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FOREWORD


Many have attempted to distil the distinctive essence of the memorable classroom, but few capture its full colour, character, and complexity so adroitly.


If children are infected by the enthusiasm of their very best teachers, I defy any teacher to fail to be encouraged by the clarity, empathy, and enthusiasm across these pages. 


From the first chapter, the author takes us beyond the familiar territory of simply setting out a series of practical tips and tactics. We are reminded of just how much underpins the rich repertoire of a great teacher – knowledge, presence, passion, values, creativity, empathy, resilience, reflection and – importantly – fun reverberate throughout these vignettes.


Roy Blatchford reminds us of the unseen magic that happens in our classrooms and corridors every day, and the importance of giving teachers the creative space to balance a professional vocation with their own personality and personal interests. We should all be encouraged and empowered to articulate a new narrative for our profession and, in doing so, shape our professional space.


In part guide and in part disguised memoir, these pages offer a combination of actionable insights and thoughtful reflections – what a gift to be able to distil a lifetime of experience such that it is equally powerful and provocative for both the novice and the experienced teacher. We would all be wise to heed the wisdom accrued across 15,000 lessons and 1,000 school settings.


This A–Z asks us all the question – do you see what I see, and if not, are you really looking?


Rebecca Boomer-Clark CEO, Academies Enterprise Trust



























INTRODUCTION


Thomas More: Why not be a teacher? You’d be a fine teacher, perhaps a great one.


Richard Rich: If I was, who would know it?


Thomas More: You, your pupils, your friends, God. Not a bad public, that.


A Man for All Seasons by Robert Bolt


My 30 years of continuous service teaching in a number of primary and secondary schools, adult and youth centres, one of HM prisons, and a university department meant I taught around 25,000 timetabled lessons across a number of subject areas. Over the subsequent 20 years, in various roles home and abroad, I have visited 15,000+ lessons in over 1,000 settings.


The A–Z of Great Classrooms is a celebration of that magical double act of teaching and learning, organised around the 26 letters of the English alphabet. 


I have tried to distil what happens in classrooms where learners are engaged and excited by what the skilled and knowledgeable teacher presents, and I have weaved in student voice, examples from schools, personal reflections and commentary.


In preparing this book, I asked a number of colleagues in different countries to write down words they might use by way of A–Z chapter headings. (It is fascinating to do this exercise in different cultures and reflect on nuance in language.) The lists differed a little – we each lean to our favourite words with the resonances they have for us through experience – but the essence of memorable classrooms did not differ. 


Across continents I have enjoyed being in the presence of children, young people and adults being taught by teachers who love their work and whose passion for subject shines through their every gesture and every word. The best lessons – you just don’t want them to end! And there’s nothing quite like the professional privilege of being in such classrooms, laboratories, dance studios, workshops, music practice rooms, sports halls, libraries, learning centres, sensory zones, outdoor settings, lecture theatres – wherever the learning unfolds.


The word ‘classroom’ is used throughout the book to include all of these, and other learning and teaching spaces in primary, special and secondary schools. The words ‘pupil’, ‘student’ and ‘child’ are used interchangeably to encompass the 3–19 age range.


Virtual/blended teaching and learning came into all our lives in a significant way during the global COVID-19 pandemic – a ‘clicks not bricks’ era; the best features of that period have been absorbed into school, college and university blended practices. Yet I hear few students or teachers nostalgic for a diet of online learning. Evocations and images of classrooms in the flesh are what this book is all about.


In Section One, readers will form their own views about whether the A–Z alphabetical headings impose an editorial straitjacket when teaching and learning are such dynamic affairs. An extended Venn diagram or a series of linked Olympic rings might well be a richer way of presenting the complexities, intricacies and flow of classrooms. In the end, a book needs some order. Each word, from Arrival to Zoon, is a starting point, with interweaving between the headings.


The seven readings that punctuate the A–Z have been selected to bring together powerful ‘other’ voices on the subjects of children, teachers, learning, classrooms and the teaching profession. Section Two of the book presents further material for study and for professional development, all focused on the commerce of the classroom.


For some – maybe many – readers, there will be omissions. I’ll enjoy reading that feedback in the spirit of every text being open to challenge and interpretation. Please contact me at royb88@gmail.com or www.blinks.education.


Roy Blatchford


PS Recommended reading: The Schoolmaster by Arthur Benson, referred to in this book. Written in an altogether different era, it captures in just 80 pages the essence of what it is to be a great teacher.

























