



[image: image]









[image: ]






Caution: several of the historical extracts and quotations in this book contain words that are vulgar and offensive.


The material in this title has been developed independently of the International Baccalaureate®, which in no way endorses it.


The Publishers would like to thank the following for permission to reproduce copyright material:


Photo credits: p11 Library of Congress, LC-DIG-ppmsca-03128; p18 Library of Congress, LC-USZ62-128619; p24 Bettman/Corbis; p29t, b Images courtesy of the South Carolina Department of Archives and History; p34 TopFoto/AP; p45 Don Cravens/The LIFE Images Collection/Getty Images; p50 Bettmann/Corbis; p53 The Ella Baker Center for Human Rights/Creative Commons Attribution 3.0 Unported licence; p56 The Granger Collection/TopFoto; p63 The Granger Collection/TopFoto; p70 A 1963 Herblock Cartoon, © The Herb Lock Foundation; p79 Hank Walker/The LIFE Picture Collection/Getty Images; p86 Student Voice; p93 Bettmann/Corbis; p103 Topham/AP; p119 https://commons.wikimedia.org/wiki/File:Murder_at_Sharpeville_21_March_1960.jpg; p129 Topham Picturepoint; p130 Hulton-Deutsch Collection/Corbis; p137 AP Photo/Dennis Lee Royle; p161 Terrence Spencer/The LIFE Images Collection/Getty Images; p163 Topham Picturepoint; p173 J.H. Jackson; p178 Africa Media Online/Mary Evans; p179 Terrence Spencer/The LIFE Images Collection/Getty Images; p182 Hulton Archive/Getty Images; p193 Sipa Press/REX Shutterstock; p208 Hulton-Deutsch Collection/Corbis; p210 AP/Press Association Images; p223 Pat Oliphant/British Cartoon Archive; p230 OFF/AFP/Getty Images; p232 J.H. Jackson.


Acknowledgements are listed on page 258.


Every effort has been made to trace all copyright holders, but if any have been inadvertently overlooked the Publishers will be pleased to make the necessary arrangements at the first opportunity.


Although every effort has been made to ensure that website addresses are correct at time of going to press, Hodder Education cannot be held responsible for the content of any website mentioned in this book. It is sometimes possible to find a relocated web page by typing in the address of the home page for a website in the URL window of your browser.


Hachette UK’s policy is to use papers that are natural, renewable and recyclable products and made from wood grown in sustainable forests. The logging and manufacturing processes are expected to conform to the environmental regulations of the country of origin.


Orders: please contact Bookpoint Ltd, 130 Milton Park, Abingdon, Oxon OX14 4SB. Telephone: +44 (0)1235 827720. Fax: +44 (0)1235 400454. Lines are open 9.00a.m.–5.00p.m., Monday to Saturday, with a 24-hour message answering service. Visit our website at www.hoddereducation.co.uk


© 2015 Michael Scott-Baumann, Peter Clements


First published in 2015 by


Hodder Education,


An Hachette UK Company


Carmelite House


50 Victoria Embankment


London EC4Y 0DZ






	Impression number

	10  9  8  7  6  5  4  3  2  1






	Year

	2019  2018  2017  2016  2015







All rights reserved. Apart from any use permitted under UK copyright law, no part of this publication may be reproduced or transmitted in any form or by any means, electronic or mechanical, including photocopying and recording, or held within any information storage and retrieval system, without permission in writing from the publisher or under licence from the Copyright Licensing Agency Limited. Further details of such licences (for reprographic reproduction) may be obtained from the Copyright Licensing Agency Limited, Saffron House, 6–10 Kirby Street, London EC1N 8TS.


Cover image © PhotoQuest/Getty Images


Illustrations by Gray Publishing


Typeset in 10/13pt Palatino and produced by Gray Publishing, Tunbridge Wells


Printed in Italy


A catalogue record for this title is available from the British Library


ISBN 978 1471839313
eISBN 978 1471839238





Dedication


Keith Randell (1943–2002)


The original Access to History series was conceived and developed by Keith, who created a series to ‘cater for students as they are, not as we might wish them to be’. He leaves a living legacy of a series that for over 20 years has provided a trusted, stimulating and well-loved accompaniment to post-16 study. Our aim with these new editions for the IB is to continue to offer students the best possible support for their studies.





Introduction


This book has been written to support your study of Prescribed subject 4: Rights and protest for the IB History Diploma. This first chapter gives you an overview of:





•  the content you will study for Rights and protest



•  how you will be assessed for Paper 1



•  the different features of this book and how these will aid your learning.






1 What you will study


Prescribed subject 4 examines two significant movements in the quest for basic human rights in the mid-twentieth century. The two case studies, each drawn from a different region, highlight the struggles faced by black people as they sought equal rights. Case Study 1 focuses on the Civil Rights Movement in the United States from 1954 to 1965. In 1954, the Supreme Court decision Brown v. Board of Education marked a major legal victory for civil rights campaigners. A decade of struggle ensued until, in 1965, President Johnson signed the Voting Rights Act which finally ended the blatant disenfranchisement of millions of African-Americans. Case Study 2, which considers apartheid in South Africa from 1948 to 1964, covers roughly the same timespan but does not end on a hopeful note. In 1948, the National Party came to power and began a comprehensive programme to segregate South Africans on the basis of their races. Black Africans protested the succession of legal restrictions, without success. By 1964, the leadership of one of the major resistance groups, the African National Congress (ANC), had been jailed as a result of the Rivonia trial. What followed were some of the darkest days of apartheid before its eventual overturn in 1994.


You will study the intense struggles for racial equality in the following two case studies:


Case Study 1: The Civil Rights Movement in the United States 1954–1965
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Case Study 2: Apartheid South Africa 1948–1964
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2 How you will be assessed


The IB History Diploma can be studied at either Standard or Higher Level. It has three papers in total: Papers 1 and 2 for Standard Level and a further Paper 3 for Higher Level. It also has an internal assessment which all students must do.





•  For Paper 1 you need to answer four source-based questions on a prescribed subject. This counts for 20 per cent of your overall marks at Higher Level, or 30 per cent of your overall marks at Standard Level.



•  For Paper 2 you need to answer two essay questions on two different topics. This counts for 25 per cent of your overall marks at Higher Level, or 45 per cent of your overall marks at Standard Level.



•  For Paper 3 you need to answer three essay questions on two or three sections. This counts for 35 per cent of your overall marks at Higher Level.





