It is wondering how everything came to be, what else is out there, and how it all works together.

			This awe and wonder are often accompanied by joy. Montessori is joy. We (Junnifa and Simone) have experienced this joy in our parenting, in our work as educators, and, more generally, in our day-to-day activities because of this expanded view of life.

			The Montessori outlook centers on stewardship and responsibility. On an understanding that there is an interdependence between things, and that our actions, conscious and unconscious, affect everyone and everything. It is the intention of approaching life with this awareness and acting with responsibility for ourselves, others, our society, and the environment. It is knowing to first look at ourselves before looking at others, especially children, when trying to solve problems.

			This outlook affects everything we do because it colors the way we look at our interactions, homes, and the way we raise our children and the opportunities we explore for ourselves, our children, and beyond. It becomes the lens through which we view our children.

			
Montessori as a lens
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			When we look at children through the Montessori lens, we don’t view them as empty vessels, ready to be filled up or made into whatever we desire. Instead, we view them as human beings, full of potential, deserving of respect, and capable of participating in their own development. Our role as educators, parents, and caregivers is to try to understand, nurture, and bring out what our children already contain.

			We view children as unique, with their own individual strengths, personalities, capacities, and interests. We recognize that their journey, pace, and experience will be different from those of others. We do not see them as replicas of us or define them by their age and other general descriptors. We don’t try to force them to conform to the actions of others or compare them to one another. Instead, we recognize and nurture their individuality.

			We view children as capable. They are capable of constructing their own unique personalities and of doing so much for themselves at every stage. We recognize that they are capable of constantly improving upon their capacity. Instead of doing things for them, we give them the opportunity to do what they are capable of, and when they need help, we help them do it for themselves.

			We view our children with awe and wonder. We notice their little conquests and are in awe of their amazing abilities. This awe and wonder make parenting and caregiving a joy instead of a chore.

			Because we view children differently, we also come to view ourselves and our role differently. We are not sculptors or creators but gardeners. We are more guides than teachers. As Kahlil Gibran says in “On Children” (see the dedication page), “You are the bows from which your children as living arrows are sent forth.” 

			Montessori as an attitude

			Montessori is an attitude toward children as well as life in general. It is an attitude of respect, humility, constant curiosity, openness and acceptance, patience and trust.

			Montessori is an attitude of respect. We approach the child first as a human being that deserves to be addressed and treated with respect. We allow even the youngest child to have and express their opinions, choices, and preferences. Instead of judging, we are open and try to understand. When a child is crying, for example, instead of seeing it as an annoying disruption, we try to understand what the child might be trying to communicate. Montessori encourages respect for the child’s unique process of development and learning, their capabilities, and their growth.

			We communicate with respect in both our tone and words. We are not patronizing. We don’t label children or call them names. We don’t speak harshly to them. We are conscious of the effects of our words. We also give them space to speak while we listen and consider, without talking over them. We give them opportunities to participate, and we acknowledge their contributions.

			Respect is also evident in the way we handle and touch our child. We ask, first, for their permission and then use soft, gentle, noninvasive hands that consider their experience (unless their safety is at risk). We show respect by preparing our spaces in such a way that considers our child’s needs and accommodates them accordingly.

			Montessori is an attitude of humility and constant curiosity. Dr. Montessori’s own curiosity and humility, her constant questioning to understand children, fueled the development of the Montessori philosophy. As the adults, we do not see ourselves as “sages on the stage” who have all the answers and fill our child with knowledge. Instead, we are “guides on the side,” staying curious as we walk beside and collaborate with our children, learning from them and with them and staying open to new possibilities. And we stay humble, allowing our child to make their own discoveries and develop their intelligence.

			Montessori is an attitude of openness and acceptance. We accept and welcome the children in our care the way they are, with curiosity about their needs and a willingness to modify our environments and expectations to allow them to bloom.

			Montessori is an attitude of patience and trust. We are slow and deliberate in our interactions, taking time to model activities and behavior. We also wait and watch, so we can observe what our child is showing us. We give them time and space to do the things they’ve mastered, and opportunities to practice the things they have not. We are patient as they develop at their own pace.

			Just as the gardener prepares the soil, trusting that the plant will sprout; feeds the soil, trusting that the plant will grow; weeds, waters, prunes, and cares for the plant, always with trust; we, too, trust that the child will develop. We prepare the environment and nurture the child with trust and with patience. We trust their abilities to do, to think, to be. We work with them to develop these abilities, and then we trust them to use them.

