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The purpose of this book is to help with the Understanding, Analysis and Evaluation part of the English exam. But this is only the end point of an educational process that should be valuable for its own sake.


The passages and extracts students are expected to be able to read and understand are non-fiction passages designed for an adult readership. The topics vary but the reading usually involves confronting ideas and opinions about issues of the day. If nothing else, reading this material means students will become better informed about society and its concerns.


Another point is that a considerable proportion of an educated adult’s reading is likely to be non-fiction – newspapers, work-related documents, books on leisure pursuits and interests, for example – so it seems self-evident that students should be practising the skill of reading these texts in school or college.


In such writing, the level of vocabulary and complexity of sentence structure can act as a barrier to the simple understanding of these texts. This means that presenting such passages for close scrutiny will, in time, develop the students’ ability to read for information.


That is not enough, however, in a world where almost no text is neutral. There is a series of devices commonly used that create bias, spin, enthusiasm or entertainment. The ability to spot and analyse these devices allows the reader to be critical, to appreciate at a more subtle level the communications that come her way. Not only will this make the reading experience richer, the reader will also be better equipped to take an active part in debate and in the democratic process.


That takes care of understanding and analysis. The evaluative process is one that follows on from the previous two, in that it becomes second nature to reflect on a piece just read and see where it has left one’s views, one’s knowledge and, occasionally, one’s temper.


This book is designed to help with the detailed study of reading in the way that it is dealt with at Higher level in English, but the overarching idea should be kept in sight. There are many small trees, but the important feature is the wood.


The first part of the book uses short passages, each of which concentrates on developing understanding and the ability to comment on techniques commonly adopted by writers of non-fiction. There is of course overlap among the techniques used in all these passages, just as there is an overlap between understanding and analysis, and between analysis and evaluation. The topics are varied – from female comedians on TV to the NHS, from bilingualism to robot cars. There are a number of exercises associated with each passage, the answers to which can be found at the end of Part One.


The second part of the book builds on the work of Part One by providing full-length passages for practice. The answers to these are given in the separate Answers and Marking Schemes book.


The third part of this book consists of exercises in comparison. This part starts with short examples and simple explanations and questions, followed by longer passages to work through with support. The final examples are exam-style passages for practice.


The last part of the book consists of six double passages for practice in reading and answering questions; these are formatted as in the Higher examination. The topics include such things as Homework and the TV show Breaking Bad. There are extensive and detailed Marking Guidelines for each passage in the separate Answers and Marking Schemes book.


The materials in the first three parts of this book provide alternatives to the unhelpful practice of churning through complete past papers; they can provide a teaching focus or a remedial focus on individual aspects of reading skills.


The fourth part of the book provides ample practice for the run-up to tests or the examination.


But over and above all this, the practice of reading topical passages, and spotting the interesting ways in which the subjects are presented, should lead on to further reading and analysis. Students should be encouraged to find interesting short extracts that can be the subject of a ten-minute discussion or a short written exercise on a particular technique. In this way a number of topics and techniques can be dealt with fairly briefly in a stimulating way (or before everyone gets bored stiff).


The real objective at the end of a Higher English course should be not just an examination pass, but a mature and interested approach to reading in all its forms.
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PART ONE


TYPES OF QUESTIONS


The material in this part of the book is divided into five sections, each of which deals with ‘classes’ of questions in the Reading for Understanding, Analysis and Evaluation paper in the Higher English examination.


The five sections are concerned with:





•  Identification



•  Explanation



•  Analysis



•  Evaluation



•  Summary





Each section has two sample passages, with advice and typical questions. There are tasks to be performed and then there is a summary of the ground covered, with a reminder of the technical terminology that has been illustrated in the course of the chapter.


Possible answers to the questions are provided at the end of Part One (page 47). The answers are very full – sometimes seeming to verge on the excessive. They are not the answers that will typically have been produced by the average Higher candidate (although there is proof that some candidates do produce answers that are as fully developed as any in these pages). The purpose of the answers is to cover a variety of possibilities that will help the reader see beyond what they themselves have written and be encouraged to think along the lines suggested by the answers.


The answers are actually very important to the usefulness and scope of this part of the book. There is a wealth of detail and advice designed to complement the initial ‘teaching’ material in the body of the chapter. There are also, in many cases, commentaries on the answers, which provide useful pointers of a general kind.


It cannot be emphasised too much that the answers are as important for teaching and learning as the original exercises are. Their usefulness lies not in letting students ‘mark’ their own work, but in showing the kinds of appropriate comments that are acceptable. By constantly being exposed to the terminology and formulae of such successful answers, students will pick up good habits to help them organise their thoughts.