SECTION
ONE


























READING 1


All of the top performing systems I visited take a similar approach to teaching, and do most or all of the following: they are selective about who enters their teacher training programmes; their teacher training programmes are hosted in respected institutions and last at least a year; they only confer teacher certification on those who… successfully pass these programmes and an induction period and they ensure teachers are mentored in their first few years and remain in close collaboration with experienced colleagues beyond that through weekly planning sessions. This means they can then give teachers autonomy to get on with their work (supported by further professional development), which makes the profession attractive, and allows the teacher training programmes to be selective. It is a professionalising cycle, and it means that teachers have the three things – mastery, autonomy and relatedness – which enhance intrinsic motivation.


Cleverlands by Lucy Crehan




























ARRIVAL


From the point of view of the learners, it is surely the journey to the classroom that shapes mindset, feelings and attitudes as they enter a lesson. All schools and settings have their own bespoke routines, rightly so. Some routines are more student friendly than others and wise leaders keep these under review, listening to and acting upon children’s feedback. 


As a visitor to a school, I regularly ask why some schools still have harsh bells to interrupt learning and conversation when everyone has the time on their wrist or their device. Many have sensibly abandoned bells and buzzers. One school I encountered sounds a few pips to give notice that the lesson will end in five minutes, though I’m not persuaded that this is any better to help the flow of the day. Another plays soft music for five minutes to mark lesson change time, a sort of musical chairs approach which the students like – and their timekeeping is impressive.


For many years I used to say, perhaps unkindly and certainly provocatively, that there were some corridors in some secondary schools (home and abroad) where you would not want to entrust your own child. Those days are largely and happily gone. Yet it remains the case that the ‘corridor experience’ is not a consistently stimulating one for many students in our secondary schools. 


In some places still there is a carelessness at work rather than a carefulness: lack of colour, cleanliness and character in corridors and common spaces means young people potentially arrive at lessons in quite the wrong frame of mind. In palpable contrast, at their best there are many, many corridors where the language of mathematics, geography and design shine forth from displays of students’ work alongside well-chosen commercial posters that promote subject knowledge and a spirit of enquiry and scholarship.


Entering lively subject areas in secondary schools, one can encounter a welcoming display of photos of teaching staff and some well-chosen pieces of personal information about each. 


Or another area welcomes with quotations from current and former students about how much they enjoyed teaching and learning in that subject domain. 


Or yet another celebrates recent student achievements in the creative arts, including photos of current drama productions in rehearsal. Topicality of displays shows teachers care, and are proud of their subject and its especial contribution to the life of every student who walks in.


To move towards some classrooms is to be taken on a memorable learning journey: ‘work of the week’ or ‘wow work’ or ‘outstanding achievement’ attractively posted (laminated) on noticeboards celebrates what children and students have recently produced. In many primary schools with a healthy and proportionate approach to risk (don’t let the caretaker say displays are a health and safety hazard!), corridors become rainforests, desert landscapes and undersea exploration zones – all in the best interests of promoting a stimulating context in which to explore new skills and knowledge.


To go that extra mile: take the primary school corridor in which Anne Frank’s attic room in Amsterdam had been marked out with tape on the floor and recreated with its sparse furniture – children walked alongside it aghast that someone could live in such a small space for so long. 


Or take another primary school which, studying the Titanic, had constructed in the corridor a life-size lifeboat modelled on those of the time of the infamous sinking – creative teachers at work to bring alive a history topic. And, in James Joyce’s words, taking the recherche biscuit, I walked into one international school’s atrium to find a Formula One car created by students with 3D printers – and could they talk about it!


Some schools have open spaces that are dynamic learning zones alongside classrooms, thereby extending the opportunities for independent and group learning (including with parents and volunteers), surrounded by further curriculum prompts and hands-on materials. Most schools harness assembly halls, dining areas and entrance halls to give the message to students that it is not only in classrooms that important learning matters. 


One richly multicultural and multilingual school has the national flag of every student and staff member hanging from the ceiling of the hall, ever a powerful reminder of the 70+ nationalities in the school population. In one of the many excellent primaries I visit regularly, the headteacher declares to her colleagues: ‘the corridors are my classroom walls’. Intermittently she unashamedly steals the best displays in classrooms to place in common areas that everyone sees every day, and which are vibrant celebrations of children’s curriculum work.


****


In an early edition of the ‘Good Schools Guide’, one piece of advice to parents when choosing their child’s school ran as follows. Ask yourself the question: ‘when the headteacher walks around the corridors does he squash the children, or do they squash him?’ 