For the Internal Assessment you need to carry out a historical investigation. This counts for 20 per cent of your overall marks at Higher Level, or 25 per cent of your overall marks at Standard Level.


Prescribed subject 4: Rights and protest is assessed through Paper 1 and is the fourth of five prescribed subjects. Paper 1 will contain all five prescribed subjects and questions will be numbered 1–20. There are four sources and four questions for each prescribed subject. Sources are primary and secondary with most being in written form, although there is usually at least one visual source as well.


Questions for Prescribed subject 4: Rights and protest will be numbered as 13, 14, 15 and 16 in the Paper 1 booklet. The questions in this book follow the same numbering system. (There are no questions 1–12.)


Examination questions


The four questions on Paper 1 assess different skills and knowledge. You must answer all four and have one hour to do so. The question types are as follows:



Question 13: direct questions


Question 13 is worth 5 marks and has two parts, both of which test your reading comprehension abilities on two different sources. You need to answer both parts of the question by reviewing the source material and paraphrasing information from the sources. There is detailed guidance on how to answer question 13 on page 38. Examples of this type of question might be:


Example 1





a) What, according to Source A, was the importance of the Montgomery Bus Boycott?



b) What is the message conveyed by Source C?





Example 2





a) Why, according to Source B, did the National Party institute apartheid?



b) What is the message conveyed by Source D?





Question 14: value and limitations of a source


Question 14 is worth 4 marks and asks you to evaluate a source using the source’s origin, purpose and the content you are presented with.





•  The origin of a source is its author or creator. This might also include the date, publisher and type of delivery, which could be a book, speech, propaganda poster or diary entry.



•  The purpose of the source explains what the author was trying to do, such as explaining the impact of an event or conveying a certain type of information.



•  The content of the source can indicate many things, such as the point of view of the author, evidence of some historical event or its interpretation or, in the case of a cartoon or another visual source, the audience that the author wished to reach.





The values and limitations will vary according to each source. A value could be that the author of the source witnessed the event or is an acknowledged scholar. An example of a limitation could be that an author was involved in events and therefore may be less objective. You should try to explain at least two values and two limitations per source, although this may not always be possible. There is detailed guidance on how to answer question 14 on page 72. Examples of this type of question might be:


Example 1


With reference to its origin, purpose and content, analyse the value and limitations of Source A for historians studying the impact of Brown v. Board of Education.


Example 2


With reference to its origin, purpose and content, analyse the value and limitations of Source B for historians studying the ANC’s decision to adopt armed struggle as a strategy in their resistance to apartheid.



Question 15: compare and contrast


Question 15 is worth 6 marks and asks you to compare and contrast two sources in terms of what information they convey to historians studying some aspect of this prescribed subject. Comparing means that you explain the similarities between the sources, while contrasting explains how they are different. You should aim to have at least three similarities and three differences. There is detailed guidance on how to answer question 15 on pages 149–51. Examples of this type of question might be:


Example 1


Compare and contrast what Sources A and D indicate about the aims of the Southern Christian Leadership Conference (SCLC).


Example 2


Compare and contrast what Sources B and C reveal about the living condition on the Bantustans.


Question 16: Essays integrating knowledge and sources


Question 16 is worth 9 marks and requires you to use the four sources in the examination and to integrate them into an essay that also contains your own knowledge. There is detailed guidance on how to answer question 16 on pages 197–201. Examples of this type of question might be:


Example 1


Using these sources and your own knowledge, discuss the extent to which you agree that legislative victories were more important than acts of civil disobedience in securing civil rights from 1954 to 1965.


Example 2


Using these sources and your own knowledge, explain why the African National Congress (ANC) and the South African Communist Party (SACP) were unsuccessful in dismantling apartheid from 1948 to 1964.


The appearance of the examination paper


Cover


The cover of the examination paper states the date of the examination and the length of time you have to complete it: one hour. Instructions are limited and simply state that you should not open it until told to do so and that all questions must be answered.


Sources


Once you are allowed to open your examination paper, you can turn to Prescribed subject 4: Rights and protest. There you will see four sources, each labelled with a letter. There is no particular order to the sources, so Source A could potentially be a map, a speech, a photograph or an extract from a book. Source A is no more or less important than Source B, or Source C or D. If you see square brackets, [ ], then this is an explanation or addition to the source by the creators of the examination and not part of the original source. Sometimes sources are shortened and you will see an ellipsis, three full stops or periods (…), when this happens.


Questions


After the four sources, the four questions will appear. You need to answer all of them. It is better to answer the questions in order, as this will familiarize you with all the sources to be used in the final essay on question 16, but this is not required. Be sure to number your questions correctly. Do not use bullet points to answer questions, but instead write in full sentences when possible. The maximum number of marks that can be awarded for each question is shown in brackets after the question.



3 About this book


Coverage of course content


This book addresses the key areas listed in the IB History Guide for Prescribed subject 4: Rights and protest. The chapters in each case study start with an introduction outlining the key questions they address. They are then divided into a series of sections and topics covering the course content. Throughout the chapters you will find the following features to aid your study of the course content.


Key and leading questions


Each section heading in the chapter has a related key question which gives a focus to your reading and understanding of the section. These are also listed in the chapter introduction. You should be able to answer the questions after completing the relevant section.


Topics within the sections have leading questions which are designed to help you focus on the key points within a topic and give you more practice in answering questions.


Key terms


Key terms are the important terms you need to know to gain an understanding of the period. These are emboldened in the text the first time they appear in the book and are defined in the margin. They also appear in the glossary at the end of the book.


Sources


Each chapter contains several sources. These sources indicate the title of work, author or authors, editors where appropriate, publishing company and location, date of publication and from which page or pages of that publication this particular source originates. The sources have accompanying questions and are also used with the exam-style questions at the end of the chapters. The range of sources used will expose you to many different types of sources you may find in the examination.


Key debates


Historians often disagree on historical events and this historical debate is referred to as historiography. Knowledge of historiography is helpful in reaching the upper mark bands when you take your IB History examinations. The key debates in Chapters 3, 5 and 6 will help you to develop your understanding of historiography.


Theory of Knowledge (TOK) questions


Understanding that different historians see history differently is an important element in understanding the connection between the IB History Diploma and Theory of Knowledge. Alongside the key debates are Theory of Knowledge style questions which make that link.


Summary diagrams


At the end of each section is a summary diagram which gives a visual summary of the content of the section. It is intended as an aid for revision.


Chapter summary


At the end of each chapter is a short summary of the content of that chapter. This is intended to help you revise and consolidate your knowledge and understanding of the content.