Throughout these exercises and answers there is a wide range of complex vocabulary used. This may stretch the average student, but exposure to these words and concepts should extend her critical vocabulary. This may demonstrate the need to expand the active vocabulary available to the student. A wide vocabulary is needed to provide the connotations, synonyms and ‘translations’ necessary to answer questions effectively. Students often show in their answers that they have the right idea but that they lack the vocabulary to express what they know. The exercises (and answers) in this book may help a little, but the basic work has to be done by more reading of high-level language. If the only non-fiction articles read by students are the passages in this book and a sprinkling of past papers, then their chances of success are limited.
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SECTION 1 – IDENTIFICATION


Typical questions of this type start with an instruction to ‘Identify the reasons/ideas/points the writer makes about …’


The purpose of these questions is usually to see that you have been able to isolate ideas and to understand them and their place within the passage. This helps to clarify your thoughts and allows you to see where a passage is going.


Quite often these questions are relatively straightforward. You are not expected to make long comments justifying your choice (unless you have specifically been asked to do so). Simple identification is what is required.


Sometimes you can be prompted to find points because there are helpful signposts in the passage: ‘The first thing to notice is …’, ‘secondly’, ‘finally’, and so on. If you have been asked to find three points, the chances are that you can find them in these little segments.


Sentence structure can also be helpful in separating one point from another. A sentence might begin with a statement about climate change, followed by evidence to back up the initial statement. The following is a simple example:


Climate change is fast approaching, faster than has been hitherto thought: the Antarctic glaciers are retreating at an accelerating pace; the warmer waters are undermining the coastal ice shelf, causing great icebergs to detach themselves more frequently; the consequent rise in sea levels (although at present very small) may reach one metre in this millennium.


Here the three points made – the three pieces of evidence – are quite obvious because the punctuation tells you where one point has ended and another has begun:





•  Antarctic glaciers are diminishing fast.



•  More icebergs are breaking off from the mainland than before.



•  Water levels in the ocean are rising progressively.





One important aspect of this kind of task is that you are expected to recast the information in your own words – as has been done in the bullet points above.


You don’t have to ‘translate’ every single word. You have to demonstrate that you have understood the point, but there is no sense in trying to translate ‘Antarctic glaciers’ into ‘Southern Ocean ice rivers’ – an Antarctic glacier is just an Antarctic glacier. You demonstrate your understanding by showing that you know what ‘retreating at an accelerating pace’ means.


If you had written the three points more briefly, as below, there would be something missing in your total understanding of the points:





•  Antarctic glaciers are diminishing.



•  Icebergs are breaking off from the mainland.



•  Water levels in the ocean are rising.





There is no mention of the speed at which this is all happening, and its speed is one of the important points at the beginning of the sentence: ‘Climate change is fast approaching, faster than has been hitherto thought’. This second set of bullet points is just too brief to demonstrate complete understanding.


The repetition of a key word in a paragraph can alert you to a second or third fact associated with the initial idea. Here is an example:


New technology has made it much easier for governments to oversee what people and institutions are up to. Government can now spy on us in all sorts of exciting new ways: read our emails, listen to our phone calls, track our text messages, access our bank accounts. But government being government, it often does this inefficiently and cackhandedly, which makes it even more frightening, given its potential for making wrongful accusations.


If you are asked to identify two aspects of what new technology has enabled governments to do, the repeated word ‘government’ will show you the beginnings of two statements:





•  Governments can spy on their citizens using modern communications systems.



•  Governments can get it wrong (because they are not very good at it).





There are two points to notice about these answers:





1. The different methods of communication are generalised under ‘modern communications systems’. In this easy example you can see that it would not be sensible to quote this whole list and try to translate each one. The skill of generalisation is important, not only in this type of question, but in the whole business of summarising – going from the details to the main point.



2. The two points are recast ‘in your own words’.





Further practice
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Robot cars – made by Google
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Questions





1. Identify two things which states can do that business organisations can’t (lines 1–10).



2. Identify two ingredients Google has used to make a driverless car possible (lines 11–20).



3. Identify three problems arising from the invention of the driverless car that government will have to sort out (lines 21–30).



4. Identify three aspects of motoring that will require change (lines 31–38).
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In these questions you have been given line references – each of which, in this case, covers a complete paragraph. The actual points required can be found anywhere within these lines, and not all the material in those lines will be needed. Make sure that you read to the end of the reference so that you don’t miss anything important. Equally, if you spot the ‘answer’ at the end of the paragraph, just check that there isn’t anything you have missed at the beginning.