There is something in that half tongue-in-cheek question about how children and students conduct themselves on the way to lessons and what expectations are made of them by staff. Each school properly has its own ways of doing, but it is always worth observing and reflecting on how less confident young people manage lesson changes, and thus what frame of mind they are in when arriving at a lesson. In favour currently in a number of secondary schools are silent corridors as students move around the building: an anathema to some, desirable and workable for others.


Once at the classroom door, what greets the child or student? In the best special and primary schools I know, there are photographs on the door of the staff who work in that room, and, depending on class size, photos of all the children too. Certainly, it is a prevailing theme in successful schools that classroom doors project a basic message to students of ‘welcome to this room’. And one popular poster adorning entrances to primary and secondary classrooms alike reads:


BEFORE you speak…THINK!




T       Is it……True?


H       Is it……Helpful?


I         Is it……Inspiring?


N       Is it……Necessary?


K       Is it……Kind?





A final point on arrival. Schools have various approaches to queueing outside rooms or students entering directly, and special, primary and secondary adopt systems that suit their architecture and context. It is clear to me, as someone who visits a number of different settings each week, that a climate of ‘teaching with the door open’ (literally or metaphorically) prevails in successful schools. 


Outward-facing schools promote a culture of outward-facing teachers whose message to any visitor is: ‘The door is open, come in and see what’s going on – you’ll enjoy it.’ And, of course, to their colleagues they are giving a similar message: ‘Come in and offer any thoughts on what I’m doing, and I’ll do the same for you tomorrow. That’s what this profession is all about. Everyone is interested in doing something better tomorrow than they did it today.’




ASIDE


Start a lesson with purposeful play


Stinky-pinkies


Example: a handbook about long-eared dogs


Answer: spaniel manual




	A conceited horse rider



	An unfeeling friend



	Dubious Scottish drink



	Clergyman’s underpants



	Summer flower disappointment






Side-by-side


Example: a small citrus fruit; touchable


Answer: tangerine; tangible




	A structure leading out to sea; to make a hole through



	A savoury appetiser; a hoofed quadruped with a flowing mane



	The person in charge of a ship; an explanation appended to a picture



	A medical listening device; a hat with a very wide brim



	A brave woman; a wading bird with long legs






Homophones


Example: the first day – an ice-cream concoction


Answer: Sunday – sundae




	Unmoving – paper and envelopes



	Alcoholic drink – disapproving shouts



	Middle of the body – unwanted material



	Pulled along – a tailless amphibian



	Exact – of the seashore






Russian Dolls


Example: Put a word for eternal into a sea creature to get excited


Answer: ever + fish = feverish




	Put a group into a vegetable to make the former monetary unit of Spain



	Put anger into a vapour to make places for cars



	Put a heavenly creature into a board game to make a word for eternal



	Put a personal word into an American railway to make a glossy substance



	Put a rodent inside an insect to make a word for chastise



	Put a pet animal into a pig’s dwelling to describe a disorganised person



	Put a taxi into a female horse to make a word for grisly






(Answers on page 205.)




























BEHAVIOURS


The previous chapter opened with the assertion that the journey to the classroom shapes the mood, mindset and attitudes of students as they arrive at a lesson. A Hollywood film director once said of his cast that 80 per cent of success was turning up on time. Schools work to ensure that most children are in school most of the time, with all the serious challenges of attendance that have come about in a post-pandemic era. ‘Long COVID’ in education is as real as it is in health, and pupils’ variable attendance is a worrying legacy. 


From the moment children walk into the classroom, it is the individual teacher who picks up the ‘behaviour and attitudes’ torch and determines how the session will flow.


It is a truism to affirm that unless teachers are motivated, passionate, energetic, engaged and creative it is unlikely children will be. From the moment pupils enter a room – and it is likely to be a room they enter daily in primary and special schools, and a few times a week in secondary schools – their antennae sense how well organised and prepared the teacher (and support staff member) is for what lies ahead. If children sense a lack of preparedness, their attention will waver; if they sense there is something stimulating, well planned and ready to go, they will respond with alacrity. 


It is the teacher’s behaviours which fundamentally shape a great classroom. His or her body language, especially eye contact, needs to command the learning space; that command is physical, social and intellectual. The trope that ‘teachers have eyes in the backs of their heads’ is not far from the truth.