Skills development


At the end of each chapter are the following:





•  Examination guidance on how to answer different question types, accompanied by a sample answer and commentary designed to help you focus on specific details.



•  Examination practice in the form of Paper 1 practice questions.



•  Suggestions for learning activities, including ideas for debate, essays, displays and research which will help you develop skills needed for Paper 1 and a deeper understanding of the content.





These are all intended to help you develop the following skills in order to achieve examination success:





•  Source analysis. This book allows you to become familiar with the works of many historians and a variety of primary source material. It teaches you to analyse all types of sources and gives you the opportunity to review their strengths, weaknesses, origins, purpose, values and limitations.



•  Integrating sources into essays. Integrating sources into essays requires that you know how to write a good essay. This book gives guidance on writing good essays that integrate sources.






End of case study material



There are two case studies for Paper 1 prescribed subjects. At the end of each case study in this book you will find:





•  a full set of Paper 1 practice questions focused on each case study



•  a timeline of important events.





End of the book


The book concludes with the following sections:


Glossary


All key terms in the book are defined in the glossary.


Further reading


This contains a list of books, websites, films and other resources which may help you with further independent research and presentations. It may also be helpful when further information is required for internal assessments and extended essays in history. You may wish to share the contents of this area with your school or local librarian.


Internal assessment


A list of potential internal assessment questions for those students wishing to explore a particular topic in more depth.







Case Study 1



The Civil Rights Movement in the United States 1954–1965
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CHAPTER 1



Racism and white supremacy





This chapter examines what life was like for African-Americans leading up to the Civil Rights Movement. It explains how, when and why white supremacy was re-established in the South despite the fact that equal rights for black people had been written into the Constitution after the Civil War. It analyses the impact of racism, segregation and violence against blacks and the origins and development of the Civil Rights Movement. Finally, it focuses on the Supreme Court’s 1954 ruling on desegregation in schools. This was a significant breakthrough but provoked massive resistance in the South, as shown in Little Rock, Arkansas, in 1957. You need to consider the following questions throughout this chapter:





•  What was the background to the Civil Rights Movement?



•  How was white domination maintained after slavery was ended?



•  How important was the NAACP in the development of the Civil Rights Movement?



•  What was the impact of the Supreme Court decision of 1954?






1 Before the Civil Rights Movement
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Key question: What was the background to the Civil Rights Movement?
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When the United States was created in 1783, it was made up of thirteen states, from Massachusetts in the north to Georgia in the south (see the map on page 16). These states had been thirteen colonies of the British Empire. Most of the colonists were of British origin, together with upwards of 40 per cent from other European countries. In their Declaration of Independence of 1776, the American colonists declared their commitment to equality and liberty for the United States of America. The first words are: ‘We hold these truths to be self-evident, that all men are created equal … with certain inalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.’


Yet large minorities of Americans were not entitled to these rights: they were neither equal nor free in the newly independent Unites States of America. One group was Native American. Another group consisted of the black slaves, mostly living in the South. The first three chapters of this book are about the struggle of these African-Americans, long after slavery ended, to gain equal, civil rights.
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Negroes, blacks or African-Americans?


Until the 1960s, the term ‘Negro’ was acceptable and widely used by blacks and white people. This term is now derogatory. The word ‘colored’ was also used by many, although now it is outdated and potentially offensive. Most common are ‘black’ Americans or ‘African-Americans’, both of which are used interchangeably in this book. Some say that the term ‘African-American’ is divisive as it does not apply to black Americans today who originate from countries such as Cuba and Jamaica. ‘Black’ is therefore a more unifying term.
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African-Americans today are nearly all descended from enslaved people whom Europeans, and the British in particular, trafficked to America. They were regarded as property and hundreds of thousands were enslaved in the colonies of the British Empire in America. These are today the southern states of the USA (see the map on page 16). Slaves were employed in hot, back-breaking work on white-owned plantations, often working in extreme heat, growing sugar, rice, tobacco and, above all, cotton.


After the creation of the United States of America in 1783, these African-Americans remained as slaves. Or, rather, the vast majority did. A small minority of them were able to buy their freedom, some escaped and some worked in the northern states of the USA where slavery was not so widely employed. But over 90 per cent of African-Americans still worked as slaves in the South.


The American Constitution
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What are civil rights?
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Civil rights are the rights of an individual to legal, political and social equality. In the USA, those rights are written into the Constitution. They include:





•  the right to vote in elections



•  the right to equal treatment under the law



•  the right to a fair trial



•  the right to free speech, religion and movement.





The Civil Rights Movement aimed to secure these rights through changes in the law or through changes in the way the laws were interpreted. Amongst other things, that meant winning the support of the government in Washington DC, the capital of the USA.



The American system of government


The rules and regulations for the government of the United States were set out in the Constitution of 1787. One of the primary aims of the men who drew up the Constitution was to establish a balance between the powers of the individual states and of the central government. The thirteen states that made up the United States had come together to fight for their freedom from Britain but did not want to replace one strong central government, that of the British monarch, with another in Washington, DC (1791). They were keen to retain their autonomy.


The solution was to create a federal system of government. This provided for a federal (national) government in the capital and for separate governments in each of the states. The head of the federal government would be the president. He would be elected by all the citizens, that is, white men. He could propose laws but these would have to be passed by an elected law-making body, the Congress. The Congress was to consist of two houses, as shown in the summary diagram opposite. One house, the Senate, would consist of two elected representatives, or senators, from each state. In this way, the smaller states could not be dominated by a few bigger states. The other house was the House of Representatives.


This system of government would be replicated in the individual states, each of which would have an elected governor and legislature. The states would be responsible for law and order, for education and many other matters.


There was much scope for dispute between the federal government and the states over their respective powers. It was the job of the Supreme Court to act as arbitrator in such disputes. As the highest court in the land, its job was to protect the Constitution and decide, when asked, if laws passed by the federal or state governments were constitutional or not. However, the Constitution was not set in stone. Changes could be made but they had to be passed by a majority of two-thirds in both houses of Congress and ratified, or approved, by the states. These changes were added as Amendments to the Constitution.