As you will see when you look at the answers, some of these questions are really easy and some require a little more thought, but they are generally questions that you can answer quickly and without any further explanation or comment.
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Answers


Answers can be found at the end of Part One, on page 47.
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Conclusion


This is the kind of question that you should be able to complete fairly quickly and briefly.


Look for signposts, repetition of key terms and clues in sentence structure.


List of terms used


Sentence structure, signposts, generalisation, recasting (in your own words), summarising.
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Supplementary passage
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How Harry Potter saved one small Highland town’s economy
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Questions





1. Identify nine facts from the first paragraph (lines 1–11) about the railway to Mallaig.



2. Of these, choose the four or five most important.



3. Re-read paragraph 3 (lines 18–25). What two activities enabled organisations such as the West Coast Railway Company to come into being?



4. From paragraph 4 (lines 26–34), identify three facts that are ignored in the face of the fictional Harry Potter.
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Answers


Answers can be found at the end of Part One, on page 48.
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SECTION 2 – EXPLANATION


Typical questions of this type begin:


Explain how the writer … or Explain what the writer …


This type of question is a step up in difficulty from simple identification. It requires you to show your understanding of complex ideas, to follow the writer’s line of thought, or to understand her point of view.





•  Context will help you with complex ideas.



•  ‘Signposts’ will help with the line of thought.



•  There are also little intensifying or modifying words that can affect your understanding of the writer’s point of view.



•  Anecdotes and examples will help with your overall understanding of a paragraph or passage.





Context


In the following sentences from the article ‘Beyond a joke’, context is key to your understanding.


Trying to explain a joke has long been considered an example of pedantic futility. That hasn’t stopped academics and teachers through the ages from erecting vast and subtle theories of comedy that are ultimately useless.


Steven Poole in The Guardian
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Task


Explain what, in the writer’s view, is the outcome of ‘trying to explain a joke’.





[image: ]





[image: ]






Answer


In order to answer this question you have to understand what ‘pedantic futility’ means. The context – in this case the sentence that follows the phrase – allows you to make a good guess, even if you didn’t know the meaning of ‘pedantic’ or ‘futility’.


Understanding ‘futility’ is easier, because you probably have some idea of what it means, and you can get the words ‘ultimately useless’ from the next sentence. The meaning of ‘pedantic’ therefore must come from something earlier in that sentence, that is from ‘academics and teachers’ – people who make claims to know the answers (‘vast and subtle theories’). So the result of trying to explain a joke is a useless academic exercise leading nowhere.
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Signposts


Signposts – such as ‘but’, ‘although’, ‘because of’, ‘however’ – can be useful in showing cause and effect, contradiction or contrast, among other things.


Here is another little extract from ‘Beyond a joke’:


What the author of the book does not offer, though, is any kind of reason why an ‘Aha!’ response to a problem is different from a ‘Haha!’ response to a joke. He tries to convince us using technical terminology, but the same technical terminology can be used to explain problem solving. So the effect of jokes is really not explained. We are obviously no closer to understanding why is it satisfying to solve a puzzle, but amusing to get a joke.
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Task


Explain what criticisms the writer makes of the book.
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Answer


The writer can’t show any difference between the two responses to jokes and problems, so he has not helped us to understand what makes a joke funny.
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In this case, useful signposts are ‘but’, ‘So’, ‘Why … but …’ These words tend to show the movement through the writer’s line of thought.


Modifying or intensifying


There are also little words that have a modifying or intensifying function, and that can change a statement subtly to show what the writer is thinking. Words such as ‘just’, ‘even’ and ‘clearly’ are examples of these.





•  ‘He was just trying to be helpful’ suggests that he was not, in fact, being much use.



•  ‘Even the policeman believed his story’ is stronger than ‘The policeman believed his story’.





In the example above from ‘Beyond a joke’, ‘though’ and ‘obviously’ are clues to the writer’s bias. Later on in the article there are other examples of words that signal his bias. These include:
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35> What economic plan for this part of Scotland could have concelved 50 years ago that a
good part of its future prosperity would come from steam engines and film locations?