			Montessori is a belief in the potential and the abilities of the child. The belief that children are always capable given the opportunity and the right environment. The belief in the innate goodness of children and their ability to learn.

			
Montessori as wisdom

			Of the many gifts that Montessori has given us, the most critical one is wisdom: understanding how children develop and how we can support them through their own metamorphosis.

			The Montessori approach helps educators, parents, and caregivers understand and recognize the stages of our child’s development. It teaches us to identify all changes—even when the signs are barely perceptible. The human tendencies and the planes of development, both Montessori terms, provide a valuable framework to help us understand, guide, and support our children as they grow and transform toward adulthood.

			Dr. Montessori used the analogy of a caterpillar’s metamorphosis from egg to caterpillar to chrysalis to butterfly to describe the child’s development. Children go on a similar journey; at each stage, they are like completely different beings. They grow and change, physically and psychologically. Sometimes the changes are obvious, and other times, they are barely noticeable. Sometimes the changes are uncomfortable—for the child and for us—and hard to understand. But these changes are part of the natural path of development on the way to adulthood. To unfurling their wings to fly. (For a beautiful story about Junnifa and the children watching a butterfly’s development, read “A Caterpillar’s Journey” found in the online appendix at workman.com/montessori.)
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The human tendencies

			
				“One of Dr. Montessori’s great contributions to the subject of child study was that of the human tendencies. . . . The human tendencies are innate in man. They are the characteristics, the propensities which allowed the human being, from his first inception on earth, to become aware of his environment, to learn and understand it. . . . Each child, as he is born, enters, as did the very first human being, an environment created for him but unknown to him. If he was to live his life securely within it, he had to have a way of making a knowledge of it. This way was through the human tendencies.”

			—Margaret E. Stephenson, “Dr. Maria Montessori—A Contemporary Educator?”

			

			“Human tendencies” are the universal natural inclinations of human beings—the ways we think, act, and respond to adapt to our environment and meet our material and spiritual needs. When the human tendencies are nurtured, they aid our child’s self-construction (how they take in and discover everything around them to create their personality) and “adaptation” (how our child becomes a citizen of their time, place, and culture). Human tendencies are a cornerstone of the Montessori practice. Our role as caregivers is to ensure that conditions are right for the human tendencies to be expressed and to remove any obstacles that might interfere with them. 

			What are the human tendencies?

			Imagine for a moment that we have just gotten off a plane in a new country. What might we do first? Maybe we’d meet our family members or friends before getting a taxi to our hotel. We might then check in to our hotel, rest a bit, and head out to explore. We might visit places of interest, try the local cuisine, listen to some music, or go to a museum. We might stop at the store on our way back to our hotel and buy some things—we’d most likely do the currency conversions to make sure the prices make sense. We might plan to return to our hotel, so we can text our family back home to share some of our experiences. But imagine that when we came back, our hotel was no longer where we’d left it. We might hesitate to explore further until we had sorted out the situation.

			This journey we just went on illustrates many of the human tendencies: exploration, orientation, order, communication, the mathematical mind, imagination, abstraction. We’ll explore these further below along with the other human tendencies of movement, work, exactness, repetition, self-perfection, social development, and expression.

			Exploration

			We humans explore to become familiar with our environment. We search, investigate, and experience through movement, our senses, our intellect, and our imagination.

			Physical, cognitive, social, and spiritual exploration comes naturally to children. In the early years, most exploration is physical—a newborn searching for their mother’s nipple, a toddler touching everything in reach, a child climbing furniture. As our child gets older, their exploration becomes more cognitive and social and then, later, spiritual. It is through exploration that our child gains the reference points they need to explore even further.

			There is so much that children need to know and explore as they go through childhood. What are those things? How do I get around? How do I read? Write? What is appropriate? What do I enjoy? What is safe? How much of this is fun? How was this made? Oh, there were people even before my grandparents? How did they live? There are other countries, continents, planets? Where are they? What happens there? 

			Children explore their environment to understand and master their place, time, and culture. To orient themselves. Once they adapt to their environment, they can work to change it or improve it.