The campaign by African-Americans for their civil rights involved:





•  demands for changes in federal law



•  appeals to the Supreme Court for interpretations of the law that enabled them to secure their equal right (for example in the case of Brown v. Board of Education of Topeka, 1954 (see page 30).
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SUMMARY DIAGRAM
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The US system of government and the Civil Rights Movement
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2 Discrimination, segregation and violence against African-Americans
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Key question: How was white domination maintained after slavery was ended?
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In the nineteenth century, as white Americans settled on land in the West, there was increasing friction between the North and the South about whether new states admitted into the Union (the states that had formed the United States of America, or USA) should be free or slave states. Most northerners wanted them to be free states so that there would be no slave labour to compete with free men working their own land. Slave labour would undercut free men. The Republican Party, which emerged in the 1850s, represented these people. Disagreement over this matter formed the background to the Civil War. The fighting broke out in 1861, soon after the Republican Abraham Lincoln was elected president. Eleven slave-owning southern states seceded, or broke away, to form the Confederacy.
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SOURCE A
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[image: ] Look at Source A. In what ways was the Confederacy such a significant threat to the Union?
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The USA at the time of the Civil War, showing Confederate and Union states. Nearly 95 per cent of blacks lived in the South. Three states – Louisiana, Mississippi and South Carolina – had black majorities.
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Civil war and the abolition of slavery


During the war, in 1863, in what became known as the Emancipation Proclamation, Lincoln promised to end slavery in the Confederate states. He hoped this would encourage even more slaves to disrupt the Confederates’ war effort and, better still, to fight alongside Union forces, which many did. In 1865, the forces of the North, the Union, emerged victorious and the 13th Amendment to the US Constitution was passed by Congress (of northerners). This abolished slavery. Now the big questions were: How were the defeated Confederate states to be treated? And how were the 4 million freedmen (freed slaves) to be provided for? This was the challenge of Reconstruction.


Reconstruction in the South
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What was achieved by Reconstruction in the South?
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The freedmen had no money, land or property. Most left the plantations on which they had been employed. They looked for family and friends from whom they had been separated. After that, they wanted land, education and the vote. Lincoln spoke of granting the vote to educated freedmen and ‘those who serve our cause as soldiers’. This was going too far for many people, even for many northerners, and Lincoln was assassinated by a Confederate sympathizer five days after General Lee surrendered to General Grant.


Meanwhile, the freedmen themselves set up schools and their own independent churches. They were helped by northern charities which provided food and clothing and also established hospitals and schools. But few freedmen were given land and most ended up working as sharecroppers. This meant that they worked for plantation owners, often ex-slave owners, who granted them land and basic housing and, in return, the freedmen shared their crop with the landowner. Whole families could work together, free from close supervision, and decide what hours they worked. In practice, they were enslaved by debt as they had to borrow money to buy seed and tools from the landowners or merchants. They were free to set up businesses but very few could afford to do so. Most remained as poor sharecropping labourers.


The Ku Klux Klan (KKK)


Most white southerners wanted blacks to remain subservient to, and dependent on, whites and to preserve white supremacy. Several southern states enacted laws which allowed whites to whip blacks for indiscipline, to send them back to their previous owners if they were thought to be ‘vagrants’, to prevent them being witnesses in court and to limit the areas where they could live. If this did not work, intimidation and terror usually did. Members of the Ku Klux Klan (KKK), often on horseback, terrorized and killed many blacks for daring to rent or buy land, go to school or get a better job. White supporters of the Republican Party were also their victims.
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SOURCE B
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[image: ] Why do you think members of the KKK, as in Source B, dressed in this way?


[image: ]





The White League, another white supremacist group (left), and the Ku Klux Klan (right). The painting from 1874 shows members of these organizations joining hands over a black family.
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‘Equal protection of the laws’


For most Republicans, who had a huge majority in Congress after the elections in 1866, this situation was intolerable. It was an insult to those who had fought for freedom, whether black or white, and it was an insult to the murdered Lincoln. In 1868, Congress passed the 14th Amendment which guaranteed ‘equal protection of the law’ for all citizens. The Amendment also declared that the federal government could intervene if any states tried to deny their rights, including the right to vote, to any citizen. The states could only be readmitted to the Union if they ratified the 14th Amendment. All except one of the eleven southern states refused to ratify the Amendment. Violence increased and many blacks who were active in politics were murdered. In one county in South Carolina, when whites lost an election, 150 freedmen and their families were driven from their homes. Thirteen people were killed, including a white judge who had been elected with black votes.


Congress then went further and enacted laws to establish military rule in the South and make sure southern states drew up constitutions that guaranteed black civil rights. These laws had the effect of hardening white supremacist feeling in the South even further. Most southerners resented northern domination and interference as much as they resented blacks exercising their civil rights. The third and most dramatic Amendment, the 15th Amendment, was passed in 1870 and granted black male suffrage.


Black advancement during Reconstruction


During Reconstruction, certainly up until the mid-1870s, a number of black men gained political power. With the vote, they were able to elect senators and Congressmen, magistrates and sheriffs, especially in black majority areas in states like Mississippi and South Carolina. Sixteen were elected to Congress and hundreds to state legislatures. Some black people had set up businesses, including newspapers. They had established their own churches and schools. A black middle class of teachers, church ministers, businessmen and a small number of lawyers and doctors emerged. The black colleges of higher education, especially universities like Howard and Fisk, were to produce many of the black leaders who would carry on the struggle for civil rights into the twentieth century.


But this progress proved to be short lived. The North grew weary of its involvement in the South and its troops were withdrawn. It wanted the southern states to be reconciled, not alienated. After all, they had ended slavery and, by 1877, all the southern states had ratified the 14th Amendment to the Constitution and thus been readmitted to the Union. This was enough for most northern whites. Many northern politicians were now far more concerned about managing America’s westward expansion and rapid industrial growth.



‘Jim Crow’ laws
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How were black people treated in the South after the end of Reconstruction?
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The period of Reconstruction ended in 1877. With the removal of troops, and the loss of interest on the part of the North, a wide range of ‘Jim Crow’ laws were passed by southern states. Jim Crow was a figure of fun, a character who had appeared in travelling minstrel shows in the South since the days of slavery. He was originally a crippled black stable boy, unsteady on his feet, slow and stupid. He was played by a white man with his face darkened by makeup (a practice known as ‘blackface’). He came to represent a black stereotype. To keep black people in their place, supposedly legal means were found to impose segregation. The Jim Crow laws, passed by southern state legislatures, kept the races apart in schools and hospitals, hotels and restaurants, cemeteries and parks. Perhaps most aggravating of all, to black people, was segregation on public transport: blacks were forced to sit at the back on tramcars and to sit in separate carriages, usually older and dirtier, on railways. In order to avoid contravening the 14th Amendment, which guaranteed equal rights to all citizens, southern politicians claimed that these Jim Crow laws did ensure that blacks had equal rights. It was just that they were separate. However, it was rarely the case that blacks were treated equally, which was most obviously seen in education as was shown by the huge differences in spending on white schools and black schools. Older, unheated buildings, far fewer books, less well-qualified and poorly paid teachers were the norm in black schools. Not surprisingly, rates of black illiteracy remained far higher than those for whites.


