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The Schools History Project


Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:





•  Making history meaningful for young people



•  Engaging in historical enquiry



•  Developing broad and deep knowledge



•  Studying the historic environment



•  Promoting diversity and inclusion



•  Supporting rigorous end enjoyable learning.





These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.co.uk
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INTRODUCTION


Making the most of this book


Where this book fits into your GCSE history course


The course


The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study, you will follow one option. We have highlighted the option that this particular book helps you with.
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OCR SHP GCSE B


(Choose one option from each section)






	Paper 1
1 ¾ hours

	
British thematic study




•  The People’s Health



•  Crime and Punishment



•  Migrants to Britain






	20%






	
British depth study




•  The Norman Conquest  




•  The Elizabethans



•  Britain in Peace and War






	20%






	Paper 2
1 hour

	
History around us




•  Any site that meets the given criteria.





	20%






	Paper 3
1 ¾ hours

	
World period study




•  Viking Expansion



•  The Mughal Empire



•  The Making of America






	20%






	
World depth study




•  The First Crusade



•  The Aztecs and the Spanish Conquest



•  Living under Nazi Rule





	20%
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The British depth study



The British depth study focuses on a time when the nation was under severe pressure. You will need to understand the complexity of society and the different forces within it. You will also learn how and why historians and others have interpreted the same events and developments in different ways.


You will be examined on your knowledge and understanding of the British depth study as part of Paper 1. You can find out more about that on pages 96 to 105 at the back of the book.


Here is exactly what the specification requires for this depth study:
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The Norman Conquest, 1065–1087






	Sections and issues

	Learners should study the following content






	
England on the eve of the conquest

Issue: The character of late Anglo-Saxon England



	



•  The nature, structure and diversity of late Anglo-Saxon society


•  Religion in late Anglo-Saxon England


•  Anglo-Saxon culture: buildings, art and literature










	
Invasion and victory

Issue: How and why William of Normandy became King of England in 1066



	



•  Norman society, culture and warfare pre-1066


•  The succession crisis of 1066


•  The battles of Fulford, Stamford Bridge and Hastings










	
Resistance and response

Issue: The establishment of Norman rule between 1067 and 1071



	



•  First uprisings against Norman rule including resistance in the west and in Mercia


•  Northern resistance and William’s ‘Harrying of the North’


•  The rebellion of Hereward in the east and the end of English resistance










	
Castles

Issue: The nature and purpose of Norman castles in England to 1087



	



•  Pre-conquest fortifications and the first Norman castles in England


•  The distribution and design of Norman castles in England to 1087


•  The purpose of Norman castles in England including their military and economic functions










	
Conquest and control

Issue: The impact of the Norman Conquest on English society to 1087



	



•  Domesday Book, its creation and purpose


•  The social structure of Norman England including changes in land ownership and the elite


•  Changes and continuities: language, laws and Church
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You need to understand the interplay between these forces in society:





•  political



•  religious



•  economic



•  social



•  cultural.





You need to pay special attention to:





•  what lies behind the myth of ‘the Norman Yoke’ and should consider the extent to which the myth is a reflection of reality.





You should study a range of types of interpretation including:





•  academic (historians)



•  educational



•  popular (e.g. television)



•  fictional.





The next two pages show how this book works.



How this book works



The rest of this book (from pages 8 to 95) is carefully arranged to match what the specification requires. It does this through the following features:
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Enquiries


The book is largely taken up with five ‘enquiries’. Each enquiry sets you a challenge in the form of an overarching question.


The first two pages of the enquiry set up the challenge. You will find the instructions set out in ‘The Enquiry’ box, on a blue background, as in this example.
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Record tasks


From that point, the enquiry is divided into three sections. These match the bullet points shown in the specification on page 3. Each new section starts with a large coloured heading like the one shown here.


Throughout each section there are ‘Record’ tasks, where you will be asked to record ideas and information that will help you answer the main question. You can see examples of these ‘Record’ instructions here.
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Reflect tasks


At regular intervals we will set a ‘Reflect’ task. This is to prompt you to think carefully about what you are reading. You do not need to write down the ideas that you get when you do these ‘Reflect’ tasks. They may still help you when you reach the next Record instruction.


Words in coloured, bold print are explained in the glossary, Pages 106–7. You will find other words explained there as well.
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Review tasks


Most enquiries end by asking you to review what you have been learning. This is where you will answer the main question. All the ideas and evidence you have gathered will help to support your answer.


Closer looks and key idea summaries


Between the enquiries are pages that help you in two different ways.