			Our role: We can support our children by providing resources to aid their exploration. When our child is jumping on the sofa, instead of simply stopping them, we can try to understand what they are exploring—perhaps the capacity of their body, or the sound of their jumping, or even what is allowed or not allowed. Then we can provide appropriate alternatives for their exploration.

			Dr. Montessori believed that we should provide the child younger than 3 years old with the home, the 3- to 6-year-old child with the world, and the 6- to 12-year-old child with the universe. As the child gets older, we can incorporate new tools, agreements, or boundaries, as well as proper guidance, for exploration. 

			Orientation
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			Orientation is the tendency and ability to align or anchor ourselves—to place ourselves physically or psychologically in relation to our environment or situation. Orientation is usually the first step in exploration. When a child is oriented, they feel secure and have a starting point for exploration.

			Humans have a need to know where they are and what to expect. It’s important to observe our children and understand how much orientation they require to feel safe.

			A newborn’s point of reference is their mother’s heartbeat or voices familiar from the womb. A young child in the park might look behind them for their parent or caregiver to orient themselves before gaining confidence and exploring more freely. If a child is starting a new school, they will want to be oriented on the first day to things like the toilets, where they store their belongings, eat lunch, and the general order of the day. An older child gains more points of reference, not just physical ones—they orient themselves with what they already know or believe about a subject they’ve previously explored as well as orienting themselves with rules or expectations.

			Our role: We can prepare the physical, cognitive, social, and spiritual environment that our child will orient themselves around. We can provide opportunities for exploration so that our child develops even more points of reference. We can help our child understand the expectations and limits of their environments and ensure that they have anchors to count on throughout their day—in their home, their classrooms, and their interactions. We can be as predictable as possible in our reactions and interactions so that they can know what to expect.

			
Order

			In Montessori, we often say “a place for everything and everything in its place.” When there is physical order, we are more likely to have internal—psychological and cognitive—order. Order can also be a logical, predictable sequence in the child’s daily life, one that they can rely on and that anchors them. For younger children, an anchor may be an action, like a song sung every morning. For an older child, the anchor might be a regularly scheduled event, like dinner at six o’clock. Order includes the tendency to classify and organize what we know and learn, including ideas, values, and feelings.

			Our role: We create order in the child’s environment and help our child create, maintain, and restore order. We can help them build skills, create systems, and guide them. We can ensure that they have daily, weekly, and seasonal rhythms and rituals, so they experience predictability.

			Communication, expression, and social development

			Communication is the natural inclination to share our ideas, experiences, and concerns, as well as to listen to and understand those of others. It supports the human tendency for social relations and collaboration. Babies are often born able to suck, swallow, and cry as a form of communication. By the time the child is 3 years old, they have usually learned the language(s) of their community and can express their thoughts fluently. Then the child develops the ability to read, write, sing, gesture, and create art and poetry, and may learn to speak additional languages. 

			We have a human tendency for expression, the desire to express ourselves through art, music, and dance. They are sources of happiness. Even babies move to the rhythm when they hear music. Most children from 3 to 12 years old are naturally drawn to open-ended art activities. They seem to naturally want to draw, paint, or arrange rocks and petals into designs. All of these are forms of expression.

			As mammals, we have a desire to be part of a group, and we have a human tendency for social development. We have a need to belong and to collaborate. The social environment grows with the child—a baby is part of their family; then it extends to other caregivers; then perhaps to a nursery or a playgroup; then to preschool, grade school, and other activities and groups. We will look at their social development in detail in chapter 6.

			Our role: Children absorb language easily, so we can prepare a language-rich environment by talking (or signing) to our children, reading to them, singing to them, sharing stories, and letting them watch while we interact with others. As our child grows, we can use even more precise and rich language—instead of “flower,” we can say “red hibiscus flower.” When our children want to share their experiences, thoughts, or questions, we can give them our time and attention.

			We can provide opportunities for artistic expression and also the tools of expression, like pencil and paper, paintbrushes and paint, and music players, song lyrics, and instruments.

			We can support the child’s social development by teaching the expected rules, behaviors, and culture in our family and community. We can support our children as they learn how to interact and be members of our family group and then with other individuals and groups.

			The mathematical mind
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			Humans are born with a very logical mind. We use our mathematical mind when we go to the store and keep a running tally of our items in our head. We see it in the baby estimating where and how far to reach to pick up an object. We see it when we offer a child two cookies and they pick the bigger one. The mathematical mind is always at work, and it supports and works with two other tendencies, imagination and abstraction.