Effective teachers welcome students into the room warmly, knowing by name everyone in the group, being solicitous of collective well-being, and going the extra step (perhaps with a knowing nod) if they are aware that a particular child needs comfort and reassurance. The teachers’ bright interpersonal skills set a tone that pupils feed off.


They have an eagle eye on how pupils move into the room with consideration for others; on what pupils are wearing (correcting any uniform breaches); and as they settle to their tables and get out their equipment an eye to see that everyone has what they need to start good learning. That routine underpins what will happen in the course of the lesson; when teachers secure that routine, students at once know they are in safe and capable hands. The ‘I do, you do, we do’ is one such deliberate approach practised by teachers and respected by pupils.


Great classrooms are places where groups of young minds come to explore ideas, learn new knowledge and skills, and push themselves to the limits of their thinking. These classrooms are places of talking and listening. When one person talks, others must listen – and listen carefully and actively. Without that mutual understanding, progress is limited. Thus, the teacher’s proper insistence on the rules of engagement in his or her classroom is vital – when the expectations are clear to everyone, attitudes to learning will be excellent.


Inspection and review frameworks around the world – influenced by Ofsted – use the phrase ‘behaviour and attitudes’. To my mind this phrase places the two nouns in the wrong order, and misses the better wording of ‘behaviours for learning’.


Great schools in fact do not talk about behaviour and disruption. Why would they? Sensible behaviour, courtesy to others and no disruption in classrooms are a given. 


In my experience as an HMI working with underperforming schools, the more leaders and teachers talk about corridor and classroom behaviour, the more they are talking themselves into a downward spiral of student misbehaviour. To be realistic, in just about any school there will be a few young people who do not find the routines and expectations of the institution easy to follow or rise to. In the true sense of the word, they are disruptors, for whatever reason. Their individual therapeutic needs must be met intelligently in the interests of the majority who find the rules and regulations acceptable, and respond accordingly.


Almost all schools have so-called behaviour policies. Where these policies have been established listening to the student voice, and where they present clarity and are commonly interpreted by all staff, then the whole school atmosphere, ethos and general sense of calm and purpose follow seamlessly. In turn, that whole-school policy underpins every classroom, and many schools have golden rules or similar displays on classroom boards about what is expected in classrooms. See pages 196–198 for one example.


It is the fair and consistent application of golden rules that is vital. In common with players in any game in sport who usually know the rules and are very quick to question the referee when the rules are in their view misapplied, so too with pupils in classrooms. With that youthful passion for things to be fair, pupils want rules to be enforced without fear or favour. Sometimes – in common with sportswomen and men – children need to learn to live with a grey rather than a black and white interpretation and judgement by their teacher. That is part of maturing.


To summarise: what teachers expect is what they will get back from those they teach. If the whole school is at ease with itself in terms of how pupils are expected to conduct themselves, and if the ground rules are shared thoughtfully and interpreted fairly, then purposeful play and learning can unfold in every classroom. And a genuine culture of kindness and mutual respect permeates.


The craft of classroom management


A few teachers fresh to the profession whom I have observed just seem to be able to walk into a classroom and start teaching effectively. They are not numerous, but they exist and often lead commentators to say that ‘teachers are “born not made”’. What these and accomplished teachers practise every day is the quiet management of pupils in what seems an effortless manner. 


(As a young teacher I was given the wise advice by a mentor to prepare myself for the following ‘visitors’ who would surely throw the pupils’ concentration: a bee, the headteacher, an inspector, snow out of the window, the fire alarm, a child with an epileptic seizure in class. In my early days, each of these happened and my management was far from effortless. Happily, the child was fine.)


Watch an early years practitioner welcome a group of four-year-olds into a classroom in the morning, saying hello and goodbye to parents, then unfussily settling them on the carpet to begin their phonics work. Watch them half an hour later move to their attractive learning zones, not a minute wasted. Watch them be drawn together an hour later for a sharing of achievements session before they move – with buzz, not noise – to break-time snacks.


To take another example: watch a Year 11 history teacher welcome students who, having prepared in a previous lesson for what they are doing today, at once get into their groups of four, take out their essays and are poised to start. With the gentlest of reminders from the teacher about effective group chairing and giving space to everyone to contribute, the students immediately enter into animated and constructive discussion of the causes of the regional conflict they are studying for GCSE. Here again, there is buzz, not noise and off-task chatter.


Critically, the history teacher circulates, knowing when to listen (most of the time) and occasionally prompt with her expert knowledge. If she were to leave the room, the students wouldn’t notice, the hallmark of high quality independent and collaborative learning. It looks effortless. It is the embodiment of the 10,000 hours of purposeful practice, championed by social commentator Malcolm Gladwell. 