Southern states also developed ‘legal’ ways of preventing blacks from voting. The state of Mississippi introduced a poll tax in 1890 for those wishing to register to vote. Most poor blacks were unable to pay. Literacy and citizenship tests were also introduced: a voter had to prove that he could read and answer questions about the state constitution. Although the local registrar allowed many illiterate whites to pass this test, these laws did exclude a number of whites, so a ‘grandfather clause’ was enacted: a voter had to prove that his grandfather had been a free man before 1865. In Mississippi, the number of black voters fell from 190,000 in the 1870s to 8000 in 1890. Similar laws were passed by several southern states and blacks were effectively disenfranchised. By 1900, only three per cent of blacks were able to vote in much of the South. Since the states largely controlled the conduct of elections, these laws mostly went unchallenged.


In these ways, a seemingly legal and democratic foundation for white supremacy was laid in the Jim Crow South. Southern whites justified the system on the grounds that blacks were inferior and dangerous. In fact, many southern whites claimed that blacks had degenerated since the ending of slavery. No longer so closely supervised by whites, they had – according to the prejudiced white view – become lazy, incompetent, even criminal. Above all, many whites believed, black men’s lust for white women led to increased incidences of rape. When, in 1898, a black newspaper editor in Wilmington, South Carolina, suggested that white women sometimes consented to have sexual relations with black men, whites went on the rampage: the newspaper offices were burnt down and 1400 blacks were forced to flee from the city, never to return.


Rape came to be the most common justification for lynching, that characteristically ritual form of execution in the South. In her autobiography, Ida Wells, the outspoken black journalist from Tennessee, said lynching was ‘an excuse to get rid of Negroes who were acquiring wealth and property’, a means to ‘keep the nigger down’. Worst of all, whites knew they would not be arrested or punished for these and other forms of violence against blacks: police, lawyers, judges and juries were all white.



Plessy v. Ferguson 1896


Understandably afraid of white violence and the ‘legal’ consequences, few blacks challenged white supremacy openly. However, some did resist. One way was to challenge Jim Crow laws in the courts. The most famous case at this time was that of Plessy v. Ferguson, which was heard in the Supreme Court in 1896. It originated when, in 1892, Homer Plessy sat in a whites-only part of a train in Louisiana. Plessy looked white but, because he had one black grandparent, he was classed as a ‘Negro’ in Louisiana. When he bought a first-class rail ticket and sat in a ‘white’ carriage, he was asked to leave. He refused to move, and was arrested and jailed. The case was taken, by a group of blacks from New Orleans, to the Supreme Court in Washington, on the grounds that it contravened the 14th Amendment. It was hoped that the decision would be overturned in the highest court in the land. However, the Court stated that segregation was not unconstitutional as long as separate facilities were equal. (It left it to judges in local federal courts to decide on this matter. Subject as they were to state pressure, it was unlikely that they would defy state authorities.) It was to be 50 years before the Supreme Court changed its mind about the enforced separation of the races (see page 80).
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SOURCE C
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[image: ] What are the reasons why the author of Source C thinks the Court’s decision was such a defeat?
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Excerpt from Better Day Coming: Blacks and Equality, 1890–2000 by Adam Fairclough, published by Penguin, London, UK, 2002, p. 14. Professor Fairclough is a British historian specializing in American history.


Plessy v. Ferguson was an unmitigated judicial defeat for black Americans. Not only did the Supreme Court deny that ‘enforced separation’ discriminated against black people, it also implied that racial segregation was ‘in the nature of things’. The Fourteenth Amendment did not require ‘enforced commingling [blending together] of the two races’. In an argument that reeked of racism, the Court explained that ‘if one race be inferior to the other socially, the Constitution of the United States cannot put them upon the same plane’.
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The North’s abandonment of black southerners


The Supreme Court decision appeared to epitomize the North’s abandonment of southern blacks. The federal government was effectively endorsing white supremacy. Most northerners acquiesced in the South’s solution of the ‘Negro question’. With the blacks disenfranchised, Republican power in the South was demolished. Conservative Democrats were to dominate the South until the latter half of the twentieth century.
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SUMMARY DIAGRAM
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Discrimination, segregation and violence against African-Americans
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3 The NAACP and the emergence of the Civil Rights Movement
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Key question: How important was the NAACP in the development of the Civil Rights Movement?


[image: ]





The majority of blacks in the South were forced to live with white domination. After all, the odds were stacked against them. Sitting in the wrong place on a tram or train or trying to register to vote could lead to the loss of a job or rented property. Worse still, it could lead to physical violence, even death. Most made no attempt to cross the ‘color line’, the barrier preventing them from participating in activities with whites. Some, however, attempted change.


The National Association for the Advancement of Colored People (NAACP)
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What was the role of the NAACP?
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In 1905, a group of mostly northern blacks met at Niagara on the Canadian side of the US border. They claimed that ‘persistent, manly agitation is the way to liberty’. One of them was W.E.B. Du Bois. A highly educated black northerner, he had travelled extensively in the South and experienced discrimination firsthand. He was one of the founder members, in 1909, of the National Association for the Advancement of Colored People (NAACP). This organization had both black and white members and set out to publicize injustice, for instance by sending out white members to investigate lynchings. (It was too dangerous for blacks to do that.) Such atrocities were reported in The Crisis, the magazine which Du Bois edited for the NAACP. He was keen to reach a large number of blacks, to appeal to their hearts and minds. The Crisis had cartoons and striking covers. It published articles about black history and literature, proud to show what black Americans had achieved and to encourage voting. It was fearless in its reporting and published photographs of lynching. It advocated armed self-defence in the face of lynch mobs. By 1919, The Crisis had a circulation of over 100,000.


The NAACP also decided to employ the best lawyers and to take cases of discrimination to the Supreme Court in order to secure impartial enforcement of the Constitution, especially of those civil rights which were guaranteed by the 14th and 15th Amendments. This policy had some success: in 1915, the Supreme Court knocked out Oklahoma’s ‘grandfather clause’. Although white Oklahomans might find other ways of keeping blacks disenfranchised, this was the first time the Supreme Court struck down such a device. In 1917, the Court ruled that a Kentucky law on segregated residential zoning, keeping black and white houses apart, was unconstitutional. Again, it might make little difference to daily life as other ways of enforcing segregated housing would undoubtedly be found. But it showed that the NAACP could take the battle for civil rights to the centre of government in Washington and that the Supreme Court could be an ally.