‘Closer looks’ give you a chance to look in more depth at some aspect of the enquiry you have just finished.


‘Key idea summaries’ are about history’s big ideas. These ideas (such as ‘cause or consequence’) crop up all the time in any period that you study. The summaries consider one key idea from the enquiry you have just finished.


One very important final point


The enquiry questions should help you get to the really important issues in the course. But the examiners will almost certainly ask you different questions when you take your GCSE.


Don’t simply rely on the notes you made to answer the enquiry questions we gave you. You should make summaries and all sorts of revision notes to prepare you for the examination. Pages 96 to 105 give you lots of advice about this.


You will find that the Reflect, Record and Review tasks also prepare you for the style of questions that you will be asked in the examination. The panel on the right gives you some examples.
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•  The Reflect tasks on pages 27 and 44, for example, would help you with a Question 6a. This asks you to explain how an artist or writer puts across a particular point of view. They also help with 6b where you suggest something to research and how it would help.



•  The Reflect on page 33 would help you to answer a Question 7. That asks you to identify how different interpretations agree or disagree with each other.



•  The Review on page 41 and all the Records in Enquiry 4, prepare you for a Question 8 or 9. These always ask you how far you agree with a given interpretation.
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From the Bayeux Tapestry, c.1075
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King Edward of England instructs Earl Harold, one of his leading nobles, to visit Normandy, in France.


Earl Harold and his friends ride off to the south coast, taking with them their favourite hunting dogs. Harold is taking a fine hawk, held proudly above his horse’s head.


The group visit a church to pray before moving on to enjoy a meal in the house of a local lord. Someone at the door tells them it is time to leave.


They pick up two of their dogs and Harold’s hawk, hitch up their tunics and paddle out to the boat. (You will learn what happened next later in this book!)
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Embroidering the truth?


These are the opening scenes of the world-famous Bayeux Tapestry. The tapestry was created in the eleventh century to tell the story of the Norman Conquest of England. The action moves from left to right.


There are some charming images here:





•  the wise old king



•  fine horses



•  friends sharing a seaside meal



•  English nobles baring their legs as they wade out to the boat with their favourite animals.





Some historians accept the story shown here more or less as it stands. They say the tapestry matches documents written in Normandy at about that time.


Other historians point out that there are no English sources from the time that refer to any such visit. They insist that the scenes were all designed by Normans. The Bayeux Tapestry is the Norman view of the Norman Conquest. The Normans may, quite literally, have been ‘embroidering the truth’ by adding to what really happened or by changing details to suit their own ideas.


In this book you will be learning about some dramatic and intriguing events but you will also be studying different versions or interpretations of the past. An interpretation is any version of events in the past that has been created at some later time.
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Reflect


We have to use our imagination with historical sources to bring the past to life. For example, imagine the sounds, smells and feel of the scenes shown here.


Compare your ideas with a partner.
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Why interpretations differ – some starters


Here are just three reasons why people may give us different versions of the same historical events:





1  Problems with the evidence. Sometimes the sources we use contradict each other or leave gaps. We have to mix careful thinking with creative imagination to deal with these problems. This can lead to honest disagreement.



2  The context we work in. Historians always see the world with the values and the limitations of their own times. When Britain has been at war with France, for example, many English historians have been affected by the anti-French mood. This made them see the worst in the Normans.



3  Drama and storytelling. Some novelists, playwrights, poets, artists and film directors set their works in the past. They do not have to use sources as carefully as historians.





But now, back to King Edward …





1 Too good to be true?



What was Anglo-Saxon England really like in 1065?
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An illustration from a manuscript written c.1240





The saintly king


This thirteenth-century picture shows Edward the Confessor. He ruled England from 1042 to 1066, just before the Norman Conquest. He is the only English king who has ever been declared a saint by the Roman Catholic Church.
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Reflect


Find King Edward in the picture.
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The picture illustrated a story about a poor Irish cripple called Michael. He begged King Edward to carry him to the altar of Westminster Abbey. He was sure that he would be healed if Edward would do this.


The saintly King lifted Michael onto his back. He walked into the abbey. The blood from Michael’s sores ran down the King’s fine clothes.


As they approached the altar, something remarkable happened: Michael felt life returning to his crippled legs and the sores on his skin were healed. When the King put him down, Michael could stand for the first time in years. The poor beggar and his king rejoiced together. They ran and jumped around the abbey and sang hymns of praise to God.