			Our role: We can provide opportunities for our children to use their mathematical mind. Opportunities for them to solve problems, to estimate, to guess, sort, categorize, measure, and engage in activities that require analysis.

			Imagination

			Imagination is the ability to see things that aren’t in front of us, to create solutions that do not currently exist, and to meet our needs. This starts at a very early age. A young child will learn that they still have a parent or caregiver even when they are not present in the room. Older children are able to imagine what life was like for people in early civilizations or in other places even if they have never been there. And early humans noticed animals had thick fur that protected them from the elements and imagined clothing that would do the same—they pictured it and then they created it. 

			Our role: Imagination is built on concrete experiences. We can support our child’s imagination by providing lots of activities for hands-on exploration and discovery of the world around them in the first 6 years. For our older children, we can share stories about life and times that are different from theirs and invite them to use their imagination. 

			
Abstraction

			Abstraction is imagination’s cousin. It is the ability to take the essence of something and apply it to other things. It is the ability to see beyond the concrete, to interpret, and to generalize. While abstract thoughts are present in younger children, they become very active as the child gets to be 6 years old. Abstraction and imagination are optimized once a child has a strong understanding of reality. For example, when a younger child is doing addition with golden beads in a Montessori classroom, they put 5 beads and 4 beads together and count that there are 9 beads in total. An older child will be able to abstract when they see the numbers and a plus sign and will know to add them together to get the answer.

			Our role: We can help them gain understanding of key concepts, provide them tools to understand, and revisit the concepts as much as they need to until they internalize it; for example, offering concrete objects, dictionaries, etc. We can also allow the child to use their imagination to create or bring their ideas to life. This is a form of abstraction.

			Movement

			Movement is the ability and need to use our bodies in our environment. This is how we explore our environment and eventually improve it. This tendency is very evident in children. How many times do we comment on how our child cannot sit still? The innate drive to move helps the child’s development.

			Manipulation, another kind of movement, is an important form of exploration. Dr. Montessori called the hands “the instruments of the intelligence.” Our hands are an important tool in our mastery of our environment, and in our ability to modify, work with, regenerate, and improve it.

			Our role: Instead of being an obstacle to the child’s movement and activity, we can provide opportunities and activities that help develop and refine their motor skills. We can give them room and space to jump and run. We can offer them items to manipulate that require increasing abilities.

			Work, exactness, repetition, and self-perfection

			It is through work that we improve our environment and ourselves. Once we understand our environment, our mathematical minds usually see ways to modify it to better meet our needs. We can imagine these modifications and then bring them to reality through work. This could be as easy as oiling a squeaky chair or fabricating a toolbelt with pockets that hold special items.

			Along with our inclination to work, humans have a tendency toward exactness and self-perfection. We have a need for precision. We see this in children learning to ride a bike, write, climb, or acquire any new skill they desire. Even when they fall or fail, they try again. Self-perfection is the desire to continually improve ourselves and do the best for ourselves and for others. We see exactness in the child’s questioning. They keep asking, seeking for exact answers around what things are and how they work.

			Repetition helps us master an activity. Mastering an activity gives us control of the environment and leads to confidence and contentment. When our children reach for the same activity over and over, they are acting on their human tendency, and we can appreciate the value of this repetition. An older child between 6 and 12 years old will also repeat but may not want to repeat it in the same way each time. Instead, they will look for ways to repeat with variations.

			Our role: We can provide activities that are on the edge of our child’s ability—not too easy and not too hard, and constantly adding new levels of difficulty—to support our child’s work toward self-perfection. Children are often more focused on the process than on the product. We can support this by resisting the urge to help when they struggle and allowing them to repeat steps. Repetition requires time, so we can make sure the child has blocks of time in which they can explore and repeat without interruption.

			
			Observation to support the human tendencies

			
					Observe our child to see which tendencies are at work and how the child is acting on them.

					Prepare our environment to be rich with opportunities and activities that support the tendencies. 

					If, over time, we do not observe a particular tendency at work, look for obstacles impeding it and try to remove them.

					Evaluate ourselves and our environment to see if and how our child’s tendencies are being supported. What can we change or do better?