African-Americans and the two world wars




[image: ]


What was the impact of the world wars on the Civil Rights Movement?
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At the start of the twentieth century, 90 per cent of black Americans still lived in the South. The majority worked on the land, trapped by poverty, lack of skills and all the obstacles raised by Jim Crow laws. A small but steady number continued to move to the cities of the South in order to find work and escape from the control of their rural, white landlords.


The First World War


Between 1914 and 1918, the ‘Great Migration’ began: over 350,000 black people migrated to the North, to cities like New York, Chicago and Philadelphia, attracted by the offer of better, well-paid jobs in the fast-expanding industries like automobiles and munitions. The latter grew particularly rapidly during the First World War as the USA was supplying armaments to the European powers, especially the British. Black people were also driven to escape all the daily humiliations of Jim Crow laws as well as the ever-present threat of lynching.


Many blacks joined the armed forces when the USA entered the war in 1917. However, many became embittered by their treatment in the army. Given menial jobs as cooks or labourers or forced to fight in segregated regiments, many returning veterans were impatient, determined to resist white supremacy and assert their rights. But, in the South, little had changed. Many whites in states like Alabama or Mississippi were still determined to keep them in their place and there was a big increase in lynchings in 1919. In Texas, a white leader of the NAACP was beaten so badly that he died soon afterwards. One of his assailants was a county judge.
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SOURCE D
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[image: ] How would you describe and explain the attitudes of the people in the crowd in Source D?
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This photograph shows the lynching of Thomas Shipp and Abram Smith that took place in Indiana, a northern state, in 1930. There was an increase in lynchings after the First World War.
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The Second World War


The Second World War and its outcome had a similarly dramatic impact on the lives of black Americans. Nearly a million were called up to fight and a larger number left farms in the South to seek work in cities, both in the South and, more especially, in the North. Black Americans were eager to play their part in the war to defeat racist Nazi Germany. They were also determined to take advantage of the war in order to achieve their rights. Many supported the ‘Double V’ campaign, to win a double victory, conquering racism both abroad and at home. President Roosevelt responded by appointing the first black general, Benjamin O. Davis, and calling for equal opportunities for all in the armed forces.


It was easier said than done. Many army leaders had a low opinion of black soldiers and resisted pressure to enlist them in combat units, while many of the military training camps were situated in the South. Not only did black soldiers come up against racism within the camps but black soldiers from the North, unused to Jim Crow laws, were shocked by the treatment they received outside the camps. Insulted or refused service in shops and bars, they came up against segregation on public transport. Nowhere was this worse than on buses: there were numerous incidents where black soldiers were ordered by the drivers not to sit in ‘white’ seats and, when they refused, were arrested and, in a few cases, shot.


When the war ended, there were some signs of improvement for black Americans. For example, Congress passed a law which offered returning soldiers financial aid to attend college and gain qualifications. Many black army veterans benefited. Having fought for freedom and democracy against fascism and racism, returning soldiers were determined to enjoy their rights. One of them, an army corporal from Alabama, said: ‘I went into the Army a nigger. I’m comin’ out a man.’ Yet, in the South, blacks were thrown off buses for sitting in the wrong place and could be shot for trying to vote. In 1946, Theodore Bilbo, seeking re-election as senator for Mississippi, called on ‘every red-blooded American who believes in the superiority and integrity of the white race to get out and see that no nigger votes’.


Discrimination in the North


Generally, in the North (and the West, for example, Los Angeles), discrimination was not as extreme as in the South but it was still widespread. Black soldiers returning to the North met hostility too, especially as competition for urban housing led to overcrowding and the deliberate exclusion of blacks from white neighbourhoods. Chicago’s black population doubled in the 1940s and was increasingly squeezed into unsafe, insanitary housing, sometimes ten to a room. There were numerous outbreaks of violence in northern cities, the worst being in Detroit. During the war, 50,000 blacks arrived in the city, lured by job opportunities in arms production. There were even more white immigrants, many from the South. In June 1943, rumours of a white woman having been raped by a black man triggered a race riot. Large mobs of whites entered the black ghetto to hunt for victims. By the time order was restored by federal troops, 34 had been killed, 25 black and nine white, and hundreds injured.


In the North and in the West, both during and after the wars, there were more job opportunities and better pay than in the South. Blacks usually voted freely and received fairer treatment in court. They were free to express their own views, even to protest. Black culture, epitomized by jazz musicians like Louis Armstrong and Duke Ellington, flourished in northern cities. However, northern whites kept their distance from blacks, not by law but by social pressure. There were no ‘whites only’ notices but estate agents, builders and local politicians used various, informal means to steer the black population away from the mainly white areas. Most urban northern blacks lived in ghettoes. They took the lowest paid jobs as domestic servants, cleaners, porters and waiters. In the factories, white-only unions effectively excluded blacks or, at any rate, ensured they only took the unskilled jobs. Unable to find work, some urban blacks took to gambling, prostitution or theft. In this way, the southern stereotype of the lazy, criminal, inferior black person was replicated in the minds of some northerners.



The development of black activism


The black response to racial discrimination took many forms. One example was the campaign against racial discrimination that had started in Chicago in the 1930s and then spread to other cities: tens of thousands of black Americans implemented the slogan ‘Don’t buy where you can’t work’ and, in places, the boycotts led to blacks being employed in retail stores.


Another example of direct action was the plan by A. Philip Randolph, the leader of an all-black trade union, to organize a March on Washington in 1941. This was to be a demonstration by thousands of blacks in the heart of the American capital. The aim was to pressurize the federal government into banning all job discrimination in war industries; in other words, in all the shipyards, aircraft and weapons factories which were producing arms for the government’s war effort. The mere threat of such a demonstration in Washington led to Roosevelt setting up the Fair Employment Practices Commission (FEPC) to ensure that blacks were employed in the war industries. This showed the impact which the threat of mass protest could have and it boosted the confidence of the emerging Civil Rights Movement. In reality, the FEPC had limited impact. There was widespread resistance in the South, where employers insisted that white workers would refuse to work alongside blacks and, even in the North, some unions organized ‘hate strikes’ where white workers walked out, refusing to work with blacks.