The story is very unlikely to be true, of course. It is most useful for what it tells us about how later generations viewed Edward the Confessor. The King seems too good to be true.
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Reflect


Which parts of the story of King Edward and Michael surprise you most?
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A ‘Golden Age’


King Edward’s saintly qualities have been exaggerated. So has the reputation of the nation he ruled.


Some historians believe that England was passing through some sort of ‘golden age’ just before the Norman Conquest of 1066. They say that England before the Conquest was a wealthy land of free people who enjoyed an early form of democracy. This view was particularly popular in the nineteenth century. As you will learn, this image of pre-Norman England is also too good to be true.




[image: ]


The Enquiry


In this enquiry, you will learn about:





1  Anglo-Saxon society – the people and how they lived.



2  Anglo-Saxon religion – the Church and people’s beliefs.



3  Anglo-Saxon culture – the art, literature and buildings of the time.





For each section, you will make a table like the one below. On the left, you should list anything that might have made life in late Anglo-Saxon England seem ‘golden’. On the right, you should explain why this interpretation of Anglo-Saxon England can be challenged.
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Hint: The people who say Anglo-Saxon life was ‘golden’ are comparing it with …





•  life in the rest of Europe at that time



•  life in England after the Normans arrived.





They are also thinking about the English people’s:





•  wealth



•  freedoms



•  peace and stability





[image: ]









	Aspects of late Anglo-Saxon life that might seem ‘golden’ (its strengths)

	Reasons why life was not really so golden (its weaknesses or problems)
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1.1 Anglo-Saxon society in 1065



In 1065, the kingdom of England had only existed for just over a century. Each region had its own character. The regions had been unsettled for many centuries.
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A map of the Anglo-Saxon kingdom in 1065
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The people of the midlands and the south were mainly Anglo-Saxons. They came from northern Germany in the fifth century. They set up different kingdoms such as Wessex in the south.


The people of Wales were descended from the British people who lived all over southern Britain until the Anglo-Saxons arrived. Wales had its own kings and kingdoms.


Cornwall also had many of the ancient British people who had lived throughout the country before the Anglo-Saxons.


Scotland was an independent country. The border region between Scotland and England was unsafe and unsettled. People made frequent raids into each other’s land.


The people of the north and east of England were a mix of Anglo-Saxons and Vikings. The Vikings came from modern-day Norway, Denmark and Sweden. They had settled in these regions after about AD850.
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The kingdom of England


By AD954, the Anglo-Saxon kingdoms shown on the map had merged. England had become a single kingdom.


Kings of France always struggled to control local lords. England was different. The lords’ land was divided into shires. Most shires had several royal ‘burhs’. These were fortified towns that kept the local community safe.


Kings of England also set up royal mints. These produced coins whose purity and value was trusted. This supported trade and created wealth.


Across most of England, burhs developed, markets grew and trade prospered. The system was less strong in the north-east, but it all helped English kings to collect taxes. Other European states were less efficient.
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Record


Start your first table as described on page 9.





1  Above the two columns, write the sub-heading for this section: ‘Anglo-Saxon society’.



2  Use this page to start to add your first notes to the table. At this stage, you will probably be using the left column more than the right. Remember to use the hints on page 9.
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The people



Pages 11 and 12 describe the two million people who lived in England in 1065.
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Record


Use pages 11 and 12 to add notes to your first table as described on page 9.
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1. The king


The king of England had more control over his people than other kings in Europe. This allowed a strong king to encourage trade and security by:





•  raising taxes to pay for the nation’s defences, burhs and trade routes



•  issuing new laws



•  providing justice in the courts



•  overseeing the work of the Church.





In 1042, Edward the Confessor became King of England. He was not a strong king.


Edward enjoyed hunting but he was no warrior. He spent time on Church affairs but left other royal duties to his closest advisers. Many of these were French. His mother was from Normandy. Edward lived there for many years before he became king. English earls resented the king’s Norman friends.
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2. Earls


The king’s chief advisers were the earls. These earls and the leading bishops formed the Witan. This group helped the king rule.


In countries such as France, noblemen kept private armies. English earls were not allowed to do this. They could only gather men to fight in the king’s ‘fyrd’ (armed forces) in times of war.


In the 1050s there was intense rivalry between the earls. Edward was too weak to control them. By 1065, Harold Godwinson, Earl of Wessex, was the richest and most powerful earl. His sister Edith married King Edward. By 1065, Earl Harold effectively ruled England on Edward’s behalf.
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In this manuscript from c.1050, the King of England discusses royal affairs with his earls. Below them, thegns arrive on horseback at a royal burh
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