			

			

			
The four planes of development

			Dr. Montessori’s four planes of development is a framework to describe how humans develop from birth to maturity (around 24 years old). We can use the four planes to understand the characteristics of our child at every age, so we can support them through every stage. Each plane is around 6 years long: ages 0 to 6 years (infancy), 6 to 12 years (childhood), 12 to 18 years (adolescence), and 18 to 24 years (maturity). Interestingly, Dr. Montessori included the ages 18 to 24 in childhood years before studies on the brain found that the prefrontal cortex (where rational decision-making is located) is still developing into our mid-twenties.

			Dr. Montessori used the word “rebirth” to describe the changes that occur in the child as they move from one plane to the next. At each stage, it can feel like a new and different child emerges, one with new characteristics and needs, one who acts on their human tendencies in new ways and learns in new and different ways. Just like a caterpillar goes through many physical and behavioral transformations on its way to becoming a butterfly, so does our child as they mature.

			[image: ]

Each plane builds on the previous one, with the acquisitions of each plane preparing and laying a foundation for the next. It is important to know that while Dr. Montessori noted that each plane lasts for about 6 years, the moment of transition is different for every child. For example, some children start to show the signs of switching to the second plane at 5.5 years and others at 7 years. Transitioning from one plane to the next is usually gradual, with the child sometimes having one leg in one plane and the other in the next. We can use the ages as guides and look out for the other signs and characteristics of transitioning, which we will discuss, to recognize when our child is moving from one plane to the next.

			When we have an understanding of each plane, we can adapt our method, environment, and response to meet our child’s needs. Our role as parents, caregivers, educators, or loving adults changes as our child moves through the planes of development.

		
				
Constructive Rhythm of Life
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			Source: Association Montessori Internationale (AMI)

		

			This diagram was presented by Dr. Montessori in Perugia, Italy, in 1950 to explain the four planes of development.

			
					We see four repeated triangles. Each triangle represents a plane that consists of 6 years.

					The first and third planes are subdivided into subplanes; for example, the first plane of development is made up of the 0–3 subplane (the acquisition phase) and the 3–6 subplane (the refinement and consolidation phase). 

					Dr. Montessori observed that humans develop in cycles, with periods of rapid development followed by periods of consolidation. This was counter to the more commonly held belief of the time that human development follows a linear or straight path where the youngest learners learn the least and the older learners are capable of learning the most. This traditional view of development is shown in the lower half of the diagram (blue triangles showing the amount of education starting from 6 years and increasing into the college years).

					The planes share similarities. The first and third planes have thick orange lines because they are dynamic, explosive, and dramatic periods of physical and psychological growth. The second and fourth planes have thin blue lines because they are calmer periods of steady growth. This is what we call in Montessori “parallel planes.”

			

		

			
The first plane: 0 to 6 years, infancy

			The first plane of development is marked by explosive growth and significant physical, cognitive, and psychological changes. The child at 6 years old looks very different from the newborn and knows so much more.

			The child in the first plane is a sensorial explorer. They receive sensorial impressions from the environment and use them to build their intelligence and personality.

			Because the child in this plane is focused on constructing themselves, while they may like being around others, they prefer to work on their own or side by side with another person. This will change radically in the second plane, ages 6 to 12.

			The child in the first plane has what Dr. Montessori called an absorbent mind. From birth until age 6, the child takes everything in without effort and without discrimination. They absorb the sights, smell, tastes, behaviors, and culture around them. This is an unconscious process that doesn’t involve our child’s choice or effort. It happens automatically and with ease. Their mind is like a sponge that soaks up whatever liquid it is immersed in. It cannot decide what part of the water to absorb—it takes it all in. The things that our child absorbs become a part of their personality and their self.

			The first subplane (0 to 3 years)

			A child does so much in these years. They learn how to walk, talk, act, and be a person of their time and place. It is a period of great physical growth and transformation. Our child goes from having no teeth to a full mouth of teeth, from only drinking milk to being able to eat everything, from crying as a newborn to possibly speaking multiple languages. During these years, they go from instinctively kicking their legs to rolling, crawling, standing, walking, running, jumping, and enjoying a wide range of movement. From batting their hands to using a refined pincer grip (holding something between their thumb and index finger) for specific tasks like sewing and writing. From peeing and pooping by instinct to controlling the process and using the toilet independently. They go from not knowing much about the world to knowing how things work in their home and the world around them. They know how to think and solve some problems. They know some of the norms and cultures of their group and are beginning to understand what is appropriate. They can make connections and draw some conclusions.