Pupils’ responses


On a review of a university’s English faculty, I spent many hours observing students in seminars and lecture halls. It was interesting to see, even here, ‘the boys in the back row’ on their phones, connecting with another world well beyond the themes of the seminar. With boys and girls alike, that habit starts young. While most pupils most of the time engage with the lesson they are in – unless it really has not been well planned – a minority of students find concentration difficult and need intervention from the teacher or perhaps a support staff member.


What is vital is that the intervention and support are timely and help the pupil feel better about themselves and the potential they have to engage and complete a set task. This is much easier said than done, and requires teachers to work out – over time and collaborating with colleagues – how best to refocus a disengaged student.


The commerce of classrooms is endlessly fascinating. Yes, there can be to-fro futility in disciplining youngsters who are wasting their own precious time and that of others. In extremis, an oft-cited reason for teachers leaving the profession is that they have been worn down by behaviour management issues. And the profession as a whole needs to take this reason very seriously.


Yet the overwhelming majority of classrooms each day provide a safe, secure and stimulating environment for enjoyable learning: safe spaces for teachers and pupils to be themselves, take risks and ‘fail wisely’.


These classrooms, their expectations and routines, are created by great teachers – and pupils cannot fail to respond with head and heart to their teacher’s professional craft, and the teacher’s belief in them as individuals to be the best they can be. Students’ self-esteem, resilience and mindset are all part of this cocktail – the best teachers do what they can to ensure that students are motivated and that their self-starters are in good working order, every day of the week, every day of the school year.


And, of course, parents and carers have a decisive role to play in every child’s self-starter being in fine working order. The flourishing home–school partnership matters. Tony Little, a former headteacher, sums it up brilliantly below – a manifesto to display in every school’s reception area. 




ASIDE


Ten questions I would wish parents should ask of themselves if considering our school:




	Do I believe my child is almost perfect?



	Do I like rules and regulations until my child breaks them?



	Am I happy gossiping about the school to anyone who will listen, but reluctant to talk to the head?



	Do I go in at the deep end when someone criticises my child?



	Am I an expert because I went to school myself?






If the answer to any of the above is ‘yes’, please find another school.




	Am I prepared to work with the school and pull my weight?



	Can I strike a balance between being a Velcro parent and a ghost?



	Can I support my child and support the school through difficult times?



	Can I suppress my frustrated ambitions and let my child be herself?



	Will I deflect rumour and find out the facts from the school?






If the answer to any one of questions 6–10 is ‘yes’, welcome. We will be able to work with you and your child will flourish.


An Intelligent Person’s Guide to Education by Tony Little


Q. What do you have displayed in your school reception area by way of welcome?




























CRAFT


‘craft’ noun


– skill and experience, especially in relation to making objects; a job or activity that needs skill and experience, or something produced using skill and experience


The Dutch conductor Bernard Haitink (1929–2021) enjoyed a career spanning 65 years at the highest levels of music making. He was a musician ill at ease with the cult of the charismatic maestro. Yet in his time he led the London Philharmonic and the Chicago Symphony Orchestra, and was music director of Glyndebourne and Covent Garden. Unlike most of his contemporaries, he never thought of himself as interpreting music, or of wanting to do anything with it other than bring it to life. 


Fellow conductor Simon Rattle observed that with Haitink ‘the normal problems of ensemble or balance simply vanish. If we can’t play well under Bernard, it’s time to take up another profession.’ Another commentator on Haitink’s inspiring style noted that he knew exactly what he wanted, when to hold back, when to let go, and when simply to leave it to the players ‘whose devotion to him reflected his faith in them’.  


I was struck by both these observations when reflecting on the craft at work in every successful classroom. When one watches the best teachers in action, it is that quiet command which shines forth. And every time a decision in class comes up, the qualitatively ‘correct’ choice is made. The action, in itself, is nothing special; the care and consistency with which it is made is. Acts of intervention, challenge and support with students are for the most part deliberate, rooted in experience. Spontaneity, of course, always plays its part.


The most effective teaching – the professional craft of the classroom – is a many-splendoured thing, multi-faceted, with these features at the core:




	positive relationships



	meticulous planning



	skilful orchestration of time



	strong subject knowledge



	adroit modelling



	intellectual curiosity



	fascinating digression



	teachers’ personal stories of learning



	illuminating questions



	humour.