The growing impact of the NAACP
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What was achieved by the NAACP in the 1930s and 1940s?
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The campaigns run by the NAACP and many local black organizations contributed significantly to the advancement of the cause of black civil rights. During the Second World War, NAACP membership leapt from 50,000 to 450,000. The organization attracted far wider support in the South, especially in the growing urban population, and gave its backing to numerous small-scale, local campaigns. More and more blacks gained the confidence to attend NAACP classes, where they learned the skills needed to pass literacy classes and pay the poll tax so that they could register to vote. The development of this sustained, grassroots activity marked a new development in the campaign for black civil rights in the South.


This movement was complemented by the gains of the NAACP lawyers, who took an increasing number of legal cases to the Supreme Court. The latter was now more receptive thanks to the appointment, by President Roosevelt, of several more liberal judges. In 1944, the Court outlawed the all-white Democratic primary election in Texas. A primary election is held in each state to decide who will be the candidate for that party in a general election, and white primaries (in which black people were banned from voting) had been common in the South before this. Now that black men could not legally be excluded, many more of them got to register to vote. Although many still faced intimidation if they attempted to register, the percentage of black men in the South on the electoral register rose from three per cent in 1940 to twelve per cent in 1950.



The NAACP and segregation in schools



The NAACP decided to focus on education in its legal campaign. Their chief lawyer was Charles Houston, professor of law at the all-black Howard University in Washington DC. He was mentor to a whole generation of black lawyers trained to fight civil rights cases. His star student was Thurgood Marshall. Although Houston, Marshall and their legal team wanted to abolish segregated schooling completely, they first set about achieving equality within the segregated system. In other words, they wanted to ensure that facilities in black schools were equal even if they were separate. In this way, the whole system of segregated schooling might become so prohibitively expensive that the dual system might have to be dismantled.


The NAACP achieved a significant victory in the late 1930s when the Supreme Court ruled that the states of Virginia and Maryland had to pay equal salaries to black and white schoolteachers. Victories in these border states of the upper south in the early 1940s would not necessarily lead to immediate compliance by states in the most racist states of the South but many did in fact fall into line in order to be able to maintain their separate schools. The salaries gap was virtually closed by the end of the war while the legal basis for segregated schools was being gradually undermined by the NAACP’s legal challenges.


Despite these victories, however, the Jim Crow system of segregation was still entrenched in the South, bolstered by all-white courts, police and prison officers. Nevertheless, an increasingly educated and eloquent urban black population grew in the South, and growing awareness of the discrepancy between America’s democratic values and white supremacy was helping to win wider support for an activist approach. With the emergence of more widespread, sustained and well-organized action, the foundations for the Civil Rights Movement of the 1950s and 1960s were being laid.



Presidential support for civil rights


The Democrat Franklin Delano Roosevelt (FDR), who became president in 1933, had given a huge boost to the campaign for civil rights. During the Great Depression of the 1930s, large numbers of black labourers were laid off in the South because the cotton plantations were badly hit, first by the boll-weevil (a particularly damaging pest) and then by a collapse in the market for cotton. Roosevelt introduced his New Deal to get the unemployed back to work. FDR took on many black advisers, his ‘black cabinet’, and his wife, Eleanor Roosevelt, advocated ‘fair play and equal opportunity for Negro citizens’. For the first time, large numbers of black Americans in the North switched their support from the Republican to the Democratic Party. As the Democratic Party expanded its membership to include many immigrants and northern blacks, so the South lost some of its dominant influence in the party. These developments were to have a significant impact on the development of the Civil Rights Movement in the 1950s and 1960s.



President Truman



President Truman, who became president when Roosevelt died in 1944, was shocked by reports of attacks on black soldiers returning home at the end of the Second World War. In 1946, he appointed a Committee on Civil Rights to investigate the causes of such violence. Genuinely appalled though he was, both by the murders and by the fact that ‘nothing is done about it’, there were also electoral reasons for his action: the presidential election of 1948 was likely to be close and he feared that blacks might vote Republican. Although only twelve per cent of blacks were registered to vote in the South, black voters could have a significant impact in northern cities. After the Committee’s report, To Secure These Rights, was published in 1947, Truman proposed a civil rights bill that would ban segregation in public transport, end poll taxes and make lynching a federal crime. In July 1948, he ordered the desegregation of the armed forces. He was showing far more commitment to civil rights than any of his predecessors. He won a close presidential contest over his Republican rival in 1948 but a combination of Republicans and southern Democrats killed his civil rights bill in Congress. It would take another twenty years of sustained pressure from the Civil Rights Movement to induce Congress to pass such a comprehensive bill.
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SUMMARY DIAGRAM
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The NAACP and the emergence of the Civil Rights Movement
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4 Brown v. Board of Education of Topeka, 1954
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Key question: What was the impact of the Supreme Court decision of 1954?
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In the first half of the twentieth century, the NAACP set out to erode segregation. It filed many cases in court and succeeded in bringing about small-scale, piecemeal change. In 1950, Thurgood Marshall, now the NAACP’s chief lawyer, argued before the Supreme Court that dual law schools at the University of Texas and segregated facilities at the University of Oklahoma had created separate but not equal facilities. These decisions suggested that increasing finance to upgrade separate facilities did not produce genuine equality.


The stage was set for what would become the NAACP’s biggest challenge: the desegregation of all publicly funded schools. Although spending on black schools had increased in some areas, the disparity in provision was still very marked in much of the South. The following explains the situation in Clarendon County, South Carolina, in the 1950s.
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SOURCE E
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[image: ] Use Source E to explain the impact of segregated schooling on black children in Clarendon County.
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In 1950, about 32,000 people lived in Clarendon County. More than 70 per cent were African-Americans. Outside the towns of Summerton and Manning, the county was mostly rural and poor.
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Because the school board refused to fund buses for black students, the county’s 61 ‘colored’ schools were scattered throughout the region. Most, like Liberty Hill Colored School (above), were small wooden structures that accommodated one or two classrooms.
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The county provided 30 buses to bring white children to larger and better equipped facilities (above).