			The child at 3 years old, especially if they have been given the right environment, is a creator who has already accomplished so much. They have created what Dr. Montessori called their psychic organs—language, movement, culture, intelligence, and a will. The amazing thing is that they have done all this without realizing it or even remembering the process. This is why Dr. Montessori called the child at this stage the unconscious creator.

			
				
Sensitive periods

				
					“A sensitive period refers to a special sensibility which a creature acquires in its infantile state, while it is still in the process of evolution. It is a transient disposition and limited to the acquisition of a particular trait. Once this trait, or characteristic, has been acquired, the special sensibility disappears.”

				—Dr. Maria Montessori, The Secret of Childhood

				

				A sensitive period is a time or stage in the child’s life when they seem to be drawn to a certain aspect of the environment. We notice them constantly returning to an activity or repeating an action. Through this work over a period of time, they acquire a new skill or ability. The child may be able to make the acquisition at a different time, but it will require a lot more effort.

				Sensitive periods are extremely active and concentrated in the first plane of development. Dr. Montessori called them beams of light, vital impulses, and creative sensibilities. While the absorbent mind allows the child to take in everything in the environment indiscriminately, the sensitive periods, like beams of light, focus the child on one aspect of the environment. The skills acquired in each sensitive period helps the child act on their human tendencies.

				Sensitive periods are transient. They eventually disappear, whether or not the skill is acquired. This work can be done tangibly (physically) or intangibly (mentally).

				Sensitive periods will occur naturally for every child. However, they need an adult to support them by preparing the right environment and encouraging activity within the environment. For example, a child in a sensitive period for language is drawn to language and has the ability to develop language skills. However, if there is no language in the environment, they won’t acquire the skill, and, eventually, the sensitive period will pass.

				Recognizing sensitive periods. Sensitive periods happen around the same time for most children, so they can be anticipated and identified by observation.

				Some things that can be observed during a sensitive period are:

				
						An attraction to a certain element of the environment

						Increased activity and repetition leading to concentration

						A feeling of refreshment and satisfaction at the end of work

				

				The sensitive periods that manifest strongly in the first plane are:

				
						Language
						
								Spoken language: in utero to 2.5–3 years

								Writing: from 3.5 years to 4.5 years

								Reading: 4.5 years to 5.5 years

						

					

						Weaning: 6 months to 12 months

						Order: birth to 5 years (peaking between 1.5 years and 2.5 years)

						Tiny detail and small objects: from 1 year to 4 years

						Movement
						
								Acquisition: from birth to 2.5 years

								Refinement and coordination: from 2.5 years to 4.5 years

						

					

						Sensorial exploration and classification
						
								Acquisition and accumulation of impressions: in utero to 3 years

								Classification and organization of impressions: 2.5 years to 6 years

						

					

						Numbers and mathematics: from 4 to 6 years

						Manners and courtesies: 2.5 years to 6 years

						Assimilation of images (storing images/details in their mind): birth to 6 years

						Music: 2 years to 6 years

				

				Note: 1. Ages are for guidance only; all children develop on their own timeline. 2. If a sensitive period is missed, the child will still be able to learn the skill but it will take more effort (like learning a foreign language as an adult).

			

			
The second subplane (3 to 6 years)

			In the second subplane, our child goes from an unconscious creator to a conscious worker. Guided by the tendencies of repetition, exactness, and self-perfection, our 3- to 6-year-old child makes a more intentional and deliberate effort to refine and master the abilities they acquired in the first subplane.

			From the ages of 3 to 6, our child is active, seeking to use their hands and master their environment. Dr. Montessori called this “the age of play” and described play as the child’s work. Our child wants more precise language, more precise movement; they want to understand the world around them better and do things for themselves. If they could express what they want from us, they would say, “Help me to do it myself.” They want tools that they can use, and they want to participate in life around them. These children are constantly asking “What?” and “Why?.” They want to know the names of things and what they do. They want to do what they see the adults around them doing. They want to perfect the construction of themselves as an individual and forge independence through the ability to care for themselves—like eating and dressing themselves and using the toilet independently.