These are the key elements that bring subjects and skills alive for students in classrooms, and help them remember new facts, figures, ideas and concepts. For example, watch a skilled art, music or design technology teacher, or an early years practitioner, and you see the intuitive knowing when to intervene, when to back off, when to let go which characterised Haitink’s approach to the talented musicians with whom he worked across the world. 


(I’m no expert on what poor conductors do, though this may resonate: less effective teaching in classrooms falls back on didactic delivery, low expectations of how students should listen carefully to one another, and a sense of drift without a solid consensus in the room of the purpose of the session.) 


Further, skilled, intelligent practitioners know when to speak, when to listen, when to summarise, when to allow digression. The care and consistency with which they conduct is notable. This springs from years of practice observing others do things right and do things badly. In the same way that Haitink immersed himself as a young conductor in orchestral scores, top teachers have paid their dues as juniors, soaking up effective ways of doing from their seniors. Above all, they model and nurture strong professional relationships. 


A special word on the skilful orchestration of time. In the sparkling classroom, time is very carefully managed and every minute counts. That does not mean that teachers rattle on at pace, galloping through the scheme of work and syllabus for fear of running out of time before the examination arrives. What it does mean is that confident teachers unfold narratives and explanations at a speed consistent with students’ understanding and ability to internalise new concepts, knowledge and skills. 


Vitally, and students always comment on this as being important for their learning, it means teachers offering moments – and more – for young minds to reflect, ponder and, yes, sit in awe and wonder, whether in the outdoor garden, the physics laboratory or the Harkness history seminar. These is a conscious design and elegance about this in great classrooms.


The accomplished teachers in command of their craft practise being excellent – and of course those they teach remember them for that and are inspired, in turn, perhaps to become teachers or lecturers themselves. The Greek philosopher Aristotle reminds us that excellence is never an accident – that it is always the result of high intention, sincere effort and intelligent execution. 


High intention in practice means that teachers set out high, specific ambitions in their respective domains. 


Sincere effort means that teachers approach their daily and weekly tasks with a sincerity and commitment that is personally and professionally satisfying. 


Intelligent execution means that teachers think intelligently and practically about the best ways to achieve their goals. They are inspiring conductors irrespective of the subject.


****


In his memorable summary of what every lesson should contain (see page 106), Arthur Benson writes: ‘Exactly in what proportion the cauldron should be mingled, and what its precise ingredients should be, must be left to the taste and tact of the teacher.’ 


His words are a potent reminder that no two teachers are the same. Every teacher has his or her own X factor, their unique personality which they bring to a lesson. And given no two lessons are identical, even with the same teacher and the same group of students, the craft of the classroom involves adjusting content to the hour, to the day. As Shakespeare attested in Hamlet, ‘let your own discretion be your tutor’.


On inspection, I once observed an excellent music teacher (and pianist) with a class of nine-year-olds. I had on my schedule to visit for 20 minutes. I stayed for the hour. I didn’t want to leave, such was the quality of the teaching. At the start she said to the class: ‘We’re going to cover three notes today.’ Fifteen minutes later, she said: ‘I think we’ll cover two notes today.’ Fifteen minutes after that she said warmly to the class: ‘Let’s make sure we cover one note in depth today.’ She was adjusting teaching and learning adroitly to the children in front of her, notably without fear or favour towards the inspector. Knowing when to pause and stop… is as important as starting.


Reflecting on the intricacies, complexities and ‘flow’ of great classrooms, in the end it is the individuality of the teacher that never goes away, just as the individual demands of every student in a class never subside. As the jocular, affectionate one-liner runs: ‘Old teachers never die – they just lose their class.’ 




ASIDE


One primary school’s set of questions about the quality of classroom life




	Does the teacher know the prior knowledge of the children? Are pupils’ learning records up to date and are they influencing planning and teaching?



	What is the quality of the pupils’ experience in class? Demanding, meaningful, worth doing?



	Are pupils on task and with work matched well to their ability?



	Can the pupils tell what they are doing and why they are doing it?



	Can the teacher say why pupils are doing what they are doing, and where the task is leading?



	What is the end product of the activity? What is the teacher going to do with the end product?



	What is the quality of the teacher’s interventions? Sensitive? Useful?



	Does the teacher move around the class and have an eye on all learners?



	How does the teacher assess, and what do the children understand by ‘assessment’?



	Does the lesson end with a round-up and reflection on what has been learned?






Q. Which of these questions are the most important to your way of looking at classrooms?
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