White children from the Summerton area attended this red-brick building, with a separate lunchroom and science laboratories. Most rural black schools had neither electricity nor running water. In the 1949–50 school year, for every dollar spent on a white child only 24 cents was allotted for a black student. Not surprisingly, black adults in the county averaged just over four years of education.
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The NAACP and Brown v. Board of Education of Topeka



In 1952, the NAACP brought five cases to the Supreme Court, the first named of which was Brown v. Board of Education of Topeka. Linda Brown was an eight-year-old black girl who lived near an all-white school in Topeka, Kansas. Her father, Oliver Brown, had sued the Topeka Board of Education in Kansas, claiming that his child should be able to attend her local, all-white, school rather than have to cross town to go to an all-black school. The Court’s Chief Justice, Earl Warren, finally delivered the Court’s unanimous ruling in May 1954. He said that segregation was dehumanizing and that, even if the schools were equally good in material terms, the psychological effect of segregated schooling was to breed feelings of ‘inferiority’ in the ‘hearts and minds’ of young blacks and thus infringed their rights to ‘equal protection under the law’. He called for the desegregation of schools in order to comply with the 14th Amendment to the Constitution.
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SOURCE F
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[image: ] Why does Earl Warren, in Source F, conclude that ‘the doctrine of “separate but equal” has no place’?
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Excerpt from Earl Warren’s ruling on 17 May 1954.


Segregation of white and colored children in public schools has a detrimental effect upon the colored children. The impact is greater when it has the sanction of the law, for the policy of separating the races is usually interpreted as denoting the inferiority of the negro group. A sense of inferiority affects the motivation of a child to learn …


We conclude that, in the field of public education, the doctrine of ‘separate but equal’ has no place. Separate educational facilities are inherently unequal.
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This was a dramatic result and gave great hope to the NAACP and its supporters, both white and black. It finally eliminated the legal basis for segregation in education by overturning the Plessy v. Ferguson decision. It certainly seemed to be a great victory for the NAACP’s policy.
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SOURCE G
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[image: ] What, according to Source G, are the main reasons for the Supreme Court’s ruling?
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Excerpt from Awakenings (1954–1956) by Vincent Hardy, quoted in The Eyes on the Prize Civil Rights Reader, edited by Clayborne Carson and others, published by Penguin, New York, USA, 1991, p. 35. Harding was a civil rights activist in the 1960s, an adviser to Martin Luther King Jr and, later, the first director of the Martin Luther King Jr Memorial Center.


Just about everyone who was alive and black at the time realized that the long, hard struggles, led by the National Association for the Advancement of Colored People (NAACP), its often brilliant and courageous lawyers, and its lengthening line of risk-taking black plaintiffs [people who bring cases to court], had forced the Supreme Court to take a major stand on the side of justice in the Brown v. Board of Education of Topeka decision.
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As the following two sources show, many newspapers praised the decision, but not all.
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SOURCE H
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[image: ] For what reasons, according to Source H, is the Supreme Court’s decision a source of ‘pride’ for all Americans?


[image: ]





The Washington newspaper, Post and Times Herald, praised the decision under the heading ‘Emancipation’ on 18 May 1954.


The Supreme Court’s resolution yesterday of the school segregation cases affords all Americans an occasion for pride and gratification. The decision will prove, we are sure – whatever transient difficulties it may create and whatever irritations it may arouse – a profoundly healthy and healing one. It will serve – and speedily – to close an ancient wound too long allowed to fester. It will bring to an end a painful disparity between American principles and American practices. It will help to refurbish American prestige in a world which looks to this land for moral inspiration and restore the faith of Americans themselves in their own great values and traditions.
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SOURCE I
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[image: ] Compare and contrast how Sources H and I respond to the Supreme Court decision. How do you explain these differences?


[image: ]





Excerpt from an article headed ‘Bloodstains on White Marble Steps’ in the newspaper, Daily News, published in Jackson, Mississippi, on 18 May 1954.


Human blood may stain Southern soil in many places because of this decision but the dark red stains of that blood will be on the steps of the United States Supreme Court building …


White and Negro children in the same schools will lead to miscegenation [a derogatory, insulting term for sexual relations between people of different races]. Miscegenation leads to mixed marriages and mixed marriages lead to mongrelization [the mixing of breeds, usually applied to dogs] of the human race.


[image: ]





Thurgood Marshall (see page 27) was confident that all segregation would be eliminated by 1963, the hundredth anniversary of Lincoln’s Emancipation Proclamation. However, this was not to be the case, either in education or in other areas. One of the reasons for this was that the Supreme Court had, very unusually, not followed up its decision with a plan for implementation. No doubt this was partly to try to soften the impact of what was going to be seen as a controversial decision which would arouse much opposition. Opinion polls showed that the vast majority of white southerners were opposed to school desegregation. Even when, in 1955, the Court’s ‘Brown II’ ruling called for desegregation ‘with all due speed’, it did not set any timetable and it left it to lower federal courts to ensure that schools were desegregated. These courts were vulnerable to pressure from the ruling elites in the white supremacist South. As one commentator remarked, this ruling allowed the southern states ‘to make haste slowly’.



President Eisenhower’s response


Another reason why schools in the South were not immediately desegregated was that Republican President Eisenhower (elected in 1952) did not endorse, let alone express support for, the Court’s decision. In fact, he later told friends that his appointment of Earl Warren as Chief Justice in 1953 had been ‘the biggest damn fool decision I ever made’. He believed that deeply entrenched racial feelings, traditions and customs could not, should not, be changed by law. ‘You cannot change people’s hearts by law’, he said. It is also likely that he wanted to reach out to white southerners who traditionally voted for the Democratic Party. Another explanation is that he was keen to maintain the comparative calm of mid-1950s’ America and he knew that the Supreme Court’s decision threatened to disrupt the social order and lead to violence in the South. Whatever his reasons, his obvious lack of enthusiasm for the ruling indicated that federal support for desegregation would not be forthcoming.


Southern resistance to the desegregation of schools
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Why, and in what ways, did southerners oppose the desegregation of schools?


[image: ]





By far the most significant reason for the lack of immediate desegregation, at any rate in the South, was widespread opposition from whites. There was some desegregation of schools in border states like Maryland, Missouri and Oklahoma and in areas where black children formed only a small proportion of the school population. However, in Virginia, which bordered Washington DC, by 1965, eleven years after the Brown ruling, fewer than 12,000 out of 235,000 black students went to desegregated schools. In the Deep South, some white moderates, in the churches, education and the press, called for acceptance of the ruling, although the majority kept quiet. But there was virtually no desegregation of schools in the states of Georgia, Alabama, Mississippi, Louisiana and South Carolina (see the map on page 16) and the Supreme Court decision was seen as an outright attack on the southern way of life, of long-standing customs and ‘our Southern traditions’. Above all, it was an attack on states’ rights, in this case the states’ rights to organize education. Nearly all southern members of Congress went on to sign the Southern Manifesto, in March 1956, in order to condemn the Brown decision and unite the South in resistance.
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