			The adult and environment for the first-plane child

			Our role during this stage is to give the child security and unconditional love, and prepare our home as recommended by Dr. Montessori in a way that allows our child to feel oriented and provides predictability. A home is a love-filled nurturing environment with a consistent caregiver. The environment is prepared with beauty and order, filled with rich language and sensorial impressions. Things for the child to see, touch, smell, taste, and hear. We can ensure that there are opportunities for the child to explore through movement, manipulation, and their senses, with opportunities to freely explore both the indoors and the outdoors.

			In the first plane, our child will:

			
					Develop coordinated movement.

					Develop intelligence (an understanding of “What?,” “Where?,” and some “How?” around their immediate world). They are ready for the universe.

					Learn to order and classify their impressions (e.g., lightest to darkest, smallest to biggest, smoothest to roughest).

					Refine their sensorial perceptions in order to make judgments.

					Develop the language(s) of the environment.

					Develop functional independence (e.g., to dress themselves, care for their body).

					Develop a unique character and personality and adapt to their time, place, and culture.

			

			
Second plane (6 to 12 years): childhood

			Unlike the busy, fast-moving first plane, the second plane is, according to Dr. Montessori, a “calm period of uniform growth.” It begins with significant physical changes. Our child starts to lose their baby teeth and grow permanent teeth. They become leaner and taller, with more balanced proportions. Their hair texture changes and their feet grow bigger to balance their growing height. Most of the early childhood illnesses are behind them, and the hormones of adolescence have yet to kick in. So our child is strong and generally happy. Their body is capable of so much, and they know it, so they test and push their bodies. They want to see how fast they can run, how high they can climb, how many cartwheels they can do.

			There are also psychological changes:

			Social. Our 6- to 12-year-old child is confident and secure in their family, so they begin to seek more time with others. They want playdates and sleepovers. They want to be part of groups and are influenced by their peers. They want to explore farther away from home in the community. They may also lose some of their sweetness. Dr. Montessori and many of us who have children this age notice that they can exhibit a kind of hardness or toughness that can come off as unkind and even rude. (Dr. Montessori called this “the age of rudeness.”)

			As a younger child at the end of the first plane, they enjoyed being part of a social group and knew largely how to act within the group. The child in the second plane wants to create their own group, to determine the hierarchies, the roles, and the rules. At times, we may need to remind them of, and uphold, our family agreements (the freedoms and limits of our home), which provide them guidance and security about how to behave in social groups.

			This is also a period of hero worship, as our child finds people to admire and be inspired by.

			Cognitive. The child in the second plane outgrows the absorbent mind. Now they can move, speak, act, and express the culture of their environment. They are strong and capable, independent and intelligent, confident and articulate. They are a person of their time and place. They now need and use their logical, reasoning mind.

			Our child is no longer a sensorial explorer; they are an intellectual explorer. They spend a lot of time abstracting and imagining, and there is no limit to their exploration—they only need opportunities and the right conditions. Adults tend to underestimate the abilities of the child in this plane. We can offer them wider contact with the environment to feed their hunger for knowledge and culture.

			Dr. Montessori said that this is the plane for optimal learning, and she invited adults to sow as many seeds of interest as possible, to give our child culture, and offer them the universe to explore. Our child has the advantage of physical strength, good health, and interest driven by their logical inquiring minds. We are to share with them the world of nature and the accomplishments of humans over time. We tell stories and build their interest and curiosity, while also helping them make connections between concepts and ideas, and eventually building their own understanding of the universe.

			Our child not only wants to know “what,” they also want to know “why” and “how.”

			Moral. While the child in the first plane mostly accepts whatever we tell them is not appropriate, the child in the second plane wants to know what it means to be appropriate and why something is not okay. It may feel like they are always tattling and reporting someone for doing the wrong thing, but they are trying to understand what is right and wrong and what is fair and just. Why is it right? When is it right? All the time or sometimes? How does one respond? Do they respond this way sometimes or all the time? They are instinctively trying to develop their moral compass.

			This is a sensitive period for justice. We hear them say “It’s not fair” so many times. It is because they have a heightened sense of justice and want things to be fair. They have intense feelings and rebel against injustice, including to animals. 

			This is also a time when the adult must be conscious of being honest and morally correct in front of the child. Lying to the child while they’re in this plane can break the child’s trust in them. The child in this plane is a cultural explorer who encompasses the right and the wrong, the good and the bad. They don’t just absorb the world around them; they seek answers.