1an Jack in The Guardian
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15

In 1899, the Rallway Club, the world's first society for railway enthuslasts, was founded
in London. It was from these elite beginnings that the twentieth century’s great cult

of trainspotting spread to even the roughest school playground, reinforcing a general
fondness for steam locomotives that many people had without knowing quite why, so
that a sense of loss ran through Britain (more so than any other country) when, in the
1960s, it became clear that their day was nearly done.
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30

A film producer looking to shoot a fantastical train in a dramatic location would
naturally tum to such a company, and so in three Harry Potter films, beginning with

the first, the train to Hogwarts is seen crossing Concrete Bob’s most famous creation,
Glenfinnan’s curved viaduct. The implication that if Hogwarts ever existed it would exist
in Mallaig is a small implausibility set inside a far grander one. Nonetheless, the Jacobite
Express still fills with Potter fans from all parts of the globe and always stops for a photo
opportunity at Glenfinnan, which is where the real Bonnie Prince Charlie really raised
his standard at the beginning of the "45 and which is marked as such by a real 60ft-high
memorial; all of which reality is cast into shadow by the film of a modern fairytale.





OEBPS/OEBPS/images/task.jpg





OEBPS/OEBPS/images/5-2.jpg
10

‘The railway reached Mallaig from Fort Wilham and the south 1n 1901; 1t was among

the last big lines to be built in Britain, late enough to have its viaducts built of concrete
by the contractor Robert McAlpine (‘Concrete Bob’). It traversed one of Europe’s most
spectacular and empty landscapes - lochs, mountains, sea inlets, moorland — with hardly
anything large enough to be called a village along its 40-mile length. Its construction
needed a large - and controversial — government subsidy, and its traffic never grew much
beyond the two or three trains a day that carried fish boxes and a few dozen travellers

to and from the Hebrides. It made little economic sense. Only 60 years after the line
opened, it began to be threatened with closure. Few people would have guessed then that
its commercial salvation would eventually be owed to a novel and a film, and first of all,
to a hobby.
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Hundreds of steam locomotives were saved from the scrapyard and restored to working
order; dozens of branch lines were repaired and reopened so that in the holidays Britain
could be charmed by how it once was. It's hard to think that anywhere in the world has
seen a more popular or successful preservation movement, or at least not one run and
funded largely by volunteers and not governments. Among the successes was the West
Coast Railway Company, which hires out engines, coaches and crew for steam excursions,
and which since 1995 has run the Jacobite Express, with its two return trains a day in the
high season between Fort William and Mallaig.
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Most resources work best when they aren t pooled. Competition encourages
diversification as well as innovation. There are limits to what markets can do, however.
Champions of the free market have an unjustified faith in their ability to solve any
problem. Yes, private enterprise has given us the self-driving car, which may one day
have the power to change the way we live. (Sit in the back, read a book, sleep, work
out, make out, and suddenly your daily commute becomes the best part of your day.)
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I the self-dnving car 1s going to become normal, 1t will take time and 1t will be messy.
The transport network will have to adapt, the insurance industry will have to adapt and
the legal system will have to adapt (not least to decide what to do with all those people
who still insist on their right to have crashes). The market may be able to take care of
some of these things over time, but it won't be able to take care of all of them, certainly
not all at the same time. Change on that scale is too difficult: people have an inbuilt
tendency to collide. Government needs Google to build a car that really works. Google
needs government if its car is ever really going to work.

David Runciman in The Guardian
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But businesses can do plenty of things that states can t. Google has just come up with a
self-driving car that actually works. It has married its mapping technology to its super-
smart computers to produce a machine that performs a complex task far more safely
than any human being could manage. Google’s self-driving cars don't crash (so far). Itis
hard to imagine a government programme resulting in a self-driving car that didn’t crash.
Governments tend to screw up complex, open-ended tasks like that. (The mission to put
aman on the Moon was complex, but it wasn't open-ended: it had a straightforward,
hard-to-miss target in the Moon itself.) Governments don't build good cars. The hopelessly
inefficient and unreliable bangers turned out by the communist states of Eastern Europe -
their puttering Ladas, their tin-box Trabants — are witness to that.
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But that car still needs roads to drive on and rules to govern what happens there. What
about the people who don’t want a self-driving car, or can’t afford one, or simply enjoy
being behind the wheel? Who is going to manage the transition from a driven to a

30 driverless world? Google won't do it. Government will have to.
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States can do plenty of things that business organisations can t. States fight wars; Google
doesn’t, and not just because the company motto is ‘Don’t be evil’. Google lacks the
organisational capacity and the absolute authority for war. It couldn’t fight one even
if it wanted to. A state — the USA - put a man on the Moon, another massively costly

5 enterprise that had all sorts of unexpected technological spin-offs. Google might like to
do something as ambitious, but it wouldn’t dare be so reckless with its cash. (The Apollo
programme cost well over $100 billion in today’s money; the space shuttle programme
cost twice as much, or more than half the current net worth of Google ) States — thanks
to their tax-raising powers — are able to pool resources to a degree that not even the

10 biggest businesses can match.
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