			Emotional. Children in this plane have an understanding of reality and how things are meant to be. They practice adapting their behavior to circumstances. They now have self-control, can self-regulate, and can delay gratification. When these factors are working together, the child becomes an integrated personality. They are able to research and learn things, control themselves, and question things while staying regulated.

			While in the first plane the child had a high sense of physical and external order, the second-plane child may seem disorderly as their focus moves to internal, intellectual order. The first-plane child also exerted maximum physical effort, wanting to use a lot of energy, but the second-plane child with their logical mind wants to be efficient. They want to exert minimum effort for maximum results. The second-plane child’s maximum effort is more intellectual and social.

			
The adult and environment for the second-plane child

			We can sow seeds of interest and provide resources and opportunities for our child to pursue these interests. We can tell them stories and encourage them to use their imagination and their logical, reasoning mind. They need a lot of intellectual stimulation.

			Our role is to still provide the love and security of home while also trusting and giving the child freedom and opportunities to explore beyond home. We can prepare them for interactions with other groups. School is a great way to extend the child’s community, but they also need environments beyond school, like scouting groups or musical groups.

			The second-plane child needs physical activity and social interaction, so this is a great time for group sports. They also need good role models and people to look up to. We can provide opportunities for the child to be a part of groups that work together on projects or activities. This allows them to learn how to work within a team and also figure out group dynamics. It is also a rich field for moral exploration. We can act as a guide for social interactions and help the child work through the inevitable conflicts that arise as a result of being part of a social group.

			Our child will have come to the end of the second plane when we recognize that:

			
					They are strong and stable both physically and mentally.

					They are gregarious and have good peer relationships. They love being part of a pack.

					They are a social being able to participate and associate positively in groups.

					They can control their will and self-regulate and therefore also listen to instructions and adjust their behavior.

					They have developed a logical, reasoning mind. There will be critical thinking, cognitive flexibility, a great imagination, and love for exploring abstraction, whether in the form of ideas, formulas, or concepts.

					They are confident, knowledgeable, and responsible.

					They have a strong sense of justice and a strong moral compass and the ability to distinguish between right and wrong.

					They have a rich knowledge of the world and the universe. They can make connections and see interdependences—how things affect others— and out of this grows a sense of responsibility and stewardship.

					They have achieved intellectual independence. They have interests and the ability to explore and enrich them.

			

			[image: ]

			
Third plane (12 to 18 years): adolescence; Fourth plane (18 to 24 years): maturity

			The third plane is another explosive and creative period, similar to the first plane. This time, it is the adult that is being created. The fourth plane is the period between childhood and adulthood when our child enters the world, the unprepared environment. This again is a more stable period with fewer physical changes. 

			We’ll look at the third and fourth planes more in chapter 9, “What’s Next.”

			first plane

			[image: ]

			0–6 years

			We are planting the seeds.

			
					physical and biological independence

					absorbent mind

					concrete understanding of the world

					sensorial learner

					working in parallel with small amounts of collaboration

					rapid growth and change

			

			second plane

	[image: ]

		6–12 years

			The stem is growing tall and strong.

			
					mental independence

					using their logical, reasoning mind; developing their moral sense and exploring how things work and connect

					more abstraction

					learning through imagination

					working in groups

					more stable period

			

			third plane
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			12–18 years

			Leaves and blossoms unfurl, nearing maturity.

			
					social independence

					developing social policy (how they would change the world)

					sharing ideas and ideals with others

					enormous physical and psychological changes (similar to the first plane)

			

			fourth plane

			[image: ]

18–24 years

			The plant is fully grown.

			
					spiritual and moral independence

					giving back to society

					reasoning, logical mind

					more stable period (similar to the second plane)

			



OEBPS/image/p_006.png





OEBPS/image/p_031.png





OEBPS/image/p_014.png





OEBPS/image/p_032_2.png





OEBPS/image/books.png





OEBPS/image/p_117.png





OEBPS/image/globe.png





OEBPS/image/p_032_3.png






OEBPS/image/p_020.png
AW/l (%))///[}





OEBPS/image/p_x.png





OEBPS/image/9781523512416.jpg
“This wonderfully empowering and comprehensive guide.. .. will support families in
growing healthy, happy, and independent children.” —Lynne Lawrence,
Executive Director, Association Montessori Internationale (AMI)
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